
Standard 1:  Curriculum and Planning 

 

The teacher displays deep and extensive knowledge of the core content and designs instructional experiences that move beyond a focus on basic 

competency in the subject to include, as appropriate, the integration of 21
st

 century interdisciplinary themes of global awareness; economic, business 

and entrepreneurial literacy; civic literacy and health literacy.  Knowledge of content is absolutely necessary for good teaching, but it must be combined 

with an understanding of the complex and sophisticated relationships within the content and must be made relevant to the learner.  The teacher designs 

instruction that is aligned with the West Virginia Content Standards and Objectives and uses a standards-based approach to instruction supported by a 

variety of instructional resources that may include textbooks.  Information media and technology tools are frequently incorporated into lesson design 

and teaching strategies are supported by a variety of technologies that promote self-directed learning, problem solving and collaboration.  A balanced 

instructional assessment program is designed to assist students to achieve mastery of the content and depth of knowledge of the West Virginia Content 

Standards and Objectives.  The teacher uses his/her knowledge of content, process and development of 21
st

 century learning skills to move beyond 

being a provider of knowledge to being a facilitator of learning. Experiences are created to advance student learning and systems thinking through 

processes such as critical thinking, collaboration and problem solving and that encourage creativity, innovation and self-direction.   

Function 1A:   Core Content --The teacher has a deep knowledge of the content and its inter-relatedness within and across the disciplines and can move 

beyond basic content competency to assure student mastery of skills necessary for success in life and work. 

  

Function 1B:   Pedagogy -- The teacher has a deep knowledge of the art and science of teaching in his/her specific content and can facilitate experiences 

that advance creativity, innovation, and problem-solving. 

 

Function 1C:   Setting Goals and Objectives for Learning -- The teacher uses a standards-based approach to instruction aligned with the state and local 

curriculum and sets instructional goals and objectives that describe what students will learn. 

 

Function 1D:   Designing Instruction-- The teacher designs instruction that engages students in meaningful instructional activities that support the WV 

Content Standards and Objectives and that result in intentional student learning. 

  

Function 1E:   Student Assessments -- The teacher uses a balanced approach to assure both assessment of learning and assessment for learning to 

provide both teacher and students information to guide future learning. 

  



Standard 1   Curriculum and Planning 

Function 1A:  Core Content—The teacher has a deep knowledge of the content and its inter-relatedness within and across the disciplines and can move 

beyond basic content competency to assure student mastery of skills necessary for success in life and work. 

Indicator 1A1 Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

Deep knowledge of 

subject matter content  

The teacher designs 

lessons and units of 

instruction without 

regard for the subject 

matter content as 

mandated by the WV 

CSOs.  In designing 

lessons and units of 

instruction, the teacher 

makes content errors.   

The teacher designs 

lessons and units of 

instruction using the 

appropriate WV CSOs at an 

appropriate depth of 

knowledge and assess for 

providing students grades.  

The teacher has a limited 

knowledge of the 

prerequisite skills and of 

the WV CSOs for grade 

levels/courses that precede 

and follow the current 

grade level/course.  The 

inter-relatedness of 

disciplines is inconsistently 

demonstrated in lessons.   

 

The teacher designs and 

assesses lessons and units 

of instruction using the 

appropriate WV CSOs at an 

appropriate depth of 

knowledge. The teacher 

knows the prerequisite 

skills and knowledge 

required for student 

mastery of content and has 

an understanding of the 

WV CSOs for grade 

levels/courses that precede 

and follow the current 

grade level/course. The 

inter-relatedness of 

disciplines is consistently 

demonstrated in lessons.   

 

The teacher designs and assesses 

lessons and units of instruction 

using the appropriate WV CSOs at 

an appropriate depth of 

knowledge. The teacher 

consistently facilitates self 

assessment by students.  The 

teacher has knowledge of 

important prerequisite skills and 

knowledge required for student 

mastery. Student misconceptions 

are planned for and anticipated. 

The teacher is aware of the WV 

CSOs for grade levels or courses 

that precede and follow the 

grade/course they teach. The 

teacher has a deep knowledge of 

the content and its inter-

relatedness within and across the 

disciplines. 

 

 

  



Standard 1: Curriculum and Planning 

Function 1A:  Core Content— The teacher has a deep knowledge of the content and its inter-relatedness within and across the disciplines and can 

move beyond basic content competency to assure student mastery of skills necessary for success in life and work. 

