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ABOUT THIS HANDBOOK 
 
The purpose of this handbook is to describe the Webster University Education Specialist (Ed.S.) in 
Applied Educational Psychology: School Psychology program and to inform graduate students, faculty, 
and staff about the policies and procedures that lead to success in the program and the profession of 
school psychology. Additional audiences for this Handbook include professional organizations such as the 
International School Psychology Association, the National Association of School Psychologists and the 
Missouri Department of Elementary and Secondary Education. 
 

HANDBOOK COMMITTEE 
 
Deborah A. Stiles, Ph.D., Professor and Coordinator of Applied Educational Psychology and Applied 
Educational Psychology: School Psychology; Psychologist, Licensed in Missouri. 
 
John Rustemeyer, Ph.D., Adjunct Professor, Clinical Psychologist, Licensed in Missouri 
 
Elizabeth Lock, Ed.S., Adjunct Professor, School Psychologist, K-12, Educator Certification 
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A MESSAGE FROM THE 
PROGRAM FOUNDER AND COORDINATOR 

 
My Webster Story 
Thirty years ago, when I first arrived at Webster College (as an Assistant Professor in the Education 
Program), I learned that Harry James Cargas, Professor of Literature and Religion, had written more 
than 20 books. So, I decided to send to him a proposal for a book, Understanding Troubled Young 
Adolescents Who Have Problems at School: Case Studies. Because of the kind of person he was and 
because of his extraordinary generosity and devotion to writing, Harry called me and made an 
appointment to discuss my book proposal. We were not in the same department or studying similar 
topics. And yet, he continued to meet with me on an annual basis for the next 16 years. He encouraged 
me to get up very early and write everyday. He told me to write about everything that I felt passionately 
about, even topics that were outside my field of study and areas of expertise. He told me to write and 
rewrite, to pursue what I felt was important, and to have the courage of my convictions. I followed his 
advice.  
 
Through our conversations, Harry and I discovered that we had a common interest in track and field. 
(He once ran the 100-yard dash). Girls were not allowed to compete when I was young. But, in my late 
thirties, someone began coaching me in the 400 and 800-meter races. I loved it. Harry recognized that I 
had great enthusiasm for sprinting and competing. So, despite my lack of coaching qualifications, Harry 
hired me to be a part-time assistant track coach at Webster University. (These events could not have 
happened at any other university in the world: a literature and religion professor with a love of sports 
served as a university’s athletic director and an education professor with a love of sprinting served as a 
university’s running coach).  
 
Harry James Cargas (1932-1998) signed his communications, “Peace in Deed” – not “Sincerely” or 
“Yours Truly” – but “Peace in Deed.” He was not just a professor (one who professes, avows, declares); 
he reached out to others and gave of himself. He wrote about principled people who were willing to 
stand up for their beliefs and those who were willing to help others. He wrote Reflections of a Post-
Auschwitz Christian (1989), Conversations with Elie Wiesel (1992), Voices from the Holocaust (1993), 
and 28 other books. 
 
Compared with Harry’s thirty-one books, my professional accomplishments are modest; I have written 
many articles, but only one academic book.  I am grateful that Harry James Cargas believed in me. I 
strive to do the same for my students: I try to persuade my students to challenge convention and not 
accept the limitations that others try to impose. I try to “show them the ropes” and motivate them to 
work hard. In the last three decades, I have helped students present at professional conferences, 
publish their work, start their own businesses, travel the world, and run marathons. In those ways, I try 
to “walk the talk” and live, “Peace in Deed.” 
 
Deborah A. Stiles, Ph.D. 
Professor and Coordinator of Applied Educational Psychology and  
Applied Educational Psychology: School Psychology 
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DEAN FYFE’S MESSAGE 
 
Welcome to Webster University's School of Education, a leader in developing a world of learners through 
knowledge, leadership and life-long learning.  We are a community of educator-scholars who apply 
critical reflections and creative energies to enhance learning in schools and other educational settings.  
 
The School of Education is committed to preparing educators with the knowledge, skills and dispositions 
necessary to "make the world worthy of its children" (Casals, 1970).  We do this by offering programs 
that insist on an active approach to learning; collaboration with colleagues, students, families, and 
communities; and respect for diversity through responsive teaching and learning that values differences.  
 
Our long and successful history of preparing teachers, administrators, community educators and now 
school psychologists is evidenced in our over 12,000 alumni.  Our education programs are recognized for 
their excellence and approved by the Missouri Department of Elementary and Secondary Education, by 
the International Reading Association, and the National Council for Accreditation of Teacher Education.  
 
Partnerships with area school districts and organizations enable our faculty and students to teach and 
learn within the context of real schools with all the challenges, diversity, and opportunities that bring 
learning to life.   Webster University's worldwide context and emphasis on global citizenship permeates 
the content of the curriculum and faculty expertise.  Candidates in the School of Education can interact 
with learners from around the world through online education and/or study at one of the university's 
many international campuses.  
 
Please join our community and share the joy and energy that comes from an environment in which 
learners and learning are celebrated, relationships are fundamental, and intellectual curiosity and 
responsibility are pervasive.  
 
Brenda Fyfe, Dean 
Webster University School of Education 
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I. OVERVIEW OF SCHOOL PSYCHOLOGY 
 

Global Perspectives On School Psychology 
 
School psychologists collaborate with teachers, parents, and school personnel to promote educationally 
and psychologically healthy school environments for all children and youth. In the 1980’s school 
psychologists often focused primarily on administering psychoeducational tests, but in recent years their 
roles have expanded. Today, school psychologists facilitate positive school climate, effective teaching, 
and successful learning; they emphasize wellness, resiliency, and the prevention of problems. They 
address students' learning and behavioral problems, and they suggest improvements to instructional and 
classroom management strategies.  
 
According to the International School Psychology Association (ISPA) school psychologists “display 
knowledge of theory and research on normal and abnormal mental, social, and emotional development, 
including conditions that promote, prevent, and help overcome child and adolescent psychopathology” 
(ISPA, 2009, p. 10). School psychologists help all children and adolescents to achieve academic and 
social-emotional competence by delivering services to the appropriate individuals, at the appropriate 
level of intensity. They target prevention/intervention services to individual students, to small groups of 
students, or to an entire student body.  School psychologists know “it takes a village to raise a child”; 
they work toward collaboration and cooperation among schools, families, and communities.  
 
School psychologists think scientifically and have knowledge of research, statistics, and evaluation 
methods. They understand measurement principles, psychometric standards, and psychoeducational 
assessments. School psychologists are scientist-practitioners; they “display data-based skills in using 
formal and informal assessment methods in their decision-making and when accounting for the quality of 
their practice” (ISPA, 2009, p. 12).  They know how to design, provide, and evaluate the effectiveness of 
prevention/intervention strategies and educational programs.  
 
School psychologists understand exceptional children, including individuals with special gifts and talents 
and those with disabilities.  They conduct psychoeducational assessments of students with high abilities, 
students with disabilities, and students with both high abilities and disabilities. In addition to 
administering and interpreting psychoeducational tests, school psychologists make recommendations for 
interventions that will support the educational needs of children and youth.  
 
School psychologists respect the dignity and rights of all individuals; and they act in “ways that are 
consistent with the best interests of children and youth, educators, parents, institutions, the community, 
and the profession” (ISPA, 2011, p. 2). They exhibit honesty, integrity, and responsible caring.  
“Consistent with the reciprocal commitment between their profession and society, school psychologists 
are committed to the principle that all people are entitled access to and benefit from the contributions of 
school psychology” (ISPA, 2011, p. 3).  
 
According to the International School Psychology Association, the “knowledge base” of school 
psychologists should consist of the following: 
 

“The program of study includes a core curriculum that contains academic content in basic goals of 
psychology and education, professional content important to the practice of psychology, and 
information relevant to work in culturally diverse settings” (ISPA, 2008, p.7). 
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“School psychology programs rely on core knowledge that encompasses the following content 
domains in general psychology: developmental psychology, psychology of learning and cognition, 
educational psychology, psychology of personality, social psychology, experimental psychology, and 
biological psychology. Programs also promote an understanding of educational curriculum, 
instruction and related educational contexts. School psychologists can be expected to display the 
acquisition of this core knowledge together with its applications.” (ISPA, 2008, p. 9). 
 

The following six goals and accompanying standards have been identified in the International School 
Psychology Association Guidelines for the Preparation of School Psychologists (Cunningham & Oakland, 
1998): 
 

Goal 1 – Core Knowledge in Psychology and Education 
 Standards: 

- Learning and Instruction 
- Social and Adaptive Skill Development 

 - Individual Differences 
 - Prevention, Crisis Intervention, and Mental Health Promotion 

 
Goal 2 - Professional Practice Preparation 

 Standards:  
- School and Systems Organization, Policy Development and 
  Implementation 
- Home School-Community Collaboration 

 
Goal 3 – Professional Skills and Abilities in Assessment and Interventions 

 Standards:  
- Data Based Decision Making and Accountability 
- Technology 

 
Goal 4 - Interpersonal Skills 

 Standard:  
- Consultation and Collaboration 

 
Goal 5 - Research Methods and Statistical Skills 

 Standard: 
- Research and Program Evaluation 

 
Goal 6 - Knowledge of Ethics and Establishment of Professional Values 

 Standard:  
- School Psychology Practice and Development 
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School Psychology in Missouri 
 
The Missouri Department of Elementary and Secondary Education (DESE) requires school psychologists 
to have a “minimum of sixty (60) semester hours of professional preparation at the graduate level with 
competencies demonstrated in all areas (psychological foundations, educational foundations, 
interventions/problem-solving, statistics and research, [and] professional school psychology).” In the 
psychological foundations, DESE suggests a knowledge base in: 
 

a. biological basis of behavior, 
b. human learning, 
c. social and cultural basis of behavior, 
d. child and adolescent development, 
e. individual differences, including human exceptionalities, and 
f. developmental psychology. 

 
In educational foundations, DESE suggests a knowledge base in:  
 

a. instructional design, and  
b. organization and operations of schools. 
 

In addition, DESE requires school psychologists to have competencies in the following eleven domains: 
 

a. data-based decision-making and accountability, 
b. interpersonal collaboration and consultation, 
c. effective instruction and development of cognitive/academic skills, 
d. socialization and development of life competencies, 
e. student diversity in development and learning, 
f. school and systems structure, organization, and climate, 
g. prevention, crisis intervention, and mental health services 
h. home/school/community collaboration 
i. research and program evaluation, 
j. school psychology practice and professional development, and 
k. information and technology. 

 
These competencies are closely aligned (and in most instances identical) to those of NASP. Please see 
chart in section IV. 
 
The state professional organization in Missouri is called the Missouri Association of School Psychologists 
(MASP). This organization is for both school psychologists and school psychological examiners. The 
MASP website emphasizes these two professional roles: 
 

a. “assess students for special services, high risk status, and learning needs,” and 
b. “interpret evaluation results and translate into meaningful educational recommendations.” 
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II. GUIDING PRINCIPLES 
 

Guiding Principles in the School Of Education 
 
Vision 
“ . . . We all must work to make this world worthy of its children.” (Casals, 1970) 
 
Mission Statement 
The School of Education at Webster University provides its students with the knowledge, experiences, 
and practical tools that help them guide both themselves and others toward lifelong learning. The School 
of Education is a community of educator-scholars who apply critical reflections and creative energies to 
enhance learning in schools and other educational settings. The faculty strives to support this community 
by modeling effective teaching practices based on sound theory and research. Personalized approaches 
create a challenging, yet supportive environment that permits the risk-taking necessary for learning and 
growth. The School of Education encourages its faculty and students to work actively toward this end, 
keeping in mind that action must be rooted in visionary, yet realistic, thinking. This thought and action 
process underscores the development of an inner-directed self-understanding, an outer-directed global 
perspective, and an appreciation of human diversity that arises from both.  
 

 
 
Theme: Developing a world of learners through knowledge, leadership, and 
life-long learning.  
The universal mandala (a circle with intersecting vertical and horizontal lines) graphically represents the 
conceptual framework of the School of Education. The outer circle provides the framework for a “world 
of learners” in cultural settings. The two axes represent the theme components of knowledge, 
leadership, and life-long learning. These lines are broken to emphasize the fluid relationship of the goals 
and integrated concepts. Each quadrant represents one of the school’s four goals for its candidates: to 
develop knowledgeable learners, informed instructors, reflective collaborators, and responsive educators. 
 



 

11 
School of Education 

Handbook for Applied Educational Psychology: School Psychology Degree Program 2013– 2014 

Goals  
Upon completion of the selected program, a candidate in Webster University’s School of Education will: 
 

1. Demonstrate knowledge of the subject matter, knowledge of the learner, and knowledge of 
pedagogy based on inquiry and scholarship. 

2. Incorporate multiple assessment and instructional strategies to support effective educational 
practices based on research and theory. 

3. Reflect on the roles educators take as leaders of change through collaboration with colleagues, 
students, and families in schools and communities. 

4. Demonstrate respect for diversity through responsive teaching and learning that values individual 
differences. 

 
Candidate Dispositions 
NCATE defines dispositions as “the values, commitments and professional ethics that influence behaviors 
toward students, families, colleagues, and communities and affect student learning, motivation, and 
development as well as the educator’s own professional growth. “ (Professional Standards, p. 53) The 
School of Education emphasizes these qualities of an effective teacher:  
 

1. Understands and Respects Self 
 1.1  Understands and respects that s(he) may be different from others 

  1.2  Embraces an openness to change (adaptability, flexibility) 
  1.3  Exhibits curiosity 
  1.4  Engages in reflection 

2. Understands and Respects Others 
  2.1  Understands, respects, and responds appropriately to diversity in a variety of  
    settings 

 2.2  Exhibits empathy 
 2.3  Commits to fairness and honesty 
 2.4  Listens respectfully to other points of view 
3. Understands and Respects Professional Communities 
 3.1  Commits to professional behavior in university and school cultures 
 3.2  Practices informed decision-making in university and school cultures 
 3.3  Communicates and collaborates in university and school cultures 
 3.4  Accepts academic rigor (willingness to work/ high expectations) 
 3.5  Affects change with courage and confidence 
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Guiding Principles for the School Psychology Degree Program 
 
Vision 
The vision of this program is to prepare school psychologists who collaborate with teachers, parents, and 
school personnel to promote educationally and psychologically healthy school environments for all 
children and youth. This vision “is enhanced by [Webster University’s] international perspective that 
fosters dialogue, respect and understanding across boundaries and between peoples.”  
 
Mission 
The mission of the Ed.S. in Applied Educational Psychology: School Psychology is to provide a specialist 
degree program that completes the academic preparation and professional training required for 
individuals to become school psychologists. The Ed.S. offers the culminating experiences and coursework 
that give future school psychologists the knowledge and skills they need to promote well-being and 
resilience in children and youth, to research and analyze educational problems, and to find solutions that 
create learning environments that are supportive and engaging for all students and that prepare young 
people to grow up to become competent, caring adults.  
 
Conceptual Framework 
The conceptual framework for this program comes from School Psychology: A Blueprint for Training and 
Practice III (National Association of School Psychologists, 2006). This blueprint emphasizes the 
importance of problem-solving and scientific methodology in school psychology practice. The blueprint 
describes a vision of collaboration, education and social justice in which scientist-practitioners contribute 
to making this world worthy of its children.  
 
Goals and Outcomes 
The goals for this program originate from the International School Psychology Association. At the 
completion of their programs, Ed.S. students are expected to demonstrate competency in achieving the 
following six goals:  
 

Goal 1 -Core knowledge in psychology and education     
Goal 2 -Professional practice preparation                                     
Goal 3 -Professional skills and abilities in assessment and intervention 
Goal 4 -Interpersonal skills                 
Goal 5 -Research methods and statistical skills                                    
Goal 6 -Knowledge of ethics and establishment of professional values  

 
Domains of School Psychologists 
The Missouri Department of Elementary and Secondary Education (DESE) and the National Association of 
School Psychologists (NASP) have identified eleven domains for school psychologists. The Webster 
University program is directly aligned with these domains; competencies in each of these domains are 
assessed in the candidate’s School Psychology Portfolio. DESE and NASP describe these domains as:  
 

• Data-Based Decision-Making 
• Consultation & Collaboration 
• Development of Cognitive / Academic Skills 
• Interventions and Mental Health Services for Socialization & Development of Life Skills  
• Student Diversity in Development and Learning 
• School and Systems Organization and School-Wide Practices to Promote Learning 
• Prevention, Crisis Intervention, and Mental Health (Preventative and Responsive Services) 
• Home/ School/ Community Collaboration                                        
• Research and Program Evaluation                                                      
• School Psychology Development and Ethical Practice        
• Information Technology (this domain was deleted by NASP in 2010) 
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Alignment of School Psychology Degree Program with School of Education Goals 
 
The Webster University school psychology program meets the four goals of the School of Education 
(SoE), the six goals of the International School Psychology Association (ISPA), and it is aligned with the 
standards of the Missouri Department of Elementary and Secondary Education (DESE). In addition, the 
program was developed using the National Association of School Psychologists Standards for Graduate 
Preparation of School Psychologists 2010 as a guide. Below is the alignment of the Education Specialist 
(Ed.S.) in Applied Educational Psychology: School Psychology degree program with the School of 
Education’s four goals. 
 
