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General comments 
 
Section 1 was often well done, and much interest was shown in the content and argument of the passage.  
The topic, which was the link between diet, health and behaviour, was taken seriously, and candidates read 
the passage with some care.  There were examples of extremely imaginative writing in both the descriptive 
and narrative sections.  The essays were done less well, particularly by candidates who started writing 
without checking to see whether they had a sufficient amount to say.  More than one Examiner complained 
about the absence of plans. 
 
Centres are reminded that this is primarily a writing paper and that the only marks available for evidence of 
reading are ten in Section 1.  The marks for Section 2 are divided into firstly, content and structure and 
secondly, style and accuracy.  The commonest errors were, as usual, failure to control tense, awkward or 
confused style, and punctuation (particularly sentence separation errors).  The most common discriminators 
were evidence of well-constructed, fluent sentences and a wide range of appropriate vocabulary.  
Candidates often wrote with confidence, adopting a sensible register.  There was only rare evidence of the 
wrong use of an informal register.  There was virtually no confusion between standard English and text or 
email language. 
 
 
Comments on specific questions 
 
Section 1: Directed Writing 
 
Question 1: You want to write a winning article on ‘The Diet and Fitness of Teenagers Today’ for 
Today’s World’s competition.  You should start with a clear account of the problems at Longwood 
High.  Offer suggestions to make the School a fit, healthy and happy place to attend. 
 
Centres should remember that the emphasis in this question, as always, was on selecting material from the 
passage and re-ordering it in an appropriate form for a different genre and audience.  It was not expected 
that every detail would be used, and it was certainly not expected that it would be mechanically reproduced 
exactly as in the passage.  The addition of suggestions gave candidates the opportunity to evaluate the 
effects of the problems and to work out ways of dealing with them. 
 
Most candidates noted that their articles should consist of three parts: 
 
❏  the food on offer and eaten on the School premises or perhaps at home 
 
❏  associated problems such as inattention in lessons, bullying and opting out of P.E. 
 
❏  suggestions that showed clearly how the problems would be met. 
 
The first of these was the easiest to handle.  Good answers selected the main points, such as School meals, 
the vending machines, packed lunches and healthy options, and gave a reasonably detailed but not 
exhaustive resume.  Less good answers tried to reproduce each detail from the original and gave 
themselves little room for the more difficult parts of the task.  The worst copied whole phrases and sentences 
from the passage and gave little evidence of reading or writing abilities. 
 
The associated problems were a little more difficult to handle.  They had to be joined up and the balance 
between them carefully shown.  The links between them and bad diet had to be established.  Some 
candidates over-emphasised bullying and a few seemed to make it the chief topic of the article.  Others paid 
little attention to these important issues, or scattered references to them throughout the article.  The matter of 
the P.E. classes was sometimes ignored. 



 
Suggestions were often added to the end almost as an afterthought.  Good candidates spent time and effort 
giving a rationale and they did not merely rely on suggestions hinted at in the passage.  Their thinking linked 
with previous ideas in the article and made the whole piece make sense.  The Examiners were looking for 
this section as a discriminator, since it was likely that developed suggestions would reveal more 
understanding and give opportunities for the most original writing style. 
 
Some of the answers were extremely long and may have restricted the time candidates could spend on 
Section 2.  Others wrote at great length on diet and gave themselves too little time to tackle the more difficult 
parts.  This was possibly the commonest reason for insubstantial listing of the suggestions.  Centres are 
advised to train candidates to write balanced and complete answers to all questions in this Examination. 
 
Candidates were helped in their writing by the passage, which provided some vocabulary and the framework 
for arguments.  Most of them turned the semi-conversational style into good, formal English, with the result 
that over half of the articles read like essays.  The article was clearly meant for adults and the journal was 
described as ‘quality’.  However, some candidates were much better than others at assuming a voice that 
was suitable for their imagined audience.  They at least started with an arresting first paragraph, even if they 
were unable to sustain the register.  Others were trained in simple rhetorical devices, such as the occasional 
use of questions.  The mark scheme made reference to a sense of audience in the highest mark bands, and 
candidates should bear this in mind. 
 
The quality of writing was generally fluent and appropriate, and the overall structure was not normally a 
problem.  The incidence of error was much the same as in Section 2, so that a large number of candidates 
finished with similar marks for the two sections. 
 
Section 2: Composition 
 
Candidates who had been trained to write in their chosen genre scored more heavily than those who were 
left to their own devices. 
 
Those who wrote essays tended to do less well than the writers of descriptions and stories.  This was nearly 
always because they did not plan their writing and ran out of material before the end.  They were also 
frequently unsure about the order of the arguments in their writing.  Essays needed to have a sense of 
progression and wholeness.  Some candidates achieved this, but others wrote a number of separate 
paragraphs that could have been presented in any order.  Some candidates wrote poorly constructed 
paragraphs or paragraphs with little or no development.  Such essays consisted of large numbers of short 
paragraphs whose disconnected thought gave the Examiners problems. 
 
Another problem of essay writing was that some candidates attempted to express complex thought in 
language that was vague and inadequate for the task.  There is a case for trying to simplify language and 
sentence structures to allow complex ideas to be presented clearly.  Some candidates finished up by writing 
sentences that were very difficult to disentangle. 
 
However, this does not mean that all the essays were unsuccessful, as will be seen in the reports on 
individual titles. 
 