Indicator 1A2 Level of Performance 

 Unsatisfactory Basic Proficient Distinguished 

Integration of 21
st

 

century 

interdisciplinary 

themes (global 

awareness; economic, 

business and 

entrepreneurial 

literacy; civic literacy 

and health literacy) 

The teacher designs content 

to be taught in isolation.  

The teacher relies on 

student reading of text, 

seatwork, and some direct 

instruction for conveying 

content for the subject(s) 

taught as mandated by the 

WV CSOs, or substitutes the 

state curriculum with the 

textbook.  The teacher’s 

exclusion or incidental 

inclusion of, 

interdisciplinary themes 

inhibits students from 

making connections with 

these real world ideas.  

The teacher designs lessons 

and units of instruction that 

reflect limited understanding 

of 21
st

 century 

interdisciplinary themes and 

their application to core 

content areas. The teacher 

sporadically assigns cross-

curricular projects that 

incorporate 21
st

 century 

interdisciplinary themes. 

The teacher designs lessons 

and units of instruction that 

reflect an understanding of 

21
st

 century interdisciplinary 

themes and their application 

to core content areas. The 

teacher facilitates student 

collaboration on authentic 

project-based assignments 

built upon 21
st

 century 

interdisciplinary themes. 

The teacher designs 

lessons and units of 

instruction that reflect a 

comprehensive 

understanding of 21
st

 

century interdisciplinary 

themes.  These themes 

are creatively applied in 

all core content areas. The 

teacher consistently 

collaborates with students 

and colleagues to create 

authentic project-based 

assignments built on 

multiple 21
st

 century 

interdisciplinary themes. 

 

  



Standard 1: Curriculum and Planning 

Function 1A:  Core Content— The teacher has a deep knowledge of the content and its inter-relatedness within and across the disciplines and can 

move beyond basic content competency to assure student mastery of skills necessary for success in life and work. 

Indicator 1A3 Level of Performance 

 Unsatisfactory Basic Proficient Distinguished 

Integration of 21
st

 

century skills 

(information and 

communication; 

thinking, reasoning 

and innovation; 

personal and 

workplace 

productivity) 

The teacher designs 

content to be taught in 

isolation.  The teacher 

relies on student reading 

of text, seatwork, and 

some direct instruction 

for conveying content for 

the subject(s) taught as 

mandated by the WV 

CSOs, or substitutes the 

state curriculum with the 

textbook.  The teacher’s 

exclusion or incidental 

inclusion of, 21
st

 century 

skills is contrived or 

inaccurate. 

The teacher designs 

lessons and units of 

instruction that reflect 

limited understanding of 

21
st

 century skills and 

their application to core 

content areas. The 

teacher sporadically 

integrates these skills in 

lessons, units of 

instruction and 

assessments. 

The teacher designs lesson, 

units of instruction and 

assessments that reflect an 

understanding of 21st 

century skills and their 

application to core content 

areas. The teacher 

facilitates students’ use of 

digital tools to gather, 

evaluate and communicate 

information. The teacher 

consistently integrates 

these skills in lessons, units 

of instruction and 

assessments. 

The teacher designs lessons, units 

of instruction, and assessments 

that reflect an in-depth 

understanding of 21
st

 century 

skills. There is consistent and 

pervasive integration of 21
st
 

century skills into all areas of the 

curriculum. Learning activities 

consistently incorporate real-

world applications requiring 

student critical thinking, 

reasoning, problem-solving, and 

use of digital media.  Students 

locate, organize, analyze, and 

synthesize information from a 

variety of sources to plan and 

conduct research, manage 

projects, solve problems, and 

make informed decisions using 

appropriate digital tools and 

resources. Students set personal 

learning goals and use technology 

to communicate and work 

collaboratively to support 

individual learning and contribute 

to the learning of others. 

 

  



 

Standard 1: Curriculum and Planning 

Function 1B:  Pedagogy—The teacher has a deep knowledge of the art and science of teaching in his/her specific content and can facilitate 

experiences that advance creativity, innovation and problem-solving. 

Indicator 1B1 Level of Performance 

 Unsatisfactory Basic Proficient Distinguished 

Specialized subject 

matter pedagogy  

The teacher relies on 

student reading of text, 

seatwork, and some 

direct instruction for 

conveying content for the 

subject(s) taught as 

mandated by the WV 

CSOs, or substitutes the 

state curriculum with the 

textbook.  The teachers’ 

exclusion or incidental 

inclusion of, processes for 

creativity, innovation and 

problem solving inhibits 

the students from making 

connections with these 

real world ideas. 