Goal 1 -School of Education: The knowledgeable learner 
The first goal of the International School Psychology Association (ISPA) and of the Webster University 
School of Education are similar to each other. Webster’s School of Education wants candidates to 
demonstrate knowledge of the subject matter, knowledge of the learner, and knowledge of pedagogy. 
ISPA wants school psychology candidates to acquire and display core knowledge in psychology and 
education. Accordingly, Webster’s school psychology program exposes students to several content 
domains in psychology including developmental psychology, developmental psychopathology, biological 
bases of behavior, educational psychology, cognitive psychology, behavioral psychology, psychoanalytic 
approaches, cross-cultural psychology, social psychology, human exceptionalities, etc. Graduate students 
learn about “cutting edge” research in school psychology as well as the foundations in psychology, 
education, and special education.  
 
Goal 2 -School of Education: The informed instructor 
The second, third, and fifth goals of ISPA concern professional practice in school psychology and 
acquiring skills in assessment, intervention, research methods, and statistics. These goals correspond 
with Webster University’s commitment to joining theory and practice (and loosely with the School of 
Education second goal of becoming an “informed instructor”). Webster has a planned program of field 
experiences, practicum courses, and a year-long internship. Each year of the program provides students 
with increasingly complex professional responsibilities. These experiences provide graduate students who 
are studying school psychology with opportunities to apply their knowledge of assessment models and 
methods, data collection, and data analysis to specific school-related concerns. Students are given ample 
opportunities to practice data-based decision-making and accountability skills with school-based 
examples. Students gain experience with program evaluation, consultation, mental health promotion, 
and the full professional work of school psychologists. The fifth goal ISPA advocates that school 
psychologists become contributors to professional scholarship. Students in the program are encouraged 
to make professional contributions. Most applied educational psychology students will write a thesis; all 
students contribute to the “knowledge base” in educational and school psychology through professional 
presentations and publications.  
 
Goal 3 -School of Education: The reflective collaborator 
The third goal of the Webster University School of Education is to promote reflective collaboration. Goal 
four of ISPA concerns interpersonal skills and collaboration. Interpersonal skills and reflective 
collaboration are also emphasized in the document School Psychology: A Blueprint for Training and 
Practice III, “effective interpersonal skills and the ability to work constructively and collaboratively with 
diverse individuals and agencies are indispensable for school psychologists” (Ysseldyke, Burns, Dawson, 
Kelley, Morrison, Ortiz, Rosenfield, & Telzrow, 2006). The International School Psychology Association 
Code of Ethics (2011, p. 6) states that, “School psychologists strive to develop cooperative working 
relationships with school staff and other colleagues. They recognize the need to function as a member of 
a team within schools, educational settings, other institutions, and communities.” The Performance 
indicators of the fourth goal of ISPA (2009, p.16) include displaying “positive interpersonal skills and 
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patience in difficult situations by practicing active listening, conflict resolution, and group facilitation 
skills.” Many of the courses and experiences in the program provide opportunities for collaboration, 
consultation, and the development of strong interpersonal skills.  
 
At Webster University the reflective collaborator reflects “on the roles educators take as leaders of 
change… and values and integrates reflection to grow as a professional.” Applied Educational 
Psychology: School Psychology graduates have the responsibility of initiating change that benefits 
children and their families. The document School Psychology: A Blueprint for Training and Practice III 
also suggests that school psychologists should be leaders of change: “Increasingly, there is consensus 
that schools must find solutions to address the relatively poor outcomes for students of color, those from 
backgrounds of poverty, children and youth with mental health concerns, and non-native speakers of 
English in such areas as school completion, least restrictive environment, and suspension and expulsion” 
(Ysseldyke et al., 2006, p.).  
 
How should school psychologists become leaders of change? A Blueprint for Training and Practice III 
quotes Gandhi, “You must be the change you wish to see in the world.” School psychologists have a 
vision for developing and constructing a future that involves a systems perspective and working “side by 
side” with parents/caregivers, the school, and community professionals in order to enhance services to 
children and youth. School psychologists need to be involved in what Carl Rogers called a “community of 
learners.” In the sixth goal the ISPA (2009, p. 17) states, “School psychologists …  are involved in their 
profession through membership and leadership, have the knowledge and skills needed as a basis for 
career-long professional development, and engage in continued professional development.” Applied 
Educational Psychology: School Psychology graduate students are strongly encouraged to join 
professional organizations, present at conferences, and contribute in other ways. 
 
Goal 4 -School of Education: The responsive educator 
In the fourth goal of the School of Education, the responsive educator “understands and responds 
appropriately to issues of diversity [and] acknowledges social and cultural contexts to create effective 
teaching and learning environments.” At Webster University, school psychology candidates learn “how an 
individual’s medical, genetic, racial-ethnic, social, cultural, religious, socioeconomic, gender, experiential, 
and personal choices may impact student development” (ISPA, 2009, p. 8). 
 
When the International School Psychology Association created their International Guidelines for the 
Preparation of School Psychologists, they surveyed international school and educational psychologists 
and found the following, “When respondents were asked to identify the most critical research issues in 
school psychology, the most frequently mentioned areas related to cross-cultural issues, in addition to 
those related to school-based interventions, educational and psychological tests and assessment, child 
development, and professional preparation in school psychology. The centrality of these topics indicates 
that the international community values empirically-based understanding of cross-cultural factors in 
psychological theory, research, and practice…. In our increasingly diverse world, school psychologists' 
beliefs in the importance of understanding cross-cultural issues in the practice of their profession appear 
to resemble the highest values of people everywhere” (ISPA, 2011, p.8). These topics are central at 
Webster University. Webster is unique in that it offers international perspectives, encourages global 
citizenship, and emphasizes intercultural understanding.  
 
According to page 5 of the NASP Standards for Graduate Preparation of School Psychologists 2010, 
programs can emphasize “specific knowledge and skill areas within domains… depending on the program 
goals and objectives.” At Webster University the emphasis is on the NASP domain described as “Diversity 
in Development and Learning” and NASP Principal 5, described as, “School psychologists ensure that 
their knowledge, skills, and professional practices reflect understanding and respect for human diversity 
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and promote effective services, advocacy, and social justice for all children, families, and schools.” (See 
“Table 1: NASP Domains and ISPA Requirements Reflected by Webster’s Program,” below).   
 
In Webster University’s school psychology program, international experiences are not required, but 
students do have opportunities to study at international locations and attend international conferences. 
Already, in this new program, sixteen Applied Educational Psychology students have presented work at 
the annual meeting of the Society for Cross-Cultural Research or the International School Psychology 
Association. Our program has a “commitment to understanding and responding to human diversity.” All 
of our courses help our students become sensitive to individual differences and cultural backgrounds; 
candidates receive “scaffolded” experiences that enable culturally competent service delivery.  
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Table 1: 
NASP Domains And ISPA Goals As Reflected by Webster’s Program 

 
NASP Domains of School Psychology Reflect Six Principles; 

ISPA Requirements Reflect Six Goals; 
Webster University’s Program Reflects All of These 

NASP Six Principles ISPA Six Goals Comments/Examples 
1. School psychologists have a 

foundation in the knowledge bases for 
both psychology and education, 
including theories, models, research, 
empirical findings, and techniques in 
the domains, and the ability to explain 
important principles and concepts. 

Goal 1 -Core knowledge in psychology and 
education 

-Learning and Instruction 
-Social and Adaptive Skill Development 
-Individual Differences 
-Prevention, Crisis Intervention, and Mental 
Health Promotion 

Webster students need to acquire core 
knowledge in psychology; they are also 
asked to contribute to the knowledge 
base through professional presentations 
and publications. 

2. School psychologists use effective 
strategies and skills in the domains to 
help students succeed academically, 
socially, behaviorally, and emotionally. 

Goal 3 –Professional Skills and Abilities in 
Assessment and Interventions 
Standards: 

-Data Based Decision Making and Accountability 
-Technology 

Many of these skills and abilities are 
acquired through the EPSY 6100 courses, 
Practicum in Data-Based Decision-Making 

3. School psychologists apply their 
knowledge and skills by creating and 
maintaining safe, supportive, fair, and 
effective learning environments and 
enhancing family–school collaboration 
for all students. 

Goal 2 -Professional Practice Preparation 
Standards: 

-School and Systems Organization, Policy 
Development and Implementation 

-Home-School-Community Collaboration 

Webster University’s program has a 
prevention focus. All students are given 
the opportunity to earn a PREPaRE 
certificate in school crisis prevention and 
intervention. 

4. School psychologists demonstrate 
knowledge and skills relevant for 
professional practices and work 
characteristics in their field. 

Goal 4 -Interpersonal Skills  
Standard: 

- Consultation and  Collaboration 
 
Goal 5 - Research Methods and Statistical Skills 
Standard: 

- Research and Program Evaluation 

At Webster University, skills in 
consultation and collaboration become 
highly developed in courses related to 
research and program evaluation. 
Students are given opportunities to work 
in teams and co-author projects. 

5.  School psychologists ensure that their 
knowledge, skills, and professional 
practices reflect understanding and 
respect for human diversity and 
promote effective services, advocacy, 
and social justice for all children, 
families, and schools. 

Goal 6 -Knowledge of ethics and establishment of 
professional values 

See faculty/ student publication, “A Pilot 
Study of an International Social Justice 
Module: Supporting Children within a 
Social Justice Framework” 

6. School psychologists integrate 
knowledge and professional skills 
across the 10 domains of school 
psychology in delivering a 
comprehensive range of services in 
professional practice that result in 
direct, measurable outcomes for 
children, families, schools, and/or 
other consumers. 

All six goals The integration of knowledge and 
professional skills is enhanced by 
biannual meetings of all faculty who 
teach courses for the program. 
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III. SCHOOL PSYCHOLOGY AT WEBSTER UNIVERSITY 
 
Webster University’s professional preparation program for school psychologists is planned in an 
organized and sequential way, and includes all of DESE’s required components. The program was 
developed using the National Association of School Psychologists Standards for Graduate Preparation of 
School Psychologists (2010) as a guide. In addition to incorporating all of DESE’s requirements for 
Missouri educator certification as a school psychologist and NASP’s domains, Webster University’s 
program incorporates the competencies in the International School Psychology Association’s (ISPA) six 
goals and accompanying standards identified in the ISPA Guidelines for the Preparation of School 
Psychologists (2009). The goals of ISPA are appropriate, as Webster University is an international 
university based in St. Louis, Missouri, USA. 
 
The Missouri Department of Elementary and Secondary Education requires that a student receive a 
minimum of sixty (60) semester hours of professional preparation at the graduate level in order to earn 
educator certification as a school psychologist. A student needs an appropriate master’s degree in order 
to become a school psychologist, but a master’s degree alone will not suffice.  Webster’s post-master’s 
Ed.S. degree in Applied Educational Psychology: School Psychology is 38 hours. 
 
The Ed.S. degree in Applied Educational Psychology: School Psychology is designed to accommodate 
three main categories of students:  

 
1. Students who have recently completed the master’s degree in applied educational psychology at 

Webster University.  
2. Students who have completed a master’s degree from Webster University in a closely related field 

such as special education. 
3. Students who have completed a master’s degree from another university in applied educational 

psychology or in a closely related field such as educational psychology, clinical psychology, 
counseling psychology, school counseling, or special education.  

 
MA in Applied Educational Psychology 
Webster University’s MA in Applied Educational Psychology provides the most common route to earning 
the Ed.S. in Applied Educational Psychology: School Psychology. To be accepted into the M.A. in Applied 
Educational Psychology prospective students need to have earned a 3.0 undergraduate grade point 
average and they must complete an admissions essay. The M.A. in Applied Educational Psychology 
“develops knowledge and skills in several areas including assessment of learning differences, 
developmental processes, recognition of human diversity, effective instruction, evidence-based decision-
making, research and program evaluation, and technological applications. Students in this program are 
encouraged to be self-reflective, to develop good communication skills, and to work cooperatively with 
others. Graduates of Applied Educational Psychology know how to identify learners’ strengths and needs, 
to individualize instruction, to conduct research investigations, to facilitate creative problem-solving, to 
promote well being and resilience, and to develop psychoeducational curricula and interventions to foster 
life competencies.” Essential, “key assessment” courses in the M.A. in Applied Educational Psychology 
are Applied Research, Intercultural Communications, and Practicum in Educational Psychology. Additional 
coursework is recommended in the following areas: statistics, assessment, developmental psychology, 
counseling, educational psychology, and behavior management. 
 
The School Psychology Portfolio is introduced in the “kick off” course, Resilience and Self-Concept 
Development. Throughout their program, graduate students preparing to become school psychologists 
should be saving work for their School Psychology Portfolio, which is aligned with DESE’s requirements 
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for Missouri educator certification as a school psychologist and the International School Psychology 
Association’s (ISPA) six goals and accompanying standards identified in the ISPA Guidelines for the 
Preparation of School Psychologists.  
 
The culminating experience in the M.A. in Applied Educational Psychology is the completion of a thesis 
(EPSY 6250) or a capstone course (EPSY 6001).  
 
After the master’s degree, the additional 38 hours of the Ed.S. includes an 18 hour Advanced Graduate 
Certificate in the Assessment of Learning and Cognitive Development, an additional 16 hours of 
approved EPSY courses, and two 2 credit school psychology internship courses that accompany the year-
long, supervised internship in school psychology.  
 
Advanced Graduate Certificate (AGC) in the Assessment of Learning and 
Cognitive Development 
Included within the Ed.S. is an AGC in the Assessment of Learning and Cognitive Development. This 
certificate emphasizes understanding the individual learner and his/her learning and cognitive growth. 
While earning this certificate, students acquire skills in the assessment of learning, cognitive abilities, 
and academic performance. In the state of Missouri, a primary professional role for school psychologists 
is to use psychoeducational assessment in order to make informed decisions about children. Accordingly, 
all students who are enrolled in the Ed.S. in Applied Educational Psychology: School Psychology learn 
how to investigate children’s mental processes, memory, behavior, analytic reasoning, and problem-
solving skills. They learn how to gather information that will help children realize their academic potential 
in a school setting. 
  
Students in the AGC in Assessment of Learning and Cognitive Development are encouraged to enroll in 
the St. Louis Psychoanalytic Institute’s Child Development Program (CDP). In one summer and one 
academic year, eligible post-master’s students may be able to 1) graduate from the St. Louis 
Psychoanalytic Institute Child Development Program, 2) earn an Advanced Graduate Certificate (AGC) in 
Assessment of Learning and Cognitive Development, and complete most of their post-master’s Ed.S. 
coursework. (Notes: The six credit hours from the Child Development Program can be part of the 18 
hour AGC in Assessment of Learning and Cognitive Development. The Advanced Graduate Certificate 
coursework in Assessment of Learning and Cognitive Development is required for the Ed.S. in Applied 
Educational Psychology: School Psychology. Participation in the St. Louis Psychoanalytic Institute’s Child 
Development Program is not required but strongly recommended).  
 
Students in the combined AGC with CDP program will gain a comprehensive perspective for 
understanding child and adolescent development and become familiar with the psychoeducational 
assessment of children with learning problems, children with intellectual giftedness, and children from 
diverse cultural and linguistic backgrounds. They will have opportunities to integrate and apply their 
knowledge in their coursework, especially during the weekly supervision at the Psychoanalytic Institute, 
their practicum courses, and the Advanced Graduate Certificate Project. The courses most relevant to 
the assessment of cognitive abilities include Issues in Assessment: Cultural and Linguistic Diversity, 
Psychoeducational Assessment II, and Screening, Assessing, and Evaluating Gifted Students. These 
courses may be taken in conjunction with the course, Practicum in Data-Based Decision-Making: 
Advanced Psychoeducational Assessment and Interventions so that school psychology candidates can 
gain experience integrating and interpreting the results of evaluations and then recommending 
interventions to address the identified needs of children. 
 
School Psychology Portfolio 
Work from both the master’s degree and the Ed.S degree is included in the School Psychology Portfolio. 
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The portfolio is aligned with DESE’s requirements for Missouri educator certification as a school 
psychologist and the International School Psychology Association’s (ISPA) goals, standards, and 
indicators identified in the ISPA Guidelines for the Preparation of School Psychologists. The portfolio can 
be developed in the Portfolio Based Analysis: School Psychology course. 
 
