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INTRODUCTION 
 

A School and Community Event 

 
A school community is created as a natural result of events or activities connected with real learning that 

result in memorable, positive experiences.  An annual school carnival or field day is often eagerly 

anticipated by students, faculty and parents in spite of the effort that it takes.  

  

Creating an event of this type may sound out of reach.  A teacher with average skills and the motivation 

to succeed can accomplish great things.  The key is to start at a level that is comfortable.  That may be 

only a classroom study and performance.  The scale of the project is not important.  Most important is the 

quality of the experience and the learning that takes place. 

 

The unit of study of A Christmas Carol, around which this production is structured, often becomes an 

eagerly awaited part of not only the class curriculum but of the community calendar as well.  Younger 

students who have been in the audience of previous productions look forward to the year that they get 

their chance to participate.  The production of a school or class play can become that kind of community-

growing activity with the added bonus of academic growth and learning resulting from the study of 

Dickens’ classic story.  

 

Parents Supportive of Learning 

 
Preparing a school play production can be an intimidating prospect for any classroom teacher.  Many 

teachers feel they do not have the background or training to organize and produce a performance of this 

scope.  Educators often worry that the resulting production might not be entertaining or appropriately 

proficient.  The truth is the audience of such a performance is made up of parents, grandparents, and 

family friends of students who often find it entertaining just because someone they know is in it.  Unlike 

school athletics where almost all of the people in the crowd feel competent to criticize aspects of the 

event, few audience members have that reaction when seeing a play.  Often parents are amazed to see 

their student performing on stage and are supportive of any level of success.  

 

Study Plus Performance Equals Learning 

 
The real value of reading A Christmas Carol and the performance event lies in enhanced learning in a 

variety of content areas. Students will not only learn about the novel but the life and times of Dickens, the 

language of classic literature, and the craft of mounting a play. A Christmas Carol In A Box is intended to 

provide encouragement and support to educators who wish to incorporate a performance into a study of 

Dickens’ A Christmas Carol but feel they lack the experience or knowledge needed to do it.  In this little 

box you will find the complete unit of study and easy-to-follow suggestions needed to create a school 

event whether it’s just in your classroom or in the schools’ auditorium.  While any production requires 

time, effort, and a group of eager students, the materials included in this package will provide support and 

organization in both the unit of study and the areas of production that are of most concern. 

 

Valuable First Experience 

 
For some students a play production at this level will be a first experience with dramatic literature.  The 

idea of acting out a play in front of parents and friends is a very exciting and frightening proposition for 

young actors.  It is a process of discovery that can open a new world of life-long activity and interest. If 

the study is fast paced and interesting and the production is a fun and exciting process, students will be 

open to the next opportunity.   
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Similarly, for some young students, the challenge of a first reading of Dickens might be daunting.  A 

successful, pleasant first foray will, hopefully, create an interest in further reading. Building confidence in 

the study of literature and oral communication are related to most important language arts standards of 

achievement.  Often oral communication skills are subordinate to reading and writing at the middle school 

level.  A study and production of Dickens' A Christmas Carol provides skill-building opportunities in all 

language arts strands and social studies strands as well. 

 

Process not Product 

   
It is not hard to justify a production of Dickens’ great holiday classic either for academic reasons or as a 

school/community event.  For these reasons, the process of the production is so much more important 

than the final product.  Providing students with a positive experience with quality literature and an 

opportunity to explore new ways to express themselves with just a little risk thrown in is a rich 

environment for growth and intellectual development. 

 

Take the Journey 

 
So, if you have decided to embark on this journey, gather your team of enthusiastic helpers and students 

and remember to have fun.  Relax, and know that all school performance activities often look as if they 

may not come off but almost always do.  Design a production that you and your students can do with just 

a little stress.  Allow your students to be in charge of as much of the production as possible.  The results 

will amaze your entire school community.
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Unit Menu 
 

A Christmas Carol: A Pre-production Unit  

By Rick Vanderwall, Price Laboratory School, University of Northern Iowa 

Overview  

The primary purpose of this unit is to introduce students to A Christmas Carol and the literary 

style of Charles Dickens in a manner that promotes not only comprehension, but also a desire for 

further reading.  This is accomplished through the incorporation of performance activities as part 

of the study.  At all times the process of the study and production are primary while the quality 

of the performance is secondary.  The performance of the script adaptation of the novel is a 

natural culmination of the study.  Teachers using this material are encouraged to select the 

lessons from the menu that are appropriate for their students.  There are more activities provided 

in the unit than can be completed in the available time for the unit. Lessons can be adapted to 

meet the specific needs of the students and classroom using it.    

Literature Standards  

 Students apply a wide range of strategies to comprehend, interpret, evaluate, and 

appreciate texts. They draw on their prior experience, their interactions with other readers 

and writers, their knowledge of word meaning and of other texts, their word identification 

strategies, and their understanding of textual features (e.g. sound-letter correspondence, 

sentence structure, context, graphics). 

 Students adjust their use of spoken, written, and visual language (e.g. conventions, style, 

vocabulary) to communicate effectively with a variety of audiences and for different 

purposes. 

 Students participate as knowledgeable, reflective, creative, and critical members of a 

variety of literacy communities. 

 Students use spoken, written, and visual language to accomplish their own purposes (e.g., 

for learning, enjoyment, persuasion, and the exchange of information). 

 
Week One – Pre-reading - The Language and Style of Charles Dickens’ Novels  

Reading Assignments All of the reading for this study is to be completed aloud in the 

classroom. 

 Language Handout: “Speaking of Charles Dickens” 

Activities 

 Students read the Dickens language handout, “Speaking of Charles Dickens,” and 

complete the activities for each section.  Following the completion of the handout 

and activities, students write a short descriptive paragraph of their own in the style 

of Dickens.  

 Students select a production promotion project from the provided list or propose a 

project of their own for teacher approval.  Students work on the project 
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throughout the reading of the novel.  The projects are then presented during the 

final week of the unit.  Projects are selected for use in the promotion of the 

student production.  

 
Week One through Five - Literature Circle Activity - Reading Response 

Reading Assignments  

 Staves One - Five 

Activities Response to the reading of Staves One through Five is the focus of this on-going 

lesson.  Students read the Staves aloud in class and prepare for the Literature Circle Discussion 

over each Stave.  Some groups may be able to complete more of the book in the allotted time 

each week.  If so, make appropriate adjustments to the reading schedule.  It is important, 

however, to take time to make sure that students are getting the story.  While it is not essential 

that every student comprehend every word, it is important that they are able to follow the story 

and characters.  By this time the production should be underway and students will be able to 

identify with characters and scenes.   

 
Week Two - Who Was Charles Dickens? Creating a Dickens Timetable 

Reading Assignments  

 Stave One 

Activities As they read Stave Two, students research the life of Charles Dickens and the making 

of timelines.  Each student creates a timeline of their own design and shares it with the class.  

The class comes to consensus on the key events and makes a timeline for the class to display 

during the course of the study and production.  

 
Week Three and Four - Training Young Actors – Stage Basics 

Reading Assignments  

 Stave Two 

 Stage Basics Handout 

Activities Students read the “Stage Basics” handout and participate in the activities suggested in 

the handout.  Exercises in this activity include Navigating the Stage, Actors Code for Blocking, 

Please Pass the Focus, The Actor's Voice, and Diction and Creating a Character.  Students also 

read Stave Two aloud and prepare for the Literature Circle Discussion based on this reading 

selection. 

 
Week Five – Wrapping it up 

Reading Assignments  

 Staves Four and Five 

Activities The reading of Staves Four and Five are the final activities of the formal study of the 

novel.  Students complete the reading and prepare for the final Literature Circle Discussion.  The 
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production of the play becomes more of an influence on the thinking of the students.  Some are 

concerned about the acting and staging.  Another key group of students are those who are 

interested in the organizational and technical aspects of the production.  As production problems 

have been listed and discussed in the Literature Circle, a core group of problem solvers will 

make themselves known.  Empowerment of this group during this pre-production process is 

important.  If nothing else, it is one more way to entice participation in the reading and 

discussion cycle. If they see these problems as theirs to solve they will assume responsibility for 

them, freeing up the teacher for other tasks.  They will require some supervision and 

organization but will also contribute greatly to the project.  
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A Christmas Carol: A Pre-production Unit  

By Rick Vanderwall 

Week One - The Language and Style of Charles Dickens’ Novels 

Overview  

This short introductory lesson on the language and style of the writing of Charles Dickens 

prepares students for the challenging read ahead.  Without adequate preparation students 

sometimes feel lost and miss some of the best writing in this short book.  Frustrated, students bail 

out on the project prematurely.  This lesson boosts the confidence of the students with the 

language of Dickens. 

Literature Standards 

 Students apply a wide range of strategies to comprehend, interpret, evaluate, and 

appreciate texts. They draw on their prior experience, their interactions with other readers 

and writers, their knowledge of word meaning and of other texts, their word identification 

strategies, and their understanding of textual features (e.g. sound-letter correspondence, 

sentence structure, context, graphics). 

 Students adjust their use of spoken, written, and visual language (e.g., conventions, style, 

vocabulary) to communicate effectively with a variety of audiences and for different 

purposes. 

 Students participate as knowledgeable, reflective, creative, and critical members of a 

variety of literacy communities. 

 Students use spoken, written, and visual language to accomplish their own purposes (e.g., 

for learning, enjoyment, persuasion, and the exchange of information). 

Reading Assignments 

 Language Activity Handout: Speaking of Dickens 

Activities 

1. Read the handout and do the activities in each section. 

 Some activities are meant to be done alone and some with a partner. 

 Use appropriate side coaching.  Do not “demonstrate” correct 

interpretation.  Encourage risk taking. 

2. Write a descriptive paragraph of your own in the style of Dickens. 

 Pick one of the following or combine them. 

 A place 

 A character 

 Characters who talk 
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3. Read or have someone read your paragraph to the class.  At the completion of the 

reading identify to the class the qualities of Dickens writing that you used in your 

paragraph. 

Distribute your “ I Get Dickens” bookmarks (CD) and celebrate the students’ successful 

initiation to Dickens language. Students select a production promotion project from the provided 

list on the next page or propose a project of their own for teacher approval.  Students work on the 

project throughout the reading of the novel.  The projects are then presented during the final 

week of the unit.  Projects are selected for use in the promotion of the student production. 

 

Production Promotion Project List 

 

 Advertising video trailer for the play 

 Poster  

 Program cover 

 Ticket 

 Article for a newspaper 

 Advertisement for print media 

 Cafeteria table tent  

 Cable-access talk show 
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Speaking of Charles Dickens…. 

 

Reading and Speaking His Language 
 

efore you read any of Charles Dickens’ novels it would be helpful for you to 

know a little about his way of writing.  Charles Dickens wrote his books a long 

time ago.  He started writing short stories and essays in 1833 and was writing his 

last book in 1870 when he died.  During his writing career he was a law clerk, a 

journalist, a writer of essays, and a very successful novelist.   

Dickens wrote during the Victorian Era, a period of English history that 

spanned the reign of Queen Victoria, from 1839 to 1901.  This period of history is 

known as a time of high moral principal and attention to proper manners and 

behavior.  It was also a time of extreme poverty for the lower classes in England.  

Charles Dickens was one of the first writers to examine their struggle in English 

fiction.   

The novel was a very popular entertainment with many people during this 

time.  The novels and essays of Charles Dickens were some of the most popular.  

They appealed to all classes of people.  They were humorous, dramatic, and at 

times, suspenseful. His books continue to be popular today.   

When you first begin to read his books, you may find yourself a bit 

confused.  One reason for this is that the language he used is different from the 

B 
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way we speak and write now. That is one of the coolest things about reading his 

books. Dickens also chose to make his writing different for artistic reasons.  He 

made these choices to create scenes and characters who were funny or very 

dramatic and characters that spoke with a recognizable accent.  Dickens wrote 

about his own country, England, and the many interesting groups of people who 

lived there.  He wrote extensively about the city of London, a city he lived in most 

of his life.  Dickens’ eventful and difficult childhood served as the subject of many 

of his novels.  His father was forced into debtor’s prison, and young Dickens was 

forced to leave school and work in a factory.  Later as a writer this helped him to 

be especially good at writing the way different kinds of people would speak with 

with various accents and dialects.   

Another reason his writing challenges its readers is that some of the words 

he chose to use are no longer commonly used today.  For example, read the 

following quote from A Christmas Carol describing the cruel miser, Scrooge. 

 

“No wind that blew was bitterer than he, no falling snow was more 

intent upon its purpose, no pelting rain less open to entreaty.”  
  

he word “entreaty” sounds like a word that we use today, “treaty,” but it is 

different.  Can you guess what it means by looking at the surrounding words in 

the sentence?   

 

If you guessed that it means negotiation or pleading, you are right.  Looking at the 

other words in a sentence is one way to get the meaning of unknown words.  If you 

had no idea or guess after looking at the rest of the sentence, then you could always 

look it up in the dictionary.  Keep one close by while you read, and it will help you 

understand what you are reading.  Often Dickens’ books come with a glossary to 

help you understand words and phrases that are not frequently used or are unique 

to the people and culture about which Dickens wrote.  Understanding the words 

that he uses will help you enjoy the books more completely. 

T 
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 Sound Effects 

 

harles Dickens loved to use the sound of words to help his readers feel what he was 

describing.  One of these sound effects involves the repeating of words with the 

same consonant sounds, an effect known as alliteration.  For example, crashing, 

crunching, and craving all have the beginning “cr-” sound.  Dickens often used it 

to create a kind of repeating music to add feelings to his descriptions and the 

conversations of his characters.  Remember the quote from the previous page:  

 

“No wind that blew was bitterer than he, no falling snow was more 

intent upon its purpose, no pelting rain less open to entreaty.”   
 

The words “blew” and “bitterer” have the same “b” sound at the beginning.  That 

is alliteration.  He also repeats the same basic phrase starting with “no” three times 

to emphasize just how nasty Scrooge was at the beginning of the story. 
 

Reading Aloud 

sually when you read a book you are alone and reading silently.   This was not 

always the way people read Dickens’ books.  Often they were read aloud to 

each other for fun.  When Charles Dickens was writing books, reading aloud 

C 

U 
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to each other was a favorite way to have a good time. TV, movies, radio, or CDs 

did not exist. Often Dickens read his books to audiences.  Try reading Dickens 

novels aloud, either by yourself or with a few other people.  Try not to worry about 

making mistakes when you read; everybody makes mistakes.  
 

 

Activity One 

Find a place by yourself and try reading the first sentence of Stave One aloud to 

yourself.  How did it sound? (Write your answer) 

 

 

 

 

Try it again with great expression.  Was it more fun?  

 

   

Be brave and find someone to read it to and listen to him or her read it. 

How did it go? 

 

 

 

s you read you may notice that some of the sentences Dickens writes are a 

little different from those in other books you have read.  

 

The Looooooooong Sentence 
 

ome of the sentences in Charles Dickens’ books are so long that they belong in 

the Guinness Book of World Records. 
 

Why did he make them that way you ask???   

Look at this one from Stave One of A Christmas Carol. 

 

“It was cold, bleak, biting weather: foggy withal: and he could 

hear the people in the court outside go wheezing up and down, 

beating their hands upon their breasts, and stamping their feet upon 

the pavement-stones to warm them.”   
 

A 

S 
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When he created sentences like this, Dickens was doing the same thing that movie 

directors sometimes do with a camera.  He was creating a detailed series of 

pictures flowing together like a movie.  This helps the reader not only understand 

where the story takes place, but allows the reader to feel it.  He uses colorful and 

unusual adjectives (“The ancient tower of a church”) to show the specific qualities 

of the things he describes.  The way Dickens assembles this word picture imitates 

what he is describing.  For example  “cold, bleak, biting weather” sounds like what 

it describes in a sharp and abrupt way. 

 

Look at the gigantic sentence below also related to weather.  Notice that Dickens 

describes the bell as if it was a person.  This stylistic effect, personification, is one 

of Dickens’ most famous verbal techniques.  The bell is “peeping slily down” as if 

it had eyes.  He describes the vibrations of the bell as if it had chattering teeth. 

“The ancient tower of a church, whose gruff old bell was 

always peeping slily down at Scrooge out of a gothic window in the 

wall, became invisible, and struck the hours and quarters in the 

clouds, with tremulous vibrations afterwards, as if its teeth were 

chattering in its frozen head up there.” 
 

Activity Two 

 

Look in Stave One of A Christmas Carol and find two examples of these 

descriptive sentences.  Try to find at least one sentence that also makes use of 

personification. Note the page and paragraph of each sentence.  Pick one of the 

sentences to read aloud to the class or a small group. 