The teacher demonstrates 

understanding of content 

specific instructional 

strategies to effectively 

teach the central concepts 

and skills of the discipline 

and move students 

toward mastery of the WV 

CSOs. Instructional 

strategies are varied and 

appropriate. The teacher 

understands the 

relationship of knowledge 

within the discipline to 

other content areas and 

some content integration 

occurs. Most instruction is 

whole group.  

The teacher demonstrates 

specialized knowledge of 

how to convey subject 

matter and is familiar with 

a range of effective 

pedagogical approaches to 

move students toward 

mastery of the WV CSOs.  

Multiple instructional 

strategies are used to 

convey meaning. Students 

often work collaboratively 

to solve problems and 

engage in student led 

discussion and debate.  

Cross curricular instruction 

is the norm, including 21
st

 

century skills and 

knowledge. Students are 

supported throughout the 

instructional process and 

multiple paths to learning 

are often provided.  

The teacher demonstrates 

specialized knowledge of how to 

convey and reveal subject matter 

to students and is familiar with a 

wide range of effective 

pedagogical approaches to 

ensure mastery of the WV CSOs 

and beyond. Instructional 

strategies frequently include the 

use of analogies, metaphors, 

experiments, demonstrations and 

illustrations. Students are taught 

to question prevailing canons and 

assumptions and to think for 

themselves and work 

collaboratively. Multiple 

opportunities for student led 

discussion and debate are 

provided. The teacher routinely 

integrates 21
st

 century 

information/ communication 

skills and personal/ workplace 

productivity skills into the 

lessons. Multiple paths to 

learning are always available with 

differentiated strategies for 

diverse student needs.  

 



Standard 1: Curriculum and Planning 

Function 1B:  Pedagogy—The teacher has a deep knowledge of the art and science of teaching in his/her specific content and can facilitate experiences 

that advance creativity, innovation and problem-solving. 

Indicator 1B2 Level of Performance 

 Unsatisfactory Basic Proficient Distinguished 

Specialized knowledge 

of integration of 21
st

 

century interdisciplinary 

themes (global 

awareness; economic, 

business and 

entrepreneurial literacy; 

civic literacy and health 

literacy) 

The teacher relies on 

student reading of text, 

seatwork, and some direct 

instruction to support the 

integration of 21
st

 century 

interdisciplinary themes 

into teaching and learning. 

The teachers exclusion of, 

or incidental inclusions of 

21
st

 century 

interdisciplinary themes 

limits student engagement 

with the curriculum and 

inhibits them making 

connections with these 

real-world ideas.  

Instructional strategies are 

inappropriate. 

The teacher relies on direct 

instruction and limited use of 

student conversation to 

support the integration of 21
st

 

century interdisciplinary 

themes into teaching and 

learning. The integration is 

inconsistently demonstrated 

in lessons. 

The teacher relies on a 

balance of direct instruction, 

student conversation and 

group work around projects 

to support the integration of 

21
st

 century interdisciplinary 

themes into teaching and 

learning.  Instructional 

strategies are varied and 

appropriate for seamless 

integration of 21
st

 century 

themes.  The teacher is 

creative and innovative in 

designing learning 

opportunities that include 

21
st

 century interdisciplinary 

themes.  Student 

understanding is built 

through authentic problem 

solving opportunities. 

 The teacher demonstrates a 

comprehensive 

understanding of effective 

pedagogy to support the 

consistent integration of 21
st

 

century interdisciplinary 

themes into teaching and 

learning. The teacher is 

creative and innovative in 

facilitating learning 

opportunities that include 21
st

 

century interdisciplinary 

themes.  The teacher engages 

students in collaborative 

solving of real world 

problems.  Knowledge and 

skills are demonstrated 

through authentic 

assessments, which often 

include products, 

presentations, or portfolios. 

 

  



Standard 1: Curriculum and Planning 

Function 1B:  Pedagogy—The teacher has a deep knowledge of the art and science of teaching in his/her specific content and can facilitate experiences 

that advance creativity, innovation and problem-solving. 

Indicator 1B3 Level of Performance 

 Unsatisfactory Basic Proficient Distinguished 

Specialized knowledge 

of integration of 21
st

 

century skills 

(information and 

communication; 

thinking, reasoning and 

innovation; personal 

and workplace 

productivity) 

The teacher demonstrates 

little or no specialized 

knowledge of 21
st

 century 

skills or how to integrate 

the skills into the general 

curriculum.  The attempt at 

integration is either 

contrived or inappropriate 

and does not lead to 

students’ understanding of 

content. 