The portfolios are used for both formative and summative evaluations in school psychology. Students 
share and discuss their portfolios with their advisors and program faculty. More information on the 
portfolio and the portfolio’s scoring rubric can be found in the appendix and on the School of Education 
website. 
 
Professional Development 
Many valuable professional learning experiences take place outside of the context of graduate courses. 
Graduate students in the Applied Educational Psychology: School Psychology program are strongly 
encouraged to assume advocacy roles, to participate in professional organizations, and to contribute to 
professional conferences and publications. At a local level, students may wish to join the Missouri 
Association of School Psychologists; at a national level there is the National Association of School 
Psychologists.  Appropriate international organizations include the International School Psychology 
Association and the Society for Cross-Cultural Research. 
 
School Psychologist Test 
A practice version of a test similar to the PRAXIS series School Psychologist test (0401) is offered to 
students. Graduate students should be ready to take the practice PRAXIS after satisfactory completion of 
a developmental psychology course, a behavior management course, a research course, Intercultural 
Communications, Educational Psychology and/or Advanced Educational Psychology, Counseling or Family 
Counseling, Seminar in School Psychology: Professional School Psychology, Psychoeducational 
Assessment, and Practicum in Data-Based Decision-Making. The results of practice tests are used for 
advising and program planning. Students who do not do well on the practice test will need additional, 
prescribed EPSY coursework before taking the Praxis II School Psychologist test. Students doing well on 
the practice test may later take the Praxis II School Psychologist test, a prerequisite for the year-long 
internship. (DESE has set a passing score of 157 on the Praxis II; the qualifying score for national 
certification is higher).  
 
According to the Educational Testing Service, the School Psychologist test (0401) is 35% data-based 
decision-making, 12% research-based academic practices, 16% research-based behavioral and mental 
health practices, 12% consultation and collaboration, 13% applied psychological foundations, 12% 
ethical, legal, and professional foundations. 
 
Praxis Test 
The Specialty Area test of this exam must be passed with at least the minimum score required by the 
State of Missouri. The Praxis is given approximately 4 times a year; pre-registration is required, by mail 
or through the web site, prior to the actual test date. The deadline (dates) for registration is posted 
outside WEBH 232. The bulletin for registering for this test and additional information may be obtained 
from the forms rack in the hall outside of WEBH 232 or visit http://ets.org and click on The Praxis Series.  
 
Internship 
The final hours of the Ed.S. program are taken during the year-long internship in school psychology.  
This supervised internship is equivalent to one (1) academic year, or a minimum of 1,200 hours and is 
accompanied by the course, School Psychology Internship. In 2009 the National Association of School 
Psychologists (NASP) adopted best practices guidelines for school psychology internships. In these 
guidelines “the internship is conceptualized as a culminating training experience in which the primary 
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focus is on providing breadth and quality of training to the intern… School psychology interns should 
have opportunities to conduct varying types of assessment linked to intervention for academic, 
behavioral, and social/ emotional issues; consultation; behavior analysis and intervention; counseling; 
prevention at varying levels; research and program evaluation; and other activities consistent with NASP 
standards and deemed appropriate by the field site and university program” (Prus, 2009, p.1). Webster 
University is in agreement with these guidelines. 
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IV. PROGRAM COURSEWORK 
 

Program Coursework and ISPA Goals 
 
The goals and “learning outcomes” for this program originate from the International School Psychology 
Association and the coursework is organized around the six goals of ISPA. The 38-hour, post-masters 
Ed.S. degree builds on the student’s masters degree and offers the culminating experiences and 
coursework needed for educator certification as a school psychologist. 
 
Goal 1 -Core Knowledge in Psychology and Education (9 - 12 hours) 
With the assistance of an academic advisor, choose from the following courses to strengthen your 
knowledge in these areas: learning and instruction, social and adaptive skill development, individual 
differences, prevention, crisis intervention, and mental health promotion.  

EPSY 5918 Advanced Educational Psychology (3 hours) 
EPSY 5880 Psychology of Learning, Memory, and Problem Solving (3 hours) 
EPSY 5750 Child Development I, St. Louis Psychoanalytic Institute (3 hours) 
EPSY 5750 Child Development II, St. Louis Psychoanalytic Institute  (3 hours) 
EPSY 5890 Psychology of Stress (3 hours) 
EPSY 5952 Children, Culture, and Violence (3 hours) 
EPSY 5971 Models and Strategies of Behavior Management (3 hours) 
SPED 5700 School-Based Prevention/ Intervention: RtI/PBIS (3 hours) 

 
Goal 2 -Professional Practice Preparation (10 hours) 

EPSY 6121 Portfolio Based Analysis: School Psychology (2) 
EPSY 6100: Practicum in Data-Based Decision-Making: Mental Health Services (2) 
EPSY 6100: Practicum in Data-Based Decision-Making: Advanced Psychoeducational Assessment and 
                 Intervention (2 hours) 
EPSY 6500 School Psychology Internship (4 hours)  

 
Goal 3 -Professional Skills and Abilities in Assessment and Interventions (4 - 7 
hours) 

SPED 5360 Psychoeducational Assessment II (2 hours) 
EPSY 5930 Screening, Assessing, and Evaluating Gifted Students (2 hours)  
EPSY 5991 Issues in Assessment: Cultural and Linguistic Diversity (3 hours) 
SPED 5413 Assessment of Learning and Learning Problems (3 hours) 

 
Goal 4 - Interpersonal Skills, Collaboration, and Consultation (3 hours) 

Choose from EPSY 5150 Resilience and Self-Concept Development, EPSY 5350 Intercultural 
Communications, EPSY 5290 Family Counseling, EPSY 5370 Counseling or other counseling course. 

 
Goal 5 - Research Methods and Statistical Skills (5 hours) 

EPSY 6100: Practicum in Data-Based Decision-Making: Consultation and Applied 
                 Field Research (1 hour)   
EPSY 6000 Advanced Graduate Certificate Project (3 hours) 
EPSY 6100: Practicum in Data-Based Decision-Making: Applied Statistics (1 hour) 

 
Goal 6 Knowledge of Ethics and Establishment of Professional Values (4 hours) 

EPSY 6200: Seminar in School Psychology: Professional School Psychology  (2 hours)  
EPSY 6200: Seminar in School Psychology: International and Multicultural School  
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                 Psychology  (2 hours)  
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Table 2a:  

Course Alignment with ISPA GOALS, DESE Competencies, and NASP Domains 
 

	  

ISPA	  Goal	  1	   ISPA	  Goal	  2	   ISPA	  Goal	  3	  

Core	  Knowledge	  in	  
Psychology	  &	  
Education	  

Professional	  Practice	  
Preparation	  

Professional	  Skills	  &	  
Abilities	  in	  

Assessment	  &	  
Intervention	  

DESE	  
Competencies	  

DESE	  
Competencies	  

DESE	  	  	  
Competencies	  

	   3,	  4,	  5,	  &	  7	   6	  &	  8	   1	  &	  11	  

	   NASP	  Domains	   NASP	  Domains	   NASP	  Domains	  
Courses	   3,	  4,	  6,	  &	  8	   5	  &7	   1	  

EPSY	  5150	    	  	   	  	  
Resilience	  &	  Self	  Concept	   	  	   	  	   	  	  

SPED	  5700	    	  	    
Prevention	  &	  Intervention	   	  	   	  	   	  	  

EPSY	  5290	     	  	  
Family	  Counseling	   	  	   	  	   	  	  

EPSY	  5130	     	  	  
Ed	  Psych	   	  	   	  	   	  	  

EPSY	  5350	    	  	   	  	  
Intercultural	  Com	   	  	   	  	   	  	  

EPSY	  5918	    	  	    
Adv	  Ed	  Psych	   	  	   	  	   	  	  

EPSY	  5390	  	    	  	    
	  App	  Stats	  in	  Educational	  Psychology	   	  	   	  	   	  	  

EPSY	  5816	    	  	   	  	  
Advanced	  Child	  Development	  	   	  	   	  	   	  	  

EPSY	  5810	     	  	  
Advanced	  Adolescent	  Psych	   	  	   	  	   	  	  

EPSY	  5600	    	  	   	  	  
Practicum	  in	  Educational	  Psych	  	  	   	  	   	  	   	  	  

 
 



 

24 
School of Education 

Handbook for Applied Educational Psychology: School Psychology Degree Program 2013– 2014 

 
Table 2b: 

Course Alignment with ISPA GOALS, DESE Competencies, and NASP Domains  
	  	   ISPA	  Goal	  4	   ISPA	  Goal	  5	   ISPA	  Goal	  6	  

	  	   Interpersonal	  Skills	   Research	  Methods	  &	  
Statistical	  Skills	  

Knowledge	  of	  Ethics	  
&	  Establishment	  of	  
Professional	  Values	  

	  	   DESE	  
Competencies	  

DESE	  
Competencies	  

DESE	  
Competencies	  

	  	   2	   9	   10	  

	  	   NASP	  Domains	   NASP	  Domains	   NASP	  Domains	  
Courses	   2	   9	   10	  

EPSY	  5150	   	  	   	  	   	  	  
Resilience	  &	  Self	  Concept	   	  	   	  	   	  	  

SPED	  5700	    	  	   	  	  
Prevention	  &	  Intervention	   	  	   	  	   	  	  

EPSY	  5290	   	  	   	  	   	  	  
Family	  Counseling	   	  	   	  	   	  	  

EPSY	  5130	   	  	     
Ed	  Psych	   	  	   	  	   	  	  

EPSY	  5350	    	  	    
Intercultural	  Com	   	  	   	  	   	  	  

EPSY	  5918	   	  	    	  	  
Adv	  Ed	  Psych	   	  	   	  	   	  	  

EPSY	  5390	  	   	  	    	  	  
	  App	  Stats	  in	  Educational	  
Psychology	   	  	   	  	   	  	  

EPSY	  5816	   	  	   	  	   	  	  
Advanced	  Child	  Development	  	   	  	   	  	   	  	  

EPSY	  5810	   	  	   	  	   	  	  
Advanced	  Adolescent	  Psych	   	  	   	  	   	  	  

EPSY	  5600	    	  	   	  	  
Practicum	  in	  Educational	  Psych	   	  	   	  	   	  	  
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Table 2c: 

Course Alignment with ISPA GOALS, DESE Competencies, and NASP Domains  

	  

ISPA	  Goal	  1	   ISPA	  Goal	  2	   ISPA	  Goal	  3	  
Core	  Knowledge	  in	  
Psychology	  &	  
Education	  

Professional	  Practice	  
Preparation	  

Professional	  Skills	  &	  
Abilities	  in	  

Assessment	  &	  
Intervention	  

DESE	  
Competencies	  

DESE	  
Competencies	  

DESE	  
Competencies	  

	   3,	  4,	  5,	  &	  7	   6	  &	  8	   1	  &	  11	  

	   NASP	  Domains	   NASP	  Domains	   NASP	  Domains	  
Courses	   3,	  4,	  6,	  &	  8	   5	  &7	   1	  

SPED	  5240	    	  	    
Psychoeducational	  Assessment	  	  	   	  	   	  	   	  	  

EPSY	  5370	    	  	   	  	  
Counseling	   	  	   	  	   	  	  

EPSY	  5971	   	  	     
Models	  Strategies	  Behavior	  Mgn	  	   	  	   	  	   	  	  

EPSY	  5952	  	    	  	   	  	  
Children	  Culture	  Violence	   	  	   	  	   	  	  

EPSY	  6100	   	  	     
Practicum.	  Mental	  Health	  Services	   	  	   	  	   	  	  

EPSY	  6121	      
Portfolio	  B	  A:	  School	  Psychology	   	  	   	  	   	  	  

EPSY	  6100	  	   	  	    	  	  
Practicum	  in	  Applied	  Stats	   	  	   	  	   	  	  

EPSY	  5750	    	  	   	  	  
Child	  Development	  Program	  I	   	  	   	  	   	  	  

EPSY	  5750	    	  	   	  	  
Child	  Development	  Program	  II	   	  	   	  	   	  	  

EPSY	  5880	    	  	   	  	  
Psych	  Learn	  Memory	  Problem-‐Solving	  	   	  	   	  	   	  	  

EPSY	  6200	      
Professional	  School	  Psychology	   	  	   	  	   	  	  
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Table 2d: 

Course Alignment with ISPA GOALS, DESE Competencies, and NASP Domains  
	  	   ISPA	  Goal	  4	   ISPA	  Goal	  5	   ISPA	  Goal	  6	  

	  	   Interpersonal	  Skills	   Research	  Methods	  &	  
Statistical	  Skills	  

Knowledge	  of	  Ethics	  
&	  Establishment	  of	  
Professional	  Values	  

	   DESE	  
Competencies	  

DESE	  
Competencies	  

DESE	  
Competencies	  

	  	   2	   9	   10	  

	  	   NASP	  Domains	   NASP	  Domains	   NASP	  Domains	  
Courses	   2	   9	   10	  

SPED	  5240	   	  	   	  	    
Psychoeducational	  Assessment	  	  	   	  	   	  	   	  	  

EPSY	  5370	   	  	   	  	    
Counseling	   	  	   	  	   	  	  

EPSY	  5971	    	  	   	  	  
Models	  Strategies	  Behavior	  Mgn	  	   	  	   	  	   	  	  

EPSY	  5952	  	   	  	   	  	   	  	  
Children	  Culture	  Violence	   	  	   	  	   	  	  

EPSY	  6100	    	  	   	  	  
Practicum.	  Mental	  Health	  Services	   	  	   	  	   	  	  

EPSY	  6121	      
Portfolio	  B	  A:	  School	  Psychology	   	  	   	  	   	  	  

EPSY	  6100	  	     	  	  
Practicum	  in	  Applied	  Stats	   	  	   	  	   	  	  

EPSY	  5750	   	  	   	  	   	  	  
Child	  Development	  Program	  I	   	  	   	  	   	  	  

EPSY	  5750	   	  	   	  	   	  	  
Child	  Development	  Program	  II	   	  	   	  	   	  	  

EPSY	  5880	   	  	   	  	   	  	  
Psych	  Learn	  Memory	  Prob-‐Solving	  	   	  	   	  	   	  	  

EPSY	  6200	      
Professional	  School	  Psychology	      
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Table 2e: 

Course Alignment with ISPA GOALS, DESE Competencies, and NASP Domains  

	  

ISPA	  Goal	  1	   ISPA	  Goal	  2	   ISPA	  Goal	  3	  
Core	  Knowledge	  in	  
Psychology	  &	  
Education	  

Professional	  Practice	  
Preparation	  

Professional	  Skills	  &	  
Abilities	  in	  

Assessment	  &	  
Intervention	  

DESE	  
Competencies	  

DESE	  
Competencies	  

DESE	  
Competencies	  

	   3,	  4,	  5,	  &	  7	   6	  &	  8	   1	  &	  11	  

	   NASP	  Domains	   NASP	  Domains	   NASP	  Domains	  
Courses	   3,	  4,	  6,	  &	  8	   5	  &7	   1	  

SPED	  5360	     	  	    
Psycho	  Ed	  Assessment	  II	   	  	   	  	   	  	  

SPED	  5413	    	  	    
Assess	  Learn	  &	  Learn	  Problems	   	  	   	  	   	  	  

EPSY	  5750	    	  	   	  	  
Child	  Development	   	  	   	  	   	  	  

EPSY	  5930	    	  	    
Assess	  Evaluate	  Gifted	  Students	   	  	   	  	   	  	  

EPSY	  6100	   	  	     
Adv	  Psych	  Assesss	  Intervention	   	  	   	  	   	  	  

EPSY	  6000	   	  	     
Adv	  Grad	  Cert	  Project	   	  	   	  	   	  	  

EPSY	  6100	       
Consult.	  Appl	  Field	  Research	   	  	   	  	   	  	  

EPSY	  6200	      
Seminar	  in	  School	  Psychology:	  
Professional	  School	  Psychology	  	   	  	   	  	   	  	  

EPSY	  5890	    	  	   	  	  
Psych	  of	  Stress	   	  	   	  	   	  	  

EPSY	  6500	  	      
Internship	  I	   	  	   	  	   	  	  

EPSY	  6500	      
Internship	  II	      
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Table 2f: 

Course Alignment with ISPA GOALS, DESE Competencies, and NASP Domains  
	  	   ISPA	  Goal	  4	   ISPA	  Goal	  5	   ISPA	  Goal	  6	  

	  	   Interpersonal	  Skills	   Research	  Methods	  &	  
Statistical	  Skills	  

Knowledge	  of	  Ethics	  
&	  Establishment	  of	  
Professional	  Values	  

	   DESE	  
Competencies	  

DESE	  
Competencies	  

DESE	  
Competencies	  

	  	   2	   9	   10	  

	  	   NASP	  Domains	   NASP	  Domains	   NASP	  Domains	  
Courses	   2	   9	   10	  

SPED	  5360	   	  	   	  	     
Psycho	  Ed	  Assessment	  II	   	  	   	  	   	  	  

SPED	  5413	   	  	    	  	  
Assess	  Learn	  &	  Learn	  Prblm	   	  	   	  	   	  	  

EPSY	  5750	   	  	   	  	   	  	  
Child	  Development	   	  	   	  	   	  	  

EPSY	  5930	   	  	   	  	   	  	  
Assess	  Eval	  Gifted	  Students	   	  	   	  	   	  	  

EPSY	  6100	     	  	  
Adv	  Psych	  Assess	  Intervention	   	  	   	  	   	  	  

EPSY	  6000	      
Adv	  Grad	  Cert	  Project	   	  	   	  	   	  	  

EPSY	  6100	       
Consult.	  Appl	  Field	  Research	   	  	   	  	   	  	  

EPSY	  6200	      
Seminar	  in	  School	  Psychology:	  
Professional	  School	  Psychology	  	   	  	   	  	   	  	  

EPSY	  5890	    	  	   	  	  
Psych	  of	  Stress	   	  	   	  	   	  	  

EPSY	  6500	  	      
Internship	  I	   	  	   	  	   	  	  

EPSY	  6500	      
Internship	  II	   	  	   	  	   	  	  
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V. TEACHING PHILOSOPHY AND METHODS 
 

Teaching and Learning Approaches 
 
Webster University agrees with what the professors in the Applied Educational Psychology program at 
Newcastle University have written about their teaching philosophies and methods, “Teaching and 
learning approaches [should be] designed to draw on and extend students’ knowledge base, 
encouraging a model of active and self-directed learning” (2011, p. 24). As described in Dean Brenda 
Fyfe’s introductory letter in this handbook, we at Webster “insist on an active approach to learning” and 
“responsive teaching and learning.”  
 
