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Focus and Background: 
 
 The focus of this action research is on student classroom behaviors and how those 

behaviors impact student achievement. I am particularly interested in looking at the differences in 

classroom behavior between boys and girls and the impact these behaviors have on their 

achievement. I teach mathematics to students in grades five and six at XXX School in XXX, 

Vermont. We are part of the XXX  Supervisory Union and serve students in grades preschool 

through twelve. The school has approximately three hundred-fifty students. There are often two 

teachers per grade level until students reach fifth and sixth grade. In fifth and sixth grade, teachers 

begin to departmentalize and all students at these grade levels have three teachers (one each for 

Math, Language Arts, and Science & Social Studies). I used the students in my fifth grade 

classroom for this study, which specifically focused on impulsivity and inattentive behaviors. 

 This year I have two fifth grade classes, one class has eleven students and the other class 

has twelve students. Students in fifth grade have math for about seventy minutes each day. 

However, this year a few students are pulled out for intervention five times a week for thirty 

minutes. This means that there are forty minutes of whole group instruction time for all students 

each day. This year I will be using the Bridges Program in my fifth grade for the first time. Last year 

I used Number Corner (a small piece of Bridges) everyday as a warm-up. 

 When I began working at XXX School, I was hired as a para-educator. I worked with 

students of all ages, taught a fifth and sixth grade reading group once a day, and taught third grade 

once a week because of a teacher's illness. In my second year of teaching, I was hired as a long-

term substitute for a special educator for the first six weeks of school. Because of an unfortunate 

teacher illness, I was moved into a third grade classroom and taught all core subjects from mid-



 

3 
VMI Action Research Sample 2 

September until the end of the school year. This will be my fourth year of teaching math to students 

in grades five and six. 

 I had a great first year of teaching fifth and sixth grade math and assumed that all of my 

future years in teaching would go as smoothly as the first. In my second year of teaching, I began 

to notice a huge difference between boys and girls in the classroom. Girls seemed to be 

outperforming boys in all areas. More and more boys were not completing homework assignments 

and were also struggling behaviorally in the classroom. While being in the beginning of my 

teaching career, I wasn’t sure if this was simply the group of students or if these characteristics 

would remain true for upcoming teaching years. These characteristics have remained true 

throughout the past few years. The achievement gap in the classroom seems to be getting larger. 

It seems to me there is a huge difference between boys and girls in grades five and six. I am 

extremely interested in learning more about these differences in my action research and ways in 

which I can help close this behavior and achievement gap between fifth grade boys and girls. 

 

Literature Review: 
 

 My goal for this literature review is to review the gender gap in achievement that schools 

and teachers are experiencing today in both classroom and standardized assessment scores, note 

developmental differences in the brain that are essential for learning, describe how and why 

behaviors are seen in the classroom setting, and strategies to best help students (specifically 

boys). 

 

Gender Gap  
One of the largest topics in education is what we call the “gender gap.” The gender gap has 

slowly been decreasing over the years. In mathematics, it has historically been the boys 
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outperforming the girls in high-stakes standardized testing. “In Mississippi and Montana for 

example, no female students took the Advanced Placement test in Computer Science last year. 

Out of the 30,000 U.S. students who took the test in 2013, less than 20 percent were girls” (Covert, 

2014). Some researchers believe that, “boys have and develop superior spatial skills and that this 

gives them an advantage in math” (Niederle & Vesterlund, 2010). The disparity between boys and 

girls in terms of math and science in the United States is one of the widest in the world. For the first 

time ever (in 80 years), a woman was awarded the Fields Medal in 2014, also known as the Nobel 

Prize for mathematics. 

Despite these findings, girls have been whittling away at the gender gap in math 

achievement but have not surpassed the boys. Due to the success in high-stakes testing, one 

might assume that boys have been dominating in the school setting as well but this is not the case. 

Throughout elementary, middle, and high school, girls earn higher grades than boys in all major 

subject areas (Duckworth & Seligman, 2006). Girls, on average, graduate with higher GPA’s than 

males. According to IQs and standardized tests scores, many males score lower than is expected. 

This could be due to the fact that report cards typically reflect the ability to study for exams, 

complete homework, long-term projects, and prepare for classroom discussions. In contrast, high-

stakes achievement tests require sustained effort but only for a few hours in a testing situation 

(Duckworth & Seligman, 2006). 