 

Sentence One:  Page___________ Paragraph Number ____________ 

 

Sentence Two:  Page___________ Paragraph Number ____________ 

 

Write your own "long sentence movie" below.  It works best when you are 

describing something.  You can share it if you like. 
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How well does your sentence capture the feeling or mood of what you were 

describing? (Write your answer on the back of this sheet.) 

 

 

 

 

 

he books written by Charles Dickens are loved all over the world.  They can be 

a little difficult to understand when you first start.  Go slowly at first and 

remember what you have learned about Dickens use of language and you will do 

just fine.  Who knows?  You may just love it.  

 
This handout was created with the collaboration of Dr. Garrett Stewart of the University of 

Iowa.  

T 
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A Christmas Carol: A Pre-production Unit  

By Rick Vanderwall 

Weeks One Through Five - Literature Circle Activity 

Overview  

Students focus on the reading of the novel in this series of reading response activities.  A 

Literature Circle discussion is held following the completion of the reading of each Stave of the 

book or less often as fits your schedule. Students will need time to prepare their job before each 

discussion.  In addition, a written individual guided response follows the completion of Stave 

Three. 

Literature Standards  

 Students apply a wide range of strategies to comprehend, interpret, evaluate, and 

appreciate texts. They draw on their prior experience, their interactions with other readers 

and writers, their knowledge of word meaning and of other texts, their word identification 

strategies, and their understanding of textual features (e.g. sound-letter correspondence, 

sentence structure, context, graphics). 

 Students adjust their use of spoken, written, and visual language (e.g., conventions, style, 

vocabulary) to communicate effectively with a variety of audiences and for different 

purposes. 

 Students participate as knowledgeable, reflective, creative, and critical members of a 

variety of literacy communities. 

 Students use spoken, written, and visual language to accomplish their own purposes (e.g., 

for learning, enjoyment, persuasion, and the exchange of information). 

Reading Assignments  

 Staves One through Five 

 Divide Stave One into short reading selections of one or two paragraphs and 

assign randomly, one to each student for reading in class.  Retain the beginning of 

Stave One so that the teacher can begin the reading. 

 Allow students a short amount of time to read over their selection.  Encourage 

them to ask about words that they do not know. 

 The reading of this novel should be done aloud and in class.  The teacher should 

start the reading.  Explain to students that mistakes in reading are bound to 

happen and are to be expected as a natural course.  Encourage students to read 

slowly and with expression.  Students not wanting to read can pass.  Side coach 

on words and phrases that they do not know.  Go slowly with Stave One.  The 

readings of Staves Two through Five should proceed faster.  The teacher should 

be careful to make sure that some students do not dominate the reading. 

 Students are given a copy of the vocabulary list located in Appendix I of this text 

and encouraged to check it regularly as the reading progresses.  A digital version 

of this handout is located on the Resource CD. 
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Activities 

 

Following the completion of the reading of each Stave students prepare and hold a Literature 

Circle Discussion activity.  Listed below are the jobs for each discussion group.  Students will 

hold five discussions during the reading of the novel.  A new job is assigned to students for each 

discussion.  By the end of the process each student should have completed his or her job.  When 

the discussion activity is finished students complete a group self-evaluation that is then reviewed 

by the teacher.  All forms for this activity are located on the Resource CD.  

 Discussion Director – Leads discussion, poses questions, leads group evaluation. 

 Passage Master – Selects important passages for group reading and discussion. 

 Language Locator – Locates examples of Dickens style [Speaking of Dickens Handout]. 

 Production Problem Notator – Lists for discussion possible production problems. 

 Word Reporter – Finds words that are new or unknown.  

 Illustrator – Creates illustrations of key moments in the selection. 

 Summarizer – Briefly summarizes the selection. 

 Daily Group Record Sheet (evaluation form). 

 

Individual Guided Reading Response - Following the reading of Stave Three 

Students will write a short response essay on any combination of two or more of the following 

response topics: 

 Describe the social problems faced by the poor people of A Christmas Carol. 

 Cite and explain examples of the language and style of the writing of Dickens from A 

Christmas Carol described in lesson one. 

 Why does this novel make a good play? Give examples from the text. 

 What lessons is Dickens trying to teach us through this book? 
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A Christmas Carol: A Pre-production Unit  
By Rick Vanderwall 

Week Two - Who was Charles Dickens? Creating a Dickens Timetable 

 

Overview  

This lesson provides students with a historic context in which to place the life and writing of 

Charles Dickens at the same time students begin the reading of Stave One of A Christmas Carol.   

First, students are introduced to the Literature Circle reading response activity. Literature Circles 

are a reading response discussion activity developed by Harvey Daniels.  His book, Literature 

Circles: Voice and Choice in the Student-Centered Classroom, is a great introduction to an 

effective structure for discussion-based literary response.  Each student is assigned a job to 

prepare and do in an assigned discussion.  A job handout is provided for each job and can be 

found in the Resource CD.  Teachers who are unfamiliar with Literature Circles can find 

additional print resources and Web resources on the subject in the Resource Bibliography section 

of this text.  

Second, students do research in the library, on the Web, or through resources provided by the 

teacher.  See the Resource Bibliography for suggestions.  Students look for key events in the life 

and career of Charles Dickens and information on the creation of timelines.  When the research 

is complete, students each create timelines of the key events they have selected which they will 

eventually share with the class.  The class then creates a timeline selecting the key events by 

consensus. 

Literature Standards  

 Students apply a wide range of strategies to comprehend, interpret, evaluate, and 

appreciate texts. They draw on their prior experience, their interactions with other readers 

and writers, their knowledge of word meaning and of other texts, their word identification 

strategies, and their understanding of textual features (e.g. sound-letter correspondence, 

sentence structure, context, graphics). 

 Students adjust their use of spoken, written, and visual language (e.g., conventions, style, 

vocabulary) to communicate effectively with a variety of audiences and for different 

purposes. 

 Students participate as knowledgeable, reflective, creative, and critical members of a 

variety of literacy communities. 

 Students use spoken, written, and visual language to accomplish their own purposes (e.g., 

for learning, enjoyment, persuasion, and the exchange of information). 

Reading Assignments  

 Stave Two 

 

 

Activities  
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1. Discuss Stave One 

a. Literature Circle Discussion of Stave One - See lesson three for instructions on 

this activity.  There is also a Web link in the resources section for further 

information about Literature Circles and how to do them. 

2. Research the creation of timelines using pre-selected Web sites.  Because Web sites often 

change and relocate you will have to search for current sites for use in this activity.  To 

find appropriate, effective Web sites type "creating timelines" into your favorite search 

engine and you will find many great timeline sites to pick from.  If students do not have 

access to the Web in the classroom you may need to adapt the information on the sites for 

students. 

3. Research on the milestones of the life and career of Dickens. 

a. Print – See Resource Bibliography. 

b. Web – Use only sites you have pre-selected.  Some are listed on the Resource 

Bibliography but may be out of date. 

c. School or public library –The teacher should check the collection ahead of time. 

4. Each student selects key events and arranges them in the form of a timeline. 

5. Timelines are presented to the class. 

6. Class agrees on key events and creates a class timeline. 
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A Christmas Carol: A Pre-production Unit  

By Rick Vanderwall 

Week Two - Training Young Actors – Stage Basics 

Overview 

The objective of this lesson is to read Stave Two and to provide a basic background in stagecraft 

to the students.  Students will work together to acquire a basic understanding of simple 

stagecraft.  The Stage Basics Handout includes information about stage navigation, blocking 

notation, voice projection, and stage focus.  Have the students read the handout and participate in 

the activities.  Present this lesson at any time during the unit, making sure to complete it prior to 

the beginning of the production. 

Literature Standards  

 Students apply a wide range of strategies to comprehend, interpret, evaluate, and 

appreciate texts. They draw on their prior experience, their interactions with other readers 

and writers, their knowledge of word meaning and of other texts, their word identification 

strategies, and their understanding of textual features (e.g. sound-letter correspondence, 

sentence structure, context, graphics). 

 Students adjust their use of spoken, written, and visual language (e.g., conventions, style, 

vocabulary) to communicate effectively with a variety of audiences and for different 

purposes. 

 Students participate as knowledgeable, reflective, creative, and critical members of a 

variety of literacy communities. 

 Students use spoken, written, and visual language to accomplish their own purposes (e.g., 

for learning, enjoyment, persuasion, and the exchange of information). 

Reading Assignments  

 Stave Two 

 Stage Basics Handout 

Activities 

1. Stave Two Literature Circle Discussion 

2. Stage Basics Handout – Navigating the Stage and Code for Blocking 

 The teacher goes over the Stage Navigation section of the handout 

explaining both the locations of the stage and the notation code. 

 Divide the stage into the grid shown on the handout using vinyl electrical 

tape.  It is easy to remove and leaves no residue. 

 Provide a big note pad or overhead projector. 

 Divide students into two groups. 
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 One group becomes the audience and the other group becomes the actors. 

 Each student in the audience group gives a Simon Says command to a 

specific student in the actor group using the stage location names used in 

the handout. (i.e. “Move down left.”).  

 The designated student in the actor group first goes to the note pad or 

overhead and writes the blocking command in the correct code and then 

moves to the correct spot on the stage grid. 

 Once all of the actors have had a turn, switch the groups and start again 

until all students have had a turn. 

3. Please Pass the Focus 

 The teacher goes over the focus section of the handout explaining what 

stage focus is and how it can be accomplished. 

 The teacher has pre-selected a section of the script with enough lines for 

each student to have one. 

 Students are instructed to recite the lines in order and the class gives focus 

to each student as they read their line. 

 Teacher provides side coaching to affirm correct stage focus. 

4. Voice Projection and Diction 

 Divide the class into two groups. 

 Send them to opposite sides of the room or performance space.   

 Designate one area the stage and one the audience. 

 Students in the audience are given a set of number cards, numbers one to 

ten. 

 Using the same lines from the focus exercise, have each student speak the 

line from the stage to the audience. 

 The audience group collaborates and feeds back the volume level to the 

speaking student using the number cards. 

 Speaking students keep trying to get a seven or better. 

 Teacher then refers to the tongue twisters on the handout. 

 Each student reads the section of the handout, selects a tongue twister, and 

then recites it from the stage.  The group offers feedback on the reading. 

 The above voice and diction exercises can be repeated throughout the 

production to build performance skill.  
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5. Creating a Character – The following exercises should be played as games.  

Students should be encouraged, not forced, to participate.  As with the voice and 

diction exercises, these activities can be repeated for greater skill development.  If 

you want a more extensive background in working with student actors refer to 

Viola Spolin’s book, Improvisation for the Theatre.  It stands as the best method 

for training young actors. 

 Who Am I – Ask students to write a short first person narrative history of 

either the character they are playing or one of their own inventions.   

 Once the short narrative is complete, students are asked to read a portion 

of the narrative in the voice and posture of the character.  They are 

encouraged to walk to the performance area in character.  Appropriate side 

coaching might include “How would he walk?” or “How would she 

stand?” or  “Remember to use her voice.” 
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STAGE BASICS HANDOUT 

A CHRISTMAS CAROL UNIT 
Created by Rick Vanderwall 
 

This handout will help you to understand the traditional way actors navigate the stage.  The 

terms used are universal to the American theatre.   

 

Note to Actors: 

When your director gives you a stage movement the first thing you should do is write it in your 

script.  You can speed that up by using a simple system of abbreviations. For example if you are 

told to "cross down left" you would write next to the place in the script where this is to happen, 

XDL.  This will help you remember from rehearsal to rehearsal where you are supposed to be.  

The simple diagram is a map of different locations on the stage.  Keep it with you during your 

rehearsals. 

 

Remember that Stage Right and Stage Left always refers to an actor's right or left hand as they 

face the audience. The initials included in each box are to be used when writing blocking or your 

assigned stage movements in your script.  Other essential abbreviations are as follows: 

X = cross,  EX = exit,  ENT = enter 

 

Audience Seating Area or Auditorium  

Stage 

   

   

   

 

Projecting Your Voice 
 

An actor’s most important tool for creating and communicating a character is the voice.  Actors 

must learn to speak in such a way that they can be heard by all members of the audience without 

shouting and injuring the voice.   

 

Down Stage Left 

DL 

Down Stage Center 

DS 

Down Stage Right 

DR 

Stage Left 

L 

Center Stage 

C 

Stage Right 

R 

Up Stage Left 

UL 

Up Stage Center 

UC 

Up Stage Right 

UR 
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Voice Projection - Diction 
 

If you have a vocal music teacher on your staff ask him or her to talk to the group about proper 

voice support.  If not, instruct students not to shout lines but try to increase volume without 

shouting.  Give each student in the group two pieces of paper, one red and one green.  As 

students recite the tongue twisters below tell students who are listening to hold up a red card 

when the actor cannot be heard and a green one when he can. 

 

Improved diction or pronunciation can be achieved through repetitive practice with challenging 

tongue twisters.  As the actor repeats the tongue twisters below pronounce each word with 

exaggerated enunciation.  Take turns listening to and giving feedback on what parts need more 

work. 

 

 Red leather, yellow leather. 

 She sells seashells by the seashore.  

 The sixth sick sheik's sixth sheep's sick. 

 Greek grapes.  (repeat ten times) 

 Preshrunk silk shirts. 

 We pray that you will please pay promptly. 

 Shredded Swiss cheese. 

 

 

Stage Focus 

Stage focus is what actors do to help the audience know who and what to watch on stage.  It is 

important for actors to cooperate to create a performance that the audience can follow and 

understand.  If several actors are competing for the attention of the audience then it will confuse 

and frustrate an audience.  Usually we want the audience to watch the actors who are speaking.  

To give focus or attention to the actor speaking, look at her or turn in that direction.  Try not to 

move or do anything that will distract the audience from the place of focus on stage.   

Practice giving and taking stage focus by playing the Please Pass the Focus game.  Your teacher 

has pre-selected a section of the script with enough lines for each student to have one. Write the 

line below.  Recite the lines in order and give focus to each actor as they read their line.  Your 

teacher will provide side coaching affirming correct stage focus.  Remember to practice good 

voice projection when saying the line on stage. 

My Line 
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A Christmas Carol: A Pre-production Unit  
By Rick Vanderwall 

Week Five - Wrapping It Up 

Overview  

The activities included in this lesson are intended to help students complete the study of the 

novel and make the transition to the production of the play.  Following the Literature Circle 

Discussion students have an opportunity to reflect briefly in writing about what connections they 

see between Victorian England and current culture.  Students then present their package of 

promotional materials for the play production.  Hardcopy items should be displayed in the 

classroom.  Items are then selected for use in promotion of the class production. 

Literature Standards  

 Students apply a wide range of strategies to comprehend, interpret, evaluate, and 

appreciate texts. They draw on their prior experience, their interactions with other readers 

and writers, their knowledge of word meaning and of other texts, their word identification 

strategies, and their understanding of textual features (e.g. sound-letter correspondence, 

sentence structure, context, graphics). 

 Students adjust their use of spoken, written, and visual language (e.g., conventions, style, 

vocabulary) to communicate effectively with a variety of audiences and for different 

purposes. 

 Students participate as knowledgeable, reflective, creative, and critical members of a 

variety of literacy communities. 

 Students use spoken, written, and visual language to accomplish their own purposes (e.g., 

for learning, enjoyment, persuasion, and the exchange of information).  

Reading Assignments  

 Staves Four and Five 

Activities  

 Following the completion of the reading of Staves Four and Five, students complete a 

final Literature Circle Discussion.  The groups should be the same as the first discussion, 

although each student should be assigned a different task than the ones they completed in 

previous discussions. 

 An individual student response can also be assigned.  Teachers select topics for students 

to complete.  The following are possible final response topics: 

 Compare the lives and living conditions of the characters to your own.   

 Describe a reality TV program to makeover Scrooge. 

 Explain what was difficult about reading the language of this novel. 

 A Christmas Carol is one of the most popular Christmas stories of all time.  Write 

a short essay that expresses your opinion why. 
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 Students hand in the production promotion projects assigned in Week One of the unit.  

The projects are displayed around the classroom.  Projects are selected for use in 

promoting the student production.
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Before 

the 

Production Begins 
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Production Goals - As the process of producing the play begins, it is important to have a vision of what 

you want the production to be.  Initially it would be wise to look at the production as an experiment that is 

a one-time event.  A successful first production may raise the possibility of another the following year.  

This holiday classic lends itself well to its establishment as the cornerstone of an annual holiday 

celebration at the upper elementary/middle school level.  If a study and performance of A Christmas 

Carol becomes a regular part of the school calendar, students will look forward to seeing and 

participating in “this year’s” production.  Previous participants will want to see the new show and 

remember when they participated in the project. 

This part of the book provides planning suggestions and solutions to common production problems 

encountered in the mounting of this play.  A teacher with a creative group of students may use it as a 

starting point to evolve their own solutions.  Every time the play is produced, new ideas can be added and 

old ones embellished.  So, plan simply for the short term but prepare for the future. 