Those who wrote descriptions often did well.  The commonest fault was not to know what a description 
was, and it was only too easy to confuse description with narrative.  Examiners were asked not to be too 
strict about this, provided that the writing contained extended descriptive passages.  Previous reports have 
suggested that candidates should be aware of devices that provide a convincing structure.  Candidates can 
do this by describing sights and sounds from different viewpoints or by dividing their work into, say, three 
different scenes, like camera shots in a film.  If the description is too static, it tends to be limited in material.  
In this session, descriptions tended to be more imaginative and more realistic than previously. 
 
Some of the plots were too naïve, with anti-climaxes as endings.  Another problem was that candidates 
presented their readers with too many details as if all were of equal importance.  However, there was more 
evidence that candidates had been taught how to structure a story, and there were many examples of real 
suspense that led to an unexpected climax. 
 
Some of the problems concerning style and accuracy have already been mentioned.  Candidates should 
beware of starting sentences with ‘and’ and ‘also’.  A case can be made for ‘and’, but there was no reason 
for most examples.  Another problem was the increasing habit of joining words that should not be joined.  



Examples were ‘infront', 'infact', 'alot', 'ofcourse', 'aswell', 'outloud', 'insight' (as in ‘came in sight’) and 
'nightout’.  These were counted as errors as were ‘cause’ for ‘because’ and ‘gonna’ for ‘going to’. 
 
 
Comments on individual questions 
 
2a: All teenagers need to rebel in order to grow up.  What do you think? 
 
This question was rarely done well.  Candidates wrote for a time about the reasons for rebelling but were not 
always clear about what constituted rebellion.  For some it was simply a life of crime or drug taking.  The 
better candidates were able to argue that rebellion prevented teenagers from becoming too like their parents, 
so society could move on.  Others argued that it was possible to mature without wasting time and energy 
over rebellion.  However, beyond that, the content was not strong and there was a tendency to repeat 
oneself.  The abstract nature of the question caused some of the difficulty, but the candidates who answered 
in the form of their own case history did not provide a convincing alternative. 
 
2b: Equality is a dream – it can never be a reality.  What do you think? 
 
While candidates were given freedom to focus on more than one area of equality, many found that they 
could write at length on gender equality or on wealth.  The gender essays were better.  Good candidates 
looked both at the history of their own countries and at conditions in different parts of the world.  From this 
study they were able to draw conclusions, and there were few worries over structure and order.  There were 
also some sound arguments about wealth, including individuals, different income groups and countries.  
Some candidates were too quick to assume that equality could never be a reality.  More thoughtful 
candidates realised that the road to equality was a long one and that the journey could be accomplished with 
effort and perhaps some pain. 
 
3a: ‘The Celebration.’  Describe the sights and sounds of a celebration in detail, and how it affects 
you. 
 
Oddly, a number of answers were in the form of essays about celebrations, an error that could only be made 
by candidates who had not been fully prepared for the Examination.  While the topic was one that has been 
commonly set, there was some original and lively writing.  The commonest topic was that of the Millennium 
or the New Year.  Some of these descriptions were too static and tended to be lacking in variety, but they did 
achieve interest by the increase in tension leading to the celebration itself.  Some candidates could not save 
the fireworks until the big moment, and so the writing became repetitive.  An example of an excellent 
description was of a football match, divided into three.  The first ‘shot’ was of the start of the match.  The 
second was of a moment where it seemed that the favoured team would never score, and their supporters 
fell silent and no one dared speak.  The third was the scoring of the winning goal.  There was no element of 
narrative here, since the three moments were separate, and linked only by the match and the supporters. 
 
3b: Describe in detail some people you encounter in a library or a museum or a place of worship. 
 
This question was answered well largely because the place was well defined.  The writing was inclined to 
realism because the candidates were able to think of the people who might be found in these places.  There 
were a number of candidates who did not read the question carefully, and described the place rather than 
the people.  There were also candidates who only described one person, but the Examiners were prepared 
to allow such answers to be marked in the normal way.  It was, after all, the ability to provide convincing 
descriptive detail that was tested. 
 
4a: Write a story or episode of suspense, in which a character enters a room and finds that it has 
been disturbed and may even still be occupied by the intruder. 
 
This question was frequently answered very well and there were some fine pieces of writing in a variety of 
effective styles.  There were three opportunities for candidates to show their narrative ability.  The first was 
the entry to the room.  Here, some of the best were when the amount of disturbance was minimal and where 
the character was able to regain her self-composure.  The second opportunity was the evidence that 
someone was still in the room.  Again, the best writing consisted of understatement: the noise was only 
slight, so perhaps there was no one there after all.  The tension was provided by the character, who went in 
search of the intruder.  The climax was often handled well.  For example, one candidate was relieved to find 
that the intruder was a pet animal and was half way through an expression of relief when a knife was held to 
her neck and the story ended without another word.  The best climaxes were those that were at the very end 



of the story: the worst were those that turned out happily.  This topic was a template for good story writing, 
where the reader’s interest had to be maintained at all times. 
 
4b: Write a story in which disappointment is central to the plot. 
 
If Question 4a prompted realism, this was more likely to consist of plots that were less effective.  It was 
harder for a reader to be interested in yet another story about getting bad examination results, and writers of 
such events did not sound convincing.  Some of the stories about teenage relationships were also flat.  
Candidates needed to remember about creating an interesting setting, building up their story, reaching a 
climax and ending unexpectedly.  The Examiners suspected that many candidates launched into their stories 
without thinking of the reactions of a reader, and without a worthwhile plan.   
 
Final comments 
 
The Examiners recommend that Centres use Questions 2a, 3a, 3b and 4a for instruction and practice.  
They also believe that it is unlikely that candidates will succeed in writing in any of these genres unless they 
are taught how to write them. 


