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Service-Learning in MDIRSS 
 
Mount Desert Island schools first became involved with KIDS 
Consortium model of Service-Learning during the 2003-04 school 
year.  That year, the district was awarded a three-year KIDSCAN 
grant to help teachers and administrators learn how to implement 
service learning.  Our district leadership team saw this as an 
opportunity to match KIDS high-quality service-learning 
professional development with all the wonderful authentic 
learning activities that had become part of our culture. This was 
the beginning of a long-standing collegial relationship between 
MDIRSS teachers and administrators and KIDS Consortium consultant, Tracy Harkins. 
 
Through the years teachers and students in our school system have benefited from multiple grants 
awards from KIDS Consortium. Our consultant and the grant requirements have helped us to increase 
our school community’s understanding of service learning and have helped facilitate the 
implementation of many, many student projects.  Research results from the KIDS grant sites provides 
evidence that students who participate in service learning have greater engagement in school, 
improved civic attitudes and improved academic achievement. The grants gave us experience in 
developing action plans that helped us weave service-learning programming into the fabric of our 
school cultures. For the past two years we have been contracting with KIDS Consortium to help our 
service-learning program stay strong and current. 
 

MDIRSS has adopted policies supporting district wide service learning. 

 Mount Desert Island Regional School System 
(MDIRSS) created a service-learning district 
coordinator position in 2005 and instituted a service-
learning leadership team that meets regularly and now 
includes five building principals, the assistant 
superintendent, a teacher from each school building, 
three students, and three community partners. The team 
meets monthly as a large-group, and bi-weekly in 
focused subcommittees. The team has clarified 
expectations with formal job descriptions for the 
service-learning coordinator, building representatives, 

and student representatives. Each year they develop an action plan that dovetails with their district’s 
educational vision, but that also serves to improve the quality of the service-learning experiences in 
schools.  

Currently, the leadership team is working to align teachers’ practices with the National K-12 
Standards for Quality Service-Learning Practice. In the fall of 2010, the team developed a MDIRSS 
Teacher Service-Learning Handbook to help guide teachers’ service-learning work and to provide the 
school community with a handy way to access forms and related documents.  The handbook includes 
a statement of beliefs about service learning and a running list of current assets and plans that are 
used to promote service learning with all faculty.  In addition, MDIRSS has an active website that 
serves as a communication tool for teachers and community members looking for ideas or 
information about the service-learning programs. MDI has full support for service-learning from their 
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school committees—engaging students with their communities is a vital 
aspect of the district’s mission and the board knows that this method 
strengthens both the community’s perception of schools and their willingness 
to support the schools’ budgets. 

 The district supports service-learning projects with mini-grants and 
one-on-one teacher supporting every building. The mini-grant application is 
based on best practices for high-quality service learning, and is included in 
this handbook.% 

 Service learning is embedded in the curriculum.  Our mission stresses 
the need for teachers to design activities where students can use the community as a learning lab 
influenced this policy decision.  All eighth grade students 
participate in a service-learning project using the Project 
Citizen model, and all ninth graders take a yearlong 
integrated English and Social Studies course called Global 
Literacies that culminates in individual student service-
learning projects. This course is team-taught by two 
faculty members from the social studies and English 
Learning Areas. 

 In addition, ongoing professional development for 
educators is strongly supported in the district. The Teacher 
Certification Committee has added service learning to the 
list of professional growth activities that teachers can use 
to get recertified. 
Examples of service-learning implementation. 

Approximately 800 MDIRSS students participate in 
service-learning projects each year. In the elementary 
schools, most projects involve whole classes or grade 
levels and can be focused on the full range of academic 
subjects. Recent projects include a phytoplankton-
monitoring project where students made weekly treks to 
their local beach to conduct water tests for phytoplankton species that can be harmful to humans.  At 
the beach students worked with their teachers and a marine biologist to test the water for a species of 
phytoplankton that causes red tide—a condition that causes paralytic, diuretic, or amnesic shellfish 
poisoning in the humans who consume them. Students were alerted to this problem when a scientist 
from a local lab came to their classroom to give a presentation about saltwater ecology. They learned 
about the need for collecting regular water samples as part of an ongoing study. After returning to 
school from the beach, they entered the data they collected in a national database that monitors red 
tide and triggers the opening and closing of areas for harvesting shellfish in Maine. This project is 
ongoing. 
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In another school in the district in a fourth grade classroom, students reacted strongly to a fatal 
bicycle accident on a roadway in their town. They began working with partners from the Department 
of Public Safety to research the problem and found out that bicycle safety has been a concern in their 
area for a long time.  They joined with members of the Bicycle and Pedestrian Task Force to create 
and provide seminars for both adults and children about bicycle safety. In addition they prepared and 
delivered a compelling presentation with recommendations to local officials about the need for bike 
lanes on particularly dangerous stretches of roadway in their town.  

 In another nearby school, third graders worked with their 
wastewater management officials to educate tourists about the 
consequences to marine life of dumping waste into the town storm 
drains.  By stenciling informational signs onto the roadways around 
the drains, students were able to succinctly and effectively 
communicate that waste dumped in the drains ends up in the bay, 
which has a severe affect on both local aquatic life and the tourism 
industry upon which the town’s economy relies for sustainability.  

 In still another school, students were alarmed at the volume of trash generated by their 
cafeteria and decided to focus on how we can all reduce the amount of trash going into the waste 
stream.  They researched how to accomplish this by using the 3 R’s - Reduce, Reuse, Recycle and 
embarked on a multi-year school-wide effort to reduce (stop or limit using products that generate 
trash), reuse (repurpose paper, plastic containers, and other waste-generating materials), and recycle 
(recycling all products that could be recycled as opposed to just a few or none at all).  

 Another group of students responded to a concern about the amount of energy being wasted in 
their school building.  They decided to educate their school community about the benefits of reducing 
energy use and partnered with MEEP to present simple measures to cut back on energy consumption. 
As part of their project, they investigated the cost of the exit signs in their building and wrote a grant 
that enabled them to get all of their exit signs replaced with energy efficient light bulbs—saving the 
school more than $2000 a year in electricity costs.  

For more information about our Service-Learning Program, visit our 
website at http://www.mdirss.org/service-learning.html 
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Service Learning Leadership Team
 

Name                  Role School/Organization E-mail 

Melanie Strout        Service-Learning Coordinator,  

        AmeriCorps VISTA MDIRSS mstrout@mdirss.org 

Joanne Harriman        Assistant Superintendent MDIRSS                                   jharriman@mdirss.org 

Tracy Harkins         Consultant KIDS Consortium         tharkins@kidsconsortium.org 

 

Building Representatives 

Susan Vafiades-Diaz     Outer Island schools        svafiades@mdirss.org 

Nancy Eddy      Guidance Counselor Trenton Elementary    neddy@mdirss.org 

Carol Shutt      Art Teacher Mount Desert Elementary    cshutt@mdirss.org 

Bob Sattler      Art Teacher Pemetic Elementary  bsattler@mdirss.org 

Missy Gaston      4th Grade teacher Connors Emerson School           mgaston@mdirss.org 

Steve Gabel-Richard    6th grade Science & SS                              Connors Emerson School      mrgr@mdirss.org 

Crystal Dow         Librarian Tremont     cdow@mdirss.org 

Ian Braun      Assessment Coordinator and 

     Social Studies Teacher MDI High School   ibraun@mdirss.org 

 

Community Partners, Principals & Student Representatives 

Maria Donahue     Community Health Director Healthy Acadia                   Maria@healthyacadia.org 

Ardrianna McLane     Park Ranger                                               Acadia National Park        ardrianna_mclane@nps.gov 

Lynne Dominy           Chief of Interpretation                               Acadia National Park             lynne_dominy@nps.gov 

Bonnie Tai                  Faculty       College of the Atlantic                           btai@coa.edu 

Matthew Janger      Principal MDI High School                       mjanger@mdirss.org 

Yina Sun     Student MDI High School  

Ellie Mason     Student MDI High School   
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Mount Desert Island Regional School System 

 
  