   

Pre-production Planning - Organization is the key to any successful school event.  The first time this 

production is mounted it will require a bit more effort during this phase of the production.  Once a group 

has been through the process, much of the preliminary structure will already be in place and this planning 

can be accomplished in just a few meetings.  For this reason, it is a good idea to do this production more 

than once.   

 
Obviously, such a production cannot be accomplished without the support of the school administration 

and staff.  The key issues of budget and facility should be coordinated with both groups.  Starting this unit 

and production on a small scale as a single class or grade project is best.  It can be very successful at that 

level.  Any space can be transformed into a performance space with nothing but folding chairs.  From that 

point on, the production can develop into something larger or remain the same.  Schedule meetings with 

the appropriate administrator and the staff needed.  The support of both is invaluable.  Also, never 

underestimate the value of a supportive janitor.  Most are very supportive when they see a connection to 

class learning.   

 

Most schools have a process of curricular adoption.  The addition of this unit into an existing curriculum 

may require approval.  If is not possible for the project to be a part of the curriculum then possibly it 

could be accomplished as an extra-curricular activity.  Settling these issues beforehand is a must.  When 

approaching your administration have your proposed plan in order and in writing.  Address school 

policies that are related to your project and make sure you are clear about your needs.  
 

Budget - Resources for school projects vary widely from school to school.  This unit of study and 

performance may be done with a small budget or as much as you would care to spend.  The study unit 

requires a class set of the novel and the printing of some handouts.  The scenery of the production can be 

simple or complex, with donated materials and props.  Students can provide the most simple costumes or 

a team of parents can work miracles.  The hoped-for result of this project is the communal experience of 

learning and theatrical performance.  So, try not to worry if there is not a lot of money to spend on this 

project.  Solving the production problems economically is part of the fun.  Employ the creativity of your 

students and the greatest ideas will emerge.  Create a budget that realistically reflects resources available.  

Try to remember that money will not provide the best learning solution.  Look for creative people who 

will contribute to the fun.   

 



 28 

Expenses - While expenses for this project can differ, a few items are essential.  Students must have a 

copy of the novel to read.  There are many inexpensive editions of A Christmas Carol available, including 

complete versions on the Internet for free.  The Resource Bibliography includes recommendations for 

several editions.  

 Script - Copies of the performance script must also be provided.  Each student needs a copy on 

which they can write notes and blocking.  If funding for this printing is not available, the PDF 

version of the script is on the Resource CD and can be copied onto CDs and floppy discs for 

students to take home and print.  Students without a home computer must have a script provided.  

Families might be able to pay the $4.00 to $5.00 it costs to print and bind a script at most 

photocopy outlets.  Copies of the script must also be available for staff assisting with the project 

as well as parent partners.  A few extra copies should be made for emergencies such as scripts left 

at home and other worthy excuses.   
 

 Costumes - Costumes are another cost factor to be considered.  If the budget is extremely thin 

then students can provide their own costumes.  The Ghost of Christmas Future can be very 

intimidating in a black oversize hooded sweatshirt from the wardrobe of a sibling.  If the student 

actor has an understanding of the role assigned, then selection of a costume that evokes the sense 

of the character portrayed is not difficult. A costume could consist of a scarf or a hat or jacket that 

evokes a feeling of the character.  Fantastic costumes can be designed and created by adults for 

the students but a tremendous opportunity for student learning is lost.  The process of design and 

selection of costumes is a place for students to practice applied learning and problem solving 

when they do research and find what will work.  The most difficult costumes to find are the 

Ghosts and the nightshirt of Scrooge.  Very simple patterns for these costumes are in Appendix 

VIII.  Fabric to make these costumes can be purchased at your local discount mart for less than 

$50.00. 

 

 Scenery - This production requires scenery that is simple and easy for young students to change.  

Corrugated paper (cardboard) is a readily available material that is light and requires few tools to 

work with.  Best of all, it is available for no cost at every grocery store, appliance store, and 

discount market where it is frequently discarded in large quantities.  The following tools are 

needed: glue, box cutters, large steel rule, markers, and paint. 

 

 Props - A few props such as the turkeys, the pudding, and crutch must be created or purchased.  

Papier-mache is an inexpensive medium with which most students are familiar.  The resulting 

objects again are the result of much student thought and consideration.  All that is needed is a 

supply of newspaper, wheat paste, and water-based paint. 

 

A minimum budget amount for a simple but effective classroom-based project should be set at about 

$200.  This amount can be made up in income activities associated with the performance of the play.  

 

Income - The easiest way to fund a project of this type is support from within the school.  Funding from 

administrative or departmental budgets might be allocated for a project of this type with the proper 

approach.  First, a request must be made as far in advance as possible.  Administrators work from 

carefully crafted budgets, and last minute requests are difficult to grant.  Secondly, the link between the 

study and performance to promote student learning should be emphasized.  Still, many school budgets 

simply cannot stretch to cover such activities.   

 

 Ticket Sales - This unit of study culminating in a public performance of the adaptation presents 

some possible income-generating opportunities.  Ticket sales are the most obvious way to 

generate resources.  The price of the ticket can either be very small or large depending on the 

goals of the performance and the school community involved.  The price of the ticket should not 
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be set at an amount beyond the ability of school families to pay.  It is important not to over-

burden parents when seeking solutions to funding dilemmas.   

 

 Participation Fee - The charging of fees for student activity participation is another way to raise 

funds.  The charging of such a fee should result in keeping the price of the ticket at a minimum.  

The performance may be billed as a holiday gala fundraiser for the benefit of the class producing 

the play.  During the holidays families are frequently looking for entertainments that set a holiday 

mood.  Nothing fits that description better than a stage production of Dickens’ A Christmas 

Carol.  It is a rich family entertainment that promotes the idea of charitable giving.  Such an 

approach can be very successful when done in a tasteful way.  This type of fundraising may also 

require administrative approval.  Fees could be requested for the printing of script or materials for 

the teaching unit or both. 

 

 Community Donations - Donations from community businesses and civic organizations can be a 

viable source of funding and materials for this performance-based unit.  Donations of materials 

and services such as cardboard for scenery and printing of scripts can be as valuable as cash.  

Patrons of the project can be acknowledged in the program of the performance.  This type of 

donation is tax deductible and should be acknowledged in writing, noting the amount of the 

donation.  Schools often solicit businesses and individuals for donations and such efforts should 

be coordinated school-wide to prevent over-solicitation. 

 

Each school has its own unique qualities, and some other method of funding may be available.  A 

successful teacher must also practice a bit of entrepreneurial initiative.  Some schools will have no trouble 

funding a project of this type, and others will struggle to find the resources.  In the final analysis, the 

amount of funding is secondary to the experience the students have with Dickens’ classic novel.  The 

project can, at any level of funding, be a rich source of learning and positive school community 

development.  

 

The Production Team 
 
A project of this type can seem overwhelming.  A small team of assisting partners can contribute to the 

success of the project and facilitate the smooth running of both the study unit and the production.  The 

addition of supporting adults enhances the community aspects of the project.  A production team can 

include teachers of other disciplines, interested staff, and parents. 

 

Family and Consumer Science Teacher (FCS) - Middle Schools may have a FCS program, and that 

instructor can be a valued member of the production team in a variety of ways.  First, FCS programs often 

include sewing, an invaluable skill when working with costumes.  This instructor may be willing to 

supervise the construction of the ghost costumes and cloth backdrops, and would know which students 

have talent and skill in this area.  Additionally, the creation and serving of before-and-after performance 

refreshments of the Victorian period would be a good fit with a typical FCS curriculum.  These options 

create learning opportunities and possible curricular integration in another content area.   

  

Music Teacher - The play production calls for the singing of at least three traditional English carols.  In 

addition, music for dancing is needed in the Fezziwig scene.  Sheet music for the carols is provided and a 

recording of music for the dance is provided as one of the sound effects on the Audio CD.  If a music 

teacher becomes involved in the production, the music could be greatly enhanced.  Curricular study for a 

music class coinciding with the reading of the novel could include popular music of the Victorian period.  

Music learned for the production could also be a part of a holiday music concert.  The music teacher or a 

physical education teacher might also have the skills to choreograph the dance portion of the Fezziwig 

scene.  The connection between the music department and the unit/production could be a larger 

collaboration.  The school band or orchestra could play before and after the performances.  Price 
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Laboratory School faculty member and composer Dusty Johnson has written an Overture for the 

production that is appropriate for middle school band.  Music for this composition is included in PDF 

format on the Resource CD.  The school choir may wish to perform expanded versions of the carols used 

in the play either before or after the performance.  The music groups will almost certainly include some of 

the students in the play.  What started as an individual class event can be transformed into a much larger 

school/community event.   

 

Art Teacher - This unit/production integrates well into the visual arts program at the middle school level.  

Research into the architecture of Dickens’ London is a great connection with the reading of the novel.  

The performance event could also be a great place to display student art projects.  An exhibition of the 

artwork of students is often overlooked and can be a powerful addition to the event.  The art teacher could 

also play a role in the creation of props and scenery.  The art teacher can easily identify students who 

have the skills and leadership to design and build the simple props and scenic backgrounds.  The 

construction materials, cardboard and papier-mache suggested for this project are very familiar to teachers 

practicing at this level.  Some art teachers are happy to assist students as they apply the skills they have 

learned in art class to the problems of stage production. 

 

Parent Volunteers - Parents can be a valuable resource in the mounting of this study and performance.  

In the best of all possible worlds, parents would read the novel at the same time as the students and should 

be encouraged to do so.  Although students will complete all of the reading of the novel in class, parents 

who are reading along at home can discuss the story with the student.  Parents can also be of assistance 

with the production.  Some parents would easily agree to assume responsibility for aspects of the 

production.  However, it is better if students are the primary production workers.  While the skills they 

have in the creation of costumes, props, and sets are somewhat limited, the overall production experience 

will be much enhanced if students are invested in the process.  Reading and studying the novel engages 

students initially with the text.  That interest then transfers to the production creating student ownership 

before the performance project starts.  As the teacher assesses the skills of the student group, parent 

volunteers can be given supporting or supervisory roles as needed.  

 

Designing the Production and Schedule 

 
Before embarking on a study and production of A Christmas Carol, the directing teacher and the 

production team must have a common idea of what the basic production will be.  For some groups the 

study and play production will have to be accomplished entirely in the classroom and during the school 

day.  Others may have the option of an in-class study and an extra-curricular production.  Both options 

have recommending qualities and difficulties to address.  Decisions about scope of the production, 

performance space, scene and costume design, and other key production elements should be made in 

advance of the beginning of the entire project if possible.  The classroom teacher and the production team 

should discuss and design a production that can be accomplished with the resources that are available.   

 

Scale of Production 
 

 In-class Production - This production can be staged simply as a production in your classroom or 

school cafeteria.  For some teachers and groups of students this is the only option.  The audience 

could be students from other classes or invited adults.  All that is required is a defined acting area 

with established entrances and exits, an area for the audience, and simple costumes and props.  

The main advantage of a production at this basic level is that young students can easily be in 

charge of almost all aspects of the production.  With an intimate stage setting, young actors will 

not have to strain to be heard and seen.  Sound effects and music can be produced using the 

effects and music on the CD provided with this package and a boom box CD player.  If the 

teacher/director operates as if the production is valuable and important and if there is a real 

audience then students can be counted on to invest in the process.  It will require about the same 
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amount of rehearsal.  Creation of simple sets and costumes for a production at this level might be 

slightly less time consuming. 

 

 “Off-Off-Off Broadway” Production - Many schools may choose to create a much more 

involved production.  Availability of resources and a performance and rehearsal space are key 

elements in the success of a production of this scale.  The directing teacher must be confident that 

the school community will support the production with resources, time, and filled seats at the 

performance.  A production of this particular play can develop from a classroom project into an 

annual tradition.  It is much easier for administrators to allocate resources to a program that has a 

long history of success and support from parents and students. 

 

So, the best advice for groups attempting to begin a tradition of this type is to start with a small and 

manageable production and develop from there.  The goal is geared towards student learning at a variety 

of levels and should always be the most important consideration in designing the production.  Basic 

decisions about schedule, performance space and other production aspects should be student centered.  As 

previously stated, a successful production process will instill confidence in participants regardless of how 

expansive or simple the production. 

 

Rehearsal/Performance Space 
 

        Entrance-Exit 

 
 

Stage and Audience arrangement diagram        Entrance-Exit 

 

Small Voices, Small Spaces - Young actors often have difficulty projecting vocally in small 

auditoriums.  This problem could be overcome with microphones but often the handling of the mic 

becomes a concern to the performers.  In addition, someone has to setup and run the sound system.  A 

better solution is to find a way to bring the audience in closer proximity to the performers.  Schools with 

an auditorium that has a sizable stage may be able to create a mini-theatre on the stage with a small 

audience area and performance space on the stage (see diagram above).  Although the size of the audience 

is limited, performers can easily be seen and heard.  Additional performances can be added to 

accommodate all who wish to see the production.  A raised performance space or seating area may be 

added so that all can see the performance well.  

 

Cafeteria - The school cafeteria is a viable option for the production of the play.  The key issue in the 

selection of this space is availability for rehearsals.  Student actors need consistency in rehearsals and 

space to build concentration and confidence.  Rehearsal in the actual performance space will enhance the 

confidence of young actors.  Other considerations include construction and placement of scenery, 

Backdrop 
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acoustics, lighting, audience seating, and an off-stage waiting area for performers.  It is not usually 

possible to place scenery in a school cafeteria for any length of time.  Scenery designed for a cafeteria 

production would need to be easily portable.  The acoustics of the cafeteria may also present problems for 

young actors.  The performance and audience seating areas should be kept in close proximity with 

adequate entrances and exits.  The stage and audience diagram illustrates a possible arrangement.  The 

stage area or the audience can be raised to increase visibility. 

 

Classroom - A classroom production would place the audience and performers in an intimate 

arrangement.  However a classroom may not be large enough to accommodate all who wish to attend the 

performance.  Additional performances could alleviate this problem. Young actors could easily be seen 

and heard in a production of this type.  Entrances and exits of the stage recommended in the previous 

diagram could be rearranged to fit the classroom being used.  Resources for sets and costumes could be 

kept to a minimum.  In short, this option would be great for groups who have limited resources or 

production skills.  Students can have a great experience with this kind of production.  The reduced scope 

of the project makes it possible for students to assume greater ownership of the production.   

 

Schedule 
 
Successful units of study as well as school theatrical productions rely on pre-planned schedules.  Such 

schedules should be readily available and flexible to students.  Posting schedules on the Web is a great 

way to communicate with most students and their families. The unit and production schedule should be 

timed so that the performances are held during the early holiday season in December.  A five-week 

schedule for the study of the novel is offered in the unit menu.  The length of a typical production 

schedule can vary widely.  The usual schedule is comprised of two different types of production activity, 

stage rehearsals and technical work sessions.  Both are important to the success of the performance and 

can be combined into one schedule.  All students of the class should be involved in at least one of these 

production aspects.  Some students will elect to be involved with both. 

 

Types of Rehearsals - Staging of the play is accomplished through a progression of different types of 

rehearsals.  For the purposes of this project they can be classified into four periods: reading rehearsals, 

blocking rehearsals, polish rehearsals, and dress/technical rehearsals.   

 

Reading Rehearsals - The reading rehearsals are few in number and are made up of the cast and crew 

reading through the script without movement or staging.  These rehearsals can be used for correcting any 

language problems and answering any questions or concerns that the actors have about the script.  Two or 

three rehearsals of this type should be sufficient to complete this segment of the rehearsal process.   

 

Blocking Rehearsals - Blocking rehearsals are more time consuming, and the number needed is difficult 

to predict.  The blocking process was addressed in the third lesson of the study unit.  It is important that 

students complete that lesson before starting this series of rehearsals.  The teacher/director of the project 

should pre-plan the entrances and exits of actors throughout the script before the blocking rehearsals start.  

These preliminary decisions may change as the blocking rehearsals progress and actors contribute ideas to 

the director.  Plan one or two of these rehearsals per Stave of the play.  The actors will need a floor plan 

of the setting so that they will understand where they are entering and exiting.  This is a normal part of the 

blocking process as there is no “best way” to stage any scene.  The collaboration between young actors 

and director can help to create investment of students in the production.   

 

Polish Rehearsals - Polish rehearsals are for the refinement of staging, working on acting, and 

introducing actors to props.  It is during these rehearsals that the actors learn the rhythm of the scenes and 

overall production.  For that reason interruptions of the rehearsal of a scene should be kept to a minimum.  