Researchers have been looking into why males seem to be struggling more in a school 

setting than in a high-stakes performance setting and have suggested several possible causes. 

Video games may be one “reason” for this gender gap created in the classroom. “Video games 

have robbed our boys of academic ambitions, rendering them reclusive, social cripples” (Whitmire, 

2010). Lack of male teachers is another possible cause and has meant fewer male role models for 
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boys to look up to, especially at a younger age in the elementary and middle grades. In addition, 

homework seems to help girls and hurt boys. Two researchers, Coates and Draves argue, “the 

most important step any school can take to level the gender gap is to stop punishing students who 

turn in their homework late.” Rate of ADHD and autism are other suspected factors in the gender 

gap. Research has shown that boys are roughly four times as likely to be diagnosed with ADHD 

and autism than girls. Lastly, many classrooms have been classified as feminized, meaning that 

most boys are mentally turned off. “Now only students willing to sit quietly in their seats, write neat 

letters, and complete all class assignments on time get rewarded” (Whitmire, 2010). 

“The number of math and science courses taken by female high school students has 

increased and now the mean and standard deviation in performance on math test scores are only 

slightly larger for males than females” (Niederle & Vesterlund, 2010). Average graduating classes 

at four-year colleges are approaching 60% women. “The college graduation rate favoring women 

shows no sign of abating, with women overtaking men at every level, from associate to Ph.D” 

(Whitmire, 2010). In 2000, high school girls were taking calculus at the same rate as boys, 

although they still lagged behind boys in the number taking physics. “Today, women earn 48% of 

the undergraduate degrees in mathematics, although gender gaps in physics and engineering still 

remain large” (Hyde, Lindberg, Linn, Ellis, & Williams, 2008). 

It appears that women are closing the gap in some areas related to mathematics but are still 

struggling in other areas more closely related to science. This has led me to further my 

understanding of developmental differences in the brain and look at extensive research already 

done in that area. 

 

Brain-Based Gender Differences 
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 Research has indicated that gender influences how children learn. This does not necessarily 

mean that boys learn one way and girls learn another. “Researchers have found that no single 

area of development influences those gender differences: rather a combination of developmental 

differences affect the brain, sensory motor, and physical development” (Bonomo, 2010). In order to 

teach to gender differences, educators need to be aware of them and have knowledge of effective 

gender-based teaching strategies. 

 Researchers have established that the male brain is on average ten to fifteen percent larger 

and heavier than the female brain.  

Research has established that men possess on average more than six times the 

amount of gray matter related to general intelligence than women, while women have 

nearly ten times the amount of white matter related to intelligence than do men 

(Bonomo, 2010).  

One part of males’ brains, the inferior parietal lobe is generally larger than female brains. This lobe 

is involved with spatial and mathematical reasoning. These are skills that boys tend to perform 

better than girls. The left side of the brain which is responsible for the ability to use language 

develops sooner in girls, therefore girls tend to perform better than boys in that area. 

 More recent research suggests there is no significant differences between the structure of 

the brain between boys and girls. However, the size and sequence of development in the regions 

of the brain seem to be the most significant. Not only do the female brain and male brain develop 

at different speeds, “boys brains develop at a different order, time, and rate than girls’ in the areas 

of the brain that affect language, spatial memory, and motor coordination” (Bonomo, 2010). In 

general, girls have stronger neural connectors in their temporal lobes than boys do; these neural 

connectors facilitate more detailed memory storage and better listening, especially for tones of 
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voice (Gurian & Stevens, 2005). Girls’ frontal lobes are generally more active than boys and grow 

at earlier ages, perhaps because of this, girls tend to make less impulsive decisions than boys. 

 Another huge difference between the brain of females and males is that the male brain is 

set to renew, recharge, and reorient itself by entering what neurologists call a rest state.  

The boy in the back of the classroom whose eyes are drifting toward sleep has 

entered a neural rest state. It is predominantly boys who drift off without completing 

assignments, who stop taking notes and fall asleep during a lecture, or who tap 

pencils or otherwise fidget in hopes of keeping themselves awake and learning 

(Gurian & Stevens, 2005).  