OUR MISSION 
Mount Desert Island Regional School System’s mission is to provide 
leadership and support to member schools to assure all children a high quality 
education—emphasizing essential academic skills and preparing students to 
be personally and socially responsible citizens. Mount Desert Island Regional 
School System – AOS #91 is the organizational framework which assists its 
school communities as they establish sustainable learning environments that 
are authentic, engaging, stimulating and equitable, and where individual 
talents of students, faculty and staff, are recognized and nurtured.  Adopted: 
06/24/02 

OUR VISION 
All students have the opportunity to experience excellence and to pursue a 
challenging program that holds all to the high set of standards established by 
Mount Desert Island Regional School System. In their efforts to build a solid 
base of knowledge and skills and to meet their own individual learning needs, 
students have the opportunity to choose within the curriculum to explore their 
own interests, pursue their talents, and seek personal challenges. Study that is 
both independent and collaborative invites student questions as teachers and 
students work as partners to develop challenging and measurable projects. 
Assessment is on going, varied, and an integral part of the learning process. 
There is a seamless quality to our students’ learning experiences that crosses 
space, time, age, roles, and components of the curricula. The schools are 
centers for the learning activities of all members of the learning community 
and students use the wider learning community as a laboratory. The natural 
environment and community resources unique to our school district provide 
opportunities to understand and participate in caring, responsible, and 
meaningful, social change. All members of the school and extended 
community maintain high expectations for all students and teachers and strive 
to demonstrate respect and reflection in meeting the shared responsibility for 
the education of each student.  
Legal References: 20-A M.R.S.A. §§ 1001 et seq. 4511.3, A. Chapter 127 
(Maine Department of Education Rules), Adopted: 12/06/95 

OUR CORE BELIEFS 
1. Students are well known and their learning is personalized. 
2. Students are masters of essential skills and knowledge. 
3. Teachers use current research and best practice to engage and connect 

students to essential skills and knowledge. 
4. Teachers use evidence from ongoing assessments to plan and personalize 

instruction and to communicate progress to students and their parents. 
Adopted: 8/20/12 
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MDIRSS Service!Learning Leadership Team (SLLT) 
The following talking points aim to help building representatives and other members of 
the MDIRSS Service!Learning Leadership Team (SLLT) promote service!learning in our 
schools and to connect service!learning goals and projects with MDIRSS goals. The 
intended audience includes teachers, administrators, students, parents, school board and 
community members. 
 
1) CONNECTS TO STATE AND LOCAL CURRICULUM 

a) Service!Learning is a required standard in the 2007 Maine Learning Results: 
Parameters for Essential Instruction, as well as our local curriculum and 
Educational Vision. 
b) Service!Learning, as part of a cohesive, comprehensive, and balanced 
curriculum, gives students a continuity of experience throughout their school 
years. 
c) Service!Learning can be incorporated into units a teacher already does and does 
not need to be an add!on to the curriculum.  

For example: 
i) In teaching habitat in Gr. 4, students raise Atlantic salmon to help 
restock this fishery, 
ii) Middle school students study U.S. history while documenting oral 
histories for the Maine heritage website, 
iii) Middle and high school students learn how individuals and groups can 
affect policy through participation in Project Citizen, 
iv) High school students write letters to government officials to pass 
legislation. 

 
2) ENHANCES STUDENT LEARNING 

Service!Learning is a teaching methodology that provides students with: 
a) Learning experiences where students interact with their classmates, teachers 
and community members in real!life situations, 
b) Opportunities to learn and apply skills and knowledge from various academic 
subjects including literacy, mathematics, science, and social studies to real!world 
situations, 
c) An opportunity to fill a real community need, 
d) Greater ownership of their education, awareness of opportunities, and skills to 
participate effectively as citizens. 

 

Service!Learning Principles!
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3) DIFFERENTIATES INSTRUCTION AND INTEGRATES CURRICULUM 
Service!Learning, when implemented effectively: 

a) Provides opportunities for teachers to differentiate instruction to meet the needs 
of students with diverse interests and learning styles, as projects usually require a 
broad range of skills, experience, and involvement, 
b) Allows learning to be more student!driven, 
c) Provides a means for teachers to integrate school subjects focused on an 
identified community need. 
 

4) STRENGTHENS SCHOOL!COMMUNITY RELATIONSHIPS 
a) Service!Learning can improve school!community relationships by building 
strong ties and mutually rewarding investment in local schools and community 
partners. 
b) Service!Learning works to strengthen our community of learners and leaders 
through real!life and real!time problem!solving and resource!sharing among 
younger and older community members. 

 
5) GETTING STARTED 

a) There are a lot of resources available for those interested in partnering on a 
service!learning project, such as a list of interested community partners as well as 
past and current projects. 
b) Students involved in service!learning early in their schooling and/or the school 
year can better understand this approach to learning, access local opportunities, 
and drive their own learning. 

 
Drafted by Ian Braun, Crystal Dow, Steve Gabel!Richards, Missy Gaston, Joanne 
Harriman, Carol Shutt, and Bonnie Tai, 9/18/08; updated to reflect new district name, 
fall, 2010) 

 
Service-Learning Leadership Team Ground Rules 

1.  People need to bring their sense of humor. 
2.  Keep the meeting moving; try not to get distracted, little repetition. 

3.  Have an agenda & coffee/food for each meeting. 
4.  Start and end meetings on time. 

5.  Maintain communication between meetings (via First Class Workspace). 
6.  Give everyone the opportunity to be heard. 

7.  Only 1 person talks at a time. 
8.  Honor different communication styles (structure, action, caring, & 

meaning). 
9.  Attendance is very important. 

10.  Follow up on identified tasks. 
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Sample Service Learning Interview Questions  
for New Teacher Candidates 

1. Service learning is an important part of our school district culture. What 

are your experiences with service learning? Tell us what you know about 

it and/or describe a project that you have done with students.  

2. What are your beliefs about service learning? How do you define service 

learning? 

3. What aspects of service learning are most important to you? Describe 

your familiarity with these strategies. 

4. What experiences have shaped your understanding of service learning? 

Describe the service learning training you have received and how it 

impacted your practice?  
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Service-Learning Subcommittee Action Plan (template) 

GOAL: What are 
you trying to 
accomplish? 

 

Measurable Objectives: (At the end of the year, what 
changes will have been made relative to your goal?) Objectives 
should be SMART-Specific, Measurable, Achievable, 
Responsible, and Time-certain. 

 

 

Baseline Status: (What does it look like now?) 

 

 

Evidence of Success: (What data will you collect to show the 
changes? How will you collect it?) 

 

 

 

Action Steps: Individuals 
Involved: 

Timeline: Resources Needed: 
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KIDS%Checklist%for%a%Successful%%
ServiceCLearning%Project%
%
✔=Strengths%of%your%project;%X=Areas%that%need%work;%n/a=Areas%that%don’t%apply%
%
Academic%Integrity%
Does/Did%this%Project...%

! have%clear%academic%learning%objectives%
! meet%the%needs%of%all%students%
! place%teachers%in%a%facilitating%role%
! give%all%students%an%opportunity%to%demonstrate%new%knowledge%
! incorporate%assessment%of%student%work%
! motivate%students%
! engage%students%in%regular%reflection%on%their%experiences%(cognitive%and%

affective)%
%
Student%Ownership%
Does/Did%this%Project...%

! include%a%strong%student%voice%in%project%selection,%planning%and%
implementation%

! provide%students%with%opportunities%to%exercise%their%leadership%and%
problemCsolving%

! skills%
! have%a%clear%plan%and%timeline%
! teach%students%the%skills%necessary%to%succeed%
! celebrate%classroom%progress%
! allow%students%to%take%new%challenges%and%risks%
! encourage%students%and%adults%to%be%equal%partners%
! allow%students%to%explore%their%strengths%and%set%individual%goals%
! teach%students%that%they%have%the%power%to%make%a%difference%

%
Apprentice%Citizenship%
Does/Did%this%Project...%

! meet%real%community%needs%and/or%solve%community%problems%
! foster%understanding%of%an%issue%through%research%and%investigation%
! have%an%authentic%community%audience%that%values%students’%work%
! involve%students%in%learning%and%working%with%community%members%
! help%students%to%learn%about%and%participate%in%their%community%and%
! governance%structures%
! provide%a%tangible%benefit%for%the%community%
! include%multiple%opportunities%for%students%to%share%their%project%with%others%
! make%students%feel%like%they%belong%to%a%community%

KIDS!Consortium:%http://www.kidsconsortium.org/%
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MDIRSS 
Service-Learning Planning Guide 

Contact Information 

Teacher(s)  

School Name  

Your email  

Project Information 

Project Name  

Grade Level  

Number of 
Students 
Involved in 
Project 

 

Approximate  
Project Start 
Date 

 

Project Budget  

 Itemized List Amount 

1.  