We believe it is beneficial for students to learn from professors who have different areas of expertise, 
who endorse different schools of thought, and who teach with different methods. Exposure to a range of 
approaches helps students to become reflective practitioners. Professors at Webster University have 
different perspectives, but similar to Newcastle University we all “emphasize the need for interaction and 
collaboration with colleagues.” At Webster, we call this reflective collaboration.  
 
We agree with Newcastle University that it is important to provide “a diversity of approaches to learning 
in order to meet individual needs, enable group interaction and discussion, and introduce appropriate 
psychological and educational theory and knowledge” (Newcastle University Doctorate in Applied 
Educational Psychology Programme Handbook, 2011, p. 24). 
 
In the following paragraphs faculty members who teach courses in the Applied Educational Psychology: 
School Psychology program have described their teaching philosophy and methods. The length of these 
brief descriptions ranges from 12 words to 433 words. All too often, the current era of graduate 
education emphasizes rigid standardization; it is refreshing to see individuality, creativity, expertise, and 
personal perspectives expressed by faculty members. 
 
Erica Bumpers 
I believe as an educator I have a responsibility to uphold the highest standard of teaching to stay 
abreast of current reforms in education and to guide the development of future teachers.  I believe it is 
important to facilitate connection between abstract conceptual learning and practical authentic and 
meaningful experience.  Students should be able to understand what they have learned and more 
importantly understand how it applies to their lives.  I further believe teaching is the act of facilitating a 
learning experience that is focused on the learners’ needs, and the characteristics of the knowledge, 
skills, and attitudes that the learner sets out to acquire. 
 
I am passionate about finding the most effective ways of stimulating and sustaining intellectual growth 
among those who enter my classroom.  To accomplish this act I employ three main strategies: 1) 
utilizing innovative teaching tools to pique students interest 2) fostering a sense of classroom community 
by exchanging ideas in the classroom, and 3) using self-reflexive teaching tools in order to get students 
to understand their role in the world and to begin to see themselves in relation to others in that world. 
 
As an educator first, and a professor second, I am constantly searching for new ways to link theory and 
practice, stimulate critical thinking, integrate individual and collaborative learning and work to be flexible, 
adapting my approaches according to the needs of learners, subject matter, and setting.  I think of my 
work as that of a facilitator and partner with students in the teaching/learning experience.  Teaching 
then, is not a one way process; rather it is an interaction of mutual or reciprocal action or influence; 
also, teaching is igniting transformative learning; empowering students to take responsibility for their 
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learning, inspiring courage to grow intellectually, cultivating curiosity and providing opportunities for a 
developing relationships.  Teaching is an opportunity to learn and develop along with my students as an 
educator and professor. 
 
Further exercising high level of diligence and consistency is a major practice when assessing my 
students’ work.  I love to provide evaluations that consist of accommodating students’ needs.  I regularly 
strive to improve the effectiveness of my teaching by student feedback, conversing with colleagues, 
reading and experimenting with new methods adjusting the level of material to students’ ability, and 
providing a variety of opportunities for students to use knowledge and skills. 
 
In each teaching endeavor, it is my greatest desire to exemplify the qualities of a master teacher.  As an 
educator first, professor second, I strive to provide an example for what it means to utilize “best 
practices and facilitate an optimal learning environment for all students.” 
 
Jameca Falconer 
Having been trained as a counseling psychologist, my teaching philosophy is heavily influenced by the 
scientist-practitioner model. Through my training and previous professional experiences, I have 
developed a teaching philosophy that places a high value on achieving balance between meeting didactic 
requirements and fostering practical applications. One of the tenets of the scientist-practitioner model is 
the reflexive nature of science and practice to produce constantly expanding paradigms. As a scientist-
practitioner, my teaching philosophy and classroom techniques are constantly developing. So, although, 
I believe that my teaching philosophy is firm, it is also ever-evolving. In addition, I attempt to model this 
philosophy to students in my courses by encouraging them to seek out new information beyond that 
which is presented to them in the course.  
 
I find the greatest joy in teaching. The energy that I receive from students is a valuable tool that propels 
me be fully engaged in the learning process with my students. Although all of the students at the various 
places are different, they all share one main thing. All students enter into the classroom with a desire to 
learn.   
 
I believe that teaching/learning is a participatory process. While I have some knowledge in this field, 
students come to the classroom with a wealth of knowledge and experience to share. Thus, both 
instructor and students are givers and receivers of knowledge.  
 
In order to optimize students’ learning, I use several methods of instruction. I use readings and lectures 
to increase student’s knowledge, while videos, group discussions and other simulation exercises are 
utilized to enhance critical thinking about certain topics. The learning environment I strive to create is 
highly congruent with Webster University's core value of diversity and global citizenship. We live in a 
society that is increasingly more diverse.  Incorporating diversity and a global awareness into the 
classroom learning environment, provides a richer perspective of the material. 
 
Michele Kelk 
Teaching at the university level first and foremost must be based on adult learning principles.  The six 
adult learning principles are:  

1. Adults are internally motivated and self-directed 
2. Adults bring life experiences and knowledge to learning experiences 
3. Adults are goal oriented 
4. Adults are relevancy oriented 
5. Adults are practical 
6. Adult learners like to be respected 
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I attempt to keep these principles in mind in planning all classes. All classes are designed following the 
Madeline Hunter lesson plan format, which includes a clear anticipatory set, the body of the lesson 
(teaching) and a closing.  The anticipatory set outlines what students will know and be able to do by the 
end of the class, a review of past content and focusing the students’ attention for the class. During this 
period in the class, I work to activate and honor prior learning experiences.  In the teaching section of 
the class, I plan for the sharing of information between students and myself. When information is 
provided, it is done in a variety of ways, including: lecture, text and article readings, discussion, videos 
and web-enhanced information. Once students have been presented with information, it is critical for 
them to interact with the material, so there are varied activities that engage the students with the 
concepts/material.  Activities are designed to deepen understanding and allow for practical application. 
 Class assignments are meant to provide students with structured opportunities to apply the knowledge 
gained in class. The closing of the class involves a student review of what was learned, preparing 
students for the next class and giving assignments that will help the students to apply what they have 
learned. 
 
This is all done to meet the diverse leaning needs of all students and to model “good teaching”. 
 
As far as my philosophy of teaching, I would say that I use a combined approach of behavioral, social 
cognitive and social constructivist.  I choose and combine parts of each in teaching adults to structure 
the most meaningful learning experiences. 
 
Lucy Klostermann 
My teaching philosophy is based on the premise that individuals have an innate and life-long drive to 
grow and learn.  The process of understanding and reaching insights develops both in collaboration with 
teachers and students and through personal reflection.  The role of the teacher, then, is a facilitator or 
guide to student’s learning. 
 
Tom LaRosa 
When I think of teaching, I immediately think of learning.  In every course that I teach I always learn 
something from my students.  In this way, teaching is a reciprocal relationship. I share my personal 
experiences and what I have gained from them with my students and in-turn they share them with me. 
Therefore, I always learn from every class I teach. 
 
Teaching involves thorough planning and continued assessment of the students’ learning in order to 
guide their learning, critical thinking and application to real life experiences. Teaching any course 
(regardless if it is an elementary, high school or college class) requires a teacher to fully prepare and 
have a good handle on the material. Preparation and high motivation are the foundation of effective 
teaching.  The teacher must keep the students motivated and interested in the material.  A good 
educator always has an objective and knows what he expects his students to gain from the material. 
 The material needs to be grounded in theory and data.  From that theory the teacher needs to move to 
real life application.  Students learn best when they are actively involved in the learning process.  They 
cannot be passive bystanders sitting in a chair absorbing knowledge.  It is the teacher’s responsibility to 
have the students manipulate the new material using an inquiry method of learning, also the teacher 
needs to challenge the students to critically analyze the new information and apply it to their lives in 
some way. As the course progresses, the teacher must continually assess the students’ understanding of 
the material and revise future lessons. As the course comes to an end, each student must assimilate and 
accommodate for their new learning. 
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Elizabeth Lock 
I have been an adjunct professor for a short time and my teaching philosophy and methods are evolving 
with each course I teach.  My hope is to instill a passion in my students that will drive life long learning.  
Through discussions, small group work, and exploration of the topic my goal is to get students excited 
about learning.  Clearly articulated outcomes with reflection along the way allow for responsiveness to 
the needs of the students and ensure that students successfully reach their goals. 
 
Becky McKenna 
My teaching philosophy is to instruct students in numerous, engaging experiences that offer challenging 
opportunities to learn.  My goal is to create a learning environment that allows students to feel safe, 
connected, and open to stretching and taking risks.  My efforts focus on inviting students to try new 
things; to learn from each other; to reflect regularly on their learning; to see the world, people, and 
themselves in new and different ways; and to confront themselves in a supportive, non-threatening, 
classroom community.   
 
My teaching methods are experiential in nature, but my goal is to make all learning pertinent and useful 
to every student.  I use a blend of large, interactive and didactic group discussions and lectures; small 
group discussions and activities; and dyadic interactions.  I also use video presentations, Internet 
connections, and local, expert, guest speakers.  My written assignments have expectations of the highest 
professional quality, and my copious, written feedback on these assignments offers consistent guidance 
to achieve this.  Although I strive to make each class meaningful, enlightening, and fun, my students 
find that their “out-of-school” applications of the course offer some of the richest rewards. 
 
Christine Nobbe 
My educational mission is:  To inspire and educate today’s young people, and their teachers, in order to 
secure a positive tomorrow for all. I believe our country’s future lies in the hands of young people who 
will be making future decisions, solving problems, creating new inventions, and making groundbreaking 
discoveries. Teachers influence their students’ growth and development, second only to family. This 
mission has led me to work with bright young people eager to learn, explore science and mathematics, 
and construct new ideas. These students see me as a “space cadet” who loves the Moon, robots, and 
math. My passion for science has sparked many students to pursue engineering, science, and 
mathematics. This mission has led me to teach at the university-level preparing teachers to develop 
curriculum steeped in concepts and transferable skills, and preparing teachers to challenge those bright 
young people who will secure a positive tomorrow. These graduate students see me as a “space cadet” 
who loves teaching and learning, and passionately ponders the future of education. My mission 
developed over time, as I grew as a teacher, parent, and steward of the Earth. However, my desire to 
be a teacher has a much earlier history. As the baby of the family I heard school tales, occasionally 
visited, and came to understand the power of school. When I was just three-years old I was swinging in 
the backyard, leaning back to watch the clouds, and it came to me, “I will be a fine teacher when I grow 
up.” I have indeed developed into a fine teacher – a “space cadet,” who wants to inspire young people, 
and their teachers, to work hard for a better tomorrow.  
 
John Rustemeyer 
Teaching is, for me, a chance to share my excitement about learning and to learn from others. 
One of the primary values I try to share with my students is that learning is a life-long process, 
a journey, not a destination. 
 
Students are all different, and that diversity is one of the fundamental assets that makes the 
world work.  My job is to enhance the ability of each student to take advantage of their 
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strengths and manage their weaknesses. I routinely allow students to revise early editions of 
their work, and modify course requirements based on their individual needs. 
 
I believe that only a small part of what one learns is learned in school, so I encourage students 
to see the world as their classroom, to work collaboratively and consider everyone’s ideas–
parents, friends, and experts–in their thinking. 
 
Finally, my teaching emphasizes that knowledge is more than just facts, and students need to 
recognize the value of established traditions, critical thinking, and creativity. Ultimately, my goal 
is to facilitate their becoming their own guide on their life long journey. 
 
Natasha L. Smith 
Preparing school psychology candidates to practice school psychology has been a very rewarding 
experience for me and it is something I take very seriously. I am committed to ensuring school 
psychology candidates are prepared to practice in the field of school psychology.   As an instructor, my 
goal is to prepare competent practitioners who are grounded in empirically validated methodology, 
reflective in their practices, critical problem-solvers, and proficient in serving students from culturally 
diverse populations. To reach my goal, I incorporate reflective activities through experiential 
experiences, group discussions and journaling, and ongoing feedback in my teaching. 
 
Edmund Sprunger 
I am the Director of the the Child Development Program [CDP], a one-year program offering 
professionals a deep understanding of child development through following the natural sequence of 
development: prenatal life; infancy; toddler and pre-school years; and latency.  This understanding 
enhances the professionals' ability to guide the learning activities of the children and youth they serve, 
to manage classroom behavior, and to forge personal bonds with students. The course is divided into a 
theoretical and a clinical track. Included in the course are lectures, class discussions, and weekly small 
group consultations with professionals in the field.  The goal is to ensure that participants receive an in-
depth understanding of the psychological issues of childhood through adolescence that will aid them in 
supporting a foundation for sound human development.  
 
Debbie Stiles 
In the early 1980s, when I began teaching graduate courses in educational and developmental 
psychology, I taught as I had been taught. I lectured, led discussions, gave exams, and had students 
write term papers.  Sometimes my students fell asleep. Fortunately, I’ve changed. 
 
Now I teach “yogurt” classes. I want to provide my students with courses that are “cultures for their 
growth”.  I insist that students select research topics that are meaningful to them. I present the 
structure of the academic discipline of psychology and give students the encouragement and tools they 
need to learn independently and conduct their own research.  
 
Even in introductory courses, I want my students to produce high quality work. Whereas years ago 
students handed in their term papers in the last week of the course, now students hand in their papers a 
week early.  I read and grade all the papers and then I prepare a talk on each of my students’ papers. I 
take students seriously and their papers are excellent. In the final class I assume the role of a discussant 
at a professional conference. I comment on each of the papers and make connections and comparisons 
with their work. I learn from students; students learn from me; they learn from each other. 
 
In the academic world grades are often assigned based on students competing against each other. But 
in the real world most professional work is accomplished as a result of people cooperating with each 
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other. I try to build a community where students develop expertise, share ideas, collaborate, make 
contributions to schools, present at conferences, and publish their work. This academic community 
provides the “culture for growth.” 
 
Roy Tamashiro 
Wherever I am, there I learn. Wherever I go, there I teach. 
 
Natalie Thomas 
Teaching and learning, at all levels, is a reciprocal relationship born of respect and nurtured with high 
expectations.  Preparing future education professionals poses a special responsibility for both teacher 
and education students.  For the future of our youth lies in the hands of the students we prepare.  
Teaching and learning, for me, start with a calculated course design that addresses core competencies, 
content knowledge, discourse, inquiry and methodology that not only encourages but requires students 
to think critically and carefully about their work and the diverse students they will work with.  Once the 
course is designed emphasis moves to implementing course material in a way that reinforces student 
strengths, focuses on thorough comprehension of theories and facilitates application in real learning 
environments.  The final step in the teaching and learning process lies in ongoing assessment, both from 
the teacher and the student.  Student work is reviewed and critiqued not only through teacher designed 
rubrics but through peer review.  Students reflect on their work and the work of others, incorporating 
instructor comments, and form their own knowledge bank for future work.  By the end of the course 
teaching and learning meld into a body of knowledge, skills and competencies that will benefit others’ 
learning experience. 
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Student Accomplishments 
Thesis Projects and Professional Presentations at Conferences 

 
Invited Paper and Chair of Conference Session: 

Laura Axtetter (2013). Mirror, Mirror: Early Identity Development of Female Chinese Adoptees in 
Transracial Families. Society for Cross-Cultural Research. 