The director should take notes for discussion at the end of the rehearsal.  If you are having students 

memorize their lines, set a deadline during this period of rehearsal for dropping scripts and stick to it.  
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Required memorization is not recommended for reasons discussed in the later section "Working with 

Young Actors."  Students should also practice any moving of props and scenery that may be assigned 

during this period of rehearsal. 

 

Dress/Technical Rehearsals - The dress/technical rehearsals are when lights, sets, sound effects and 

costumes are added to the production.  Although your production may make minimal use of these aspects 

of the production, rehearsals with these elements are essential.  The performances of young actors can 

easily be thrown off when there are last-minute changes. 

 

The direction of a school play production can be stressful.  Often the production does not come together 

until the final rehearsals.  If the director, cast and crews focus on creating a positive, organized production 

process then the show will develop.  Over-rehearsal causes the actors to become bored and lose interest.  

For that reason, try to avoid running a scene over and over again.  Rehearsals should be frequent and 

focused and as short as possible. 
 

Auditions and Casting 
 
The audition is the traditional method for assigning parts to actors in a play production.  This process can 

be difficult for a director and performers alike on a variety of levels.  For some young aspirants trying out 

in front of peers is a frightening proposition.  No student should be forced to audition or play a part.  The 

freedom to choose to place oneself in the position of the audition makes it a little easier.  At the beginning 

of the study unit students should be told that mistakes in reading aloud are natural and to be expected.  

The audition process is a time to remind students of that.  The audition is not a polished performance but 

just an aid to the director in the assignment of parts.   

 

The audition is also part of the learning experience of the production.  As the study of the novel 

progresses, students will begin to think about what part, if any, they want to play.  Many will want to be 

Scrooge or the ever-popular Ghost of Christmas Future.  Some students will assume that they will get the 

part they desire. The reality is that there is only one Scrooge and that many of the other parts are just as 

interesting and fun to play.  The audition process should be explained during the course of the study and 

whenever the play production is discussed.   

 

It is not a bad idea to send home a production permission slip for parents to sign explaining information 

about the production.  Included on such a form would be a student commitment statement indicating that 

they are willing to take any part assigned.  For young student actors it is important that everyone who 

auditions gets a part.  Always allow students to tell you what part they want and if they only want a small 

part.  Some students will initially select not to audition but reconsider as the process goes forward.  A 

change of heart either way should be accepted as a natural part of the process.  Keep an open mind.  Try 

not to pre-cast the show.  The audition process can be full of the unexpected. 

 

Audition Scenes - The Resource CD contains suggested audition scenes.  Two or three short scenes are 

all that are needed.  The audition scenes are purposely short as the audition process can be quite long.  

Repeated viewing of a scene with different actors can highlight differences between them. 

 

  

 Audition Scene One – This scene features the three narrators from Stave One, pages four and five 

of the script.  The narrators should be expressive readers but not necessarily broad characters.   

 Audition Scene Two – The second scene is centered on the characters of Scrooge and his nephew, 

Fred, also from Stave One, pages five and six. It necessary to see all of your potential Scrooges.  

 Audition Scene Three - This scene is included with Scrooge and the Ghosts of Christmas Past and 

Present.  It is pieced together from multiple scenes.   
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 Audition Scene Four - A dramatic scene including Belle and Young Man Ebeneezer from Stave 

Two, pages 16 and 17 is included.  

 Audition Scene Five - a scene from Stave Three, pages 20, 21, 22, with the Cratchit family is 

included.  It is important to see how well groups of actors fit together.  

 

These scenes should be available before the audition to give students a chance to prepare if they wish.  

Making them available online can offset printing costs of these and other materials.  Copies should be 

provided to students who do not have access to the Web.  The audition is limited in what information it 

can provide to the director.  The most important thing to find out is about vocal projection.  By this time 

in the production students should have completed the stage basics lesson and have some idea about 

speaking on stage.  Hold the audition in the actual performance space if possible to gain the best idea 

about who can project.  An audition will rarely produce a complete character from a young actor.  You 

will be able to see who is willing to try on a character voice or physical posture.  Do not expect to see 

much in the way of movement, however.  If your group seems overly fearful of the process, allow them to 

practice with small groups first.  Finally, if you want to assess an actor's ability to take direction, pause an 

audition and give some side coaching and see what they do with it.  It doesn't matter if the choice they 

make is correct; it matters that they react to the direction in some way. 

 

The cast list for this production is quite large.  Most schools will need to have actors play multiple parts.  

This is called double casting.  If you are doubling roles make sure you cast actors in a way that allows the 

actors time to change costumes and entrances.  If needed, parts could be added in the large group scenes.  

It should also be okay for girls to play male roles.  The following cast list contains suggestions for 

possible casting considerations.  Every director is encouraged to have his or her own vision of what a 

character should be.   

 

The cast list with notes for A Christmas Carol, listed in order of appearance. 

 

Narrator 1, Narrator 2, Narrator 3 - The Narrators are large parts that require proficient readers but not 

necessarily great actors.  It would be difficult for the Narrators to play more than one part but not 

impossible. 

 

Fred, Scrooge’s Nephew - Fred is a medium-size part.  The actor playing this role could double in some 

other minor roles. 

 

Scrooge - One of the most challenging roles in the script.  The actor playing it should not be doubled with 

any other roles.  Scrooge needs a character voice and posture.  A girl could also play this part. 

 

Farnsworth and Crimsley - These are small roles although they do appear twice.  They could easily be 

doubled. 

 

Cratchit - Bob C is a medium-size part with multiple scenes.  He could be doubled with other small 

roles.  He is traditionally seen as tall and thin. 

 

Marley’s Ghost - Marley has only one scene, but it is a great one.  This actor should be able to do a great 

ghost voice and movement.  Either a boy or a girl could play this part.  If doubling, select characters who 

appear later in the play and allow plenty of time for a costume and makeup change. 

 

The Voices of Woe Choir - This is a small group of students to create eerie ghost-like voices to enhance 

the recorded sound effect.  Encourage students to create the best scary sounds they can.  

 

Ghost of Christmas Past - This ghost is traditionally small and somewhat reserved.  Either a boy or a 

girl could play it. 
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Fan - Scrooge's sister is a small part and could easily be doubled. 

 

Young Ebaneezer - This part is small and represents Scrooge at a very young age.  A young child from 

outside of the class or someone of small stature could play it.  It could easily be doubled. 

 

Young Man Ebaneezer - Scrooge as a young man has a very dramatic scene with Belle.  These parts 

could easily be doubled with smaller parts 

 

Belle - This character has only one scene but it requires acting skill.  This actress could be doubled. 

 

Fezziwig - This character is a jolly older man.  It is a small part and could be doubled. 

 

Fezziwig Daughters and Mrs. Fezziwig - These are non-speaking roles with some dancing.  The scene 

could be expanded if desired to include some dialogue about the two daughters finding husbands. They 

could easily be doubled. 

  

Fezziwig People - These parts are non-speaking parts with dancing.  They should be doubled. 

 

Ghost of Christmas Present - This character is larger than life and should have great voice projection.  It 

is a large part and should only be doubled with small parts distant from the central scene. 

 

Want and Need - These are non-speaking roles but with movement and posturing.  Young students from 

lower grades could play these parts and could be added in later rehearsals. 

 

Mrs. Cratchit, Belinda, Peter, and Martha - These characters have multiple scenes.  They should blend 

together well and appear as members of a family.  Doubling is possible. 

 

Tiny Tim - This character should be played by a young child from lower grades.  You could add this 

actor in the later rehearsals and should not be doubled. 

 

Mrs. Fred, Niece, Topper, Sister, Other Sister - These parts are small with few lines and can easily be 

doubled.  They have some lines and play Blind Man's Bluff.  Movement skills are helpful. 

 

Ghost of Christmas Yet to Come - This character has no lines but lots of impact.  Many students want to 

play this part.  This ghost is usually portrayed as tall and slender with an ominous presence and 

movements.  Doubling with this part can be done especially with small parts at the beginning of the play. 

 

Businessman 1, Businessman 2, Businessman 3 - These are small parts and could easily be doubled. 

 

Mrs. Sykes, Old Joe, Mrs. Dilber - These are small parts but actors who can play a character are needed. 

A Cockney accent could be used but only if all actors in the scene can do it.  Actors in this scene can 

easily be doubled. 

 

Boy, Grocer - These are small parts easily doubled. 

 

Determining Who Will Do What 
 

The scope of this production can range from simple to large scale.  Once the director and the production 

team have made a basic production design, the process can begin.  This can be happening simultaneously 

with the study of the novel.  The organization of the various crews of the production should be 

accomplished prior to the beginning of rehearsals.  All students involved with the production should serve 
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on at least one crew.  This should not interfere with their acting responsibilities.  These crews include 

set/shift, costume, prop, sound, light (if necessary), and publicity/box office crews.  Each crew should be 

given a three ring binder to organize the work of the crew (See Appendix VI).  The Resource CD has a set 

of instructions for each crew binder and checklists for task completion.  Each crew should have one or 

two students that are designated as crew heads.  The crew heads can be selected by the teacher/director or 

nominated by the crews themselves.  An initial organizational meeting for each crew should be scheduled 

to establish deadlines for the production calendar.  Regular meetings should follow with progress reports 

to the director.  Some student groups will be able to operate more independently than others.  The design 

of the production should not exceed the abilities of the students participating.  Students should have 

ownership of as much of the production process as possible. 

 

Set/Shift Crew - This crew designs and builds sets for the production.  During the production they are 

responsible for moving scenery off and on stage in an organized manner.  Shift crew should be assigned 

specific responsibilities throughout the show.  Each member should know what scenery they should move 

on and off stage and when.  It is their responsibility to do this organization before the final week of 

rehearsal so that the crew can practice this with the rest of the play.  A shift schedule for each Stave 

should be posted backstage for reference. 

 

Costume Crew - The costume crew responsibility can vary depending on the scope of the production.  If 

students are providing their own costumes then it could be as simple as making sure there are racks for 

costume storage.  They can also be helpful by researching the Victorian period and making suggestions to 

actors about what costumes might be.  Most productions will not be making full costumes for every 

character.  The costume crew can make suggestions about appropriate hats or accessories that give the 

flavor of the period.  Some will actually produce costumes, especially for the Ghosts and Scrooge.  

Simple designs for these costumes have been included (see Appendix VII.)  With supervision by adults, 

young students can easily produce these items. 

 

Props Crew - The props crew either makes or finds all of the items that characters carry or use during the 

performance.  In addition, during the performance they are responsible for putting the props out backstage 

for the actors and then securing them in a safe place after the performance.  Some props can be made once 

and then used again in later performances.  Some may need to be remade from year to year.  A basic list 

of essential props is provided on the Resource CD.  The director or cast may add additional props as the 

production develops.  Make sure that the crew is informed of such additions in time to provide them for 

rehearsals. 

 

Sound Crew - The sound crew creates sound effects or uses the provided effects on the Audio CD or 

both.  The Designing the Production section of this text explains options for creating sound effects. It is 

the sound crew's job to secure and learn to use the equipment needed. Students may need help finding the 

equipment needed.  In either case, they need to practice the sound cues with the actors so that they are 

comfortable during the performance.  Suggested sound effect cues are already noted in the script.   

 

Lighting Crew - The lighting crew responsibilities can also vary depending on the performance space 

selected.  For most productions basic illumination is what is needed.  Some simple dimming capability 

can create dramatic moods for some of the scenes.  Lights up and lights down are quite sufficient for this 

production. 

  

Publicity/Box Office Crew - This crew prepares all tickets, posters, ads and programs.  The production 

projects created during the teaching unit can be used for the promotion of the play.  Distribution of 

promotional materials is also their responsibility.  They should create a promotion schedule at the 

beginning of the production process.  During the performance they should run the box office and 

distribute programs.  Advance ticket sales will help smooth that process.  Templates for many of the 

above are also provided on the Resource CD. 
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Designing the Production 
 
Cardboard Construction - One source of concern for teachers embarking on a theater production of this 

type is making scenery and props.  Building scenery with traditional materials and methods is not only 

expensive but also beyond the skill level of most middle level students.  Corrugated cardboard is an 

excellent alternative medium for scenic construction that is easy to work with and readily available at low 

or no cost.   

 

The book, Corrugated Cardboard Scenery, detailed below, is a great resource for any teacher who likes 

to use corrugated material for school projects.  It includes instructions for working with this material to 

create everything from scenery to furniture from this paper-based material.  This book is available from: 

 
Corrugated Cardboard Scenery, Briant H. Lee and Daryl M. Wedwick, 1993, Players Press,  

ISBN:  0887346286, The Drama Book Shop, Inc., 250 W. 40th St., New York, NY 10018  
 

Corrugated cardboard is most often associated as a packaging material.  It is produced in huge quantities 

for a variety of other uses and is easily recycled.  Most large or medium size communities have a 

corrugated cardboard production facility.  In addition, retailers of large items such as appliances have 

large size corrugated cardboard containers for disposal continuously.  Both may be willing to supply 

corrugated cardboard to schools at no cost.  The Weyerhaeuser Company has locations in most states and 

produces large quantities of corrugated cardboard.  See their Website: 

(http://www.weyerhaeuser.com/default.asp) for a location near your area.  Be prepared to transport 4’x 8’ 

sheets with a pickup truck and some helpers.  It is heavy and needs to be tied down.  If you do not have a 

Weyerhaeuser in your area look for an independent producer or appliance retailer.  Requiring some 

simple tools, cardboard is plentiful and easy to work with.   

 

A tool kit for this type of construction should include the following: a dry wall square, two twelve foot 

tape measures and plenty of pencils, several bottles of white glue, a number of box cutters, a low 

temperature hot melt glue gun and plenty of sticks, lots of black markers in a variety of sizes from fine 

point to huge, and small plastic tool boxes to keep the tools neatly.  When painting a sheet of cardboard 

paint both sides to prevent warping.  Use water-based paints for easy cleanup.   

 

 
Making a Backdrop - A simple backdrop can be the central scenic element of the production.  

Hanging directly behind the stage, it will present the idea of the play with not too much preparation.  In 
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this position it also creates a small backstage area for props or sound effects.  For a small production a 

white king-size bed sheet can be used.  The top and bottom four inches of the sheet can be folded over 

and seamed to form a two-inch pocket.  A piece of half inch electrical conduit two inches wider than the 

sheet inserted into the top pocket can serve as stiffening for hanging the drop.  A second piece of conduit 

or chain inserted into the bottom pocket of the drop can be used to pull out wrinkles as it hangs.  The 

school custodian may be able to provide the conduit for this project. 

 

A backdrop can be constructed using unbleached muslin, a cheap fabric readily available in any fabric 

store or discount store with a fabric department.  Select the widest available width.  The panels can be 

sewn together with straight seams to create a rectangle approximately twelve feet by eight feet. If you 

have a family/consumer science instructor in your school they may be willing to assist in making this 

backdrop.  Two-inch pockets described above should be added on each of the twelve-foot sides of the 

muslin rectangle.   

 

A design can be traced on the backdrop using an overhead projector.  Copy the design onto an overhead 

transparency and project onto the hanging backdrop.  A fine point marker can be used to trace the design.  

The tracing should be done in one session, as it is almost impossible to realign the design once it is 

moved.  Press lightly while tracing the design so the drop doesn’t move, distorting the projection.  Create 

removable panels attached with Velcro that can be changed year to year.  These might contain the year of 

production or other information that may change from year to year.   

 

Music - The addition of music to the production of A Christmas Carol can help to create an appropriate 

mood enhancing the Victorian setting of the play.  Composer and music teacher Dusty Johnson has 

composed an Overture for A Christmas Carol for a middle school level band.  The complete score is 

included on the Resource CD in PDF format.  Recorded music could be played before and after the 

performance.  Traditional English carols work well.  Simple vocal arrangements for the carols “God Rest 

Ye Merry Gentlemen” and “The Holly and the Ivy” are also included on the Resource CD.  Both of these 

selections have limited religious references.  If possible use student musicians.  Involving as many 

participants as possible is the goal.  Students at this level are often taking band, chorus or orchestra and 

may be proficient enough to handle the included music.  Both carols also work well as a capella 

selections.  However music is included, keep it simple. Include a music teacher in the project early on if 

one is willing.  Schedule a few separate rehearsals for music as the schedule is designed.  The music cues 

are represented in the script in this way: [M-1].  The number represents the order of the music cue.   

 

Creating Sound Effects - The script adaptation of A Christmas Carol calls for 15 sound effects all of 

which are pre-recorded for use on the included Audio CD.  They are labeled as tracks 1-15 and can be 

played back on any CD player or boom box.  Use of the provided effects is a great solution for some class 

productions.  During the performance one or two students will be needed to run the sound effects.   