Females tend to recharge and reorient neural focus without rest states. A girl can get bored with a 

lesson, keep her eyes open, take notes, and probably perform quite well. The more words that a 

teacher uses, the more likely boys are to “zone out” or go into a rest state. “The male brain is better 

suited for symbols, abstractions, diagrams, pictures, and objects moving through space than for 

the monotony of words” (Gurian, 2001).  

 Sex differences are prevalent not only in brain-based research but in sensory-perception 

research as well. Research has found significant differences in the ways boys and girls hear, see, 

and smell. In 2001, a study was conducted by Dr. Edwin Lephart (director of neuroscience at 

Brigham Young). He found vast differences in how the eye is constructed in the male versus the 

female. In general, the male eye is drawn to cooler colors, while the female eye is drawn to 

textures and warmer colors. The first evaluation of hearing in girls versus boys was conducted in 

1960; it was found that girls hear better than boys, especially in higher frequencies. More recent 

studies have confirmed that in general, girls hear better than boys. “Girls interpret a loud speaking 

tone as yelling: thinking the speaker is angry, they may tune out” (Bonomo, 2010).  

 

Classroom Behavior 
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Over the years, research has been conducted specifically concerned with the behaviors 

encountered in the classroom setting. College courses devoted to classroom management are 

offered to educators in order to best help all students. There seems to be a huge gap between 

behaviors created by female and male students and these behaviors start at a very early age. 

“Boys represent 79% of preschool children suspended once and 82% of preschool children 

suspended multiple times, although boys represent 54% of preschool enrollment” ("Civil Rights 

Data Collection: Data Snapshot (School Discipline)"). According to the U.S. Department of 

Education Office of Civil Rights, boys represent approximately two out of every three in-school 

suspensions, and nearly three out of every four of those suspended multiple times out of school 

and expelled.  

According to the Center for Disease Control and Prevention, 13.5% of boys within the ages 

of three and seventeen are diagnosed with Attention Deficit Hyperactivity Disorder (ADHD), and 

5.4% of girls within the ages of three and seventeen are diagnosed with ADHD. Autism Spectrum 

Disorder is almost 5 times more common among boys (1 in 42) than among girls (1 in 189). 

According to the U.S. Department of Education (2006), nearly 75% of students with specific 

learning disabilities are male. Seventy-six percent of students receiving special education services 

under the category of emotionally disturbed are male. Also, more than fifty percent of students 

receiving speech and language therapy services are male. These numbers are huge and 

educators need to be aware of these lopsided statistics in order to best help students manage their 

behaviors.  

The most common behaviors seen in the classroom when it comes to boys are: lack of 

motivation, unwillingness to participate, “zoning out”, fidgeting, impulsiveness, inattentiveness, 



 

9 
VMI Action Research Sample 2 

being physical with friends, and incomplete homework. I am eager to find strategies that help the 

boys in my classroom get and stay engaged, along with ways to minimize disruptive behaviors. 

 

Strategies to Help Boys in Math and Learning 

 “The human brain retains the most math learning when it can connect new learning to 

natural curiosity about the world in which we live” (Gurian, 2005). This idea will help both boys and 

girls. By making math more meaningful, boys will be more likely to study. The use of manipulatives 

in the classroom is very helpful as well. For example, the use of number rolls take learning the 

numbers off the page and into the physical body. “Studies completed at Hofstra University 

corroborated findings over the last decade that physical play actually stimulates growth of the 

brain. There is a direct link to physical play and the problem solving needed for math success” 

(Gurian & Stevens, 2005). The more “playful” that we as educators can make math problems, the 

more involved we will find our students. 

 Competition is a huge motivator for boys in general. By grouping the class into teams, 

students are able to compete, learn from their team members, and work with one another. 

Between the ages of three and twelve, the human brain develops in spurts of growth that create 

unevenness in individuals in a class. Not all brains are at the same point on the continuum of brain 

development when they reach our classroom. Lastly, physical movement and recess should be a 

part of learning math. Many schools have found that boys are constantly in need of discipline 

intervention and many boys do not complete homework, therefore many boys stay inside for 

recess. At the Regis School in Houston, Texas, “children take one-minute physical “brain breaks”- 

standing and stretching during class” (Gurian & Stevens, 2005). Many afternoon classes at the 

Regis School have begun walking to combat the afternoon drag that typically happens. Another 

school in Houston, Texas, modified their school’s punishment policy to fit the needs of the male 
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brain. “After learning about the physical needs of the male brain, however, teachers began the 

practice of having the boys exercise- by raking, picking up leaves, running track, and like” (Gurian 

& Stevens, 2005). This allowed the boys to be active during the recess time. 