 
MA Theses in Applied Educational Psychology: 

Adrienne S. Cleveland (2011). Bibliotherapy for all:  Using children’s literature about loss and grieving 
to increase awareness, develop coping skills, and build community among elementary students 

Mona T. Hammad (2012). Promoting the Social Well Being of Home Schooled Children: Parental 
Perspectives and Curricular Suggestions 

Jane E. Lucas (2013). Exploring the Boundaries: Perspectives on Parent-Teacher Relationships 
Erin K. Seals (2012). Four Families' Experiences with Early Intervention in St. Louis  

 
Author on Poster and Paper Presentation: 

Alisha L. Moore (2013). Parent Involvement in Education Among Hispanic Families with Children in 
Early Childhood Settings. Society for Cross-Cultural Research 

 
Student Co-Authors on Posters and Papers Presented at Conferences 

Nichole L. Blake, Jane E. Lucas, Alicia Hilliard, Erica Tinzmann, Leslie Khoury, and Adrianne Woodard 
(2012). A Pilot Study of an International Social Justice Module: Supporting Children within a 
Social Justice Framework, International School Psychology Association 

Angela Cuartas-Lopez, Abby Birhanu, Alisha L. Moore, Nichole L. Blake, Krista L. Cooperman (2013). 
Immigrants to Missouri: An Exploration of Acculturation, Resilience, and Educational Beliefs, 
Society for Cross-Cultural Research 

Mona T. Hammad, Jane E. Lucas, Nichole L. Blake, Diana Hammond, Erin K. Seals (2012). Gender 
Differences in Young Adolescents’ Thoughts and Feelings about School: A Study of Drawings and 
Diagrams from Seven Countries and Gender Differences in Young Adolescents, Society for Cross-
Cultural Research 

Jane E. Lucas, Stephanie R. Swan, Holly A. Scoggins, Mona T. Hammad, Krista L. Cooperman (2011). 
Two Compassionate Classrooms: A Multi-Method Study from the "Heartland" of the United 
States, International School Psychology Association  

Holly Scoggins Kern, Thea E. Palermo, Krista L. Cooperman (2013).  Cultural Considerations in the 
Preparation of Psychoeducational Assessment Reports about Children of Bosnian Descent, Society 
for Cross-Cultural Research 

 
Graduation Speech:  

James Greenlee (2013). Making Meaningful Changes in the Lives of Children 
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Reading List And Books for Your Personal Professional Library 
 
American Psychological Association. (2010). Publication Manual of the American Psychological 

Association, Washington, DC, Author. 
Arden, J. & Linford, L. (2008). Brain-based therapy with children and adolescents: Evidence-based 

treatment for everyday practice. New York, NJ: Wiley. 
Aries, Phillip (1962).  Centuries of Childhood.  New York, NY: Knopf 
Armstrong, Thomas (2010). Neurodiversity: Discovering the extraordinary gifts of autism, ADHD, 

Dyslexia, and other brain differences.  Philadelphia: Da Capo Lifelong Books. 
Ary, D., Jacobs, L., Asgar, R., & Sorensen, C. (2009). Introduction to research in education, (8th ed.). 

Belmont, CA: Wadsworth, Cengage Learning. 
Branstetter, R. (2012). The School Psychologist’s survival guide.  San Francisco, CA: Jossey-Bass. 
Brock, S.E. & Jimerson, S.R. (2012). Best Practices in School Crisis Prevention and Intervention, Second 

Edition, National Association of School Psychologists. 
Brown-Chidsey, R. (2009). RTI in the classroom: Guidelines and recipes for success. New York, NY: 

Guilford Press 
Brown-Chidsey, R. & Steege, M. W.  (2005). Response to Intervention Principles and Strategies for 

Effective Practice. New York, NY: Guilford Press. 
Dinella, L. (2009). Conducting science-based psychology and research in schools. Washington, DC: 

American Psychological Association. 
Doll, B., & Cummings, J. (2008). Transforming School Mental Health Services: Population-based 

approaches to promoting the competency and wellness of children (pp. 1-20). Thousand Oaks, CA: 
 Corwin Press in cooperation with the National Association of School Psychologists. 

Erchul, W. & Marens, B. (2010). School consultation: Conceptual and empirical bases of practice. New 
York, NY: Springer Science+Business Media. 

Fagan, T. K. & Wise, P. S. (2007). School Psychology: Past, Present and Future. Bethesda, MD., National 
Association of School Psychologists. 

Flanagan, D. & Kaufman, A. (2009). Essentials of WISC-IV assessment. Hoboken, NJ: John Wiley 
Feifer, S. & Della Toffalo, D. (2007). Integrating RTI with cognitive neuropsychology: A scientific 

approach to reading. Middletown, MD: School Nueuropsych Press. 
Frick, P., Barry, C. & Kamphaus, R. (2009). Clinical assessment of child and adolescent personality and 

behavior (3rd Ed.). New York, NY: Springer. 
Fullan, M. (2001). Leading in a Culture of Change. Hoboken, NJ: John Wiley. 
Goldstein, S. & Brooks, B. (2006). Handbook of resilience in children. New York, NY: Springer 

Science+Business Media. 
Gutkin, T.G. and Reynolds, C.R. (2008). Handbook of School Psychology. Hillside, NJ: Erlbaum 

Associates.  
International School Psychology Association (2011). Code of ethics. Amsterdam, The Netherlands: 

Author. 
Jacob, S. Decker, D. & Hartshorne, T. S.(2006). Ethics and Law for School Psychologists, 4th ed. 

Hoboken, NJ: John Wiley 
Jones, J. (2009). The psychology of multiculturalism in the schools: A primer for practice, training, and 

research.  Bethesda, MD: National Association of School Psychologists. 
House A. (2002). DSM-IV diagnosis in the schools, Revised Edition. New York, NY: Guilford. 
Identification of students with specific learning disabilities: State of Washington severe discrepancy 

tables WAC 392-172-130 (December, 2007) Olympia:  Special Education, OSPI. 
 Available: http://www.k12.wa.us/SpecialEd/pubdocs/SLD_Guide.pdf 
Kaufman, A. (1994). Intelligent testing with WISC-III. New York, NY: Wiley. 
Kaufman, A. Lichtenberger, E., Fletcher-Janzen, E. & Kaufman, N. (2005). Essentials of KABC-II 

Assessment. New York, NY: Wiley. 
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Levine, Mel (2002).  A mind at a time. New York, NY: Simon & Schuster. 
Martines, D. (2008). Multicultural School Psychology competencies: A practical guide. Thousand Oaks, 

CA: Sage Publications. 
Mather, N. & Jaffe, L. (2002). Woodcock-Johnson III: Recommendations and strategies. New York, NY: 

Wiley. 
Mather, N., Wendling, B. & Woodcock, R. (2001). Essentials of WJ III Test of Achievement. New York, 

NY: Wiley. 
Merrell, K.W., Ervin, R.A., and Peacock, G.A. (2011). School Psychology for the 21st Century: 

Foundations and Practices. New York, NY: Guilford Press.  
Miller, D. (2013). Essentials of school neuropsychological assessment. New York, NY: Wiley. 
Naglieri, J. & Goldstein, S. (2009). Practitioner’s guide to assessing intelligence and achievement. New 

York, NY: Wiley. 
National Association of School Psychologists (2006). School Psychology: A blueprint for training and 

practice III. Bethesda, MD: Author. 
Parritz, R. & Troy, M. (2010). Disorders of childhood: Development and psychopathology. Belmont, CA: 

Wadsworth. 
Paniagua, Freddy (2000). Handbook Of multicultural mental health: Assessment and treatment of 

diverse populations. New York, NY: Academic Press 
Pipher, M. (2007). Writing to change the world. New York, NY: Penguin Group 
Rothstein, L & Johnson, S. (2010). Special Education law (4th Ed.). Thousand Oaks, CA: Sage. 
Professional Standards Revision Committee (2000). Principles for Professional Ethics: Guidelines for the 

Provision of School Psychological Services. Bethesda, MD:  NASP. 
 Available: http://www.nasponline.org/standards/ProfessionalCond.pdf 
Salvia, J., Ysseldyke, J, & Bolt, S. (2012). Assessment: In special and inclusive education. Belmont, CA: 

Wadsworth, Cengage Learning. 
Sattler, J. (2008). Assessment of children: Cognitive Foundations (5th ed.). La Mesa, CA: J. Sattler, 

Publisher 
Sattler, J. (2008) Assessment of Children: Behavioral, Social, and Clinical Foundations (5th ed.). La Mesa, 

CA: J. Sattler, Publisher 
Schrank, F, Flanagan, D., Woodcock, R. & Mascolo, J. (2001). The essentials of WJ III Cognitive Abilities 
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Special Areas of Study Available to Webster University Students 
 
Positive Behavior Interventions And Supports (PBIS) 
The Positive Behavioral Interventions and Supports program is targeted to educators and other qualified 
professionals who are interested in pursuing careers as state-wide, regional, or district-wide PBIS 
developers and consultants. The focus is on building capacity of school districts, regional consortia, and 
state agencies to plan and implement tiered prevention systems to improve social behavior and learning 
outcomes for K-12 students. 
 
Immigrant and Refugee Children and Families 
Study in immigrant and refugee children and families provides students with the knowledge and skills 
necessary to meet the educational, social, and emotional needs of children and families who are facing 
multiple challenges as they migrate to new cultures and countries. Educators and other qualified 
professionals share cultural experiences and provide a “welcoming oasis” for newly arrived refugees and 
immigrants. International experience and the study of a second language are strongly recommended for 
students interested in this area. 
 
Gifted Education and Talent Development  
Study in gifted education and talent development provides training on how to identify, understand, 
nurture, and develop the talents of young people. As suggested by the American Psychological 
Association Center for Gifted Education Policy, the Webster University program uses a broad definition of 
gifted and seeks to “enhance the achievement and performance of children and adolescents with special 
gifts and talents in all domains.” As suggested by the National Association for Gifted Children-Council for 
Exceptional Children (NAGC-CEC), educators of gifted need to understand “issues in conceptions, 
definitions, and identification of individuals with gifts and talents, including those of individuals from 
diverse backgrounds… [and they need to] promote and advocate for the learning and well-being of 
individuals with gifts and talents.” 
 
PREPaRE Curriculum: School Crisis Prevention and Intervention  
Certificate: School Crisis Prevention and Intervention 
Effectively dealing with a school crisis requires a cohesive multidisciplinary team and a comprehensive 
plan that encompasses prevention, preparedness, intervention, and recovery. Plans must reflect the 
specific needs of children, schools’ unique cultures and structures, and the importance of supporting 
physical and psychological safety. 
 
From the groundbreaking PREPaRE school crisis training curriculum, School Crisis Prevention and 
Intervention: The PREPaRE Model combines research and theory with the specific skill building 
techniques and practical resources to: 

• Establish a cohesive multidisciplinary crisis team that operates within a common framework 
(based on the Incident Command System) 

• Develop a comprehensive school crisis plan 
• Integrate planning with community-based emergency response services 
• Assess the traumatic potential of crisis events 
• Protect physical and psychological safety 
• Promote recovery and a return to learning through school-wide, classroom-based, and 

individualized interventions 
• Provide care-for-the-caregiver strategies to support school staff 
• Align crisis prevention and intervention with existing service delivery models 
• Support ongoing positive behavior and school climate 
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St. Louis Psychoanalytic Institute Child Development Program  
The Child Development Program provides professional training not ordinarily offered in university course 
work or other professional training programs. Participants gain an in-depth understanding of the 
psychological issues of childhood to adolescence that will aid them in supporting a foundation for sound 
human development. Graduates are equipped to prevent or detect crises and have the skills for short-
term therapeutic intervention as well as the knowledge of when and how to refer to other professionals. 
 
Applied Research, Consultation, and Program Evaluation 
Specific coursework and field experiences are designed to teach graduate students to work in teams and 
develop professional skills including evaluating school-related research, applying statistics, and 
consulting with schools about program evaluation. Two courses teach students how to critically review 
literature, identify best practices, and then consult with schools about their “real-world” concerns. The 
first course is about a school-based mental health concern (suicide-prevention); the second course deals 
with an academic concern (closing the “achievement gap”). Both courses are designed to use the Task 
Force on Evidence-Based Interventions in School Psychology: Procedural and Coding Manual. In each 
course students write a brief report with recommendations that is actually sent to school administrators 
in order to help the schools make good choices about problem-solving and program adoption. These 
authentic, “real-world” skills can then be further developed in the course Practicum in Consultation and 
in Applied Field Research. 
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VI. POLICIES And PROCEDURES 
 

Grade Disputes, Appeals, and Waivers/Substitutions to SoE Academic Policies 
 
Policy 
The faculty of the School of Education shall treat all candidates respectfully, impartially, and in a 
professional manner.  
 
Normally, grade disputes should be resolved between the student and the instructor. Candidates may 
discuss any grade with an instructor. If the grade dispute cannot be resolved with the course instructor, 
the student may discuss the grade with the Chairperson, if the student believes that the grade was 
awarded on an arbitrary basis, or was assigned for nonacademic reasons.  If the grade dispute is not 
resolved, the student may appeal the grade to the Dean to review the procedures that were used to 
determine the grade.  Grade appeals should be considered in a timely manner, and shall not be 
considered after six months from the posting of the grade.  
 
A student who believes that she/he has been discriminated against on the basis of race, sex, sexual 
orientation, color, creed, age, ethnic or national origin, non-disqualifying disability, or veteran status by a 
faculty member, may file a grievance with the Chairperson of the respective department.  Further 
information is available at:  http://www.webster.edu/studlife/StuA/handbook/handbook.htm 
 
A student may request a waiver of or substitution to an established policy or procedure of the 
Department, School of Education, or University by submitting his/her request in writing to the 
appropriate party identified in the following section. 
 
Procedures 
Following are the Webster University School of Education’s procedures for candidates disputing course 
grades or who seek exceptions/appeals/grievances to stated policy, procedures, or program 
requirements.  
 
Candidates are encouraged to seek the advice of their advisor regarding any of these issues. 

 
If the exception/ 
appeal/ grievance is 
with regard to: 

Step 1: 
Initial Contact 
Person 

Step 2: 
If not successfully 
resolved via Step 1 

Step 3: 
If not successfully 
resolved via Step 2 

Grade dispute- 
Undergraduate Education 
course, taught by full-time 
or adjunct faculty 

Course Instructor Department Chair  
responsible for the 
course 

Dean 

Grade dispute- 
Undergraduate course 
(other than Education) 

Course Instructor Department Chair 
responsible for course 

Dean of relevant College 
or School 

Closed Course Course Instructor N/A N/A 
Course Overload Advisor Department Chair Dean 
Course Prerequisite(s) Course Instructor N/A N/A 
Transfer of credit Advisor Department Chair Dean 

Other  Advisor Department Chair Dean 



 

42 
School of Education 

Handbook for Applied Educational Psychology: School Psychology Degree Program 2013– 2014 

 
In the case of a grade dispute, the Chair or Dean may ask the student and instructor to submit relevant 
documentation for review, which may include: 
 
 a. written statements from the parties involved 
 b. the course syllabus 
 c. copies of relevant student work and instructor feedback from the course 

 
NOTE:  If the advisor or instructor is also the Chair, then the student should contact the Dean of the 
School of Education who will appoint an appropriate faculty member to assume the facilitation role in 
Step 2] 

 
OTHER NOTES: 
1. Only the course instructor is authorized to change a grade. Recommendations to change a grade 

from the Chair, or the Dean require the instructor’s agreement and signature. 
2.   Materials submitted in the appeals process are confidential, but available to the parties involved, and 

other Webster University personnel designated by the Chair or Dean for the purpose of reviewing the 
particular request.  

3. The course instructor is authorized to waive a prerequisite course. Recommendations to waive a 
prerequisite course from the Chairperson or Dean are taken under advisement of the instructor. 
However, the instructor makes the final decision. 