 

Schools with students interested in a slightly more ambitious approach can easily produce all of these 

effects live in the style of old-time radio.   Producing sound effects in this fashion adds one more venue of 

involvement for students adding to the all-important sense of ownership.  Conversely, student-created 

sound effects are one more thing for the teacher/director to manage.  Following are the various sound 

effects and suggestions for producing them live during the performance.  The fifteen sound effects are 

listed in order at the beginning of the adaptation.  The sound cues are represented in the script in this way: 

[S-1].  The number represents the order of the sound cue.  Although there are sixteen sound cues, many 

are repeats. 

 

Wind - Have student blow into a microphone.  Practice the sound until the desired effect is achieved.  

The recorded effect was created in exactly this manner with just a little reverb effect added. 
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Marley's Chains - Find a shallow wooden box and ten to fifteen feet of light chain. As 

Marley slowly enters, the sound crew drops the chain into the box matching Marley's foot falls. 

 

Voices of Woe - Have the crew listen to the recorded sound effect #4 located on the Audio CD and select 

a small group of students to create eerie ghost-like voices to enhance the recorded effect.  Encourage 

students to create the best scary sounds they can.  

 

Chimes and Wind Chimes - If your school has a band program you might have an actual percussion 

chime.  It looks like a series of hanging tubes that are struck with a hammer.  If you do not have one a 

length of pipe, four feet or so, hung by wire can also work.  Also a hand bell can work too.  The wind 

chime looks like a small group of small tubes hanging from a wooden board.  The school music teacher 

may be able to help here as well.  Check with a local music store, municipal band, or high school music 

program to see if they have instruments available to borrow. 
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Introduction – Process Not Product 
 
Once the study of the novel and the pre-planning of the production are complete it is time to begin the 

production of the play.  Frequent communication and progress meetings with all production team 

members are necessary to maintain a handle on the total production.  Everyone's stress level is reduced if 

they have knowledge of the whole.  The meetings need not be long or extensive but should happen 

regularly.  If the inevitable change occurs, let everyone know.  Remember students are learning a process 

of organization here.  There can be as much skill development in that as any other part of the process.  As 

teacher/director try to remain calm and confident.  All theatrical productions seem as if they may never 

come together, but they do.  Design a level of production that is comfortable with the students and facility 

that you have and it will all work out well.  Finally, rely on students and they will almost always come 

through.   

 

Good communication will forewarn you if problems are developing.  Keep in mind that the most 

important aspect of play production at this level is not the quality of the performance but the positive 

experience of the process.  No one expects a professional level of performance from middle level 

students.  Encourage your students to give the best that they have to give and stretch their comfort zone a 

bit and you will almost always be amazed at how good the result can be.  If students feel that they have a 

stake in the production they will make an effort to see it through.  If students fall short in rehearsal 

encourage them to put forth a greater effort. Use as much positive encouragement as possible.  Make 

them believe that you know they can do it. Theatrical production is stressful by nature.  Work to keep it at 

a manageable level not only for students, but for teachers and parents as well.  Remember to have fun and 

remind your students to do the same. 

 

Working with Young Actors 
 
Viola Spolin was an educator from Evanston, Illinois.  She created a method for training young actors that 

has become a standard not only in schools, but in the professional theatre as well.  Her texts, 

Improvisation for the Theatre and Theatre Games for the Classroom, are great support for anyone 

wanting to do theatre with young people. She has designed a variety of theatre games that teach acting 

skills through play.  I would encourage all who want to do performance activities with children to look at 

these texts.  Both are in print and available at Amazon.com.   

 

It is important to teach the skills that students need to be successful in this project.  Lesson three of the 

novel study, "Training Young Actors – Stage Basics," gives practical activities for such training.  Feel 

free to repeat or review the activities as needed during the production process.  Concentration is an 

important part of successful acting at any level.  Young people struggle with this aspect of the process.  

The structure of rehearsals can impact this problem.  This is discussed in detail in the "Rehearsing the 

Play" text in the following pages.   
 

Memorization - A key issue is memorization of lines.  For some beginning actors this is the most 

frightening aspect of the process.  Giving students at this level the option to carry scripts during 

performance is acceptable.  Once the fear of being without a script is removed, the memorization may 

happen automatically.  Ironically, it is often the student with the most lines that memorizes and smaller 

roles that struggle.  At the upper elementary/early middle level, carrying scripts does not diminish the 

performance.  Work with students so that the script does not get in the way of the performance by 

encouraging them to hold the script in one hand.  Some groups or individuals will memorize this script 

with no problem.  Think about your students and choose what is best for them and do not look back. 

 

Learning to Accept Criticism - Learning to listen positively to criticism is difficult for all of us.  

Middle level students often struggle with this, yet it is an essential part of the production process.  Before 
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the production starts, during the rehearsal process and just before performance, remind students that 

reflecting on how we can improve is a positive part of creating a great performance.  Remind them that 

they cannot watch themselves rehearse and must rely on what others observe in order to improve.  The 

director should provide helpful feedback.  Students at this age are often experiencing some level of social 

upheaval and allowing peer-to-peer critique can be problematic.  Avoid interrupting the rehearsal to give 

feedback.  Sometimes it is unavoidable; there are blatant mistakes in blocking or pronunciation that 

cannot wait.  Otherwise, at the end of each rehearsal reserve some time for giving simple notes for actors.   

 

Community of Artists - Allow student actors to have as much input as possible.  The theatre is a 

community of artists.  Reserve the final say on all aspects of the production for the director.  Remember 

that your students are young and have limited experience of the world.  Some of the adult attitudes, 

behaviors, and assumptions of the characters in the novel and script may not be understood.  You may 

need to explain some of these attitudes to them.  The scene between Belle and Young Ebaneezer is a good 

example.  Many young students may not understand the problem that Belle expresses. 

 
Rehearsing the Play - Keep rehearsals short and focused.  Do not "go over it until you get it." Go over 

the material scheduled for rehearsal once or twice, give notes, and send them home.  Quickly students 

learn to give their best the first time as no second opportunity is available.  If students are not 

concentrating, talk to them once.  End the rehearsal if they do not improve.  Stay positive and confident.  

Address problems but seek solutions collaboratively.  Start the rehearsal on time and end on time.  Parents 

and students alike will appreciate this and will encourage them to also be on time.  Finally, rehearsals are 

either open to visitors or closed.  I suggest that rehearsals be closed.  Having friends or parents visit the 

rehearsal is often a distraction and aggravates concentration problems.  As the production nears 

performance having a practice audience can, however, be helpful. 

 

Marketing the Production    
 
Getting the word out is often an overlooked part of the process.  If you are doing the performance for an 

invited audience only, then the publicity crew can focus on creating the program and possibly a poster.  

Creating a production t-shirt can also add a sense of community to the group.  The t-shirt can even be the 

basic costume that all participants wear with accessories as the distinguishing element.  If the group is 

doing public performances and ticket sales, then an advertising plan and schedule is needed.  Encourage 

them to create a plan that is possible to accomplish and targeted at the audience they want to reach.  Many 

of the needed promotional materials can be selected from the projects created early in the teaching unit. 

Templates for some of these items are also included on the Resource CD.  Crewmembers should be 

assigned to specific projects.  Remind them that friends, parents and relatives of cast members are most 

likely to attend.  The following is a list of possible projects for the crew: public service announcements to 

media, articles for local newspapers, TV and radio, posters, newsletters, table tents for the school 

cafeteria, presentations to civic groups and the school daily announcements and newspaper.  In addition 

this crew should design the tickets for the performance.  A template for this is included on the Resource 

CD. 

 

Constructing Sets, Costumes, and Props   
 
Sets - The scenery for this production should be kept simple and portable.   When creating the rehearsal 

schedule include some work sessions for creating the sets.  Recruit some skilled adults or older students 

to help out with this aspect of the production process.  It is important for students to clean up when a 

work session is complete.  Be sure to arrange for a workspace that is large enough to do the job, and be 

careful not to damage floors. Students need paint clothes before any painting is to be done.  Most students 

will gladly paint in school clothes but parents are often unhappy with the resulting mess.  Finally, 

remember safety at all times.  When using box cutters have students cut on a hard surface only, pressing 
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lightly and going over a cut many times rather than trying to cut it in one stroke.  Never allow them to cut 

on their lap or while someone else holds it up.  Material to be cut should be flat on the ground.  Eye 

protection is also a must.  Below is a list of basic scenic pieces.  The Resource CD contains instructions 

for building and pictures. 

  
Set List - Set pieces to make (See Appendix XII) 

Backdrop and Illustration 

Two Scrooge and Marley counting house desks 

Scrooge's front door with special effect knocker 

Cratchit's table 

Fezziwig's warehouse party decorations 

Headstone 

Set pieces to find or purchase 

Scrooge's Bed – Purchase a light folding camp bed and cover with a dark, coarse fabric 

  

Assembling the Costumes - Costumes for a school production of this type can be the single most 

daunting part of the production.  No matter how simple, the costumes can be effective and fun.  A great 

example is the Ghost of Christmas Future, often portrayed in film and television in a grim reaper costume 

that would be difficult and expensive to build.  An oversize black hooded sweatshirt can be just as 

effective if the actor in the costume assumes a proper posture.  Work with students to plan and bring their 

own costumes.  Have some standard uniform for all and just have character accessories such as a hat or 

scarf or jacket.  Your audience will marvel at the creativity.  Simple easy-to-make designs for the key 

costumes are included in Appendix VIII and on the Resource CD.  Careful shopping at the fabric store 

clearance table and the Halloween seasonal display at your local discount store can easily keep this part of 

the production under $100.  The key costumes are Scrooge, Marley's Ghost, and the three Ghosts.  The 

CD also includes suggestions for a basic Victorian male and female, a basic youth, and the characters of 

Want and Need. 

 

Props - The props list for this production is included with pictures and suggestions for making them (see 

Appendix XIII).  Making your own props can save money.  The resulting props are precious and add the 

student ownership of the production.  Each prop presents a little problem to solve and the pride of 

creation is enormous.  My favorite is the student who brought a rubber chicken from home to serve as 

Cratchit's lean turkey.  He solved the problem and the audience loved it.  Make sure that the props are 

completed in time for the actors to practice with them.  Often props can be created at the scenery work 

session.  Many of the listed props can also be made of corrugated cardboard.  Some of the large props 

such as Scrooge's door unit can be stored and reused if the production is to be repeated.  Some props 

should be remade each year just for the experience. 

 

Essential Props List 
 Account books and quill pens 

 Tiny Tim's crutch 

 Small goose 

 Large goose 

 Christmas pudding 

 Cups for Cratchit scene and Fred scene 

 Blindfold 
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Lighting and Sound Effects 
 

Lighting - The lighting for this production should be simple. As previously stated in the crew 

description, most productions need only basic illumination.  Some simple dimming capability can create 

dramatic moods for some of the scenes.  Lights up and lights down is quite sufficient.      

 

Sound Effects - The creation of sound effects has already been discussed extensively.  Students will 

either create the sound cues or the provided sound effects will be used.  The cues must be properly timed 

and organized.  The first part of this process happens during the early rehearsal period and includes 

rounding up the equipment, which may be as simple as a boom box.  During the performance someone 

needs to call the sound cues as someone else actually runs the equipment.  Calling the cues is a two-stage 

process.  First is a warning, "Warn cue number one."  The go command, "Go cue number one."  The 

timing of the cues needs to be rehearsed with the actual production during the dress/tech rehearsals.  If 

you are doing the effects radio style then more crewmembers may be needed.  The same people should 

run the sound at each rehearsal and performance. 
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Tickets    
 
The creation of tickets for performance is one way to create the feel of real theatre.  If you are working 

with a limited number of seats and multiple performances it is also a way of avoiding turning people 

away.  A general admission ticket is easy to manage while reserved seating is a headache.  A template for 

a basic ticket is included on the Resource CD. Just add your dates and school name to the template and 

you are ready to go.  Enterprising future business students may want to design their own ticket and that is 

fine.  Some teachers may wish to use this production as an annual fundraiser.  When money is involved it 

is best to work with your administration.  Most schools have policies about the handling of money and 

sales.  Students can do the selling of tickets but policy may forbid it.  This should be checked in advance.  

Primarily your potential audience will be your school community.  It is important to keep this aspect from 

overwhelming the learning aspect of the study of the novel and production of the play. 

 

Programs   
 
The program is another important component of the theatre tradition.  There is no reason to spend a lot of 

time and money creating a spectacular booklet for this production.  The best idea is to use a student 

design from the study unit assignment.  A simple one-page letter size program is just fine.  Printing on a 

nice color paper can add a touch of style.  Remember to acknowledge everyone who worked on the show 

including adults and organizations that contributed funds or materials.  Helpful administration and staff 

should also be recognized. The promotion crew should be in charge of collecting the information and 

proofreading for accuracy.  The finished program should be distributed to cast and crew for an additional 

layer of proofing.  Have them initial their approval next to their name on the proof copy.  A template for 

such a program is included on the Resource CD.  A centerfold booklet style is also included.  The 

promotion crew or cast members can serve as ushers at the performance as needed.  

 

Photography and Video Taping    
 
Many parents will want photographs or a videotape of the performance.  This can create a problem as 

multiple tripods appear in the aisles and run extension cords to outlets.  It is best to have one official 

videographer who will offer the official tape to parents for duplication.  Remember to keep the original 

for archival purposes before sending out the duplicate to parents.  Request that no flash photos be taken 

during the performance, as they are distracting to audience and cast.  Assure parents that after the show 

the cast will stay in costume and pose for photos.   

 

After the Show    
 
After the performance and photo op, cast and crew will want to receive well-wishers in the traditional 

back stage celebration.  It is important that props and costumes are secured for later performance or 

storage.  Your students will be very excited at this point, and these items can end up who knows where, so 

make arrangements with cast and crew about this before the performance.  Make yourself available to 

parents and cast members too.  They will want to greet you and share their excitement as well. 

 

Conclusion 
 
Although this guide is fairly comprehensive, there are always questions or problems that come up.  For 

answers to such questions or advice on these types of problems seek out experienced stagehands at your 

local community theatre or university theatre if you have one.  The Web is a great source of ideas as well. 

Keep in mind that simple solutions are okay and that process is always more important than product.  

Above all have fun and make sure that all who participate are having fun too. 
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Appendix I 
Limited License to Use this Material and Royalty Application 

 

All of the materials included in the A Christmas Carol in a Box package are protected by 

copyright.  In consideration of the purchase price paid by the purchaser to the author and 

copyright holder, a limited license is granted to the purchaser following completion and 

submission of the royalty application included on this page.  The terms of the license agreement 

are listed below. 

 
 The purchaser has the right to reproduce all of the resources included on the Resource 

CD for classroom use only. 

 The purchaser has the right to make backup copies of the CDs for personal use only, not 

for distribution. 

 The purchaser has the right to create public performances of the script adaptation of A 

Christmas Carol. 

 The purchaser agrees not to make copies of any part of this project for use in anything 

other than the purchaser’s institution. 

 

The above rights are granted to the purchaser and cannot be transferred or given to anyone else.  

These rights are not to be considered in force until the purchaser completes and submits the 

license application below.  Information on the application will be held as confidential.   

 

Make two copies of this agreement, sign one copy and send it and a copy of 

your receipt to the following address.  A license to use and reproduce this 

material will be sent back to you.  
 

Rick Vanderwall 

Price Laboratory School, University of Northern Iowa 

Cedar Falls, IA 50613 

 

I agree to the above terms and will abide by them.  

 

____________________________________________________________________________  

Signature                                                                                                Date 

 

Name of Purchaser _____________________________________ Date Purchased  _________  

 

Street Address  _______________________________________________________________  

 

City ______________________________________ State _____ Zip  ____________________  

 

Name of School or Institution  ___________________________________________________  

 

Address of School  ____________________________________________________________  

 

City ______________________________________ State _____ Zip  ____________________  
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Appendix II 
A Christmas Carol 

Vocabulary List 
Used with permission of the author, Mitsuharu Matsuoka. 

 

Stave One 

 'Change: the Royal Exchange where merchants, bankers, etc. gather to transact business. 

Opening the third bourse on 28 October 1844, Queen Victoria, following the example of 

Elizabeth I nearly 300 years before, went to the central quadrangle and announced: 'It is 

my royal will and pleasure that this building be hereafter called The Royal Exchange.' 

(The London Encyclopædia)  

 a tight-fisted hand at the grindstone: Stingy in the highest degree. Cf. hold [keep] one's 

nose to the grindstone = make one work incessantly.  

 dog-days: The days about the time of the heliacal rising of the Dog-star; noted from 

ancient times as the hottest and most unwholesome period of the year. (OED)  

 comforter: A long woollen scarf worn round the throat as a protection from cold. Cf. 