 

 

2. 

 

 

3. 

 

 

4. 

 

 

5. 

 

 

Total Request: $ 
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Use the following bullets to convey the Key Principle: Academic Integrity of your project: 

! Identify the specific MDIRSS Essential Standards that are central to this project. 
! Describe how the essential standards and the need/problem became connected (e.g. guided discovery 

or approached by community partner). 
! Describe how the project work will lead students toward mastery of more complex skills in a rigorous 

and relevant curriculum unit. 
 

 

 

 

 

Use the following bullets to convey Key Principle: Student Ownership of your project: 

! Describe how students will be involved in selecting the idea and planning/implementing the project. 
! Describe how students work collaboratively to develop project plan and take leadership for carrying 

out tasks. 
! Describe how students will communicate evidence of progress toward project goals and outcomes. 
! Explain how students will discover if their project made an impact on the original problem. 

 

 

 

 

Use the following bullets to convey the Key Principle: Apprentice Citizenship of your project, describe how 
this project will: 

! Promote student ownership of the community need/problem. 
! Foster student understanding of the problem/need through research and investigation. 
! Involve students in learning and collaborative work with community members (list email of partners). 

Facilitate student learning and participation in their community and/or governance structures. 
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Mount Desert Island Regional School System 

Service-Learning Project Brief 
 

Project name: 

School year: 

School: 

! Pemetic Elementary School  
! Tremont Consolidated School   
! Trenton Elementary School   
! Mount Desert Elementary School 
! Conners-Emerson School 
! Frenchboro Elementary School 
! Islesford Elementary School 
! Swan’s Island School   
! Mount Desert Island Regional School System 

 

Grade: 

 

Lead Teacher: 

 

Describe your project in five sentences and address the following in your narrative: 

! Identify the specific MDIRSS Essential Standards that are central to this project. 
! What community need/problem was met, 
! Who were the community partners and what were their role(s),  
! What did students do to address the problem (products/actions), and 
! What impact did students have on the need/problem? 

 

 

 

 

______________________________________ 

Signature of Building Representative 
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MOUNT DESERT ISLAND REGIONAL SCHOOL SYSTEM – AOS #91 

JOB DESCRIPTION – SERVICE-LEARNING COORDINATOR 
 
TITLE:  Service Learning Coordinator  
QUALIFICATIONS:  

1. Bachelor’s Degree  
   2. Knowledge of community 
REPORTS TO: MDI RSS Assistant Superintendent 
SUPERVISES:  N/A 
JOB GOAL: To provide oversight and ongoing development of service-learning 

programming in Mount Desert Island Regional School System 
 
PERFORMANCE RESPONSIBILITIES 

1. Oversee all aspects of service learning in the Mount Desert Island Regional School System. 
2. Coordinate monthly meetings and activities for the Service Learning Leadership Team. 
3. Coordinate Service Learning events within the school district that may include Community 

Partners Fair, Service Learning Celebration, Service Learning Summer Institute and periodic 
networking and professional development opportunities. 

4. Complete a mid-year and end-of-year progress report about local activities.  
5. Work with the Mount Desert Island Regional School System’s service-learning leadership 

team to promote service learning in the schools. 
6. Assist building representatives in developing their capacity to help teachers adapt current 

curriculum to include service-learning opportunities for their students. Work with building 
representatives to educate and train faculty in service learning methods, build relationships 
and provide resources to teachers as a step toward system-wide integration. 

7. Help building representatives to assist teachers in identifying useful community resources 
including guest speakers, locations for site visits and experiential opportunities for students. 

8. Assist building representatives in cross-school collaboration, sharing ideas, resources, and 
community partners. 

9. Organize and coordinate an annual opportunity where service-learning projects from the 
Mount Desert Island Regional School System are exhibited and shared by students. 

10. Coordinate public relations and support building reps in their efforts to promote service 
learning throughout the community and state. 

11. Prepare a column for the Curriculum, Instruction and Assessment newsletter and other media 
to share successes and developments in service learning community partnerships. 

12. Maintain files and documentation for student experiences in service learning. 
13. Research funding opportunities and write grants for ongoing funding of service-learning and 

related activities.  
14. Responsibilities include taking minutes at leadership team meetings, and updating and posting 

news to the service learning website and Facebook page. 
15. Explore opportunities for student service learning experiences at a variety of community 

agencies.  
16. Serve as a liaison for MDIRSS and the community. Work with local businesses and 

community members who are interested in exploring new ways to connect students with the 
community and bring the community into the schools. 

17. Assist the leadership team in organizing community partner workshops designed to assist 
partners to become more effective at facilitating service learning experiences for students. 
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18. Act as liaison to KIDS Consortium to keep district abreast of upcoming opportunities, grants, 
and professional development activities. 

19. Communicate with faculty, students, parents and community members to evaluate the 
program and develop long-term plans. 

EVALUATION: Performance of this job will be evaluated by the Assistant Superintendent. 
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MOUNT DESERT ISLAND REGIONAL SCHOOL SYSTEM – AOS #91 
JOB DESCRIPTION – SERVICE-LEARNING BUILDING REPRESENTATIVE 
 
TITLE:  Service Learning Building Representative 
QUALIFICATIONS:  
   1. Bachelor’s Degree, Teacher’s Certificate 
   2. Knowledge and experience with service-learning practices 
REPORTS TO: Building Principal 
SUPERVISES: N/A 
JOB GOAL: To provide support for the development of service-learning programming in 

the school. 
 
PERFORMANCE RESPONSIBILITIES 
 
1. Support building teachers in their efforts to adapt potential service learning projects, especially in 
the brainstorming and planning stages. 
 
2. Support documentation of service learning projects with photos, bulletin board displays, blog 
entries and press releases, within your school, as well as on a district level. 
 
3. Promote professional development opportunities, such as workshops, to building faculty. 
 
4. Promote service-learning opportunities to building faculty that exist with outside community 
partners. 
 
5. Attend Service Learning Leadership Team meetings and share updates on building service learning 
projects, as well as concerns and needs. 
 
6. Be available to consult on service learning projects as they progress. 
 
7. Make KIDS Consortium materials and other resources available for the planning, facilitating and 
reflecting stages of service learning projects (Framework, Checklist, etc). 
 
8. Attend professional development sessions (such as Train the Trainer). 
 
9. Facilitate service learning mini-grant process with teachers (including assisting with application 
process, project documentation and making sure receipts are submitted for reimbursement). 
 
10. Maintain a running list of each service learning projects in your school, annually documenting the 
following: 

• Briefly describe the project in 1-3 sentences. 
• What school/community need was addressed? 
• How was the project aligned with the curriculum? 
• Who are the community partners?  
• How many students were involved? Grade level/subject? 
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MOUNT DESERT ISLAND REGIONAL SCHOOL SYSTEM – AOS #91 
JOB DESCRIPTION – SERVICE LEARNING STUDENT REPRESENTATIVE 
 
TITLE:  Service Learning Student Representative 
QUALIFICATIONS:  
   1. Student in Mount Desert Island Regional School System 
   2. Knowledge of service learning and peer coaching practices (to be  
   provided) 
REPORTS TO: Building Representative 
SUPERVISES: N/A 
JOB GOAL: To promote the development of service learning programming in the school 

community 
PROCESS: Application and selection 
CREDIT: Community Service hours will be accrued based on attendance at meetings and 

related events. 
 
PERFORMANCE RESPONSIBILITIES 
 

• Support teachers and fellow students in the development of service learning activities. 

• Attend and participate fully in all Service Learning Leadership Team meetings. 

• Attend service learning training sessions as requested. 

• Assist in the development and implementation of a district wide student showcase. 