 

Conclusion  

My goal of this action research is to see if there is a relationship between impulsive and 

inattentive behaviors and student achievement (as identified by quiz and test scores). I am hoping 

that with the research that I have done and the research I will continue to do, I can find numerous 

strategies to close this “gender gap” I am seeing and experiencing in the classroom. I am 

interested in finding ways to help students (usually boys) catch-up when they do not complete 

homework or if I need to connect with them after an issue in the classroom. 

 

Research Questions 

 

What are the differences between 5th grade boys’ and 5th grade girls’ impulsive and inattentive 

behaviors in math class? How do differences between 5th grade boys’ and 5th grade girls’ 

impulsivity and inattentive behaviors in math class impact student achievement as measured by 

quizzes and a unit test? 

 
 
Phase II 
 
 I explored my action research topic of behavior and student achievement with two groups of 

fifth grade students at XXX  School, in XXX, Vermont. While there are two traveling groups, neither 

group received an intervention as I was merely collecting data on the behaviors and student 

achievement scores in the entire fifth grade. 



 

11 
VMI Action Research Sample 2 

 First Period Second Period 

n 12 11 

Female 6 5 

Male 6 6 

Students receiving special 
services 

5 2 

Students receiving free lunch 8 3 

Star Math Scaled Score 613 688 

 

Both groups of students received math instruction for about seventy minutes per day. Of 

these seventy minutes, forty minutes were “whole group” instruction. The other thirty minutes were 

devoted to differentiated instruction. Some students received additional math support from the 

math interventionist at this time. The other students received Number Corner instruction as well as 

other differentiated activities. 

 I began my action research in the second unit of the Bridges Program. I decided to wait until 

my second unit because teaching the Bridges Program is new to me this year and I wanted to get 

a grasp of the style as well as my schedule with students leaving during the class time. In unit two, 

students were formally introduced to adding and subtracting fractions. This was introduced by 

using money and clock models and eventually moved towards finding common denominators by 

using least common multiples and greatest common factors.  

 When teaching unit two, I kept track of behaviors in the classroom, specifically related to 

impulsivity and inattentiveness. See Appendix A for a copy of the data collection table. I defined 

impulsive student behaviors as calling out during a lesson, interrupting those who are speaking, 

and getting up in the middle of a lesson. I defined inattentive student behaviors as those that made 

careless mistakes in school work, had difficulty organizing school work, did not follow through on 
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directions, and the inability to focus during a task. I defined the inability to focus as behaviors such 

as drawing in class, having his or her head down on the desk, and the inability to sit in a seat. I 

kept a tally chart during both classes which allowed me to quickly count the number of times 

individual students exhibited inattentive or impulsive behaviors in the classroom. I collected these 

data daily through the entire second unit, which took over a month. Throughout the unit, I gave 

students’ quizzes, also known as Checkpoints (Appendix B & C) in Bridges, and a post 

assessment (Appendix D).  

I analyzed the data and scored the checkpoints and post assessment to analyze the 

correlation between student behavior and student achievement.  

 

 

Phase III: Results 

  At the end of the second unit I began compiling the data and results. To begin with, I looked 

at the number of impulsive and inattentive behaviors that took place in the classroom as a whole 

during the second unit. 
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The graph shows that there are three behaviors that occur most frequently in the classroom: 

calling out, not following directions, and the inability to focus. The other four behaviors did not 

seem to occur as frequently in the classroom.  

 Next, I calculated the average number of impulsive and inattentive behaviors that occurred 

on any given day. To calculate the average, I calculated the total impulsive and inattentive 

behaviors and divided it by the number of class days spent on unit two. The average number of 

impulsive behaviors on any given day was 14.06 and the average number of inattentive behaviors 

was 15.29. There was not a large difference between impulsive and inattentive behaviors when 

looking at how frequently they occurred daily. 

 I also calculated the average score for boys and girls as determined by the two checkpoints 

and post assessment. On the first checkpoint, there was a total of fourteen points possible. The 

average score for boys was an 7.9 and average score for girls was 10.5. On the second 

checkpoint, there was a maximum score of sixteen. The average score for boys was 9.3 and 



 

14 
VMI Action Research Sample 2 

average score for girls was 11.1. On the post assessment, the maximum number of points was 

thirty-seven. The average score for boys was 22.7 and average score for girls was 26. 