Job’s comforter: a proverbial phrase for one who intends or professes to comfort, but 

does the opposite (see Job xvi. 2). (OED)  

 Bedlam: ME. Bedlem = Bethlem, Bethlehem; applied to the Hospital of St. Mary of 

Bethlehem, in London, founded as a priory in 1247, with the special duty of receiving 

and entertaining the bishop of St. Mary of Bethlehem, and the canons, etc. of this, the 

mother church, as often as they might come to England. In 1330 it is mentioned as ‘an 

hospital,* and in 1402 as a hospital for lunatics (Timbs); in 1346 it was received under 

the protection of the city of London, and on the Dissolution of the Monasteries, it was 

granted to the mayor and citizens, and in 1547 incorporated as a royal foundation for the 

reception of lunatics. Thence the modern sense, of which instances appear early in 16th c. 

(OED)  

 I help to support the establishments: See Matt.23:23. "Woe unto you, scribes and 

Pharisees, hypocrites! for ye pay tithe of mint and anise and cummin, and have omitted 

the weightier matters of the law, judgment, mercy, and faith: these ought ye to have done, 

and not to leave the other undone."  

 Cornhill: a street named from a long extinct grain-market; a Roman building for storing 

grain has even been discovered here. The Cornhill magazine was first published here in 

1859; Thackeray was its editor.  

 come down (with) --: to bring or put down; esp. to lay down money; to make a 

disbursement; also to come down with the needful, dust, pelf, etc. colloq. (OED)  

 nuts to (a person): A source of pleasure or delight to one. Now slang. (OED)  

http://www.lang.nagoya-u.ac.jp/~matsuoka/mitsu.html
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http://www.lang.nagoya-u.ac.jp/~matsuoka/cgi-bin/carol/hmt/carol-1.html#B-comforter
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http://www.cwrl.utexas.edu/~scoggins/316british/kinglear/beth.html
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http://www.lang.nagoya-u.ac.jp/~matsuoka/cgi-bin/carol/hmt/carol-1.html#B-nuts
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 Treadmill: A horizontal cylinder made to revolve by the weight of persons treading on 

boards arranged as equidistant steps around its periphery. Formerly in use as an 

instrument of prison discipline. (OED)  

 the Poor Law: The Victorian Poor Law aspired to ensure uniformity and efficiency in 

providing public relief and to promote moral reform of the pauper population. Certainly it 

fostered a bureaucracy and brought administrative innovations. It helped shape 

employment and migration patters, and it aggravated class hostilities. Nevertheless, the 

Poor Law was neither uniform in its application nor notably efficient, and paupers seem 

to have been immune to its ideology. By the century's end many found it an embarrassing 

relic from a cruel and unenlightened era. (Victorian Britain) About the Poor Law 

Amendment Act of 1834, refer to THE NEW POOR LAW - 1834 - Britain.  

 the Union workhouses: See Poor Law Unions/Registration Districts.  

 decrease the surplus population: See Thomas Malthus's An Essay on the Principles of 

Population (1803). His principle of population was based on three main points: 1) 

population cannot increase without the means of subsistence; 2) population invariably 

increases when the means of subsistence are available; 3) the superior power of 

population cannot be checked without producing misery or vice.  

 Saint Dunstan: Dunstan was a painter, jeweller, and blacksmith. Being expelled from 

court, he built a cell near Glastonbury church, and there he worked at his handicrafts. It 

was in this cell that tradition says the Devil had a gossip with the saint through the lattice 

window. Dunstan went on talking till his tongs were red hot, when he turned round 

suddenly and caught his Satanic Majesty by the nose. One can trace in this legend the 

notion that all knowledge belonged to the Black Art; that the "saints" are always more 

than conquerors over the spirits of evil; and the singular cunning which our forefathers so 

delighted to honour. (Brewer)  

 God bless you, merry gentleman!: "God Rest You Merry, Gentlemen" 

Stave Two 

 Valentine . . . Orson: Twin brothers and heroes of an ancient romance. They were born 

in a forest, Orson was suckled and reared by a bear, while Valentine was brought up in a 

king's palace. Orson was eventually reclaimed from a life of savagery by his polished 

brother. See Reprinted, Child's Story (The Dickens Encyclopædia).  

 And what's his name, who was put down in his drawers, asleep, at the Gate of 

Damascus; don't you see him! And the Sultan's Groom turned upside-down by the 

Genii; there he is upon his head! Serve him right. I'm glad of it. What business had 

he to be married to the Princess!: In the Arabian Nights story "Nur-ed-Din and his Son 

and Shems-ed-Din and his Daughter", the daughter is forced to marry an ugly hunchback, 

the Sultan's Groom. But through the magic of the Genii, Nur-ed-Din's son replaces the 

Groom at the wedding, and the Groom is held upside-down all night. The son is then 

carried away by the Genii, but left in his night clothes at the gates to Damascus (Oxford).  

 Welsh wig: a worsted cap (OED).  

http://www.lang.nagoya-u.ac.jp/~matsuoka/cgi-bin/carol/hmt/carol-1.html#B-Treadmill
http://www.lang.nagoya-u.ac.jp/~matsuoka/cgi-bin/carol/hmt/carol-1.html#B-Poor
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 negus: [From the name of the inventor, Colonel Francis Negus (died 1732).] A mixture 

of wine (esp. port or sherry) and hot water, sweetened with sugar and flavoured (OED).  

 the celebrated herd in the poem: William Wordsworth, "Written in March" (1801) "The 

cattle are grazing, / Their heads never raising; / There are forty feeding like one!"  

 A golden one: The reference is to the golden calf, i.e. money, made by Aaron when 

Moses was absent on Mount Sinai (Exod. 32).  

 cut - cut so deftly: Dancing. (intr.) To spring from the ground, and while in the air, to 

twiddle the feet one in front of the other alternately with great rapidity (OED).  

Stave Three  

 pitch-and-toss: A game of combined skill and chance. Each player pitches a coin at a 

mark; the one whose coin lies nearest to the mark then tosses all the coins and keeps 

those that turn up ‘head*; the one whose coin lay next in order does the same with the 

remaining ones, and so on till all the coins are disposed of (OED).  

 spontaneous combustion: Taking fire without the intervention of applied heat. Greasy 

rags heaped together, hay stacked in a damp state, coal-dust in coal mines, cinders and 

ashes in dust bins, are said to be liable to spontaneous combustion. (Brewer) Dickens 

vigorously defended the theory in the preface to Bleak House, and engaged in 

controversy with George Eliot's consort, George Henry Lewes (1817-78) on the matter. 

BH 32, 33 (The Dickens Index).  

 Norfolk Biffins: Baked apples, of the preceding variety, flattened in the form of a cake. 

Biffins are cultivated especially in Norfolk (OED).  

 Bob: A shilling. (slang) [Origin unknown; in OF. bobe was a coin, apparently about 1.5 

pence (deniers) of the 14th c.: see Godef. But its survival in English slang is very 

unlikely.] (OED)  

 the copper: A vessel made of copper, particularly a large boiler for cooking or laundry 

purposes, originally made of copper, but now more often of iron; in pl., esp. the large 

boilers or cooking vessels on board ship (OED).  

 lame beggars walk, and blind men see: See Mark 8:22-6, and John 5:1-10.  

 to close these places on the Seventh Day: Andrew Agnew (1793-1849), Sabbatarian 

promoter, took charge in 1832 of abortive parliamentary movement to protect the Lord's 

Day. See Sunday Observance.  

 for Christmas daws to peck at: Othello 1.1.63-4. "But I will wear my heart upon my 

sleeve / For daws to peck at: I am not what I am."  

 twelfth-cakes: A large cake used at the festivities of Twelfth-night, usually frosted and 

otherwise ornamented, and with a bean or coin introduced to determine the ‘king* or 

‘queen* of the feast (OED).  

 half of half-a-quartern: 1/16 pint or 1.25 fluid ounces.  
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 grog: A drink consisting of spirits (originally rum) and water. [Said to be short for 

grogram, and to have been applied first as a personal nickname to Admiral Vernon, from 

the fact of his wearing a grogram cloak, and afterwards transferred to the mixture which 

he ordered to be served out instead of neat spirit. Vernon’s order, dated Aug. 1740, is still 

extant. The statement that he wore a grogram cloak, and was thence nicknamed ‘Old 

Grog*, first appears explicitly in Grose Dict. Vulg. Tongue 1796, but derives some 

support from Trotter’s allusion in quot. 1781.] (OED)  

 tucker: A piece of lace or the like, worn by women within or around the top of the 

bodice in the 17*18th c.; a frill of lace worn round the neck (OED).  

 Glee: A musical composition, of English origin, for three or more voices (one voice to 

each part), set to words of any character, grave or gay, often consisting of two or more 

contrasted movements, and (in strict use) without accompaniment (OED).  

 Catch: Originally, a short composition for three or more voices, which sing the same 

melody, the second singer beginning the first line as the first goes on to the second line, 

and so with each successive singer; a round (OED).  

 vain man in his little brief authority: See Measure for Measure 2.2.117-18. "Than the 

soft myrtle: but man, proud man, / rest in a little brief authority".  

Stave Four 

 Old Scratch: A name for the devil, usually Old Scratch (OED). From the Old Norse 

word skratta, a goblin.  

 beetling: Projecting, overhanging.  

 set him in the midst of them: See Matt. 18: 1-3. "At the same time came the disciples 

unto Jesus, saying, Who is the greatest in the kingdom of heaven? / And Jesus called a 

little child unto him, and set him in the midst of them, / And said, Verily I say unto you, 

Except ye be converted, and become as little children, ye shall not enter into the kingdom 

of heaven."  

Stave Five 

 Walk-ER A Victorian cockney expression, known to Sam Weller, indicating amused 

incredulity. (T. W. Hill)  

 Joe Miller (or Josias; commonly called Joe) (1684-1738), actor and reputed humorist; 

joined Drury Lane Company, 1709; a prominent member of the company; temporarily 

engaged at Goodman's Fields, London, 1731; returned to Drury Lane, London, 1732; 

described as a natural spirited comedian. After his death a collection of jests by John 

Mottley was published, unwarrantably entitled Joe Miller's Jests (1739), which became a 

standard book (DNB). 
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Appendix III 

 

"I Get Dickens" Bookmark 
 

 

A copy of this document is included on the Resource CD in PDF format.  It can be opened using 

Adobe Acrobat Reader that is available free for download.  Print a copy of the document and 

reproduce enough copies for each of your students.  Both lamination and printing on colored 

paper give a finished look to the bookmark. 
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                                                          Appendix IV 

 

Literature Circle Job Forms 
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Christmas Carol Unit 
Literature Circle Job Form 

 

Discussion Director 
 

Name: ______________________________________  

Book: _________________________  

Assignment:  Chapter ________ to Chapter ________ 

Literature Circle's Name: _____________  

   

 

Your job is to lead the discussion activity and develop a list of questions that your group can 

discuss about this part of A Christmas Carol.  Your questions should be ones that require thought 

and get everyone talking and sharing their opinions and reactions.  The best discussion questions 

come from your own thoughts, feelings, and concerns as you read.  Do NOT write questions that 

call for a simple "yes" or "no" answer or a factual detail!  

 

   

 

 Order of Discussion  
 

Call on the Summarizer to read the summary.  

 

Call on the Language Locator to report. 

 

Call on the Production Problem Notator to report. 

 

Call on the Illustrator to show and explain the illustrations. 

 

Pose each one of your questions to your group for discussion.  

 

Ask for each member of your group to state their comment/questions about this section of the 

novel.  Lead group in response to what each person says.  

 

Call on the Passage Master.  

 

Call on the Word Reporter. 

 

You fill out the Group Record sheet, with input from your group members. 

 

After discussion is completed, assign roles for your next reading and make sure everyone gets a 

new role sheet, including absent members.   

 

Call the teacher over.  Be ready to discuss items on the Group Record sheet.  
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Discussion Questions or Topics for Our Literature Circle  

 

                                                                 

 

      1.      ______________________________________________________________________ 

 

2. ______________________________________________________________________ 

 

      3.      ______________________________________________________________________ 

 

      4.      ______________________________________________________________________  

 

      5.      ______________________________________________________________________ 

 

      6.      ______________________________________________________________________ 

 

                                                                 

 

Types of Questions 

 

What did you think about......? (name a specific event, action, or character's action)  

 

Why do you think that.......?  

 

What do you think will happen......?  (ask for predictions of events  and characters' actions)  

 

What is happening at the part where.......?  

 

What do you think ______________ (event/incident) means? 
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Christmas Carol Unit 
Literature Circle Job Form 

 

Language Locator  
 

Name: ______________________________________  

Book: _________________________  

Assignment:  page ________ to page ________ 

Literature Circle's Name: _____________  

  

It is your job to locate examples of the writing style of Charles Dickens as noted in the 

"Speaking of Dickens Handout".  Use the handout and locate at least four examples. 

 

 

 

1. 

 

 

 

 

 

 

2. 

 

 

 

 

 

 

3. 

 

 

 

 

 

 

4. 
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Christmas Carol Unit 
Literature Circle Job Form 

 

Passage Master 
 

Name: ______________________________________  

Book: _________________________  

Assignment:  Chapter ________ to Chapter ________ 

Literature Circle's Name: _____________  

   

 

Locate three passages of A Christmas Carol that your group should reread, discuss, and think 

about. Passages should be important things for everyone to notice, remember, or think about. 

Choose a variety of passages, not all the same type--here are suggestions:  

 

      ·         Surprising/startling  

 

      ·         Confusing (something you wonder if other people "got")  

 

      ·         Examples of Dickens style of writing: alliteration, long sentences, personification 

  

      ·         Important to understanding of the story 

 

      ·         Controversial event (elicits different opinions from group members)  

 

During your group discussion, do the following:  
 

1. Make sure everyone opens to the right page and help them find where the passage begins.  

2. Either read it aloud yourself, have everyone read it silently, or ask someone to read it.  

3. Tell your reasons for selecting each passage; ask for comments.   

4. Do they agree with your choices? 

  

Complete the following statements for each of the three passages you select.   

 

Passage 1 
Page _______  Paragraph(s) ______  The first three words of the paragraph are: 

_________________________________    

 

I selected this passage because:  
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Passage 2 
Page _______  Paragraph(s) ______  The first three words of the paragraph are: 

_________________________________    

 

I selected this passage because: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Passage 3 
Page _______  Paragraph(s) ______  The first three words of the paragraph are: 

_________________________________    

 

I selected this passage because: 

 



 XIV 

Christmas Carol Unit 
Literature Circle Job Form 

 

Word Reporter 
 

Name: ______________________________________  

Book: _________________________  

Assignment:  Chapter ________ to Chapter ________ 

Literature Circle's Name: _____________ 

 

Your job is to look up definitions to three unknown words or old words in this selection from A 

Christmas Carol.  Write the sentence from the story on this page.  Also, create an excellent 

sentence using each that demonstrates the meaning of the word.  

 

During the Literature Circle meeting, do the following:  

 

1. Make sure everyone in your group copies down each word and definition.  

 

2. Together create a new sentence and write this on your vocabulary sheet.  

 

3. Make sure the teacher checks the group's sentence for accuracy.  

 

Unknown Words 
 

1.  Word: ______________________Page _________ Paragraph ________  

 

Sentence from the book:  _______________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

  

The definition is:  _____________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

 

My excellent sentence is:   ______________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

 

2.  Word: ______________________Page _________ Paragraph ________  

 

Sentence from the book:  _______________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  
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The definition is:   _____________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

 

My excellent sentence is:   ______________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

 

3.  Word: ______________________Page _________ Paragraph ________ 

 

Sentence from the book:  _______________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

  

The definition is:  _____________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

 

My excellent sentence is:   ______________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

 

My comment or question about this part of the book is:  _______________________________  

____________________________________________________________________________  

____________________________________________________________________________  
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Christmas Carol Unit 
Literature Circle Job Form 

 

Summarizer 
 

Name: ______________________________________  

Book: _________________________  

Assignment:  Chapter ________ to Chapter ________ 

Literature Circle's Name: _____________  

 

Your job is to prepare a brief summary of today's reading in A Christmas Carol.  The other 

members of your group will be counting on you to give a summary that conveys the key points 

and/or the main highlights of the reading assignment.  It is a good idea to jot down the main 

events on scratch paper before you complete this form.  Be sure to write your summary in 

complete sentences!  When you have finished your summary, give this section a short title--

something that captures the main idea.  

 

My title for the section:  

____________________________________________________________________________  

 

Summary 

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  

____________________________________________________________________________  
 (finish on back of sheet if necessary)  
  

My comment or question about this part of the book is:  _______________________________  

____________________________________________________________________________  

____________________________________________________________________________  

 

My group agreed that my summary was complete and accurate   _______ yes       ________ no  

(if no, add what is missing on the back of the sheet) 
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Christmas Carol Unit 
Literature Circle Job Form 

 

Illustrator 
 

Name: ______________________________________  

Book: _________________________  

Assignment:  Chapter ________ to Chapter ________ 

Literature Circle's Name: _____________ 

 

Your job is to prepare three illustrations that depict the key points and/or the main highlights of 

today's reading from A Christmas Carol.  It is a good idea to jot down the main events on scratch 

paper before you make your illustrations.  Attach your illustrations to this sheet before you hand 

it in.  Be sure to give each illustration a short title--something that captures the main idea. 

