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 Teacher Support and Mentoring Plan 

JEROME SCHOOL DISTRICT 

 

Mission:  It is the mission of the Jerome School District Teacher Support Program to develop teacher 
excellence within members of the Jerome Educational Community.  The purpose of the Teacher Support 
Program is to provide support to novice and experienced teachers to develop into competent, effective 
and reflective practitioner aligned to the expectations of practices prioritized in the Jerome School 
District. 
 

Introduction:  
Jerome School District will support personal, building and district level professional development opportunities 
that are designed to improve organizational effectiveness and focus on student achievement.  Professional 
development may take on several forms.  One of those forms of support is to help new staff to the Jerome School 
District within a two year support program, including mentoring, and then to provide ongoing peer support as well 
as new professional development offerings.   
 

Plan Components 
 
A. Mentor and New Hires to the Jerome School District will be matched in cooperation with 

Building Administration and School Level Mentor Facilitators.   
i. Facilitators help to manage mentors assigned at the three levels of school in the 

Jerome SD and take pressure off the administration in this role of support.   
B. TSP Year 1 in District--Standards-Based Instruction, Marzano Strategies and the adopted 

SIOP Instructional Model.  Course work as well as support. 
i. Mentors will be assigned with an agreement of yearlong activities and 

observations on average of 1 per month..  Mentor observations will focus on 
instruction and mentors will work with Mentor Facilitators and the Jerome SD 
Instructional Coach.     

C. TSP Year 2 in District --Standards-Based Instructional Strategies focused ion Assessment 
and Grading.  Design based on the work of the Assessment Training Institute. 
i. Course work will be provided and each TSP member will develop an assessment 

project during the school year that is shared among participants.   
ii. Classroom support observations will be conducted by the District Instructional 

Coach 4 times per year.  Feedback will be provided with the goal of improvement 
in the SIOP model at the forefront of this cooperative work.     

D. Ongoing Professional Development offerings consistent with the Jerome School District 
Strategic Plan will include but not be limited to:   
i. Standards Based Assessment and Grading 
ii. Poverty I and II 
iii. Technology Integration in Education 
iv. Other courses as may arise from Federal, State and Local Requirements.   

 

Organization of staff development will follow the standards set forth by the National Staff Development Council.  

The focus for professional development in today’s schools must be on results—every child learning.  The National 

Staff Development Council (NSDC) standards for professional development state that adults must organize 

themselves into “learning communities whose goals are aligned with those of the schools and district.”  This 

standard describes an expectation that the culture of the school must change to support and expect adult learning as 

well as student learning.  The federal No Child Left Behind (NCLB) legislation requires that school systems show 

annual yearly progress and validate their improvement efforts and initiatives with scientifically based research.  The 

NCLB legislation further asserts that professional development must: 
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 Improve teachers’ knowledge of the subjects they teach 

 Be an integral part of school wide educational improvement plans Give teachers and other school personnel 

the knowledge and skills they need to help students meet challenging standards 

 Be high-quality, sustained, intensive and classroom focused to have a positive and lasting effect on 

classroom instruction and teachers’ performance 

 Advance teachers’ understandings of effective instructional strategies that are based on scientifically based 

research and align with and directly relate to academic content standards, achievement standards and 

assessments. 

NSDC Standards for Staff Development 

 

Context Standards 

Staff development that improves the learning of all students: 

 Organizes adults into learning communities whose goals are aligned with those of the school and district. 

(Learning Communities) 

 Requires skillful school and district leaders who guide continuous instructional improvement.  (Leadership) 

 Requires resources to support adult learning and collaboration. (Resources) 

 

Process Standards 

Staff development that improves the learning of all students: 

 Uses disaggregated student data to determine adult learning priorities, monitor progress, and help sustain 

continuous improvement. (Data-Driven) 

 Uses multiple sources of information to guide improvement and demonstrate its impact.  (Evaluation) 

 Prepares educators to apply research to decision making. (Research-Based) 

 Uses learning strategies appropriate to the intended goal.  (Design) 

 Applies research and knowledge about human learning and change. (Learning) 

 Provides educators with the knowledge and skills to collaborate. (Collaboration) 

 

Content Standards 

Staff development that improves the learning of all students: 

 Prepares educators to understand and appreciate all students, create safe, orderly and supportive learning 

environments, and hold high expectations for all students’ academic achievement. (Equity) 

 Deepens educators’ content knowledge, provides them with research-based instructional strategies to assist 

students in meeting rigorous academic standards, and prepares them to use various types of classroom 

assessments appropriately.  (Quality Teaching) 

 Provides educators with knowledge and skills to involve families and other stakeholders appropriately.  