4. Courses in other departments are subject to the policies and procedures of that department. 
 
 

Adopted by the Faculty of the School of Education 
May 8, 1996 

Revised and approved:  March 17, 2004 
           

 
 



 

43 
School of Education 

Handbook for Applied Educational Psychology: School Psychology Degree Program 2013– 2014 

Academic Policies 
 
Registration 
Candidates are required to meet with an academic advisor and complete a degree plan prior to entering 
a program at Webster. Failure to meet with an advisor and prepare a degree plan may result in a 
student taking inappropriate courses. 
 
Candidates must complete and submit a registration form prior to attending a graduate class. Students 
registering for graduate courses may register concurrently for Fall 1 and Fall 2 or Spring 1 and Spring 2. 
It is important that the student complete only one registration each term. Candidates should register at 
the earliest opportunity because class sizes are limited.  
 
Registrations will not be accepted after the first scheduled meeting of the course and section of campus 
courses. If a student gains the permission of the instructor and submits a signed add slip the course may 
be added.  
 
Registrations for online courses must be completed prior to the first day of login. Late registrations will 
not be accepted.  
 
Registrations will not be accepted in class.  
 
Published course schedules are subject to change without prior notice.  
 
*All first-time students must register with an advisor.  
 
**Students may drop or add online. 

School of Education Student Load 
A graduate student who is enrolled in at least 9 credit hours in semester-long courses or at least 5 credit 
hours in eight-week courses is considered a full-time student. 
 
A graduate student who is enrolled in at least 5 credit hours but less than 9 credit hours in a semester or 
at least 3 credit hours but less than 5 credit hours in an eight-week term is considered a half-time 
student.  
 
A graduate student who is enrolled in less than 5 credit hours in a semester or less than 3 credit hours in 
an eight-week term is considered less than half time.  
 
Term and Class Schedule: MA and Ed.S. 
The graduate academic calendar for the School of Education consists of five eight-week terms per year: 
Summer, Fall 1, Fall 2, Spring 1, and Spring 2. 
 
Graduate classes meet for four hours one night a week for eight weeks. There are exceptions to this 
schedule. Weekend classes are offered at some Webster University locations. Daytime classes are also 
offered at the London campus and other locations. Course schedules listing the terms and courses 
offered are available at each location.  
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To Add a Course 
A candidate may add a campus course within six calendar days of the first officially scheduled class 
meeting of the course section, if they have the permission of the Instructor. To add the class students 
must submit an Add Slip signed by their instructor.  
 
To Drop a Course 
A candidate may drop a course by completion of an official Drop Slip prior to the conclusion of the 
drop/add period. Students may also contact the School of Education for assistance with dropping 
courses.  Informing the course instructor is not sufficient notice for adding or dropping a course. 
(Students may drop or add online.)  
 
For more detailed information please refer to the Refunds section of Webster University’s Graduate 
Catalog. In these circumstances, the enrollment is not recorded, tuition charges are not incurred, and 
certification for veterans’ educational benefits is not filed.  
 
The drop or add procedures must be followed when a student changes from one section of a course to 
another section. Students may not change sections in online courses after the term has begun. A change 
from one section to another must occur during the drop/add period. Changing a section without 
following these procedures may result in no credit being awarded.  

 

Course Withdrawal 
A student may withdraw from a course by filing a Withdrawal Petition or contacting their local campus 
location prior to the Friday of the sixth week of the term. A grade of W will be recorded on the 
transcript. Students should consult the Refunds section under Tuition, Fees, and Refunds for further 
information.  
 
If veterans’ educational benefits apply, the regional V.A. office will be notified of the date on which a 
student officially ceases attendance.  
 
Candidates may make these changes online once their advisor has "released" them for registration each 
semester. After the last drop date, students must use a withdrawal form and can expect to be refunded 
at most a portion of the tuition.  
 
In order for the withdrawal process to be complete, it is the responsibility of the student to obtain the 
needed signatures and file the form with the Registrar’s Office by the deadline published in the Academic 
Calendar.  
 
CLASS ATTENDANCE 
The University reserves the right to drop students who do not attend class the first week of the 
term/semester. Students are expected to attend all class sessions of every course. In the case of 
unavoidable absence, the student must contact the instructor. The student is subject to appropriate 
academic penalty for incomplete or unacceptable makeup work, or for excessive or unexcused absences. 
A student who misses more than one four-hour course period (per course) without a documented 
military or medical excuse and advance permission from the instructor should withdraw from the class 
within the time period allowed for withdrawals.  
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GRADING: MA, Ed.S. 
Grades reflect the following standards:  
 
 
A/A– 

Superior graduate work Instructors may choose not to use the pluses 
and minuses. 

B+/B/B– Satisfactory graduate work Instructors may choose not to use the pluses 
and minuses. 

C Work that is barely adequate as graduate-level performance 

CR Work that is performed as satisfactory graduate work (B– or better). A 
grade of “CR” is reserved for courses designated by a department, 
involving internships, a thesis, practicums, or specified courses. 

NC Unsatisfactory graduate work (School of Education only) 

F* Work that is unsatisfactory *The School of Education (MAT, MA and 
Ed.S.) does not utilize the “F” Grade. 

I Incomplete work 

ZF An incomplete which was not completed within one year of the end of 
the course. ZF is treated the same as an F or NC for all cases involving 
GPA, academic warning, probation, and dismissal. 

IP In progress 

W Withdrawn from the course 

WF 

Unofficial Withdrawal: A student enrolled for the course, did not 
withdraw, and failed to complete course requirements. Used when, in 
the opinion of the instructor, there is insufficient completed work to 
evaluate academic performance. WF is treated the same as an F or NC 
for all cases involving GPA, academic warning, probation, and dismissal 

 
A candidate in the School of Education may choose to receive Credit/No Credit, rather than a letter 
grade, by completing a grade choice form by the second week of classes. Education students must 
complete 33 credit hours with a B average or the equivalent.  
 
Grades are available on the Internet to all students at the end of each scheduled term. (A hard copy is 
available upon request and may be requested online via the Academic Services Channel within 
Connections.)  
 
Grade Point Average: MA, Ed.S. 
A grade point average (GPA) is calculated on all graded work, including transfer credit, applied toward all 
graduate degrees. Graduate students are expected to maintain a GPA of B or higher. 
 
A 4-point system is used to calculate the GPA:  
 A = 4.0 pts. A– = 3.67 pts 

B+ = 3.33 pts. B = 3.0 pts. 

B– = 2.67 pts. C = 2.0 pts. 

F* = 0 pts. ZF = 0 pts. 

NC = 0 pts. WF = 0 pts. 
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* The School of Education (MAT, MA, MET and Ed.S.) does not utilize the “F” grade.  
Grades of Incomplete, Withdrawn, or Credit for Webster University graduate courses, or Credit or Pass 
for transfer courses, are not used in calculating the GPA. When courses are repeated, the latter course is 
used for GPA calculation. 
 
Grade Appeals 
Normally, grade disputes should be resolved between the candidate and the instructor. Candidates may 
discuss any grade with the instructor. A candidate who believes he/she has received a grade of NC, C or 
F that is arbitrary or assigned for nonacademic reasons may discuss the grade with the appropriate chair 
in St. Louis, or the site director at extended campuses. If the grade dispute is not resolved within three 
months, the student may appeal the grade to the appropriate dean to review the procedures the 
instructor used in determining the grade. Grade appeals should be addressed in a timely manner, and 
are not considered after one academic year. 
 
Grades leading to academic warning, probation, or dismissal apply to one 3-credit-hour course or three 
1-credit-hour professional seminars. A grade of C, F, WF, or ZF in a 6-credit-hour internship, project, or 
thesis is equal to two grades of C or F for academic warning, probation, and dismissal purposes. Once a 
student graduates, no further grade changes are allowed on the enrollment record. 
 
Incomplete Process 
A grade of incomplete (I) may be assigned by the instructor in situations where the student has 
satisfactorily completed major components of the course, and has the ability to finish the remaining work 
without re-enrolling. The instructor determines the appropriateness of a grade of I, establishes the 
remaining requirements, and determines a deadline for course completion. These requirements for 
resolution of the I grade are documented with a “course incomplete” form. 
 
A grade of I in a course needed for graduation must be officially changed to an appropriate grade prior 
to the due date for grades for the term the student has petitioned to graduate. Students are responsible 
for ensuring that all grades of I have been changed prior to graduation. Students with two or more 
grades of I will generally not be allowed to enroll in additional coursework until the grades of I are 
resolved. After one calendar year has passed, the grade of I (Incomplete) will become a ZF. Students 
participating in military education programs, and in some corporate sponsored tuition plans, may have 
other deadlines or “I” grade stipulations that impact their enrollment and/or tuition reimbursement. 
These students are responsible for compliance with these third-party requirements. Once a student 
graduates, no further grade changes are allowed on the enrollment record. 
 
Repeated Courses 
Students must repeat a core course in which an F, WF, or ZF is earned. The student’s enrollment history 
will document both enrollments and grades, but only the higher grade will be used for GPA calculation. 
Students may repeat an elective course in which an F, WF, or ZF is earned. If a grade of B– or better is 
awarded for the repeated course, probation status may be lifted, and the F, WF, or ZF will not be a 
qualifier for future probation or dismissal. Records of progress are kept by the institution on both veteran 
and non-veteran students. 
 
University - Graduate Academic Honors: MA, Ed.S. 
A student who completes a graduate degree (including all required, elective, prerequisite, and transfer 
courses) while maintaining a minimum GPA of 3.950 receives Graduate Academic Honors. Accelerated 
sequential degrees are excluded from this designation. 
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Academic Warning, Probation and Dismissal: School of Education - MA, Ed.S.  
Graduate students are expected to maintain a minimum B grade average to remain in good academic 
standing. The graduate student has a responsibility to demonstrate the ability to complete graduate-level 
coursework, including the ability to write clearly and succinctly. If the student receives grades of C, ZF, 
WF, or NC (excluding courses numbered 5210) the following conditions prevail: 
 
Academic Warning 
A student who receives one grade of C is sent a notice of academic warning. 
 
Probation 
A student who receives one grade of Z, WF, or NC, or two grades of C is placed on probation. The 
student is deemed to be on probation as soon as the grade which results in probation is submitted. 
 
Students will receive formal written notice of probation by the Office of Academic Affairs in St. Louis. 
Students on probation are expected to limit their enrollment to 3 credit hours per term or 6 credit hours 
per semester.  Students on probation should consult with their advisors to address any academic 
problems or concerns. 
 
A student is removed from probationary status if he/she subsequently completes 6 credit hours of 
graduate coursework with a grade of B or better. 
 
Dismissal 
A student who receives a grade of C and a grade of ZF, WF, or NC; or two grades of ZF, WF, or NC; or 
three grades of C is automatically dismissed from the University. The student is deemed to be dismissed 
as soon as the grade which results in dismissal is submitted. Students will receive formal written notice 
from the Office of Academic Affairs in St. Louis. 
 
Students who are dismissed cannot enroll or attend classes unless and until they are reinstated or 
readmitted pursuant to relevant policies. Dismissal from a graduate program is dismissal from Webster 
University. 
 
The University also reserves the right to dismiss students who repeatedly withdraw from coursework and 
do not make satisfactory academic progress. 
 
Students can also be dismissed from the program for violations of United States criminal codes or 
University policy. 
 
Any conduct that is detrimental to the school and/or other students will result in the termination of educational 
benefits from the Veterans’ Administration - same as an F or NC for all cases involving G.P.A., academic warning, 
probation, and dismissal. All other grades are final and may not be changed. 
 
MA Ed.S. -G.P.A. 
A candidate must maintain an overall cumulative G.P.A. of 3.0 in all college-level coursework. 
 
School of Education MA 
Students who are not advanced to candidacy are not eligible to continue in their programs. 
 
After completing 9-12 credit hours within an MA major and before 21 credit hours, the student’s 
performance and program are evaluated to determine whether the student should be advanced to 
candidacy. (Transfer hours from other colleges and universities do not count in the eligibility for 
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candidacy hours.) Students who do not file their ATC paperwork on time will have a hold placed on their 
account and will not be allowed to register for subsequent terms until the paperwork has been filed and 
their ATC granted. 
 
While advancement to candidacy indicates that a student shows the requisite ability and interest to 
complete the program successfully, the degree candidate continues to receive advising and is evaluated 
routinely until all other program requirements have been met. 
 
It is the student’s responsibility to pick up an Advancement to Candidacy form from his or her advisor 
during registration once he or she has completed 9 credit hours of coursework. 
 
To be eligible for advancement, a student must meet the following criteria:  

 The student must have successfully completed 9 credit hours within a major. Courses taken 
before entry to the program and/or in-service courses cannot be counted toward advancement. 

 The student must have a current grade point average of at least 3.0 (B). 
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Missouri Educator Certification as a School Psychologist  
 
For Graduate Students Seeking Certification as a school psychologist, the Missouri Department of 
Elementary and Secondary Education (DESE) approves the Missouri teacher preparation/certification 
programs at Webster University. 
 
Professional Requirements 
The school psychologist, initial student services certificate, valid for a period of four (4) years from the 
effective date on the certificate will be issued to those persons meeting the following requirements: 

A. Completion of a specialist or equivalent degree with a major emphasis in school psychology from a 
university meeting approval of the Missouri Department of Elementary and Secondary Education; 

B. Recommendation for certification from the designated official of the university approved to train 
school psychologists by the Missouri Department of Elementary and Secondary Education; 

C. A minimum of sixty (60) semester hours of professional preparation at the graduate level with 
competencies demonstrated in all areas listed to the satisfaction of a university meeting approval 
of the Missouri Department of Elementary and Secondary Education. 

 
The School of Education Teacher Certification Coordinator 

Coordinator, Teacher Certification 
School of Education, WEBH 226B 
Webster University 
470 E. Lockwood Ave 
Saint Louis, MO 63119 
Phone: 314-968-7058 
 

Practice test and Praxis II School Psychologist test  
A practice version of a test similar to the PRAXIS series School Psychologist test (0401) is offered to 
students. The results of the practice test are used for advising and program planning. Students not doing 
well on the practice test will need additional, prescribed EPSY coursework before taking the Praxis II 
School Psychologist test. Students doing well on the practice test may later take the Praxis II School 
Psychologist test, a prerequisite for the year-long internship. (DESE has set a passing score of 157 on 
the Praxis II; the qualifying score for national certification is higher).  
 
According to the Educational Testing Service, the School Psychologist test (0401) is 35% data-based 
decision-making, 12% research-based academic practices, 16% research-based behavioral and mental 
health practices, 12% consultation and collaboration, 13% applied psychological foundations, 12% 
ethical, legal, and professional foundations. 
 
Please consult the Missouri DESE website for current information on the Praxis tests and test numbers 
for each area of specialization. Website:   http://dese.mo.gov/divteachqual/teached/praxis.htm 
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Academic Honesty And Plagiarism 
 
The Webster University School of Education faculty requires candidates to honor the principles of 
academic honesty.  Candidates are expected to practice academic honesty when they take tests, 
produce homework, or create original work. 
 
Academic Honesty Policy 
The University is committed to high standards of academic conduct and integrity. Students will be held 
responsible for violations of academic honesty. 

Definitions of Academic Dishonesty 
Academic dishonesty includes the following and any other forms of academic dishonesty: 

Cheating —Using or attempting to use crib sheets, electronic sources, stolen exams, unauthorized 
study aids in an academic assignment, or copying or colluding with a fellow student in an effort to 
improve one’s grade. 

Fabrication —Falsifying, inventing, or misstating any data, information, or citation in an academic 
assignment, field experience, academic credentials, job application or placement file. 

Plagiarism —Using the works (i.e. words, images, other materials) of another person as one’s own 
words without proper citation in any academic assignment. This includes submission (in whole or in 
part) of any work purchased or downloaded from a Web site or an Internet paper clearinghouse. 

Facilitating Academic Dishonesty —Assisting or attempting to assist any person to commit any act of 
academic misconduct, such as allowing someone to copy a paper or test answers. 

Disciplinary Actions 
In most cases, the instructor will address issues of academic dishonesty within the confines of the 
student’s course. The instructor may decide an appropriate consequence, including the following 
options: a written warning; the assignment of a written research project about the nature of plagiarism 
and academic honesty; a reduced grade or partial credit on the assignment; requiring the student to 
repeat the assignment; or issuing a failing grade to the student of the course. 

If a candidate receives an unsatisfactory grade (C, F) in a course as a result of academic dishonesty, 
existing academic policies may lead to probation or dismissal. 

In extreme cases, a dishonesty violation may warrant consideration for dismissal, suspension, or other 
disciplinary action. These disciplinary actions require a formal judicial process as outlined in the Graduate 
Student Handbook. 