 The next comparison I looked at was between boys and girls. I compared the number of 

impulsive and inattentive behaviors between boys and girls. The graph below shows the results. 

 

It was noticeable by looking at the graph that there was a discrepancy between behaviors in 

boys and girls in the classroom. Then, I looked at the comparison of boys and girls in each specific 

impulsive and inattentive behavior. The graph below shows this comparison. 
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 The graph above shows the gaps between boys and girls in each specific category. Notice 

the largest gap between boys and girls falls in the categories of calling out and not following 

directions. According to these data, boys are about six times more likely to call out than girls. Also, 

boys are almost nine times more likely to not follow directions than girls. Lastly, notice that boys 

struggle more than girls when they are trying to focus on the task at hand. 

 Next, I looked at the total number of impulsive and inattentive behaviors and post 

assessment scores. The graph below shows total behaviors and student achievement as 

determined by a unit test or post assessment.  
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I calculated a line of best fit also known as a trend line. The line of best fit represents the 

trend that the points in the scatter plot follow. There appears to be a weak negative correlation 

between behaviors and post assessment scores.  

Next, I calculated the r-value of the data. The r-value was equal to -.37 which suggests a 

weak negative correlation between behaviors and student achievement as described by the post 

assessment. 

Lastly, I calculated the r-squared value. The r-squared value is a statistical measure of how 

close the data are to the fitted regression line. It is also known as the coefficient of determination. 

The r-squared value was 13.9%. About 14% of the change in achievement as measured by post 

assessment scores can be attributed to the change in negative behavior.  

I also looked at the total behaviors and the checkpoint scores. I found that the r-squared 

values were much higher for the checkpoints than for the post assessment. The post assessment 

requires students to know much more than in the checkpoints. The results are shown below. 
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 It appears that more of the variance can be accounted for by the regression models when 

looking at the checkpoints rather than the post assessment scores. The r-squared values when 

calculated by the checkpoint scores were 38.9% and 24.4%. These r-squared values are about two 
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and three times greater than the post assessment r-squared value. This suggests a stronger 

negative correlation between negative behaviors and checkpoint scores than between negative 

behaviors and post assessment scores.   
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Phase IV: Conclusions, Limitations, Recommendations, and Reflection 

Conclusions 

 Throughout unit two, inattentive behaviors occurred two hundred sixty times and impulsive 

behaviors occurred two hundred thirty-nine times within eighteen teaching days. The behaviors 

that occurred the most were calling out, not following directions, and the inability to focus. It was 

noticeable that there was a huge discrepancy in behaviors among boys and girls in the fifth grade. 

Throughout the teaching of unit two, girls had very few impulsive and inattentive behaviors as 

determined by my data collection.  

When looking at the mean scores for boys and girls in the checkpoints and post 

assessment, girls’ scores were greater. Although the girls’ mean scores were greater than the 

boys’, they were not statistically significant. The boys’ mean score was lower than the girls, 

however the negative behaviors did not seem to have an impact on their performance of the post 

assessment. Behaviors did seem to play a larger role in their checkpoint scores. Much more of the 

variance was accounted for by behaviors in the checkpoints than in the post assessment. 

 According to the r-squared value, a small portion of the variance in student achievement as 

determined by checkpoints and post assessments can be accounted for by impulsive and 

inattentive behaviors. About 14% of the change in achievement as measured by post assessment 

scores can be attributed to the change in negative behavior. When looking at checkpoint scores, 

about 39% of the variance in checkpoint one and 24% of the variance in checkpoint two can be 

attributed to the change in negative behavior. 
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Limitations 

A majority of the variance in performance of the checkpoints and post assessment is not 

accounted for. This means that there are other variables besides behavior that impact student 

achievement. Two students had four absences within the eighteen day teaching period, other 

students came into school late and missed key pieces of lessons. I also believe that it is possible 

that the special educator and I may have missed or misplaced some behaviors on the data 

collection sheet within a given lesson. This may have occurred on days when there were numerous 

behavioral disruptions. The lesson took place before Thanksgiving and ended before Christmas 

break. I believe that the time in which the lesson took place did impact student learning and 

student performance. Based on my experience with fifth graders, I have noticed that fractions are 

the most challenging concept to understand. I feel that the post assessment scores may have been 

greater if it was not focused on fractions. Thus it is possible that the specific mathematical topic 

affects the level of achievement and negative behaviors. 