The teacher demonstrates 

some specialized knowledge 

of 21
st

 century skills and plans 

instruction which teaches 

students to discover how to 

learn, innovate, collaborate, 

and communicate their ideas.  

Teachers facilitate limited 

opportunities for creative 

thinking, innovation and 

problem-solving. 

The teacher consistently 

demonstrates specialized 

knowledge of integration of 

21
st

 century skills into 

his/her content area(s).  The 

teacher regularly plans 

integrated learning 

experiences to facilitate 

student development of 

creativity, innovation and 

problem-solving as part of 

the curriculum. Students 

apply existing knowledge to 

generate new ideas and 

products, and create original 

works as a means of 

personal or group 

expression. The teacher 

leads the exploration of 

human, cultural, and societal 

issues related to technology 

and workplace behaviors. 

Personal and workplace legal 

and ethical behaviors are 

modeled. 

 

 The teacher consistently 

demonstrates in-depth, 

specialized knowledge of 

integration of 21
st

 century 

skills.  Students are provided 

varied and authentic 

opportunities to use 

technology to learn content, 

think critically, solve 

problems, discern reliability, 

use information, 

communicate, innovate, and 

collaborate.  Students often 

collaborate to develop 

products and original works.  

Important life skills which 

include leadership, ethics, 

accountability, adaptability, 

personal productivity, 

personal responsibility, 

people skills, self-direction, 

and social responsibility are 

consistently incorporated into 

instructional activities. 

  

 

 

  



Standard  1: Curriculum and Planning 

Function 1C: Setting Goals and Objectives for Learning —The teacher uses a standards-based approach to instruction aligned with the state and 

local curriculum and sets instructional goals and objectives that describe what students will learn and that allow formative and summative 

assessment. 

Indicator 1C1 Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

 Alignment with West 

Virginia Content 

Standards and Objectives 

The teacher relies on 

textbook or adopted 

resources to structure 

instruction.  The teacher 

does not align curriculum, 

instruction, and 

assessment to the WV 

CSOs.  

 

The teacher aligns 

curriculum, instruction, 

and assessment to the WV 

CSOs both vertically and 

horizontally.  Curriculum 

mapping and pacing guides 

are used.  There is some 

integration of 21
st

 century 

skills and knowledge goals.  

The teacher aligns 

curriculum, instruction, 

and assessment to the WV 

CSOs both vertically and 

horizontally.  

Curriculum mapping and 

pacing guides are used as a 

resource.  Learning 

activities foster 

understanding at the 

appropriate level and are 

connected to a sequence 

of learning in the 

discipline, in related 

disciplines, and include 

21
st

century skills and 

content.  

 

The teacher aligns 

curriculum, instruction, 

and assessment to the WV 

CSOs both vertically and 

horizontally.  The teacher 

is instrumental in 

developing or modifying 

curriculum maps and 

pacing guides.  Learning 

activities foster deep 

understanding at the 

correct cognitive 

knowledge level and are 

connected to a sequence 

of learning in the discipline 

in related disciplines, and 

include 21
st

 century skills 

and content. 

 

 

  



 

Standard  1: Curriculum and Planning 

Function 1C: Setting Goals and Objectives for Learning —The teacher uses a standards-based approach to instruction aligned with the state and 

local curriculum and sets instructional goals and objectives that describe what students will learn and that allow formative and summative 

assessment. 

Indicator 1C2 Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

Focused and clearly stated 

goals 

Learning goals, 

objectives, and 

outcomes are missing, 

poorly constructed, or 

not aligned with 

standards. The teacher 

does not share 

identified outcomes in 

student-friendly 

language with 

learners.    

 

The teacher bases 

instruction on learning 

goals drawn from 

current WV CSOs and 

21
st

 century skills. 

Lessons are designed 

with clear goals and 

outcomes which define 

what students should 

know, understand, and 

be able to do. Lesson 

goals are shared with 

students and parents in 

student friendly 

language. Formative and 

summative assessment 

data are used to 

develop learning goals, 

objectives, and 

outcomes. 

 

The teacher bases instruction 

on clearly stated goals focused 

on essential questions and 

enduring understandings 

drawn from current WV CSOs 

and 21
st

 century skills. Lesson 

planning begins with the end in 

mind:  goals, appropriate 

assessment of learning, what 

students will know and be able 

to do.  Students can easily 

articulate what they are doing 

and why.  Learning goals in 

student-friendly language are 

shared in multiple formats with 

students and parents/ 

guardians. Teacher-student(s) 

collaboration for goal setting 

occurs. The teacher uses 

formative and summative 

assessment data to develop 

learning goals and outcomes. 