Tips for Avoiding Plagiarism 
Candidates must avoid plagiarism by following the guidelines set forth in the American Psychological 
Association (APA) Style Guide, available at academic bookstores.  For a sample of APA citation guidelines 
please visit www.apastyle.org. 
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ADA Policy 
 
Webster University considers employment, admission, financial aid, program, and activity applications 
without regard to race, sex, sexual orientation, color, creed, age, ethnic or national origin, or 
nondisqualifying disability. Grievances should be pursued according to the Student Grievance Policy and 
Procedure. 
 
Webster is committed to providing admitted students with the services they need in order to: 

 have access to information and the opportunity to benefit from University programs equal to that 
enjoyed by students without disabilities; 

 function in the University’s educational mainstream. 
 
To be eligible for Webster University's special services, students must: 

  be enrolled at Webster University; 
  have a documented disability. 

 
Webster has charged the Academic Resource Center (ARC) director with providing or helping enrolled 
students with disabilities obtain the services needed to meet the goals of equal access and opportunity.  
 
These may include: 

  modifications, substitution, or waivers of nonessential program requirements; 
  classroom and testing accommodations; 
  auxiliary aids, such as sign interpreters, note takers, and taped books. 

 
Webster does not provide the extensive medical and psychological testing needed to document a 
disabling condition. On receipt of enrolled student request or faculty referral, however, the ARC director 
screens students for disabling conditions. 
 
When appropriate, students are given names of several agencies and persons who perform the in-depth 
assessment required for the diagnosis and formal documentation of a disability. 
 
To be eligible for a special services evaluation, students must file a request with the ARC director and 
provide documentation of their disabling condition(s). 
 
Decisions regarding student eligibility for program modifications are reached through student–academic 
advisor–ARC director–department chair consultation. Decisions about student needs for classroom 
modifications and auxiliary aids are reached through joint student–ARC director assessment of program 
requirements, student classroom performance, and student documentation data. 
 
When so directed by the student, the ARC sends notification forms to the student’s academic advisor and 
instructors. These forms describe the student’s strengths and weaknesses and list the special services 
that may be needed to afford the student equal access to information and equal opportunity for success. 
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Admission Requirements 
for the 

Ed.S. Applied Educational Psychology: School Psychology 
 
Prerequisites 
Master’s degree in applied educational psychology or closely related field such as educational 
psychology, clinical psychology, counseling psychology, school counseling, or special education. 
(Preference is given to Webster University Applied Educational Psychology graduates). 
 
Successful completion of these prerequisites:  
Graduate level study of these areas: statistics, research, counseling, assessment, developmental 
psychology, behavior management, educational psychology, and practicum. Successful completion of at 
least one of the following: Intercultural Communications, Resilience and Self Concept Development  
 
(Three courses of these prerequisite areas of graduate study may be taken as Ed.S. electives in the first 
year of the post-master’s program). 
 
 
Required Credentials 
The applicant will submit the following: 
A Master of Arts in Applied Educational Psychology or a master’s degree in a closely related field.  
 
Evidence of superior academic ability at the graduate level. 
 
Official transcripts of previous undergraduate and graduate coursework. 
 
A current resume.  
 
Two essays (800-1200 words each); these essays may refer to the applicant’s resume and transcripts.  
In the essays please cite references using APA style. 
  
1. Submit an essay that reflects on your academic experiences and professional growth during your 

master’s degree program and how these will prepare you for becoming a school psychologist. What 
do you hope to gain from the Ed.S. in Applied Educational Psychology: School Psychology? 

2. Submit an essay about student diversity in development and learning. Demonstrate that you have 
acquired an understanding of individual differences and the sensitivity and skills needed to work with 
individuals of diverse characteristics.  

Three letters of recommendation from faculty and/or associates. 
 
An entry interview. 
 
Provisional acceptance 
Applicants may be provisionally accepted every term if they provide evidence of satisfactorily meeting 
these requirements: a Master of Arts in Applied Educational Psychology or a master’s degree in a closely 
related field; evidence of superior academic ability at the graduate level; official transcripts of previous 
undergraduate and graduate coursework; a current resume; professional knowledge, skills, and 
dispositions demonstrated in two admissions essays (800-1200 words each). 
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Full acceptance 
Applicants may be fully accepted to the Ed.S. in Applied Educational Psychology: School Psychology by 
the Ed.S. Admissions Committee once a year, every year on January 7. To be fully accepted students 
need to submit a complete application by December 1. Provisionally accepted applicants may need to 
meet these additional requirements: continuing evidence of superior academic ability at the graduate 
level; evidence of successful completion of prerequisites; three letters of recommendation from faculty 
and/or associates; an entry interview. 
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Assessment Plans for Ed.S. in Applied Educational Psychology: School Psychology 
 

Table 3a: 
Assessment Plans Aligned with DESE and ISPA Standards  

ISPA DESE Webster University 
International School Psychology Association (ISPA) 
Standards for Accrediting Professional Training 
Programs in School Psychology 

Missouri Department of 
Elementary and Secondary 
Education (DESE) Certification 
Requirements for School 
Psychologist:  
Competencies 
 

Applied Educational Psychology: 
School Psychology Assessments 

Goal 1 – Core Knowledge in Psychology and 
Education 
School psychology programs rely on core 
knowledge that encompasses the following content 
domains in general psychology: developmental 
psychology, psychology of learning and cognition, 
educational psychology, psychology of personality, 
social psychology, experimental psychology, and 
biological psychology. Programs also promote an 
understanding of educational curriculum, instruction 
and related educational contexts. School 
psychologists can be expected to display the 
acquisition of this core knowledge together with its 
applications. 
Standards: 
a. Standard 1.1 - Learning and Instruction 
School psychologists are expected to display 
knowledge of theory and research on learning and 
other developmental processes together with 
instruction. In addition, they are expected to be 
able to apply this knowledge in various ways to help 
enhance learning and development in children and 
youth.  
 
 
 
 
 
 
 
 
b. Standard 1.2 - Social and Adaptive Skill 
Development 
School psychologists are expected to display 
knowledge of scholarship on the development of 
social and other adaptive life skills. In addition, they 
are expected to be able to apply this knowledge in 
various ways to help enhance social and adaptive 
skill development in children and youth. School 
psychologists, working collaboratively with others, 
consider students’ strengths, weaknesses, needs, 
and resources in developing, implementing, and 
evaluating social and adaptive skill interventions for 
them. Programs may emphasize behavioral, 
affective, adaptive, social, and/or vocational goals. 
 
 

Core Knowledge 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Effective Instruction and 
Development of 
Cognitive/Academic Skills:  
Develop appropriate cognitive 
and academic goals, implement 
interventions to achieve these 
goals, and evaluate the 
effectiveness of interventions. 
 
 
 
 
 
 
 
4.Socialization and Development 
of Life Competencies:  
Uses knowledge of human 
development to develop 
appropriate behavioral, affective, 
adaptive, and social goals for 
students, implements 
interventions to achieve these 
goals, and evaluates the 
effectiveness of instruction. This 
may be accomplished through 
consultation, behavior 
analysis/intervention, counseling, 
or other interventions. 
 
 
5.Student Diversity in 

Core Knowledge 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
a) School Psychology Portfolio  - 
Effective Instruction and 
Development of 
Cognitive/Academic Skills 
b) Practice School Psychologist 
test  
c) Advanced Graduate Certificate 
project in the Assessment of 
Learning and Cognitive 
Development 
d) School Psychologist test  
PRAXIS series School 
Psychologist test (0401)  
e) Comprehensive Case in EPSY 
6500 Seminar in School 
Psychology: Internship 
 
 
 
a) School Psychology Portfolio - 
Socialization and Development of 
Life Competencies 
b) Practice PRAXIS School 
Psychologist test  
c) PRAXIS series School 
Psychologist test (0401)  
d) Comprehensive Case in EPSY 
6500 Seminar in School 
Psychology: Internship 
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c. Standard 1.3 – Individual Differences 
School psychologists are expected to display 
knowledge of theory and research on individual 
differences together with the potential influences of 
medical, genetic, racial-ethnic, social, cultural, 
religious, socioeconomic, gender, linguistic, and 
experiential qualities as well as personal choices on 
development. School psychologists display this 
knowledge in their work associated with assessment 
and intervention, including an ability to work 
effectively with persons from diverse backgrounds. 
 
 
 
 
 
 
 
 
 
 
 
 
d. Prevention, Crisis Intervention, and Mental 
Health Promotion 

 
Standard 1.4 - Prevention, Crisis Intervention, and 
Mental Health Promotion 
School psychologists are expected to display 
knowledge of theory and research on normal and 
abnormal mental, social, and emotional 
development, including conditions that promote, 
prevent, and help overcome child and adolescent 
psychopathology. School psychologists, working 
collaboratively with others, provide or contribute to 
prevention and intervention programs intended to 
promote students’ mental and physical well being. 

Development and Learning:  
Demonstrates sensitivity and 
skills needed to work with 
individuals of diverse 
characteristics. 
Implements strategies selected 
and/or adapted based on 
individual characteristics, 
strengths, and needs. 
 
 
 
 
 
 
 
 
 
 
 
 
 
7. Prevention, Crisis Intervention, 
and Mental Health Services: 
Demonstrates understanding of 
human development and 
psychopathology, and how 
prevention and intervention 
programs promote the mental 
health and physical well-being of 
students. 
 

a) EPSY 5350 Intercultural  
Communications: Intercultural 
Reflection: Oral Presentation and 
Paper Key Assessments – cultural 
understanding and dispositions 
Or 
EPSY 5150 Resilience and Self-
Concept Development  
Key Assessments –  
Application project cultural 
understanding and dispositions 
b) Ed.S.  admissions essay or 
final reflections 
c) School Psychology Portfolio: 
Student Diversity in Development 
and Learning 
d) Practice School Psychologist 
test  
e) PRAXIS series School 
Psychologist test (0401)  
f) Comprehensive Case in EPSY 
6500 Seminar in School 
Psychology: Internship 
 
 
a) EPSY 5971 Models of Behavior 
Management 
Competence with Concepts OR  
EPSY 5952 Children, Culture and 
Violence 
Competence with Concepts 
b) School Psychology Portfolio: 
Prevention, Crisis Intervention, 
and Mental Health Services 
c) Practice School Psychologist 
test  
d) PRAXIS series School 
Psychologist test (0401)  
 

Goal 2 - Professional Practice Preparation 
School psychology programs rely on theory and 
research together with practicum and internship 
experiences to promote the acquisition of various 
assessment and intervention methods. Assessment 
methods that provide information on children’s 
cognitive, academic, and affective qualities are 
highly important. Knowledge of interventions that 
rely on behavioral, educational, affective, social, 
and consultation methods are highly important. The 
prevention of problems and promotion of health 
form core activities of school psychologists. 
Standards:- 
a. Standard 2.1 - School and Systems Organization, 
Policy Development and Implementation 
School psychologists are expected to display 
knowledge of schools and other settings as social 
and administrative systems and to work with 
individuals and groups to facilitate policies and 
practices that create and maintain safe, caring, and 
supportive learning environments for children and 
others. 

Professional Practice 
 
 
 
 
 
 
 
 
 
 
 
 
6.School and Systems Structure, 
Organization, and Climate 
(school-wide practices):  
Demonstrates knowledge and 
understanding of general 
education, special education, and 
other educational settings as 
systems. 
 

Professional Practice 
 
 
 
 
 
 
 
 
 
 
 
 
a) School Psychology Portfolio 
School and Systems Structure, 
Organization, and Climate 
(school-wide practices) 
b) Practice  School Psychologist 
test  
c) PRAXIS series School 
Psychologist test (0401)  
e) Internship evaluation 
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b. Standard 2.2 – Home-School-Community 
Collaboration 
School psychologists are expected to display 
knowledge of the influences of various family 
conditions on student development as well as 
methods to enhance family involvement in 
promoting students’ academic and psychological 
development. School psychologists work effectively 
with families, educators, and others in the 
community to promote and provide comprehensive 
coordinated services to children and families. 

 
 
 
8.Home/School/Community 
Collaboration: Demonstrates an 
understanding of family systems 
and how these influence student 
development, learning, and 
behavior. 
 

 
 
 
 
 
 
a) School Psychology Portfolio - 
Home/School/Community 
Collaboration 
b) Practice School Psychologist 
test  
c) PRAXIS series School 
Psychologist test (0401)  
 

Goal 3 – Professional Skills and Abilities in 
Assessment and Interventions 
School psychology programs rely on theory, 
research, and other forms of scholarship together 
with practicum and internship experiences to 
promote the development of diagnostic and other 
decision-making skills important to the accurate 
description of behavior and other personal qualities 
(Cunningham & Oakland, 1998; Oakland & 
Cunningham, 1997). This includes the use of 
assessment techniques together with problem-
solving and analytical skills. School psychology 
programs also promote the development of abilities 
and skills associated with the successful 
implementation of intervention efforts at the 
individual, group, and systems levels. 
Standards: 
a. Standard 3.1 - Data Based Decision Making and 
Accountability 
School psychologists are expected to display data-
based skills in using formal and informal assessment 
methods in their decision-making and when 
accounting for the quality of their practice. They are 
knowledgeable of various models and methods of 
assessment that yield information useful in 
clarifying problems, identifying strengths and 
weaknesses as well as needs, and in measuring 
progress toward stated goals. School psychologists 
use data-based models and methods as part of a 
systematic process to collect and evaluate 
information, translate information into defensible 
decisions that impact services, and evaluate the 
outcomes of services. 
 
 
b. Standard 3.2 – Technology 
School psychologists are expected to display 
knowledge of relevant information sources and 
technology and to access, evaluate, and utilize 
information sources and technology in ways that 
safeguard or enhance the quality of school 
psychology services. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Data Based Decision Making 
and Accountability:  
Use models and methods of 
assessment as part of a 
systematic process to collect data 
and translate assessment results 
into decisions about service 
delivery. 
 
 
 
 
 
 
 
 
 
 
11. Information and Technology: 
(note: this domain was deleted 
by NASP in 2010) 
Demonstrates an understanding 
of information sources and 
technology relevant to their work. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
a) EPSY 5800 Applied Research 
Understand, apply, and conduct 
educational research:  Prepare 
and present a proposal for a 
research study 
(or research course grade) 
b) School Psychology Portfolio – 
Data-Based Decision-Making  
c) Practice School Psychologist 
test  
d) PRAXIS series School 
Psychologist test (0401)  
e) Advanced Graduate Certificate 
project in the Assessment of 
Learning and Cognitive 
Development 
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Goal 4 - Interpersonal Skills 
School psychology programs rely on theory and 
research together with practicum and internship 
experiences to promote sensitivity to school, family, 
and other contextual settings that influence growth 
and development (Cunningham & Oakland, 1998; 
Oakland & Cunningham, 1997). The programs also 
promote the abilities, skills, and attitudes needed to 
work effectively in various contexts and with both 
professionals and the public. Therefore, the 
promotion of leadership, collaboration, and other 
interpersonal skills needed for this work forms a 
special focus of their preparation.  
Standard:- 
a. Standard 4.1 - Consultation and Collaboration 
School psychologists are expected to display 
knowledge and suitable applications of behavioral, 
mental health, collaborative, and other consultation 
models. School psychologists collaborate with 
others during assessing, planning, decision-making, 
and evaluation processes at the individual, group, 
and systems level.  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.Interpersonal Collaboration and 
Consultation: Use consultation 
models and methods in 
collaboration with others at the 
individual, group, and system 
levels. 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
a) School Psychology Portfolio - 
Collaboration and Consultation 
b) EPSY 5350 Intercultural 
Communications or EPSY 5150 
Resilience and Self-Concept 
Development 
c) Practice School Psychologist 
test  
d) PRAXIS series School 
Psychologist test (0401)  
e) Internship evaluation 

Goal 5 - Research Methods and Statistical Skills 
School psychology programs rely on theory and 
research together with practicum and internship 
experiences to promote understanding and use of 
research and evaluation methods important to 
quantitative and qualitative research and evaluation 
activities (Cunningham & Oakland, 1998; Oakland & 
Cunningham, 1997). School psychologists are 
expected to be reflective consumers of and 
contributors to professional scholarship. 
Standard:- 
a. Standard 5.1- Research and Program Evaluation 
School psychologists are expected to display 
knowledge of research designs, statistics, and 
evaluation methods as well as to evaluate research 
and other forms of scholarship and translate them 
into practice. Their knowledge is sufficient to plan 
and conduct research and program evaluations. 
 