• Work with the building representatives/leadership team to promote service learning activities in 

the school and school system (make presentations to student groups, use talking points to 

foster student interest, etc.). 

• Assist in the development of viable community partnerships. 

• Assist building representative with written and media documentation of service learning 

projects with photos, film, displays, and newspaper press releases. 

• Act as a role model and student ambassador. 
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Mount Desert Island Regional School System 
Service Learning Leadership Team Student Representative Application 
 
   The Mount Desert Island Regional School System Service Learning Leadership Team was 
established in 2003. The purpose of this committee is to help promote service learning experiences 
within our school system. Experiences that provide opportunities for service, leadership and 
citizenship is an important part of our district’s vision for students.  In addition, service learning has 
been found to increase student engagement and achievement. 
   Each month the MDIRSS Service Learning Leadership Team meets to discuss and plan for 
programming, ways to support for teachers and schools, and community partnerships. In addition we 
share successes and challenges and develop plans to promote service learning in our school 
communities. Typically, our monthly meetings are scheduled for the first Wednesday of each month. 
_________________________________________________________________________________ 
 
Name: 

Address: 

E-Mail: 

Age:             Grade:                 Phone #:   

 

Please list the school activities you are currently involved in (sports, clubs, etc.) 

 

 

Why are you interested in being on the Service Learning Leadership Team? 

 

 

What contributions or special skills do you envision bringing to the team? 

 

 

 

Please provide the names of at least two teachers are willing to provide a personal reference for you: 

1). 

2). 

 

Thank you for applying to be an MDIRSS Service Learning Committee Student Representative! 
Please return this completed form to Mr. Braun, room 110. 
 %
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201122012!Fully!Documented!Projects!
Projects%are%documented%in%a%presentation%format%located%on%the%serviceClearning%website:%

http://www.mdirss.org/serviceClearning.html 

Alewives and Somes Meynell Project 

 

Grade/School: 

 1st Grade, Mount 
Desert Elementary 
School 

 

Teacher: Julie Reddish 

Project Description: David Lamon, Executive Director of Somes Meynell 
Sanctuary, visited 1st graders at Mount Desert Elementary and told them about 
some of the problems facing the Sanctuary. Students decided they wanted to help 
conserve the alewife population. Students learned that efforts to conserve alewives 
are important because alewives are used as bait for lobstering, which is an 
important industry on MDI. Students decided to embark on a service-learning 
project that ended up being an integrated ELA, social studies and science project. 
Most people don’t know much about alewives, so students wrote an article for the 
Somes Meynell Sanctuary Newsletter, which would teach people about alewives. 
Students also made and sold fish prints at the school’s Art Show and donated the 
money to the Sanctuary to help protect alewives.  

 

Bass Harbor Head Lighthouse Honors on the 2012 Maine State America the Beautiful Quarter 

 

Grade/School: 3rd & 4th 
grade, Tremont School 

 

Teacher: Crystal 
DeGraca and Candy 
Herrick 

 

Project Description: Students watched Bill Green’s Maine video clip about the 
American the Beautiful Quarter and then began brainstorming problems. After 
creating and distributing a parent poll, students found that not enough people in the 
community knew about the lighthouse being honored. The students researched 
multiple solutions, and decided to create informational trifolds. The trifolds 
contained information about the importance of the quarter, and the Bass Harbor 
Lighthouse. Then the students worked with the Coast Guard to install an 
information box created to display information about the new quarter. A celebration 
was also organized on the site of the Bass Harbor Lighthouse, providing the 
students with an opportunity to present their trifolds to the public with the 
knowledge they had learned through this project. In the Fall of 2012 the students 
will continue this project by measuring the impact of their project through a 
community survey and interview with the Coast Guard on the informational box. 
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Bridging the Gap: Intergenerational Service-Learning 

Grade/School: 1st and 4th 
Grade, Trenton 

 

Teachers: Gail Duym and 
Nancy Eddy 

Project Description: Through guided discovery, the students explored how to help 
residents at Birch Bay Village recapture and share memories. First, the students 
created a collaborative book about themselves to share with the residents at Birch 
Bay Village. Students also had the opportunity to meet with representatives from 
Birch Bay to share their project idea. Class read-aloud books helped facilitate 
discussion about appropriate behavior and topics of conversation with senior 
citizens. Students decided that they wanted to learn more about the issues senior 
citizens face with their memory, from wanting to understand why it is hard for them 
to remember, to why they may have happy or sad memories. Through this project 
the students worked on their abilities to communicate clear and effectively, to 
become self-directed, and life long learners, creativity, and problem solving skills. 
Students visited Birch Bay Village and shared their memories of their special 
treasures with some of the residents 

Grow a Garden, Grow a Healthy Child & Be Active, Be Successful 

Grade/School: 6th Grade, 
Conners Emerson School  

 

Teacher: Steve Gabel-
Richards 

 

Project Description: Project Citizen is a middle school social studies requirement 
at all MDIRSS schools. Steve Gabel-Richards took on Project Citizen with 6th 
graders this year as an integrated social studies/science project. Maria Donahue, 
School Health Coordinator, visited Steve’s three 6th grade classes and presented 
wellness related policy problems she recognized at Conners Emerson School. Two 
of the classes decided they wanted to develop a policy around a school garden with 
an additional policy that required local healthy food in their school lunch program. 
The other class decided to propose a policy that required more physical activity in 
the school day. Students researched the obesity epidemic and analyzed different 
policy solutions that could help make Conners Emerson a healthier place for 
students. Each group presented at the Project Citizen Showcase in Augusta, Maine 
on May 11th. Be Active, Be Successful won best portfolio! Both projects were 
presented to the Conners Emerson School Board in June. Both policies will be 
revisited in the 2012-2013 school year and a decision about passing or denying the 
proposed policies will be made at that time.  

The Hunger Project 

Grade/School: 6th grade at 
Mt. Desert Elementary 

 

Teacher: Gayle Gray 

Project Description: The 6th graders packed Thanksgiving baskets for over 180 
families at the Bar Harbor Food Pantry. This experience led students to wonder: 
“what happens after Thanksgiving?”  Students combined their knowledge of hunger 
issues and previous knowledge from their science class about growing population 
Alewives in the MDI area a decided explore the use of Alewives as a source of food 
for the hungry. The students worked with Chris Brown, pig farmer and community 
member focused on local hunger issues, to developed a menu using Alewives and 
prepared to cook a community dinner. 
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Kindergartners Can Help the Earth 

Grade/School: 
Kindergarten, Connors 
Emerson 

 

Teachers: Caroline 
Fournier and Roxie Brechlin 

 

Project Description: The kindergarteners discovered the need through reading 
books on pollution and other environmental issues the earth is facing. Through 
making connections between the books and the community the kindergartners 
decided on the problem. The students researched the problem through hikes around 
Witch Hole and Flying Mountain, surveying their families, and talking with a local 
Park Ranger.  The students realized that there were no books written by children, 
and decided that their solution would be to write a book for other children. The 
students met with a local Author, decided on the chapter topics and became the 
authors and illustrators of their book. The book was shared with Acadia National 
Park, Author partners, the Jesup Library, and the student’s parents 

 

Literacy Buddies & Backpacks 

Grade/School: 5th Grade, 
Pemetic 

 

Teachers: Carol Null and 
Bob Sattler 

 

Project Description: Students partnered with the Harbor House Children’s Center 
for a buddy-reading program with pre-k students. The 5th grade students gained an 
understanding of the importance of reading, and how to be a mentor. The 5th grade 
students sent a family survey home with their reading buddy related to reading 
habits at home, and found that many of their buddies did not have access to non-
fiction books.  The 5th grader’s solution to this problem was to create a non-fiction 
book-lending system at the Children’s Center that would allow pre-k students to 
take books home at night to read.  The 5th grade students developed a literacy 
backpack program, in which ten community partners sponsored a backpack, filling it 
with themed non-fiction materials (e.g. Sailing, Native Americans, and Frogs). In art 
class the students in the class also participated in constructing a bookcase for the 
backpacks to be stored. 