The teacher consistently 

bases instruction on 

challenging and appropriate 

learning objectives focused 

on essential questions and 

enduring understandings 

drawn from current WV CSOs 

and 21
st

 century skills.  Goals 

are based on students’ 

needs, interests, and 

abilities.  Students have a 

clear understanding of goals 

and expectations for all 

activities.  Goals in student-

friendly language are shared 

in multiple formats with 

students, parents/guardians, 

and the community-at-large.  

There is student-driven 

collaboration and analysis of 

both formative and 

summative assessment data 

to develop individualized 

learning goals, objectives, 

and outcomes.  

 

  



Standard  1: Curriculum and Planning 

Function 1C: Setting Goals and Objectives for Learning —The teacher uses a standards-based approach to instruction aligned with the state and 

local curriculum and sets instructional goals and objectives that describe what students will learn and that allow formative and summative 

assessment. 

Indicator 1C3 Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

Content integrated among 

disciplines 

Learning goals and 

objectives are set in 

isolation and only for 

segmented instruction. 

There is little or no 

evidence of cross-

curricular 

collaboration.  

Learning goals and 

objectives sporadically 

integrate content 

among disciplines.  

There is evidence of 

some cross-curricular 

collaboration.  The 

connections among 

disciplines are planned 

and implemented by the 

teacher.  

Learning goals and objectives 

consistently integrate content 

among disciplines through 

cross-curricular collaboration.  

The teacher creates a learning 

environment that enables and 

empowers students to identify 

connections among disciplines.   

Learning goals and objectives 

consistently integrate 

content among disciplines 

through cross-curricular 

collaboration with colleagues 

and experts in the field.  The 

teacher creates a learning 

environment that enables 

and empowers students 

through meta-cognition to 

identify and further explore 

connections among 

disciplines. 

 

  



 

Standard  1: Curriculum and Planning 

Function 1D:  Designing Instruction  The teacher involves students whenever appropriate in designing instruction in a manner that engages 

students in a sequence of meaningful instructional activities that support the WV Content Standards and Objectives and that result in intentional 

student learning 

Indicator 1D1 Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

Relevant and 

engaging learning 

activities  

The teacher designs 

lessons/units that 

result in use of 

learning activities is 

not suitable to 

students and is not 

designed to engage 

students in 

differentiated 

activities 

that incorporate 

critical thinking 

skills.  The textbook 

is the primary 

instructional 

resource with limited 

regard to WV 

Content Standards 

and Objectives.  

 

The teacher designs 

lessons/units that 

result in standards-

based instructional 

strategies that move all 

students toward 

mastery of desired 

learning outcomes. 

Instructional 

approaches are limited, 

and some 

accommodations are 

made for students with 

special needs. Teaching 

strategies may include 

the use of technology 

and students 

sometimes collaborate 

with peers. Most 

students are given the 

same instructional 

sequence. The teacher 

collaborates with 

specialists to plan 

instruction to meet the 

needs of all students. 

The teacher designs 

lessons/units that result in 

standards-based 

instructional strategies that 

move all students toward 

mastery of desired learning 

outcomes. Learning 

activities reflect a familiarity 

with a wide range of 

pedagogical approaches and 

accommodations are made 

for students with special 

needs. Teaching strategies 

include the use of 

technology for instruction 

and learning. Students 

frequently collaborate with 

peers to share knowledge 

and clarify 

misunderstanding, and 

student-made products are 

used to demonstrate 

learning.  The teacher 

creates multiple paths to 

learning, and student input 

is incorporated when 

planning. 

The teacher designs lessons/units that 

result in standards-based instructional 

strategies that move all 

students beyond mastery of learning 

outcomes. Learning activities reflect a 

familiarity with a wide range of effective 

pedagogical approaches to challenge all 

students and accommodate those with 

special needs. Teaching strategies are 

supported by a variety of technologies 

that promote problem-solving and self-

directed learning and often include 

student created products as evidence of 

understanding.  Students work with the 

teacher to plan activities and assume 

responsibility for their own learning. 

Cooperation and collaboration are 

promoted through varied, organized 

learning teams to strengthen social ties, 

improve communication skills, and 

facilitate investigation. Experiences 

encourage students to be flexible, 

adaptable, resourceful, and creative.  