(Family Involvement) 

 

Definitions: 
 

An instructional learning team is a small number of individuals (e.g., teachers, administrators, aides) joining 

together to increase their craftsmanship and efficacy through new learning for the benefit of students.  By creating 

an environment of sharing and collegiality a learning team establishes the conditions for continuous improvement of 

student achievement.  Group membership may or may not be the same as the data team.  The focus of the team will 

be to improve instruction and may be organized for credit or not. 

 

A workshop is a learning event that may include one or more sessions of short duration and may or may not have 

credit attached.  The workshop is presented or facilitated by an experienced professional who is knowledgeable 

about the topic.  If the workshop meets the requirements set forth by a post-secondary institution one credit may be 

attached.   

 

A course is a learning event that has multiple sessions, has credit attached and the endorsement of a post-secondary 

institution.  A course is taught or lead by an experienced professional who is knowledgeable about the topic.  

Courses may be set up for two or three credits. 
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Organization of Professional Development for Jerome School District Staff 
 

Professional Development, in the form of workshops or training meetings, will be provided for teachers upon 

adoption and purchase of new instructional materials, and as determine by need assessment analysis.   

 

Additional professional development efforts will focus on improving the system as a whole and will assist the 

district in achieving the district goals outlined in the Strategic Plan.  The goal of professional development is to 

provide ongoing support or training to improve teachers/staff effectiveness and program quality.  All professional 

development activities should be referenced to student learning and be focused on continuous improvement of the 

delivery of the district curriculum.  Activities should likewise align with state standards and assessments.   

 

Professional Development Approaches:   

The primary delivery model for professional development in Jerome School District is learning teams.  The district 

will also provide in-district workshops that focus on improving the quality of instruction.  Teachers will also be 

encouraged to participate in statewide professional development and technical assistance opportunities.  They are 

likewise encouraged to visit classrooms of their colleagues to learn from each other.   

 

To organize learning teams the following steps will be completed: 

 

District Responsibilities: 

1. The district will have a strategic plan of improvement that identifies district goals for improving student 

achievement.  The strategic plan will be revised on a regular basis.  The strategic plan will be published and 

made available to all district employees and community members each year.   

2. The district will provide a budget and resources to support professional development needs of the staff.   

3. The district will provide time and the structure for grade level/department teams to meet.  Teachers will use 

this time for focus on classroom practice and improve student achievement.  Through the interpretation of 

data teachers will better able determine their needs for professional growth. 

4. The district will provide support (resources and materials) for instructional learning teams and some 

contract time for instructional learning teams to meet. 

5. The district will provide other professional growth opportunities (in-district workshops and courses) 

outside of contract time, in which teachers may choose to participate.  These offerings will focus on 

developing understanding of district curriculum, improving instruction to meet the varying needs of 

students, and improving district assessments.  

 

Building Responsibilities: 

6. Each building principal will be an educational leader with the expectation of helping teachers in their 

building grow professionally. 

7. Each building will have a School Improvement Plan (SIP) that aligns with the district strategic plan and 

outlines the improvement needs of the school.  The focus of the SIP will include improving measurable 

results in student achievement.  The buildings will submit their SIP to the district.  NOTE:  this process 

may be impacted by State Requirements. 

8. Principals will collaborate to make arrangements for cross building grade level teams to meet a minimum 

of once per trimester.   

9. Principals will include educational support staff whenever possible in the grade level/department teams to 

assure that support personnel are knowledgeable about their role in effective instruction. 

 

Teacher Responsibilities: 

10. Each teacher will be familiar with the Charlotte Danielson model of Universal Design as it lends itself to 

professional growth.  This design includes the use of professional growth plans that directly relates to plans 

for professional growth.  The growth plan will be placed in the teacher’s professional portfolio and 

referenced during the teacher evaluation process.   