Our Town Representatives 

Grade/School: 3rd Grade, 
Trenton 

Teacher: Snow Ross 

 

Project Description: Students were learning about government, beginning the unit 
with discussions of their own knowledge of local government. Student’s surveyed 
family members about their knowledge on Trenton town representatives and after 
the analysis of the results, the students determined there was a problem. Residents of 
Trenton are uneducated about the roles and responsibilities of their town 
representatives. Rachel Hyland, the Trenton town clerk, was a guest speaker for the 
class to assist with the student’s research. In addition, the students researched each 
position in pairs through personal interviews with the current representatives. The 
students then used the information they collected and created a brochure that was 
presented at the 2012 Trenton Town meeting. The students also presented their 
brochures to the class. The impact of their project would have been measured by a 
post-survey to track the improvement of knowledge. 
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Reduce the Use of Energy Abuse 

Grade/School: 7th & 8Th 
Grade at Pemetic 
Elementary 

Teacher: Bonnie Burne 

Project Description: Five students, along with their teachers attended an Energy 
Camp at Schoodic Education Research Center for a week during the summer of 
2011. The students shared the knowledge they gained from the camp with their 
peers. Students then decided to survey community members and collect energy 
consumption data to determine if there is a need to reduce the amount of energy 
being used within our school and community.  Students decided to launch a “Reduce 
the Use of Energy Abuse” challenge In our community in an effort to educate others 
on the benefits (environmental and economical) of reducing energy.   They also 
decided to create an energy saving tips calendar to sell to our school community as a 
way to inform others on simple ways to reduce energy use. 

 

9th Grade Global Literacies 

Grade/School: 9th Grade, 
MDI High School 

 

Teachers: Shelagh 
McLoughlin and Kate 
Muzzy 

Project Description: Service-learning is required of all ninth grade students at MDI 
High School. This was a yearlong project, in which each student carried out an 
individual service-learning project.  During the first semester, as a class, the students 
were introduced to the KIDS Consortium Service-Learning framework, and 
practiced with topics in the current curriculum. During the second semester students 
identified their own problem, and followed the SL framework. Student’s 
conferenced with teachers to monitor their projects progress. Each student 
interviewed at least one community partner during the research process. Once the 
research aspect of the project was completed students worked on the presentation 
aspect and solution components. Each project was presented at the Solutions Fair in 
May.  
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Examples of Previous Service-Learning: 
 

Kindergarten- 2nd Grade Projects 
 

Grade: 2nd Grade at 
Conners Emerson School 

Teachers: Rochelle 
Sprague and Patty Galeaz  

Germ Project 

Project Description: Second grade students learned from Jackson Lab scientists about 
washing hands and using antibacterial gel can kill germs.  They wanted to let other kids in 
the school know how important it is to keep hands clean, so they made posters and placed 
them around the school in strategic places. 

 

Grade/School: 
Kindergarten at Conners 
Emerson School 

Teacher: Roxie Brechlin 

 

Let’s Move Outside! 

Project Description: Student’s wanted to address the issue of a lack of exercise and use of 
Acadia National Park by the MDI community. Acadia National Park served as the 
community partner to help make this project a success. Student’s realized that MDI families 
need to spend more time outdoors hiking, biking, canoeing and exploring! Students created 
a survey to assess the problem and are continuing to find ways to increase family’s 
awareness of the need for outside/exercise time together. Students have conversations with 
parents and family about this issue. They have identified areas around the school that are 
used by the community that they can clean up and improve 

 

Grade/School: 2nd Grade 
and Library at Conners 
Emerson School 

Teacher: Siobhan Ryan 

March on Mt. Desert Street 

Project Description: The Jesup Library and the Abbe Museum needed student 
involvement to help publicize an upcoming event and insure its success. The students 
helped by creating a video about Gluskabe, a Native American folk hero, and they also put 
on a play to help publicize the event. Without the student involvement, this event would not 
have happened.   

 

Grade/School: 1st Grade 
at Mount Desert 
Elementary 

Teacher: Julie Reddish 

The ‘Welcome to School’ Map 

Project Description: 1st graders at MDES remember that it is scary to come to school as a 
new kindergartener. This problem can make learning and enjoying school difficult at the 
beginning of the year. Students decided to work together as a class to create a big map for 
next year’s new kindergarten class. This will help them to become familiar with the school. 
Ms. Shutt, an Art Teacher at MDES has been a community partner in this project, by giving 
materials and helping with ideas. Students are still working on the big map. They have 
measured and drawn out the plans and are now working with colored paper to make a 
permanent map for the kindergarten classroom. When the map project is complete, students 
will brainstorm ways they can present the information next year to the incoming 
kindergarten class.   

3rd -5th Grade Projects 

 

Grade/School:4th and 5th 
Grade at Trenton School 

 

Teachers: Snow Ross and 
Heather Bird 

FS2 (Fat+Sugar+Salt): Learning About Healthy Snacks 

Project Description: The fourth and fifth graders surveyed their school to see what 
students were eating for snacks. Then they researched the nutritional recommendations of 
sugar, salt and fat, the effects of these on the body and the amounts contained in the 
common snack items found in the survey. Students held a FS2 Fair to teach the school 
community about their findings. They provided healthy food alternatives at their fair, and 
passed out pamphlets and magnets they had made for the other students to take home and 
share with their families. One week after the fair, the fourth and fifth graders re-survey 
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students to see if there had been a positive change in the area of food choices. Many 
students commented on how their snacking habits have changed for the better. 

 

Grade/School: 4th and 5th 
Grade at Pemetic 
Elementary 

Teacher: Anne L. Welles 

 

Gambian Cultural Exchange 

Project Description: Lamin from Gambia spoke to students about his village school and 
how the students loved to play soccer but had no equipment. 4th and 5th graders worked 
doing odd jobs in Southwest Harbor to earn money to buy balls, air pumps, and pinnies. 
They reached their goal of over $300 and sent equipment back to Gambia with Lamin. 
Since his return students are writing back and forth to over 68 students in the village school 
to learn about their culture. The next step is to Skype- the accounts are set up! 

 

Grade/School:  4th Grade 
at Pemetic Elementary 

Teacher: Kim Schroeder 

Salmon Rearing 

Project Description: 4th grade students at Pemetic Elementary were asked to be a part of 
Fish Friends. Charlie Kelley transports the eggs from Cray Brook Hatchery to our 
classroom. He educates the students on the life cycle of salmon and their role in helping to 
save the environment. Students become aware of watersheds, pollution, erosion etc. plus the 
role of the hatchery. Students release salmon at the end of alevin stage into the river and 
visit the hatchery. Through this project students will start to become life long caretakers of 
the earth. 

! %
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6th-8th Grade Projects 

 

Grade/School: 6th-8th 
Grade at Mount Desert 
Elementary 

 

Teacher: Wanda Fernald 

 

Full Of Ourselves 

Project Description:  During the 3rd Trimester, two teachers taught a once-a-week class that 
facilitated a wellness program called “Full of Ourselves”. This “FOO” group program is for 
girls and focuses on Girl Power, Health and Leadership.  The following are the objectives: 

! Increased self-acceptance and body acceptance 
! Higher levels of self-esteem and confidence 
! Advanced leadership skills 
! Healthier eating and exercise habits 
! A proficiency with basic media literacy skills 

     At the end of the year, this group of girls was asked to present information and share their 
experiences with students at the Deer Isle/Stonington Middle School. This invitation was 
extended by the school nurse there, who wanted to help students at her school start a similar 
program. MDES students prepared a display and traveled to Deer Isle Stonington for a day to 
present and share with the students there. 

 

Grade/School: 7th & 8th 
Grade at Mount Desert 
Elementary 

Teacher: Brian Cote 

Hadlock Pond Water Ecological Inventory 

Project Description: Students did a yearlong study of all the species in this pond, through 
visits and field research. They then analyzed, interpreted and presented their findings to the 
community at a student-organized symposium. 

 

Grade/School:8th Grade 
at Pemetic Elementary 

 

Teacher: Bob Sattler 

 

Ice Skating Warming Hut Project 

Project Description: Students constructed a small warming shed at a local town skating 
pond that had been underutilized in the community. In the course of this project, students 
learned a variety of broad skills, including problem solving and collaboration. They met with 
town officials in order to obtain the required permits for their project. Students also gained 
experience in a variety of life skills, such as estimating costs, ordering materials, measuring 
and using construction skills and techniques. Students planned and had a celebration at the 
pond's new warming hut, which included all of Pemetic’s 5th-8th graders. The pond has 
become a more used and enjoyed place to ice skate for members of the Southwest Harbor 
community. 