Six of my fifth graders received math intervention focused on fractional reasoning in addition 

to my classroom instruction. I think that the intervention could have made a difference in both the 

checkpoints and post assessment scores. Students who did not receive intervention were exposed 

to Number Corner. Number Corner instruction was not always geared towards fractions. Another 

variable that may have impacted behaviors and post assessment scores are students who receive 

special services. There were seven students who received special services; some of which 

received services for mathematics. Because of the study, I had all students complete the entire 

assessments in order to compare data that was the same. 
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 The home life that students experience may also impact behaviors in the classroom. During 

my action research I did not analyze the relationship between a student’s home life and their 

behavior. This may be something I research further when I have this same group of students in 

sixth grade next year. 

 A new student joined one of our fifth grade classes about halfway through the second unit. 

Because of this, I did not include his post assessment results in my action research. However, I 

feel that he changed the dynamic of the classroom in regards to behaviors. 

 

Recommendations: 

 After looking at research focused on behavior and performance, I have noticed that there 

have been many findings on how exercise can improve students focus in the classroom. I would 

like to incorporate exercise into the classroom more regularly next year with a new group of 

students. 

Many of my students come into the classroom full of energy, both negative and positive. I 

have found that this occurs most frequently at the beginning and end of the week. I have noticed 

that doing movement breaks in my classroom only gets my students more energized. Because of 

this, I have decided to incorporate some relaxation, breathing, and yoga techniques. I am hopeful 

that these will help my students gain a sense of control over their body and mind. I am hoping that 

this will allow for students to be more open to learning and more focused. 

 

Reflections: 

 This study has been of great interest to me because of the group of fifth grade students I am 

working with this year and the fact that I will have them again in the fall. I have to admit I was 

surprised with the results of my study at first. I believed there was going to be a stronger negative 
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correlation between behaviors and student achievement as determined by checkpoints and post 

assessment scores. I think the study also made some students more aware of their behaviors 

because they didn’t want to get a “tally mark” on the data collection sheet. For some students, it 

didn’t appear to make a difference that I was keeping track of  impulsive and inattentive behaviors. 

As a group, they voiced an interest in learning the results of the study when finished. 

 The intent of my action research was to see if there was a difference between boys’ and 

girls’ impulsive and inattentive behaviors in math class and if the differences impacted student 

achievement. Now that I have made the conclusion that there is a difference between boys and 

girls impulsive and inattentive behaviors, I want to find a way that specifically helps the boys in the 

classroom. My goal is to incorporate the relaxation, breathing, and yoga techniques into the 

classroom as soon as possible.  

 I see this action research project as the starting place for my continued curiosity of how to 

close the gap in behaviors between boys and girls regarding impulsivity and inattentiveness. I hope 

that by incorporating some new techniques in the classroom that the number of impulsive and 

inattentive behaviors will decrease. If some of the changes I make don’t work I will do additional 

research. Vermont Mathematics Initiative (VMI) has taught me that it is okay to make mistakes and 

that mistakes create learning opportunities.  

By engaging in the action research process, I have realized that collecting and organizing 

data is a skill.  The method of keeping data on results will continue to be a way I measure the 

effectiveness of practices I put in place. VMI statistics courses has provided me with a voice during 

school meetings with colleagues. I find myself asking questions about which data we should collect 

to tell us the most information about students. I have more confidence in my ability to teach 

mathematics and participate in productive discussions. VMI has also made me more aware that 
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data is frequently represented in specific ways to tell a particular story. I now carefully analyze 

results before jumping to conclusions. I look forward to engaging in similar action research 

processes in the future with the goal to continuously improve my teaching.     

 

 

Appendix A 

 

 

 
 
 

Name 

 
Impulsive Behaviors 
1. Calling out  
2. Interrupting  
3. Getting up in the middle 
of class  

 
Inattentive Behaviors 
1. Careless mistakes (silly math errors) 
2. Difficulty organizing school work 
3. Not following directions  
4. Inability to focus (drawing in class, 
head down on desk, unable to sit in seat) 
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