11. All teachers will belong to a grade level/department teams that is focused on using data to improve 

achievement.  Each team will use data such as the IRI, ISAT and/or EOC/EOT data (or other valid 

assessment data) when planning for practice and improvement in the educational process.  In addition these 

teams will support each other in the implementation of additional initiatives as they may become available.  
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The driving force for the work of these teams will be the Jerome School District Strategic plan and 

subsequent needs assessments as may be gathered by the Jerome School District.   

 

12. Teachers may choose to form additional instructional learning teams to support professional growth.  

Teams may consist of their department or grade level team and/or include members of other grades or 

disciplines.  The overall goal of the team will be to enhance or expand teachers’ repertoire of research-

based instructional methods needed to teach their content and help students achieve state standards.  

Learning teams may also include activities that examine student work and allow teachers to collaborate to 

improve their own teaching and their students' achievement. 

13. Teachers may need to meet during non-contract time to fulfill the needs of the instructional learning team 

contract. 

14. Learning team members will use the following criteria for selecting appropriate learning team activities.  

Activities must be: 

 Data Driven  

 Job embedded 

 Collaborative and focused on helping teachers become deeply immersed in subject matter and 

teaching methods 

 Curriculum-centered and standards-based 

 Sustained, rigorous, and cumulative 

 Directly linked to what teachers do in their classrooms. (Sparks and Hirsch 2002) 

15. Learning teams will have access to district resources to assist their learning. (Video Journal, and other 

training videos, online courses, books, etc. that are kept by the district in the District Office Professional 

Development Center.  Materials may be accessed through Media manager at the District Office.)  

 

 

RESEARCH IN SUPPORT OF PROFESSIONAL DEVELOPMENT STANDARDS 

JEROME SCHOOL DISTRICT 

 

“At the outset of reform efforts, teachers need time to learn about and practice the new behaviors that will be 

expected of them . . . At a middle stage—usually called implementation—teachers need time to introduce and 

institutionalize the new strategies . . . Finally, because of the fragility of the change process, teachers need time to 

reflect on the reform initiative, assess its outcomes, and keep moving on the school improvement continuum” 

(Adelman & Walking-Eagle, 1997, p. 93). 

 

Student learning will not improve until teacher practice improves.  But reform movements aimed at 

institutionalizing new practices fail to reach students in classrooms because they focus on the practices rather than 

their implementation—on the outcomes of teachers’ beliefs rather than the beliefs themselves.  New ideas are 

offered to teachers on in-service days or at summer institutes with little attention to how they fit into current beliefs 

and practices or how they should be implemented.  “Just Do It” may be an effective slogan for Nike; however, it 

does not work for educators.  One-day workshops or week-long institutes can initiate change, but further learning 

and collaboration is necessary to sustain change over time (Daniels, Bizar, & Zemelman, 2001, p. 

243).(NWRL,2002)  

 

Still, instantaneous implementation continues to be the guiding principle for many thousands of hours and dollars of 

professional development.  In The Teaching Gap, Stigler and Hiebert (1999) ask us to “imagine what would happen 

if we were to take the millions of dollars spent every year to ‘reform’ American education, much of which has little 

effect on classroom practice, and use it to provide the time and resources teachers need to improve teaching” (p. 

146).  The “research-and-development system” they propose is made possible by teachers engaged in collegial 

investigations of what, how, and why they teach; in other words, as part of professional learning teams.(NWRL, 

2002) 

 

Teachers can see benefits from even one hour per week of team time, as long as that time is devoted exclusively to 

professional learning. 
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Research findings on frequency and duration of team meetings for professional learning are much less clear in their 

recommendations than those which support the necessity of time being regular, ongoing, and embedded in the 

workday.  Still, two common threads can be distilled: 

 More often and longer is better, as long as teachers have a clear focus and appropriate strategies to carry out 

their work 

 A bare minimum would seem to be two hours every other week or a half-day each month as the extended time 

promotes more in depth analysis and richer discussions; however, teachers can see benefits from one hour per 

week of meeting time that is devoted exclusively to the goal of professional learning. (NWRL, 2002) 

 

STUDY GROUPS FOSTER SCHOOLWIDE LEARNING 

 Organizing teachers into small groups to promote collegial interchange and action is not a new idea.  