 

 

Grade/School: 7th and 8th 
Grade at Conners 
Emerson School 

 

Teacher: Steve Gabel-
Richards 

 

Mushroom-Veggie Symbiosis: Mycology Project 

Project Description: Students attempted to replicate recent research demonstrating that the 
culinary mushroom, the elm oyster, is capable of doubling vegetable crop yields when they 
are grown together. Some students also researched the use of Reishi, Shitake and other 
mushrooms to combat the invasive Norway maple population behind the school.  This project 
will continue next year and students will work with a community partner to learn more about 
mushrooms and to introduce any edible gourmet mushrooms they produce to the school 
lunch program. This will entail designing recipes and meals that other students will be 
interested in. 
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Grade/School:8th Grade 
at Pemetic Elementary 

Teacher: Bonnie Burne 

 

No Idling Project 

Project Description: This project focused on improving health by reducing vehicle idling at 
selected schools and in the community. Students planned their project, with the help of their 
community partner, the Maine Energy Education Program (MEEP). Students researched and 
addressed the impact of idling in their school community, town community and the 
community of Mt. Desert Island. Students educated their community on these impacts 
through a variety of means, including the installation of professionally made No Idling signs. 

 

Grade/School: 8th Grade 
at Pemetic Elementary 

Teacher: Bonnie Burne 

 

Reduce, Reuse, Recycle 

Project Description: This project focused on how we can all reduce the amount of trash 
going into the waste stream. Through this project, students educated the K-8 students and 
teachers on the benefits of reducing the amount of waste, and how to accomplish this through 
the 3 R’s. Students organized recycling bins in the school and are tracking the amount of 
materials that are now being recycled. 750 pounds of recycled materials was kept out of the 
waste stream. 

 

Grade/School: 8th Grade 
at Trenton Elementary 

Teacher: Anne Marie 
Swanson 

 

Soles for Souls 

Project Description: Shannon Horton, resident/ Eden Athletic member needed help 
collecting and shipping shoes for tsunami/disaster victims/families in need. Students 
brainstormed ways to get the news out and came up with elevator speeches, letters to 
businesses, and public speaking announcements. Students collected 600 plus pairs of shoes, 
collected boxes to ship them, and raised $250 of the $500 needed by having a dance. Next 
they planned a talent show. They realized how many people worldwide do not own a pair of 
shoes (including people in the U.S.). 

 

 

Grade/School: 7th Grade 
at Tremont Elementary 

Teachers: Andi Newby  
& Crystal Dow 

 

Tremont Town Trail 

Project Description: The Tremont Town Office contacted Tremont Elementary School with 
concern regarding a town trail that had been abandoned. They asked if any students would be 
interested in helping restore it. 7th graders decided they would build signs, benches, and bat 
boxes for the trail. Acadia National Park and Friends of Acadia helped to make this project a 
success 

 

Grade/School: 6th Grade 
at Tremont Elementary 

Teacher: Tammy Turner 

Water Quality Testing 

Project Description: Each year students in Grade 6 monitor local waters for Red Tide.  The 
Dept. of Marine Resources relies upon volunteer monitors and this class is one of thirty plus 
sites along the coast.  Students test the water at various times throughout the school year.  
They work in Science to study single cell organisms and biotic and abiotic factors that affect 
life cycles.  They work closely with the Maine Dept. of Marine Resources as well as the 
Community Environmental Health Lab. 

School Wide Projects 

 

Grade/School: K-8 at 
Tremont Elementary 

Teacher: Tammy Turner 

Garden Project 

Project Description: Students in grades K-8 are involved in the planning, planting, care of, 
and all economic aspects of the garden project.  Several classes are responsible for a "piece 
of the puzzle" necessary to keep the garden growing and to keep it productive.  The purpose 
of the garden is to contribute produce to the school cafeteria and salad bar in order to 
promote healthy eating habits.   

Younger students are also involved in growing flowers that are then planted  at the Tremont 
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Town Office.   Students work throughout the year in their Science class to identify and 
research plant growth and eco-systems.  They also work throughout the year in Math and 
English/Language Arts to document their research. 
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MDIRSS Project Examples by School 
 

Connors Emerson School 
 

• Germs Project-Grade 2 
• Mushroom-Veggie Symbiosis: 

Mycology Project-Grade 7 & 8 
• Good To Grow Project-Grade 6 
• Storm Drain Stenciling (Clean Water)-

Grade 3 
• Atlantic Salmon Project-Grade 4 
• Swallowtail Fiddlers CD Recording for 

Team Alexis-Grade 5-7 

• Let’s Move Outside-K 
• March on Mt. Desert Street-Grade 2 & 

Library 
• Kindergarteners Can Help The Earth- 

K 
• Grow a Garden, Grow a Health Child- 

Grade 6 
• Be Active, Be Successful- Grade 6 

 
 
 
 

Pemetic Elementary School 
 

• LED Exit Signs-Grades 7 & 8 
• Dark Skies Project (Light Pollution)-

Grade 4 
• No Idling Project-Grades 7 & 8  
• Knitting for the Needy-Grade 4 
• Community Bulb Planting-Grades 1 & 

5 
• Benefits of Bats & Bat Houses-Grade 2 
• Waste Management Ecology-Grades 7 

& 8 
• Alternative Energy Project-Grades 7 & 

8 

• Reduce, Reuse, Recycle-Grades 7 & 8 
• Gambian Cultural Exchange-Grades 4 

& 5 
• Snack Shack-Grades 6,7 & 8 
• Snack Cart Budget-Grade 4 
• Salmon Rearing-Grade 4 
• Birch Bay Retirement Village-Grade 4 
• Literacy Buddies & Backpacks- Grade 

5 
• Reduce the Use of Energy Abuse- 

Grades 7 & 8 
 

 
 

Mount Desert Elementary School 
 

• Sonogee Elder/Younger Visits-Grade 4 
• Art Banners-Grades 2-6 
• Clean Safe Water-Grade 2 
• Fun that Lasts-Grade 1 
• The Welcome to School Map for 

Kindergarteners-Grade 1 
• Fish Banner Project-Grades 3-7 
• Energy Project-Grade 6 
• Culinary Club/Farm to School 

Program-Grades 6-8 
• Reusable Shopping Bag-Grade 3 

 
• Heifer Project-Grade 2 
• Salmon Educational Postcards-Grade 6 
• Hadlock Pond Water Ecological 

Inventory-Grades 7 & 8 
• Somes Pond Dioxide/Temperature 

Profile-Grade 8 
• Gilpatrick Cove Clam/Worm Survey-

Grades7 & 8 
• The Hunger Project- Grade 6 
• Phyto-Plankton Monitoring-Grade 
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Tremont Consolidated School 
 

• Garden Project-Grades K-8 
• Mas Pas Paws Pet Food-Grades K-7 
• Project Citizen: Energy Audit Project-

Grade 8  
• Greenhouse Solar Heat Project-Grade 8 
• Composting Project-Grade 6 
• Water Quality Monitoring-Grade 6 
• Tremont Recyclers!-Grade 5 
• Tremont Town Trail-Grade 7 

• Support Our Troops-Grades 5 & 6 
• Senior Citizen Connection-Grade 2 
• Writing Integrated with 

Technology:Podcasts-Grade 4 
• Bass Harbor Head Lighthouse Honors 

on 2012 Maine State America the 
Beautiful Quarter- Grades 3 & 4 

 

 
 

Trenton Elementary School 
 

• Soles for Souls-Grade 8 
• Energy Audit for TES-Grade 5 
• Solid Waste Removal-Grade 4 
• FS2 (Fat+Sugar+Salt): Healthy Snacks-

Grades 4 & 5 

• Greenhouse Building-Grade 8 
• Our Town Representatives- Grade 3 
• Bridging the Gap: Intergenerational 

Service-Learning- Grades 1 & 4 
 

 
 

Mt. Desert Island High School 
 

• Empty Bowls Project-Slack/Keenan 
• Habitat For Humanity Building Class-

Munger/Jones 
• Marine Biology Clam Survey-Lurvey 
• Investigating Solar Power-Green Team 

(Greene) 
 
 

• The Solutions Project-Global Literacy 
Team (Braun, McLaughlin, 
Blugerman, Leamon, Vafiades-Diaz, 
Muzzy) 

• Composting Project at Connors 
Emerson-Senior Ex. 