  

My title for illustration #1: 

 

____________________________________________________________________________  

 

My comment or question about this part of the book is:  

____________________________________________________________________________  

 

____________________________________________________________________________  

 

My title for illustration #2: 

 

____________________________________________________________________________  

 

My comment or question about this part of the book is:  

____________________________________________________________________________  

 

____________________________________________________________________________  

 

My title for illustration #3: 

 

____________________________________________________________________________  

 

My comment or question about this part of the book is:  

____________________________________________________________________________  

 

____________________________________________________________________________  

 

My group agreed that my summary was complete and accurate   _______ yes       ________ no   
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Christmas Carol Unit 
Literature Circle Job Form 

 

Production Problem Notator 
 

Discussion Number _______ 

Discussion Director: ______________________________________  

Assignment for this discussion:  page ________ to page ________ 

Literature Circle's Name: _____________  

 

Your job is to make a list of possible production problems for discussion. Look for at least three 

things that you think will be a problem to solve when we do our play production of 

A Christmas Carol.   

         

 

Problem #1 

 

 

 

 

 

 

 

 

 

 

Problem #2 

 

 

 

 

 

 

 

 

 

 

 

 

Problem #3 
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Christmas Carol Unit 
Literature Circle Job Form 

 

Daily Group Record Sheet  
 

Discussion Number _______ 

Discussion Director: ______________________________________  

Assignment for this discussion:  page ________ to page ________ 

Literature Circle's Name: _____________  

 

Following the group meeting, the Discussion Director will complete this form with the input of 

the group members.  Return this form to your teacher at the end of the discussion.  

 

1. Two topics which generated the most discussion today were:  

 

2. As a group, we agreed one of the most important or intriguing passages in this section 

was about:  (this may or may not be one that the Passage Master selected)  

 

3. Group Participation Today:  Rate each by number (1) means beginning  (2) means 

developing (3) means focused  (4) means exemplary  

 
Member's Name      Member's Name 

              Completed Reading___      Completed Reading___ 

              Contributes relevant info___   Contributes relevant info___  

              Listens to group members___   Listens to group members___  

              Fulfills duties___     Fulfills duties___ 

 

Member's Name      Member's Name 

              Completed Reading___      Completed Reading___ 

              Contributes relevant info___   Contributes relevant info___  

              Listens to group members___   Listens to group members___  

              Fulfills duties___     Fulfills duties___ 

         

Member's Name      Member's Name 

              Completed Reading___      Completed Reading___ 

              Contributes relevant info___   Contributes relevant info___  

              Listens to group members___   Listens to group members___  

              Fulfills duties___     Fulfills duties___ 

 

 

Member's Name      Member's Name 

              Completed Reading___      Completed Reading___ 

              Contributes relevant info___   Contributes relevant info___  

              Listens to group members___   Listens to group members___  

              Fulfills duties___     Fulfills duties___ 

 

Member's Name      Member's Name 

              Completed Reading___      Completed Reading___ 

              Contributes relevant info___   Contributes relevant info___  

              Listens to group members___   Listens to group members___  

              Fulfills duties___     Fulfills duties___ 
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Appendix V 

 

Audition Scenes 

 

A copy of this document is included on the Resource CD in PDF format.  It can be opened using 

Adobe Acrobat Reader that is available free for download.  Print a copy of the document and 

reproduce enough copies for each of your students who wish to audition.  
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Suggested Audition Scenes for A Christmas Carol 
 

Audition Scene # 1 

 

This scene requires the following characters: Narrator, Mrs Cratchit, Belinda, Peter, Martha, 

Bob, Tiny Tim, Scrooge, Ghost of Christmas Present. 

 

[Scrooge and Ghost of Christmas Present travel down stage as the scene changes to the home of 

Bob Cratchit.  Mrs. Cratchit enters assisted by Belinda and Master Peter.]  

 

Narrator 2 

Scrooge and Ghost of Christmas Present watch as Mrs Cratchit, dressed in a poorly, twice-turned 

gown, decorated in brave ribbons prepares a meager Christmas feast.   

 

Mrs. Cratchit 

What has ever got your precious father then?  And your brother, Tiny Tim. Martha wasn't as late 

last Christmas Day.  

 

Belinda 

Here's Martha, mother.  

[Enter Martha] 

 

Peter 

You’re such a goose, Martha. 

 

Mrs. Cratchit 

Why, bless your heart alive, my dear, how late you are.  

 

Martha 

We had work to finish up last night, and had to clear away this morning, mother. 

 

Mrs. Cratchit 

Well, never mind so long as you have come. Sit down before the fire, my dear, and have a warm. 

 

Peter and Belinda 

There's father coming! Hide, Martha, hide. 

 

[Martha hides. Enter Bob Cratchit with Tiny Tim on his shoulder.] 

 

Bob 

We are home at last Mrs. Cratchit. 

 

Mrs. Cratchit 

So, you are at last. 
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Bob 

Why, where's our Martha?  

Mrs. Cratchit 

Not coming.  

 

Bob 

[Obviously disappointed] 

Not coming?  Not coming upon Christmas Day. 

 

Martha 

[Enters from hiding, taps him on the shoulder to his surprise] 

 

Mrs. Cratchit 

And how did little Tim behave?  

 

Bob 

As good as gold. Tim, we have forgotten something [Tim smiles and nods] What could it be? 

 

Children 

The goose, the goose, father you have forgotten the goose. 

 

Bob 

Yes, that’s it the goose.  What have we done with it, Tim? [Tim shrugs his shoulders] 

Could it be outside?  Check the door Peter.  

 

[Door is opened and Peter returns with a small goose.] 

 

Peter 

Here it is, father! 

 

Bob 

Have you ever? Why, there never was such a goose cooked. Its tenderness and flavour, and size 

are unequaled. 

 

[They eat.  The actors don’t really eat here but pantomime instead] 

 

Scrooge 

Spirit, is this small goose meant to feed all of the Cratchits? 

 

Ghost of Christmas Present 

Yes and lucky they are to have it. Thousands go hungry everyday. Why, is there something you 

wish to do? 

 

Scrooge 

I was only thinking of the prize goose in the butcher shop. How can they be so happy with so 

little? 
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Mrs Cratchit 

My, my you have eaten it all. 

 

 

Bob 

And now one and all it is time for Mrs. Cratchit’s yearly triumph, the annual Christmas Pudding! 

 

All 

Hurrah For Mother!  

[Martha and Belinda exit to get the pudding.] 

 

Mrs. Cratchit 

Oh, I am so nervous. What if it didn’t turn out. What if it is burned? 

 

[Enter pudding to great acclaim.] 

 

Mr. Cratchit 

Oh, A wonderful pudding.  It is the greatest success of all.  Congratulations Mother. 

A merry Christmas to us all, my dears.  God bless us. 

 

Tiny Tim 

God bless us everyone! 

 

Scrooge 

Spirit, tell me if Tiny Tim will live. 
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Suggested Audition Scenes for A Christmas Carol 
 

Audition Scene # 2 

 

This scene is a dramatic scene involving young man Ebenezeer and Belle, the woman he hopes 

to marry.  It is dramatic.   

Belle 

It matters little. Something has replaced me; and if it can cheer and comfort you in time to come, 

as I would have tried to do, I have no just cause to be unhappy.  

 

Young Man Ebenezer 

What idol could have replaced you? 

 

Belle 

A golden one.  

 

Young Man Ebenezer 

This is just the way of the world. There is nothing so hard as poverty.  

 

Belle 

You fear the world too much. All your hopes have merged into the hope of being a man of 

means. I have seen your nobler aspirations fall off one by one, until the master-passion, Gain, has 

consumed you.   

 

Young Man Ebenezer 

I am not changed towards you. Am I? 

 

Belle 

You have changed, you were another man.  

 

Young Man Ebenezer 

I was a boy.  

 

Belle 

I release you from your promise, Ebenezer.  

 

Young Man Ebenezer 

Have I ever sought release? 

 

Belle 

In words. No. Never.  

 

Young Man Ebenezer 

In what, then? 
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Belle 

In a changed nature; in everything that made me of any worth or value in your sight. If you were 

free today, tomorrow, yesterday, can you say you would you choose me?  

[He is unable to respond.] You will have pain in this. A very, very brief time, and you will gladly 

forget it as an unprofitable dream.  May you be happy in the life you have chosen. 
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Suggested Audition Scenes for A Christmas Carol 
 

Audition Scene # 3  The Ghosts 

 

Scene with Marley’s Ghost.  This scene requires the following characters: Scrooge, Marley’s 

Ghost 

 

[Enter Marley’s ghost with the clanking of chains and lighting effects.  The Voices of Woe are 

heard as the sound cue develops] 

 

Scrooge 

I know him; Marley's Ghost!  How now!  What do you want with me? 

 

Marley 

Much!  

 

Scrooge 

Who are you?  

 

Marley 

Ask me who I was.  

 

Scrooge 

Who were you then? 

 

Marley 

In life I was your partner, Jacob Marley…  You don't believe in me.  

 

Scrooge 

I don't.  

 

Marley 

Why do you doubt your senses? 

 

Scrooge 

Because, you may be an undigested bit of beef, a blot of mustard, a crumb of cheese, a fragment 

of an underdone potato. There's more of gravy than of grave about you, whatever you are! 

 
[At this the spirit raises a frightful cry.] 

 

Scrooge 

Dreadful apparition, why do you trouble me?  

 

Marley 

Do you believe in me or not?  
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Scrooge 

I do, I must. But why do you come to me? 

 

Marley 

It is required of every man, that he go forth in life, or his spirit is condemned to do so after death. 

I am doomed to wander through the world -- oh, woe is me! -- and witness what it cannot share, 

but might have shared on earth!  

 

Scene with the Ghost of Christmas Past 

 

[Enter The Ghost of Christmas Past with sound effects of tinkling bells.] 

 

Scrooge 

Are you the spirit, sir, whose coming was foretold to me.  

 

Ghost of Christmas Past 

I am.  

 

Scrooge 

Who, and what are you?  

 

Ghost of Christmas Past 

I am the Ghost of Christmas Past.  

 

Scrooge 

Long past?  

 

 

Ghost of Christmas Past 

No. Your past. 

 

Scrooge 

What business brings you here?  

 

 

Ghost of Christmas Past 

Your welfare. Your reclamation.  Take heed.  Rise and walk with me.  

 

Scrooge 

I am mortal, and liable to fall.  

 

Ghost of Christmas Past 

Bear but a touch of my hand there and you shall be upheld.  
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Scene with The Ghost of Christmas Present 

 

 

Ghost of Christmas Present 

Come in! Come in. and know me better, man.  I am the Ghost of Christmas Present, look upon 

me. You have never seen the like of me before.  

 

Scrooge 

Never!  

 

Ghost of Christmas Present 

Have you never walked with the younger members of my family?  

 

Scrooge 

I am afraid I have not. Have you had many brothers, Spirit?  

 

Ghost of Christmas Present 

More than eighteen hundred.  

 

Scrooge 

A tremendous family to provide for.  Spirit, conduct me where you will. I went forth last night 

and I learned a lesson which is working now. Tonight, if you have something to teach me, let me 

profit by it. 

 

Ghost of Christmas Present 

Touch my robe. 

 

Scene with The Ghost of Christmas Future 

 
[The Phantom enters, Scrooge bends down upon his knee.] 

 

Scrooge 

I am in the presence of the Ghost of Christmas Yet To Come?  

 

[The Spirit nods in agreement.] 

 

Scrooge 

You are about to show me shadows of the things that have not happened, but will happen in the 

time before us, is that so, Spirit? 

 

[Phantom nods.] 

 

Scrooge 

Ghost of the Future, I fear you more than any spectre I have seen. But, as I know your purpose is 

to do me good, and, as I hope to live to be another man from what I was, I am prepared to bear 

you company, and do it with a thankful heart. Will you not speak to me.  
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[The hand points straight ahead.] 

 

Scrooge 

Lead on, lead on. The night is going fast, and it is precious time to me, I know. Lead on.  
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Appendix VI 

 

Crew Instruction Sheets 

 

Props Crew 

Sound Crew 

Costume Crew 

Set Crew 
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Christmas Carol Production 
Crew Instruction Sheet 

 

Props Crew 
 

Crew Members: 

 

1.  ________________________________  2.  _________________________________ 

 

 

3.  ________________________________  4.  _________________________________ 

 

 

5.  ________________________________  6.  _________________________________ 

 

 

7.  ________________________________  8.  _________________________________ 

 

 

9.  ________________________________  10.  ________________________________ 

 

The props list for this production is included.  Making your own props can save money.  Make 

sure that the props are completed in time for the actors to practice with them.  Often props can be 

created at the same work sessions as scenery.  Many of the listed props can also be made of 

corrugated cardboard.  Some of the large props can be stored and reused if the production is to be 

repeated.  Some props should be remade each year. 
 

Essential Props List 

 Account books and quill pens 

 Tiny Tim's crutch 

 Small Goose 

 Large Goose 

 Christmas pudding 

 Blindfold 

 

Step One – Create a schedule for making the props with deadlines that allow actors time to  

       work with props. 

 

Step Two –  Assign props design to a small group of individual props crewmembers. 

 

Step Three –  Get materials for creating props and go shopping for the ones you are going to 

purchase. 

 

Step Four – During the performance have a location where actors can pick up and return 

props.  When the production is over store all the props for next year. 
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Christmas Carol Production 
Crew Instruction Sheet 

 

Sound Crew 
 

Crew Members: 

 

1.  ________________________________  2.  _________________________________ 

 

 

3.  ________________________________  4.  _________________________________ 

 

 

5.  ________________________________  6.  _________________________________ 

 

 

7.  ________________________________  8.  _________________________________ 

 

 

9.  ________________________________  10.  ________________________________ 

 

 

The sound crew creates sound effects or uses the provided effects on the Audio CD or both.  The 

Designing the Production section of the production guide explains options for creating sound 

effects. It is the sound crew's job to secure and learn to use the equipment needed.  The crew may 

require help finding the equipment.  Create a schedule for getting equipment and creating the 

effects.  The crew will need time to practice the sound cues with the actors so that they are 

comfortable during the performance.  Sound effect cues are already noted in the script.  Change 

them if you wish or add to them as well; just make sure to inform the crew in a timely manner.   

 

Step One –  Create a schedule for gathering equipment and making the sound effects with 

 deadlines that will allow the crew time to rehearse the running of the cues with 

 the play. 

 

Step Two –  Gather the equipment needed and make sure that all crew members know how to 

        work it . 

 

Step Three – Create the sound effects or practice running the recorded effects.  

 

Step Four – Rehearse with the actors. 

 

Step Five –  After each performance shut down the equipment and make sure it is secure.  

         When the production is completed make sure to return equipment. 
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Christmas Carol Production 
Crew Instruction Sheet 

 

Costume Crew 
 

Crew Members: 

 

1.  ________________________________  2.  _________________________________ 

 

 

3.  ________________________________  4.  _________________________________ 

 

 

5.  ________________________________  6.  _________________________________ 

 

 

7.  ________________________________  8.  _________________________________ 

 

 

9.  ________________________________  10.  ________________________________ 

 

 

 

The costume crew responsibilities can vary depending on the scope of the production.  If 

students are providing their own costumes then it could be as simple as making sure there are 

racks for costume storage.  They can also be helpful by researching the Victorian period and 

making suggestions to actors about what costumes might be.  Most productions will not be 

making full costumes for every character.  The costume crew can make suggestions about 

appropriate hats or accessories that give the flavor of the period.  Some will actually produce 

costumes, especially for the Ghosts and Scrooge.  Simple designs for these costumes have been 

included and with supervision of adults, students can easily produce these items. 

 

Step One –  Create a schedule for gathering and making costumes with deadlines that  

        will allow actors to rehearse with the costumes. 

 

Step Two –  Discuss what level of costuming your crew will be doing for your production. 

         Create a list of all characters and their costume needs. 

  

Step Three –  Make or gather all costumes needed.  

 

Step Four –  During the running of the production make sure that the costumes are picked up 

 and not lost.  Wash costumes before storing for next year. 
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Christmas Carol Production 
Crew Instruction Sheet 

 

Set/Shift Crew 
 

Crew Members: 

 

1.  ________________________________  2.  _________________________________ 

 

 

3.  ________________________________  4.  _________________________________ 

 

 

5.  ________________________________  6.  _________________________________ 

 

 

7.  ________________________________  8.  _________________________________ 

 

 

9.  ________________________________  10.  ________________________________ 

 

 
 

This crew designs and builds sets for the production.  During the dress rehearsals and 

performances they are responsible for moving scenery off and on stage in an organized manner.  