However, organizing entire faculties into study teams to bring about school improvement is unusual.  Study groups 

have become a chief vehicle for follow-up and support. 

 

Why Study Groups Are Needed 
 Study groups help us implement innovations, collaboratively plan school improvement, and study research 

on teaching and learning in major functions. 

 First, our individual abilities to understand and use new curricular and instructional ideas vary 

considerably, depending on personal values and beliefs as well as prior experience.  Study groups provide a regular 

collaboration environment for teachers of varying backgrounds, knowledge, and skills.  Such settings enable 

teachers to help one another use new learning appropriately. 

 A second purpose in studying how to make the school better involves altering the workplace so that 

students can learn more effectively.  Schools get better as the adults in the building develop a shared understanding 

of good teaching and learning.  As the workplace becomes more congenial and collegial, it is easier to not only put 

improvement initiatives in place but also to better focus, articulate, and integrate them. 

 Educational research is increasingly focusing on school-related problems and what constitutes effective 

schools and teaching.  An important function of study groups is to increase contact with innovations developed in 

the United States and abroad.  As teachers become more objective about teaching and learning practices, they 

encounter the isolation of their profession.  In addition to exploring what other districts are discovering about school 

improvement, teachers should be actively collecting and analyzing the data from their own classrooms and schools.  

Action research conducted by groups of teachers is a powerful force for setting improvement targets and measuring 

student outcomes.  Evidence based research, compared to opinion and research that is interpreted improperly is one 

of the largest hurdles facing improvements in schools in the modern era.  

 If we learn to work together as a system; good things should follow.  First, as people get to know one 

another better as teachers and borrow from one another’s store-houses of ideas and practices, they will become more 

cohesive as faculties and better able to work together to improve schools.  And, as individuals, we will be 

empowered by our new knowledge as we work with children and parents. 

 

How to Organize Study Groups 
 When forming study groups, it has been found that groups of six or fewer individuals function best.  In 

larger gatherings, it is easy for some individuals to stay uninvolved and for cliques of two or three to “splinter off”.  

The groups may be homogeneous (by grade level) or heterogeneous, depending on the six people who are available 

at the same time.  Cross-grade study groups have been found to be just as effective as grade-level study groups.  

Since the individuals are not as familiar with one another, they are more likely to stay away from administrative 

trivia and not delay commitments. 

 

Some Lessons Learned 

 District-level leaders play a critical role in facilitating school change.  The superintendent and other leaders 

establish the climate that enables the needed force for “re-culturing” and restructuring at the district and the school 

levels.  Expectations must be clear that the focus is on organized systemic improvements.  Without visible support 

from top district administrators, school improvement brought about by professional development will have a very 

short life. 

 

 A lesson not newly learned, but certainly reinforced, is that consistent, supportive leadership at the school 

level is necessary for improved educational outcomes.  Active participation by the principal clearly communicates 
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the importance of professional development and underscores Fullan’s (1991) assessment that key leaders set the 

conditions for continuation of new practices. 

 

 

A New Culture of Learning 

 Organizing the workplace for the continuous study of teaching and curriculum is not for the fainthearted.  

Bruce Joyce recently put it into perspective when he said, “Efforts to change the culture of the school…require a 

magnitude of change in behavior and norms far more complex than we can presently imagine.  Focusing directly on 

attempts to change the culture by involving all personnel in the study of change may cause educators to gradually 

‘work their way into’ a new culture.” 

 Professional Development must offer a structure that brings everybody back to the basics of being a 

learner, of taking responsibility for their own learning, the learning of their colleagues, and the learning of those for 

whom we are responsible.  Students are the common denominator of professional development:   What are students 

learning?  How are they learning?  How can classrooms be more engaging for them?  By becoming learners again, 

we will work our way into an improved educational culture.   

 

Forms and Contracts 

 Forms and contracts for learning teams or approved credit courses are available upon request (and 

approval) for specific events from the Jerome School District Curriculum Office.   

 