• Alewives and Meynell Project Somes 

 
Swans Island School 

 
• School Garden-Grades 6-8 
• CREST Project: Collecting Oral Histories-Grades 6-8 
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Potential Community Partners 
 

 
Abbe Museum 

Acadia Disposal District 
Acadia Family Center 

Acadia National Park 
Acadia Senior College 

Bar Harbor Fire Department 
Bar Harbor Food Pantry 

Bar Harbor Police Department 
Bar Harbor Whale Museum 

Birch Bay Village 
Birds Acre Stanwood Wildlife Sanctuary 

Beech Hill Farm 
Camp Beech Cliff 

College of the Atlantic 
Community Environmental Health Lab 

Coastal Cleanup/State Office 
Diver Ed 

Downeast Horizons 
Downeast Transportation 

 

Eastern Area Agency on Aging 

Emmaus Center 
Friends of Acadia 

Friends in Action 
Habitat for Humanity 

Hancock County Planning Commission 
Harbor House 

Healthy Acadia 
Healthy Acadia: Farm to School Program 

Island Connections 
Jackson Lab 

Jesup Memorial Library 
Mount Desert Island Biological Laboratory 

Mount Desert Island Historical Society 
Mount Desert Island YMCA 

Neighborhood House 
Next Step Domestic Violence Project 

Northeast Harbor Public Library 
Southwest Harbor Public Library 
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 K-12 Service-Learning Standards  
for Effective Practice 

 
 
Source: RMC Research Corporation. (2008). Standards and Indicators for Effective Service-Learning 
Practice. Scotts Valley, CA: National Service-Learning Clearinghouse. Retrieved from  
http://www.servicelearning.org/instant_info/fact_sheets/k-12_facts/standards  
 
 In April 2008, the National Youth Leadership Council released the K-12 Service-Learning 
Standards for Quality Practice. These standards grew out of a need to update conventional wisdom 
about quality practice as reflected in the Essential Elements of Service-Learning. Recent research 
shows that while some of the Essential Elements predicted outcomes for service-learning participants, 
others did not. (More thorough research reviews may be found at www.nylc.org/standards.) 
The process used to set the standards included gathering high-quality research studies in K-12 
service-learning; summarizing studies from the broader field of education on related topics; 
convening experts to draft the initial set of standards and indicators; facilitating reactor panels across 
the United States with youth, teachers, school and community-based organization administrators, 
community members, service-learning organization members, and others to examine the standards 
and indicators in detail and “tune” them to ensure they were able to be implemented; and finalizing 
them by mapping them back onto the research to ensure alignment and changing the language for 
consistency. 
 
The standards and indicators are listed here and a version with graphics can be downloaded from 
www.nylc.org/standards  
 
Standard 1 - Meaningful service - Service-learning actively engages participants in 
meaningful and personally relevant service activities. 

Indicators:  
1. Service-learning experiences are appropriate to participant ages and developmental 

abilities. 
2. Service-learning addresses issues that are personally relevant to the participants. 
3. Service-learning provides participants with interesting and engaging service activities. 
4. Service-learning encourages participants to understand their service experiences in the 

context of the underlying societal issues being addressed. 
5. Service-learning leads to attainable and visible outcomes that are valued by those 

being served. 
 

Sample supporting research: Furco (2002) found that the young people in his California 
study who had the strongest outcomes were those who engaged in meaningful service activities that 
challenged them, interested them, or gave them the highest levels of responsibility. When they were 
challenged to adopt “adult” roles, young people were more likely to want to prove that they could do 
the job well, both to others and to themselves. Outcomes were greatest when young people had more 
control over their service activities, felt a sense of efficacy, and were committed to the cause that their 
service activities addressed. Outcomes were also better when young people experienced positive 
relationships with each other, with teachers, and with community agency representatives. Billig, 
Root, and Jesse (2005) similarly showed that when students perceived their service to be meaningful, 
they were more likely to be committed to the service-learning project, to acquire more knowledge and 
skills, and to develop both their own project ideas and a greater sense of efficacy. Catalano, Haggerty, 
Oesterle, Fleming, and Hawkins (2004) found that outcomes were greatest when youth interacted 



% 38%

with others, acquired new skills, and felt rewarded upon project completion. In a study of African 
American youth, Youniss, McLellan, Su, and Yates (1999) found that outcomes were highest when 
the service activity addressed meaningful problems within their own community. 
 
Standard 2 - Link to curriculum - Service-learning is intentionally used as an 
instructional strategy to meet learning goals and/or content standards. 

Indicators:  
1. Service-learning has clearly articulated learning goals. 
2. Service-learning is explicitly aligned with the academic and/or programmatic 

curriculum. 
3. Service-learning helps participants learn how to transfer knowledge and skills from 

one setting to another. 
4. Service-learning that takes place in schools is formally recognized in school board 

policies and in student records. 
 
Sample supporting research: Billig, Root, and Jesse (2005) found that linkage of service-learning to 
content standards or curricular objectives was among the strongest predictors of all academic 
outcomes. Ammon, Furco, Chi, & Middaugh (2002), in their study of California service-learning 
program, demonstrated that clarity of academic goals and activities, scope, and support through 
focused reflection were strongly predictive of student academic outcomes. Kirkham (2001) reported 
that nearly all of the teachers who connected service-learning to their curriculum reported that 
students who participated in service-learning mastered more knowledge and skills than they would 
have learned through regular instruction, and that their grades improved and absenteeism decreased. 
Billig and Brodersen (2007) found that students whose teachers aligned the service-learning 
experience with standards had higher scores on academic efficacy and engagement measures. 
 
Standard 3 – Reflection - Service-learning incorporates multiple challenging reflection 
activities that are ongoing and that prompt deep thinking and analysis about oneself and one’s 
relationship to society. 

Indicators:  
1. Service-learning reflection includes a variety of verbal, written, artistic, and nonverbal 

activities to demonstrate understanding and changes in participants’ knowledge, skills, 
and/or attitudes. 

2. Service-learning reflection occurs before, during, and after the service experience. 
3. Service-learning reflection prompts participants to think deeply about complex 

community problems and alternative solutions. 
4. Service-learning reflection encourages participants to examine their preconceptions 

and assumptions in order to explore and understand their roles and responsibilities as 
citizens. 

5. Service-learning reflection encourages participants to examine a variety of social and 
civic issues related to their service-learning experience to understand connections to 
public policy and civic life. 

 
Sample supporting research: In a study of high school students, Billig, Root, and Jesse (2005) 
reported that the more cognitive challenge within the reflection activities, the more likely students 
were to engage in and value school, feel more efficacious, and acquire more civic knowledge and 
more positive civic dispositions. Root and Billig (2008) found that that teachers with the strongest 
student civic and academic outcomes had reflection activities that asked students to investigate social 
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problems more deeply, more thoroughly consider potential causes and solutions to social problems, 
weigh alternatives, resolve conflicts among themselves, consider how to persuade others, and manage 
complex tasks. Eyler and Giles (1999) found that reflection activities helped students apply learning 
to real-life situations and acquire stronger problem-solving skills. Engaging in reflection also was 
related to increased openness to new ideas, the ability to see issues in a new way, and the ability to 
analyze issues systemically. Blyth, Saito, and Berkas (1997) showed that young people who did not 
engage in reflection within their service-learning projects generally had lower socially responsible 
attitude scores than those who did. Those youth who engaged in the greatest amount of reflection 
were the most engaged in school. Waterman (1993) reported that students who engaged in more 
reflection had stronger self-confidence and social responsibility than those who did not. Eyler, Giles, 
and Schmiede (1996) found that engagement in critical reflection was associated with a greater 
likelihood to apply what they learned to understanding and solving social problems. 
 