Shift crew should be assigned specific responsibilities throughout the show.  Each member 

should know what scenery they should move on and off stage and when they do it.  It is the 

responsibility to do this organization before the final week of rehearsal so that the crew can 

practice this with the rest of the play.  A shift schedule for each Stave should be posted backstage 

for reference. 

 

Step One –  Create a schedule for building scenery with deadlines that will allow actors to 

rehearse with it. 

 

Step Two –  Discuss what scenery your crew will be making for your production.  Create  

  a list of all scenery needed for each Stave. 

  

Step Three –  Make the scenery.  Create a list of set changes or shifts and practice them.  Make 

 sure to post a copy backstage  

 

Step Four –  During the running of the production make sure that the scenery is put in the  

 proper place.  After the performance reset for the next performance.  After the 

 production is complete store the scenery to be saved for next year and dispose of  

 the scenery not to be saved.   
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Appendix VII 

 

Costume Directions and Patterns 
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Costume Design Project 

A Christmas Carol Production 

Family and Consumer Science Class 

 

Director Rick Vanderwall 

Language Arts Instructor 

Price Laboratory School 

Student: Katy Huber, Class of 2004 

  Individual Investigation Student 

  Design 

Overseen by: Judy Lemke 

  Family and Consumer Science Instructor 

  Price Laboratory School 

 

 

1. The main goal of this project was to keep everything simple so students with little 

sewing skills or budget could incorporate the design into the student production of A 

Christmas Carol.  All fabrics for this project were selected from the clearance table at 

a local discount store. 

 

2. Another goal was to keep the pattern simple so students from the sixth grade class 

could possibly construct/create costumes incorporating the process into the Family 

Consumer Science curriculum. 

 

3. The limited design budget suggested the materials for the project.  Using a black 

plastic tablecloth left over from a Halloween display as a pattern, the basic shape was 

created as a rectangle, equal to an average sixth grade actor's height and width.  The 

plastic tablecloths could be sewn and would work as a disposable costume.  A regular 

sewing machine can be used.  Seams can be on the inside or outside depending on the 

degree of sewing skill. 

 

4. The necklines were fashioned from a tee shirt neckline.  Remember to always cut 

small.   

 

5. The only costume with an angle cut for sleeves was the Ghost of Christmas Future.  

The sixth grade students suggested a scary costume.  They described the sleeve as 

long and scary with a pointed finger coming out the end.  They wanted a longer 

sleeve to make the arm look very long.  This costume had a hood.  The hood was 

made from the scraps left from the hem and the sleeve.  It is two rectangles sewn 

together on a short side and long side.  At the seam intersection, the right angle was 

curved so the hood would fit on the back of the head.  The hood was very deep to 

cover the face.  Velcro was used to keep the hood closed at the neck.  The hood went 

on first.  The basic black costume slipped over the hood to keep it in place. 

 

6. The Ghost of Christmas Past was the same basic T-shape.  This neck was given a 

gold collar.  This collar matched a gold sash used to make a belt.  The sash was used 

as a belt to shorten the costume and allow the costume to be used for future years for 

many sizes. 
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7. The Ghost of Christmas Present used the same basic shape.  Often a larger size actor 

is cast in this part and the costume must be sized accordingly.  Instead of a sash at the 

waist, a holly garland was worn around the actor's head.  In future years, the plastic 

holly could be added as a belt if needed. 

 

8. Scrooge’s nightshirt was the basic T-shape.  To make it look like a nightshirt, a 

simple pleat was added in the front center half way down the front.  It looked like a 

mock button flap.  Velcro was used to secure the flap.  The nightcap was made from 

the extra rectangle cut from under the sleeve.  The scrap of fabric was cut into a 

simple dunce cap shape with elastic on the round edge to allow for size difference and 

to help it stay on the actor’s head. 

 

9. Basic seam construction can be used on arm and side seams.  Students/parents with 

additional sewing skills can finish all raw edges of the fabric.  Adding simple, stand-

up collars can teach additional skills.  These were constructed from narrow rectangles 

sewn to the neck opening.  The collar can be overlapped to allow for size difference.  

The length of the collar is figured by measuring the circumference of the neck 

opening. 

 

10. A basic machine works very well for plastic costumes or fabric.  Finish seams with a 

serger if someone has the skill to do so.   

 

11. Simple turned-under hems on the bottom, sleeves and neck opening can add 

additional skill opportunities and give the costume a longer life. 
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Basic Costume Pattern for Ghost Costumes 
 

Use a Tee-shirt neckline as a template for the head opening. 

More of the circle is taken out of the front of the fabric 

 

                                      Add curtain-gathering tape from the shoulder 

                                                to the end of the sleeve to allow for size difference 

        of students so that the costume can be         

          reused with minimal refit. 

 

Fabric Fold 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Measure the width of the student’s arm span to determine the width of the costume.  Using the curtain 

gathers at the shoulder can control extra width.  Measure the height of the student to determine the length 

of the garment.  You would need to double this measurement to account for front and back of the costume.  

Curtain gathers can be used at the waistline to allow for further fit.  Using the fold of the fabric at the 

shoulder and arm eliminates a seam  
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Costume Design Adapted for The Ghost of Christmas Future  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
       This section can be  

        used for the hood. 
 

 

 

 
 
        Train on back of the ghost costume only. 
 

 
The ‘Ghost of Christmas Future’ costume can be enhanced by creating long, pointed sleeves.  

Use an angle cut on the sleeve open instead of the t-shape design on the basic costume. A simple  

train can be added by making the costume longer in the back and rounding out the tail of the train. 

 

    Fold 
 

  

 
The stand up collar is a simple rectangle. Measure the circumference of the neck opening.  

Add enough for seam allowance. Cut rectangle on the fold to eliminate 

 bulkiness on the top edge. A simple overlap collar eliminates exact fit. 

 

 

Night Cap design for Scrooge 
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Costume Pattern for Marley's Ghost Costume 

 
 Marley's costume can be created using the same basic pattern as the other ghosts.  Use 

unbleached muslin to make the costume.  Double the pattern and use and arrange so that there is 

a double thickness of the fabric. Once the costume is cut out sew along the fabric fold at the top 

of the garment attaching the doubled fabric. Once the fabric is sewn, rip it vertically giving it a 

tattered look. A four-inch piece of the muslin can be used to tie loosely around the actor's jaw 

and head as was the custom for burial.  If it is tied too tightly the actor may have difficulty 

speaking.  

 

Sew here along the fabric fold and around the neck hole attaching the two pieces of fabric.  Rip along all of the 

vertical lines. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Measure the width of the students arm span to determine the width of the costume.  Measure the 

height of the student to determine the length of the garment.  You would need to double this 

measurement to account for front and back of the costume.  Using the fold of the fabric at the 

shoulder and arm eliminates a seam.  Cut and remove the shaded area. 
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Appendix VIII 

 

Poster Template 
 

 

A copy of this document is included on the Resource CD in Microsoft Word Windows format.  

Open the document and add your information to create your own poster.  It can be enlarged when 

it is reproduced either on a photocopy machine or a commercial printer.  11”x 17” is 

recommended.  You may wish to use a poster created as a project during the study unit of the 

novel. 
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A Christmas Carol 
 

By Charles Dickens 
 

 

Adapted for the stage by 

Rick Vanderwall 
 

Presented by 
 

Your School/Class Name Here 
 

Directed by 

 

Teacher/Director Name Here 

 

 

Dates and Times: 

 

 

Place 
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                                                       Appendix IX 

 

Program Template 

 

A copy of this document is included on the Resource CD in Microsoft Word Windows format.  

Open the document and add your information to create your own program design.  When it is 

reproduced it can be done back to back as one sheet on either colored or textured paper. You 

may wish to use a program created as a project during the study unit of the novel. 



 XLIV 

 
 

A Christmas Carol 
By Charles Dickens 

Adapted for the stage by 

Rick Vanderwall 
 

Presented by 

Your School/Class Name Here 
Date 

 
Cast (in order of appearance) 

 

Narrator 1 – Name 

Narrator 2 – Name 

Narrator 3- Name 

Fred, Scrooge’s Nephew – Name 

Scrooge – Name 

Farnsworth –  Name 

Crimsley – Name 

Cratchit – Name 

Marley’s Ghost –  Name 

Ghost of Christmas Past – Name 

Young Scrooge – Name 

Fan – Name 

Young Ebaneezer – Name 

Fezziwig – Name 

Feziwig Daugters – Names 

Mrs. Fezziwig – Name 

Fezziwig Workers – Names 

Belle – Name 

Ghost of Christmas Present – Name 

Mrs. Cratchit – Name 

Belinda – Name 

Peter – Name 

Martha –  Name 

Tiny Tim –  Name 

Mrs. Fred, Niece – Name 

Topper –  Name 

Sister – Name 

Ghost of Christmas Yet to Come – Name 

Businessman 1 – Name 

Businessman 2 –  Name 

Buisnessman 3 – Name 

Mrs. Sykes – Name 

Old Joe – Name 

Mrs. Dilber –  Name 

Boy – Name 

Grocer –  Name 
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A Christmas Carol 
 

Crew List 
 

Costume Crew 
Names, Names, Names 

 

 

Set Crew 
Names, Names, Names 

 

 

Props Crew 
Names, Names, Names 

 

 

Sound Crew 
Names, Names, Names 

 

 

Music Crew 
Names, Names, Names 

 

 

Publicity Crew 
Names, Names, Names 

 

 

Special Thanks 
Names, Names, Names 
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Appendix X 

 

Ticket Template 

 

 

A copy of this document containing four tickets is included on the Resource CD in Microsoft 

Word Windows format.  Open the document and add your information to create your own ticket 

design.  When it is reproduced it can be on either colored or textured paper. You may wish to use 

a ticket created as a project during the study unit of the novel.

 

A Christmas Carol 
By 

Charles Dickens 
 

Admit One 
 

Your School and Class 

Date and Time 
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                                                 Appendix XI 

 

Set Piece Diagrams 

 

Scrooge’s Door with Knocker Effect 

Cratchit Tabletop 

Template for the Backdrop Illustration 

Counting House Desk Plan 

Fezziwig's Warehouse Party Decorations 

The Scrooge Headstone 
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Scrooge’s Door with Knocker Effect 
 

The door is made from a single piece of cardboard with pieces glued on to create the effect of the 

panel door.  The center of the top panel is cut out at face height of an average student.  A stretchy 

fabric is attached to the back of the door.  The bottom panel is a larger rectangle with a smaller 

one attached on top.  The knocker is painted or traced on with dark paint or markers.  Marley’s 

face seems to appear when a student behind the door pushes her face into the stretchy fabric 

while stagehands hold the door.  Grey or dark yellow-gold construction paper can be used to 

make the transom windows.  The knocker drawing can be reproduced as a transparency and 

projected onto the door for tracing. 
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Cratchit Tabletop 
 

The Cratchit scene requires a table that is easy to move and light.  This cardboard tabletop should 

be a single piece of cardboard three feet by six feet.  Thick paper plates and plastic tableware are 

attached with hot-melt glue to the tabletop.  The whole unit can be painted a dark brown with 

black accents.  Be sure to paint both sides of the cardboard to prevent warping.  

 



 L  
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Scrooge and Marley Counting House Desk Plan 
 

The two Counting House desks for Scrooge and Cratchit are constructed completely of 

cardboard.  The are approximately the same size as a school desk although the Cratchit desk 

should be slightly smaller.  When scoring the card board for folding use a box cutter to cut 

through one layer of the paper leaving the second layer of paper intact.  This will make folding 

not only easy, but also uniform.  If you plan to paint the desks make sure to paint all surfaces to 

avoid warping.  Use white school glue for easy cleanup.    

 

 
 

         4” 

 
        2” 

 

 

 

 

  

  20” 

Back and Side Plan – The larger dimensions are for Scrooge’s desk, the 

smaller for Cratchit’s desk 
 

Score on one side and fold 

 

 

 

 

 

           20”or 18”          24” or 20”           20” or 18” 

 

 
       Score and fold 

 

 

 

 

 

 

Make four legs as 

shown below.  The 

top two inches are 

glued to the top and 

side assembly. 

 

This 26”x24” 

cardboard desktop 

is for Scrooge’s 

desk and 22”x20” 

for Cratchit’s. 

This 4” X 24” or 20” rectangle is 

the front of the desk 

6” 4” 

Attach these 4”x4” 

rectangles on the 

outside of the desk  

to reinforce  

corners. 
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The Fezziwig Warehouse Decorations 
 

The Fezziwig Warehouse Decorations must move on and off stage quickly.  They must be light 

and freestanding so that cast members or stage crew can move them with little effort.  The 

decorations below are easy for sixth graders to make from inexpensive materials. The six-foot 

tubes below are made from cardboard tubes that were donated by a carpet retailer.  The tops of 

the tubes are connected with clothesline, which can be decorated with crepe paper or plastic 

garland or construction paper holiday decorations with cheap pre-made red bows at the top of 

each tube.  Make two pairs of the decorations and they can either be set toward the back of the 

stage or along the side.  Putting them toward the back is better for audience view.  They make 

attractive arches for the up-stage entrances at the beginning of the party.  
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The Scrooge Headstone 
 

The script calls for a headstone in Stave Four.  This prop should be two feet tall by one and a half 

feet wide.  It should be free standing.  It can be constructed of three layers of cardboard 

laminated with white glue.  The glue should be applied in equally spaced dots rather than lines or 

streaks to avoid warping.  It should be painted gray or a neutral dark brown.  Accent streaks of 

white black or brown can be added to simulate dimension and texture but are not required.  

Triangles can be attached to the back to allow the headstone to stand.  The text as shown below 

“Scrooge R.I.P.” is sufficient.  The text should face out to the audience not to Scrooge 
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Appendix XII 

 

Prop Descriptions 

 
Account books, quill pens 

Cups for Cratchit scene and Fred scene 

Blindfold 

Tiny Tim's crutch 

Small goose 

Large goose 

Christmas pudding 

Account Books and Quill Pens, 

Cups for Cratchit scene and Fred Scene, 

Blindfold 

 
The account books and quill pens can be easily accomplished on even the smallest budget.  

Cardboard bound black essay booklets shown below will serve well.  These can be found at most 

discount or office supply stores very inexpensively.  A large white feather can serve well as a 

quill pen.  Plastic stem glasses for the toasting scenes at both Cratchits and Freds can be found at 

a party scene and can serve for both.  Rougher wooden cups may be wanted for the Cratchit 

scene and may be found at a resale store such as Goodwill.  The plastic stemware will however, 

serve both well.  The blindfold can be made from a scrap of black fabric about two and a half 

feet long and four to six inches wide.    
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Tiny Tim’s Crutch 
 

Tiny Tim’s crutch is a must have prop for the show.  Once it is made it can be reused from year 

to year.  Find an adult volunteer such as an industrial arts instructor or a parent with wood 

working skills to make it.  It can be made inexpensively from a small stick and short piece of 

2X4.  Use a stick that is green taken from a living tree rather than from a dead branch.  Strip the 

bark from the wood and allow it to dry for about a week.  The piece of 2X4 should be about six 

inches long.  It can be shaped on a sander or band saw to match the shape illustrated below.  If 

you do not have a sander or if you do not have wood working skills and don’t have an adult 

volunteer who does just leave the 2X4 as it is.  Drill a 1” hole on the center of the edge of the 

2X4 about 1 ½” deep.  Shape the end of the stick so that it will fit in the hole.  Once it fits glue it 

with white school glue. 
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Small Goose, Large Goose, and the Christmas Pudding 
 

 

The Christmas pudding as shown below can me made from a coffee can or similar metal 

container with a plastic recloseable lid.  The container is painted brown with some lighter color 

streaked as texture.  The small flame is made from a piece of cardboard inserted into the plastic 

lid and painted in reds, oranges and blue at the center of the flame.  The goose is papier-mache’ 

formed on a balloon with cardboard neck and drumsticks.  Both the pudding and the goose can 

be attached to a heavy-duty large paper plate with construction paper garnish.  These designs are 

student created with assistance of an art teacher.  Use these pictures as a starting point and let 

your students make their own designs.  The large goose can be accomplished with a large, pink 

pillowcase partially filled with crumpled newspaper, with a cardboard head and drumsticks 

attached. 

 

 

 

 

          



 LVII 

Appendix XIII 

 

Music Transcriptions 

 

The following music transcriptions of the songs used in the production can be found on the 

Resource CD in PDF format. 

 

God Rest Ye Merry Gentlemen 

 

The Holly and the Ivy 