The teacher continually explores new 

resources and technologies to broaden 

and deepen their repertoire.  



 

Standard 1:   Curriculum and Planning 

Function 1D:  Designing Instruction  The teacher involves students whenever appropriate in designing instruction in a manner that engages 

students in a sequence of meaningful instructional activities that support the WV Content Standards and Objectives and that result in intentional 

student learning 

Indicator 1D2 

 

Level of Performance 

Unsatisfactory Basic Proficient Distinguished 

Lessons designed 

with appropriate 

supporting 

activities, time 

allocations and 

connection to the 

total instructional 

sequence 

The lesson or unit has 

no clearly defined 

structure.  Alignment 

and time allocations 

are weak or 

unrealistic.  The 

instructional sequence 

of the lesson focuses 

on how to complete an 

activity rather than 

developing student 

understanding of 

content and skills. 

The teacher plans a 

learning sequence using 

instructional strategies 

and activities that build 

on students' prior 

knowledge and learning 

objectives.   Lesson 

sequence and 

alignment is clear and 

time is allowed for 

student questions and 

practice.   

The lesson or unit has a 

clearly defined structure 

with supporting activities.  

Time allocations are 

reasonable.  The sequence 

and organization of lesson 

is logical and structured to 

increase student 

understanding. Lesson 

sequence allows for student 

questions, practice, and 

success during each 

important segment and 

shows a discernable 

beginning, middle and end.  

Alignment to the total 

instructional sequence is 

evident.  

The lesson’s or unit’s 

structure is clear and allows 

for different pathways 

according to student needs 

and interests.  Time 

allocations are reasonable 

and fluid.  The sequence and 

organization of each pathway 

in the lesson is logical and 

structured to increase 

student understanding.  Each 

pathway allows for student 

questions, practice, and 

success during each 

important segment and 

shows a discernable 

beginning, middle and end.  

Alignment to the total 

instructional sequence for 

each pathway is evident.   

 

  



Standard 1: Curriculum and Planning 

Function 1E: Student Assessment The teacher uses a balanced approach to assure both assessment of learning and assessment for learning to provide 

both teacher and students information to guide future learning. 

Indicator 1E1 Level of Performance 

 Unsatisfactory Basic Proficient Distinguished 

Assessment criteria 

clearly defined 

The teacher does not 

establish clear assessment 

criteria and/or criteria are 

not shared with students.  

The teacher 

establishes assessment 

criteria to define successful 

responses for and of learning 

that are communicated to 

students and other 

stakeholders for their 

learning.  

The teacher builds 

assessment around specific 

criteria and sets high 

standards focusing on what 

students should know and be 

able to do.  Assessment 

tools, such as rubrics 

are used to communicate 

expectations to students and 

other stakeholders and guide 

student work.  The teacher 

creates opportunities for 

students to peer or 

self assess.  

The teacher and students 

collaboratively build 

assessments around specific 

criteria and set high standards 

focusing on what students 

should know and be able to 

do.  Assessment tools, 

including but not limited to, 

rubrics are provided to 

communicate clear 

expectations for levels of 

achievement to students and 

other stakeholders, guide 

student work, and provoke 

discussion. The teacher 

creates opportunities for 

students to be involved in 

goal setting and to peer 

and/or self assess.   

 

  



Standard 1: Curriculum and Planning 

Function 1E: Student Assessment The teacher uses a balanced approach to assure both assessment of learning and assessment for learning to provide 

both teacher and students information to guide future learning. 

Indicator 1E2 Level of Performance 

 Unsatisfactory Basic Proficient Distinguished 

Appropriate use of both 

summative and 

formative assessment 

The teacher does not use 

summative and formative 

assessments results for 

planning.  

The teacher uses appropriate 

summative assessment data 

to make changes in 

curriculum delivery and 

ongoing formative 

assessments to plan and 

adjust instruction to meet the 

needs of individuals and 

groups.  

The teacher uses appropriate 

summative assessment data 

to make changes in 

curriculum delivery.  The 

teacher uses ongoing 

formative assessments to 

plan and adjust instruction to 

meet the needs of 

individuals and groups.  The 

teacher shares summative 

and formative assessment 

data with students to set 

goals which lead to mastery.  

The teacher consistently uses 

varied, ongoing summative 

and formative assessments to 

drive instruction and set goals 

for and of learning. 

Assessments are routinely 

varied for individuals and 

groups.  The teacher and 

students collaboratively set 

goals leading to mastery 

based on summative and 

formative assessments. 

 