Standard 4 – Diversity - Service-learning promotes understanding of diversity and mutual 
respect among all participants. 

Indicators:  
1. Service-learning helps participants identify and analyze different points of view to 

gain understanding of multiple perspectives. 
2. Service-learning helps participants develop interpersonal skills in conflict resolution 

and group decision-making. 
3. Service-learning helps participants actively seek to understand and value the diverse 

backgrounds and perspectives of those offering and receiving service. 
4. Service-learning encourages participants to recognize and overcome stereotypes. 

 
Sample supporting research. Spring, Dietz, and Grimm (2006) found that youth from high-poverty 
communities were much less likely to volunteer than those from other backgrounds. When they did 
volunteer, the young people from high-poverty backgrounds tended to be motivated by the 
opportunity to acquire skills for work or school.As a result of their participation, these young people 
tended to have more positive civic dispositions and behaviors than their peers. Billig, Root, and Jesse 
(2005) demonstrated that diversity in service-learning programming was related to academic 
engagement, valuing school, enjoyment of subject matters, civic dispositions, and civic engagement. 
Simmons and Toole (2003), writing about the results of a diversity taskforce, reported a lack of 
consensus about the relationship between diversity and service-learning. Some service-learning 
practices led to reinforcing stereotypes and promoting the imbalance of power in the relationship 
between social groups. Simmons and Toole noted that a missionary ideology is less likely when 
service planning is based on an assets model, when participants directly address the issue of culture, 
and when reflection activities ask participants to think about the larger context of societal needs and 
cultural traditions of those being served and those providing the service. Hammond and Heredia 
(2002) showed that participation in service-learning helped individuals to become better “cultural 
brokers.” Service-learning was also found to have different meanings and challenges based on the 
racial or ethnic background of participants. Vang (2004–2005) found that service-learning is an 
unfamiliar concept in many cultures and that service activities need to be culturally sensitive. Keith 
(1997) noted that non-White students who participated in service-learning…tended to learn more 
when knowledge was presented in context (“field sensitive”), when the learning process was 
collaborative, when they could see the relationships between their efforts and accomplishments, and 
when they engaged in activities that allowed repeated experiences with success and therefore 
promoted patterns of internal attribution.... Relationships were also important. More learning 
occurred when teachers were perceived as caring (p. 137). LaPointe (2004) gave similar 
recommendations in research about Native American practices. Native American tribes often have 
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strong cultural traditions that promote service, but their beliefs may not be consistent with the beliefs 
currently driving service-learning in schools and out-of-school programs.  
 
Standard 5 - Youth voice - Service-learning provides youth with a strong voice in planning, 
implementing, and evaluating service-learning experiences with guidance from adults. 

Indicators:  
1. Service-learning engages youth in generating ideas during the planning, 

implementation, and evaluation processes. 
2. Service-learning involves youth in the decision-making process throughout the 

service-learning experiences. 
3. Service-learning involves youth and adults in creating an environment that supports 

trust and open expression of ideas. 
4. Service-learning promotes acquisition of knowledge and skills to enhance youth 

leadership and decision-making. 
5. Service-learning involves youth in evaluating the quality and effectiveness of the 

service-learning experience. 
 
Sample supporting research: Hart (2007) found that student voice and autonomy were associated 
with higher academic engagement and achievement in the literacy-based service-learning projects in 
his study. Bradley et al. (2007) demonstrated that high school students who had more ownership over 
the development and presentation of their service-learning projects had higher increases in self-
confidence, personal efficacy, interpersonal communication, and critical thinking skills. Billig, Root, 
and Jesse (2005) showed that youth who had voice in all phases of their service-learning projects had 
stronger academic and civic engagement. Blyth and colleagues (1997) reported that when youth had 
more opportunities to plan and work together, they experienced higher outcomes. Spring, Dietz, and 
Grimm (2006) found that when students had roles in planning projects, they were more likely to 
report being interested in engaging in more service and felt more efficacious. Morgan and Streb 
(2003) showed that young people engaged in service-learning who had greater opportunities to 
express themselves made greater gains in political knowledge, were less cynical about government, 
and had a greater desire to be politically active than others. 
 
Standard 6 - Partnerships - Service-learning partnerships are collaborative, mutually 
beneficial, and address community needs. 

Indicators:  
1. Service-learning involves a variety of partners, including youth, educators, families, 

community members, community-based organizations, and/or businesses. 
2. Service-learning partnerships are characterized by frequent and regular communication 

to keep all partners well-informed about activities and progress. 
3. Service-learning partners collaborate to establish a shared vision and set common 

goals to address community needs. 
4. Service-learning partners collaboratively develop and implement action plans to meet 

specified goals. 
5. Service-learning partners share knowledge and understanding of school and 

community assets and needs and view each other as valued resources. 
 
Sample supporting research: Wade (1997) showed that strong service-learning partnerships yielded 
strong outcomes for teachers, youth, and community members in the form of skill and resource 
acquisition, meeting genuine community needs, and widening partners’ understanding of each other 
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and community issues. Reciprocal partnerships were identified as critical success factors in 
institutionalizing service-learning practice by Ammon, Furco, Chi, and Middaugh (2002), Billig 
(2002b), and Bailis (2000).Bailis concluded that the most benefit would be derived in a partnership 
that was long-term, well-designed, and mutually beneficial, characterized by collaborative 
communication and interaction between the stakeholders and using efficient leveraging of community 
assets. 
 
Standard 7 - Progress monitoring - Service-learning engages participants in an ongoing 
process to assess the quality of implementation and progress toward meeting specified goals, and uses 
results for improvement and sustainability. 

Indicators:  
1. Service-learning participants collect evidence of progress toward meeting specific 

service goals and learning outcomes from multiple sources throughout the service-
learning experience. 

2. Service-learning participants collect evidence of the quality of service-learning 
implementation from multiple sources throughout the service-learning experience. 

3. Service-learning participants use evidence to improve service-learning experiences. 
4. Service-learning participants communicate evidence of progress toward goals and 

outcomes with the broader community, including policymakers and education leaders, 
to deepen service-learning understanding and ensure that high quality practices are 
sustained. 

 
Sample supporting research: Billig, Root, and Jesse (2005) reported that assessment and progress 
monitoring in service-learning were related to students’ enjoyment of subject matters, civic 
knowledge, and efficacy. Greene and Diehm (1995) showed that progress monitoring of student work 
in the form of frequent written feedback on written reflections was associated with valuing education 
and personal investment in service. Shumer (1997) summarized the research on service-learning and 
concluded that reflection and feedback were necessary for helping service-learning practitioners to 
monitor the flow and direction of practice to ensure that goals were met. 
 
Standard 8 - Duration and Intensity - Service-learning has sufficient duration and 
intensity to address community needs and meet specified outcomes. 

Indicators:  
1. Service-learning experiences include the processes of investigation of community 

needs, preparation for service, action, reflection, demonstration of learning and 
impacts, and celebration. 

2. Service-learning is conducted during concentrated blocks of time across a period of 
several weeks or months. 

3. Service-learning provides enough time to address identified community needs and 
achieve learning outcomes 

 
Sample supporting research: A 1997 study by Eyler and Giles showed that more intense service-
learning experiences provided participants with more opportunities to contribute to the community, 
more varied and challenging tasks, a greater sense of ownership over the project, more opportunities 
to form collegial relations with professionals, and more opportunities to apply academic content to 
real world situations. Each of these factors has been found in the literature to be associated with 
stronger academic and civic outcomes. Hours alone are not sufficient to determine quality, though, 
but rather the content of the experience and the teacher facilitation in addition to the hours is 
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important (Blyth, Saito, & Berkas, 1997).Duration was related to multiple positive outcomes in the 
National Learn and Serve evaluation (Melchior & Orr, 1995), and Billig, Root, and Jesse (2005) 
found that duration of at least one semester was significantly related to all civic outcomes and 
enjoyment of subject matters. Billig and Brodersen (2007) also showed that duration was positively 
related to students’ valuing school, civic engagement, social responsibility, and locus of control. In 
addition, Scales, Roehlkepartain, Neal, Kielsmeier, & Benson (2006) showed that duration had a 
positive impact on young people’s commitment to learning. 
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