9.Research and Program 
Evaluation: Demonstrates an 
understanding of research, 
statistics, and program evaluation 
methods. 
 

a) EPSY 5800 Applied Research 
Understand, apply, and conduct 
educational research:  Prepare 
and present a proposal for a 
research study (or research 
course grade) 
b) School Psychology Portfolio – 
research and statistics 
c) Practice School Psychologist 
test  
d) PRAXIS series School 
Psychologist test (0401)  
e) Advanced Graduate Certificate 
project in the Assessment of 
Learning and Cognitive 
Development 
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Goal 6 - Knowledge of Ethics and Establishment 
of Professional Values 
School psychology programs promote knowledge, 
attitudes, and behaviors important to professional 
standards, ethical principles and values, and laws. 
The basic values of school psychologists are 
represented in its history together with ethical 
standards governing research and practice. These 
sources, together with the legal bases for service, 
are instrumental in the socialization of school 
psychologists. The ISPA Code of Ethics (Oakland, 
Goldman & Bischoff, 1997) together with other 
nationally and regionally approved codes of ethics 
can serve as guides for this purpose.  
Standard:- 
a. Standard 6.1 - School Psychology Practice and 
Development 
School psychologists are expected to display 
knowledge of the national and international history 
and foundations of psychology and school 
psychology together with ethical and other 
professional and legal standards governing their 
services. School psychologists practice in ways that 
are consistent with applicable standards, are 
involved in their profession through membership 
and leadership, have the knowledge and skills 
needed as a basis for career-long professional 
development, and engage in continued professional 
development.  
 

10. School Psychology Practice 
and Professional Development:  
Demonstrates knowledge of the 
history, foundations, ethical, and 
legal standards of professional 
school psychology. 
 

a) EPSY 6500 Seminar in School 
Psychology: Professional School 
Psychology course grade 
b) School Psychology Portfolio - 
School Psychology Practice and 
Professional Development 
c) Practice School Psychologist 
test  
d) PRAXIS series School 
Psychologist test (0401)  
e) Comprehensive Case in 
Seminar in School Psychology: 
Internship 
 

School of Education dispositions 
Students need to demonstrate competencies in the 
School of Education’s dispositions. Candidates who 
complete the program are prepared to be school 
psychologists who have the knowledge and ability 
to promote the success of all students by 
1) understanding and respecting themselves, 
2) understanding and respecting others, and 
3) understanding and respecting professional 
communities.  

 a) EPSY 6500 Seminar in School 
Psychology: Professional School 
Psychology course grade 
b) School Psychology Portfolio - 
School Psychology Practice and 
Professional Development 
c) Final Reflections or Ed.S. 
admissions essay 
d) EPSY 5350 Intercultural 
Communications: Intercultural 
Reflection: Oral Presentation and 
Paper  
e) Practice PRAXIS School 
Psychologist test  
f) PRAXIS series School 
Psychologist test (0401)  
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Table 3b: 

Assessment Plans Aligned with National Association for NCATE Standards  
Name of Assessment  Type or Form of Assessment  When the Assessment Is 

Administered  
Assessment #1: (Required) -  
CONTENT KNOWLEDGE: This must be a 
state or national school psychology 
credentialing exam. If your state does not 
require a school psychology credentialing 
exam, then the Praxis II in School 
Psychology must be required. Indicate the 
name of the test:  

PRAXIS series School Psychologist Test 
(0401) 

Spring semester before internship year 

Assessment #2: (Required) - Program or 
course-embedded assessment of candidate 
knowledge. This might consist of a 
comprehensive examination, an oral or 
qualifying exam, an exam embedded in one 
or more courses that all candidates 
complete, and/or grades for courses in 
which NASP Standards 2.1-2.11 are 
addressed. Programs may use a combination 
of program or course-embedded content 
assessment methods. 

Practice examination in School Psychology  
 
 
Applied research or other research course 
grade 

After master’s degree at beginning of 
education specialist  program 
 
Master’s degree 

CONTENT KNOWLEDGE:  
Assessment #3: (Required) -  
PROFESSIONAL KNOWLEDGE, SKILLS, AND 
DISPOSITIONS:  
Assessment in practica that demonstrates 
candidates can effectively plan the 
professional responsibilities required of a 
school psychologist.  
    (2)Identify assessment by title used in the 
program; refer to Section IV for further 
information on appropriate assessment to 
include.  
    (3)Identify the type of assessment (e.g., 
essay, case study, project, comprehensive 
exam, reflection, state licensure test, 
portfolio).  
    (4)Indicate the point in the program 
when the assessment is administered (e.g., 
admission to the program, admission to 
student teaching/internship, required 
courses [specify course titles and numbers], 
or completion of the program).    

EPSY 5350 Intercultural  
Communications: Intercultural Reflection: 
Oral Presentation and Paper Key 
Assessments – cultural understanding and 
dispositions 
Or 
EPSY 5150 Resilience and Self-Concept 
Development  
Key Assessments –  
Application project cultural understanding 
and dispositions 
 
Prevention, Crisis Intervention, Mental 
Health Promotion 
EPSY 5971 Models of Behavior Management 
Competence with Concepts  
OR  
EPSY 5952 Children, Culture and Violence 
Competence with Concepts 
 
Dispositions and professional ethics: EPSY 
6500 Seminar in School Psychology: 
Professional School Psychology course grade 
 
EPSY 6100: Practicum in Data-Based 
Decision-Making: Research and Program 
Evaluation  
Program Evaluation Report 
EPSY 6100: Practicum in Data-Based 
Decision-Making: Applied Statistics  
Test of statistical knowledge 
EPSY 6100: Practicum in Data-Based 
Decision-Making: Advanced 
Psychoeducational Assessment and 
Intervention  
Psychoeducational reports 
EPSY 6100: Practicum in Data-Based   
Decision-Making: Consultation and  
Applied Field Research  
Consultation report 
 

During EPSY 5150 or EPSY 5350 
 
 
 
 
 
 
 
 
 
 
 
During EPSY 5971 or EPSY 5952 
 
 
 
 
 
 
 
EPSY 6500 
 
 
All of these knowledge and skills 
assessments administered during EPSY 6100 
Practicum in Data-Based Decision-Making 
courses 
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Assessment #4: (Required) -  
PEDAGOGICAL AND PROFESSIONAL 
KNOWLEDGE, SKILLS, AND DISPOSITIONS: 
INTERN EVALUATIONS BY FIELD 
SUPERVISORS. Assessment that 
demonstrates candidates' knowledge, skills, 
and professional work 
characteristics/dispositions are applied 
effectively in practice during internship.  

Internship evaluation Midterm and at end of internship experience 

Assessment #5: (Required) -  
PEDAGOGICAL AND PROFESSIONAL 
KNOWLEDGE, SKILLS, AND DISPOSITIONS:  
COMPREHENSIVE, PERFORMANCE-BASED  
ASSESSMENT OF CANDIDATE ABILITIES 
EVALUATED BY FACULTY DURING 
INTERNSHIP.  
Assessment that demonstrates candidates' 
knowledge, skills, and dispositions are 
applied effectively in practice.  

School Psychology Portfolio – summative 
evaluation by faculty 
Data-Based Decision-Making; Consultation & 
Collaboration; Development of Cognitive / 
Academic Skills; Socialization & Development 
of Life Skills; Student Diversity in 
Development and Learning; School and 
Systems Organization and Climate; 
Prevention, Crisis Intervention, and Mental 
Health; Home/ School/ Community 
Collaboration; Research and Program 
Evaluation;  School Psychology                                              
Practice and Development; Information 
Technology 

School Psychology Portfolio – summative 
evaluation during internship year 

Assessment #6: (Required) -  
EFFECTS ON STUDENT LEARNING 
ENVIRONMENTS AND/OR LEARNING: 
Assessment that demonstrates that 
candidates are able to integrate domains of 
knowledge and apply professional skills in 
delivering a comprehensive range of services  
evidenced by measurable positive impact on 
children, youth, families, and other 
consumers. NOTE: You need not have a 
separate assessment of this area if it is 
addressed by assessment 5. Simply refer to 
the particular assessment(s) and aggregate 
the relevant data (e.g., particular items or 
sections of an assessment)  

Comprehensive Case in Seminar in EPSY 
6500 School Psychology Internship 

Spring of Internship year 

Assessment #7: (Optional) -  
Additional assessment that addresses NASP 
Domains. Examples of assessments include 
comprehensive or qualifying exams, exit 
surveys, alumni and/or employer follow- 
ups, theses, case studies, simulations, or 
similar measures.  
 

EPSY 6000 Advanced Graduate Certificate 
Project  

At the end of the AGC in Assessment of 
Learning and Cognitive Development 

Assessment #8: (Optional) -  
Additional assessment that addresses NASP 
Domains. Examples of assessments include 
comprehensive or qualifying exams, exit 
surveys, alumni and/or employer follow- 
ups, theses, case studies, simulations, or 
similar measures.  
 

Professional presentation at conference At conference 
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VIII. FIELD EXPERIENCES, PRACTICA, AND INTERNSHIPS 
 

Communicating Professional Behavior 
 
School psychology candidates, while they fulfill the roles and responsibilities of college candidates, are 
frequently called upon, by virtue of their career choice, to assume the roles and responsibilities of school 
psychologists. As future professionals, they are held to a higher standard of behavior than are many of 
their university peers. In the spirit of the School of Education Dispositions, candidates are expected to 
communicate their professionalism through their dress, the ways in which they use language, and 
through their behavior in school settings. 
 
Professional Dress 
School dress codes (official and unofficial) vary from school to school.  It is important to remember that 
every time a pre-service school psychologist enters a school he is representing not only Webster 
University, but also himself as a potential employee. Regardless of a field student’s personal sense of 
fashion or taste, it is critical that he/she wear clothing that communicates professionalism. Specifically, 
candidates should not wear revealing clothing including cropped shirts, tank tops, halter-tops, or shorts. 
Candidates should also not wear “message” clothing. Candidates should plan to dress in “business 
casual” shirts, slacks or skirts/dresses. 
 
Professional Language 
When in contact with school personnel it is important to communicate professionally, through both oral 
and written language. Candidates should moderate the volume of their voices when moving through 
hallways and passing by classrooms.  Candidates should never use profanity in a school environment. 
They should silence their cell phones while in classrooms. They should be sensitive when having 
personal conversations with peers. In written communication, candidates should carefully proof read all 
communication with school personnel or parents. They should also consider establishing a separate 
email account for professional use, especially if their usernames are provocative or overly casual. For 
example, hotmama@ yahoo .com does not support a professional image. Candidates should likewise be 
sure that their Facebook page is appropriate. 
 
Professional Behavior 
Professional behavior encompasses such a wide range of qualities; it is impossible to definitively define it 
here. However, it is critical that pre-service school psychologists think carefully about their behavior in 
schools. They should be well prepared for any consulting, mentoring, or assessment opportunity. They 
should demonstrate knowledge of their subject matter.   They should exhibit respect for diversity when 
working with students, teachers, and parents and should demonstrate sensitivity to individuals with 
special needs. Candidates should be responsive, respectful and responsible as they contribute to learning 
environments. 
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Practicum Courses 
 
School psychology preparation includes a planned program of field experiences, practicum courses, and 
a year-long internship. Each year of the program provides students with increasingly complex 
professional responsibilities.  
 
Practicum in Educational Psychology (1-6 credits). 
After exploring the educational, intellectual, social, and emotional needs of children and youth, students 
enrolled in this practicum course will apply their knowledge of educational psychology. Students will 
work with children and youth on a regularly scheduled basis in a school or other educational community 
setting.  
 
Practicum in Data-Based Decision-Making: Applied Statistics (1-2 credits). 
This practicum is designed to provide school psychology-based applications of graduate-level courses in 
statistics. 

 
Practicum in Data-Based Decision-Making: Mental Health Services (1-2 credits). 
This practicum is connected with courses that focus on school-related behavioral interventions and 
mental health programs designed to develop social and life skills in children. This practicum is connected 
with EPSY 5971 Models and Strategies of Behavior Management, a course that focuses on behavioral 
interventions and mental health programs designed to develop social and life skills in children, EPSY 
5952, a course that studies prevention programs and conflict resolution curricula in order to promote 
peaceful classrooms and schools, and EPSY 5290 Family Counseling, a course that explores educational 
applications of theories and principles of family counseling.  

 
Practicum in Data-Based Decision-Making: Advanced Psychoeducational Assessment and Interventions 
(1-2 credits). 
This practicum is designed to provide experience administering and interpreting psychoeducational tests. 
The practicum may be connected with various psychoeducational assessment courses such as EPSY 
5930, EPSY 5991, and SPED 5360.  

 
Practicum in Data-Based Decision-Making: Consultation and Applied Field Research (1 credit). 
This practicum is designed to provide experience with a consultative problem-solving process.  This 
practicum is connected with applied field research and consultation at the student’s own workplace or 
practicum placement. Students have opportunities for planning, implementing, and evaluating projects 
related to school-based concerns. 
 
CRIMINAL RECORDS CHECK & TB SCREENING 
School districts are requesting that Practicum students and School Psychology Interns have a 
current child abuse and criminal records check, fingerprint clearance and TB test on file before making 
school placements. Students will apply for Substitute Certification through DESE to meet these 
requirements. Most districts will not even begin the request process without clearance. Begin the 
application process 6 weeks before Practicum applications to insure completion before the 
application deadline. If you miss the application deadline, your placement will be delayed until the 
following semester. Screenings are to be submitted with the practicum and apprentice teaching 
applications.  
 
Be aware that “The state board of education may refuse to issue or may revoke a certificate of license to 
teach upon conviction of a felony or crime involving moral turpitude by any certificate holder including 
such person employed by a nonpublic school. The issuance of a certificate of license to teach to an 
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individual who has been convicted of a felony or crime involving moral turpitude shall be issued only 
upon motion of the state board of education adopted by a unanimous affirmative vote of those members 
present and voting.” (The Public School Laws of Missouri, 168.071, paragraph 2) 
 
In line with these state laws Webster University requires that each applicant for a practicum placement 
sign a statement of understanding that the information from the screenings will be shared with school 
districts.  
 
Family Care and Safety Registry 
Online registration may be completed at www.dhss.mo.gov/fcsr, using the “Register Online” link. 
Payment is made by credit card, and you will be charged a nonrefundable registration fee plus an 
additional processing fee. 
 
On the registration form under “Section A; Worker Type,” check the “Voluntary Registrant” box.  
 
You should receive written notification of your clearance that needs to be uploaded with your 
application. 
 
You will be notified in writing each time someone requests information about you from the Registry. 
 This notification will contain the name and address of the organization making the request and the 
background information released. 
 
TB - (TINE, PPD) Tests 
This test must be dated within 12 months of the time that you will be in the school. (Generally after 
January 1 for fall placements and after July 1 for spring placements). This may be obtained at your 
personal doctor, Webster University Health Services (314-968-6922), walk-in clinics, urgent care or other 
community health agencies for a nominal fee.  Remember that the Tine tests involve 2 visits, the 
first visit to administer the test and the second visit 3 days later to read the test.  
 
DESE Substitute Certification Application 
The State of Missouri has moved to an electronic only application process for educators. All students 
must now begin the process by applying for certification as a substitute teacher before practicum.  
Applying for substitute certification online requires that you: 

 
_____ Complete the online application  
_____ Submit a transcript to DESE showing at least 60 hours of college level coursework 
_____ Be fingerprinted through L-1 instructions below and on DESE site 

 
Online Application 
A step-by-step walk-through is available at dese.mo.gov.  
From the DESE homepage, select “Educator Quality” from the top bar then select “DESE Web 
Applications” in the left hand side bar. You will need to select “Register” to create a user name and 
password. When filling out the user information, please be sure to use only appropriate email 
addresses. 
 
Once you have created your used ID, log in. Under “User Information”, locate “” and select “Educator 
Certification System – Request Educator Access”. 
Click “submit” and a pop-up window should indicate that your request has been submitted. Click “Close” 
and you should be re-directed to the main menu. If you are not redirected, return to the DESE home 
page and log in again. From the main menu (“User Applications”) locate  “Office of Educator Quality” 
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and select “Substitute Cert” under “#3, New Applications”. Do not select Initial Professional. Follow the 
instructions to set up your user profile. Once you have completed your profile, an educator ID will be 
generated and will be located in the header of the application.  This number should be written down 
somewhere safe along with your login for the system. 
 
Transcripts 
You will be applying as a “content substitute” (someone with 60 or more credit hours). This means 
that you must submit college transcripts for at least 60 credit hours worth of work directly to DESE. If 
those 60 hours were completed at Webster, please contact the Registrar’s Office (Loretto Hall 63, phone: 
314-968-7450, email: registraroffice@webster.edu) to have your transcripts sent. Transcripts should be 
mailed to: 
      

DESE 
Attn: Certification  
PO Box 480 
Jefferson City, MO 65102  

 
Please include, or have included, on your transcripts your social security number or educator ID (see 
above) and the words “Sub. Cert.”. 
 
Fingerprints 
For the fingerprinting information and directions go to the DESE website  

dese.mo.gov/eq/cert/eq-cert-fingerprint-background.htm 
Webster University does not have a school code.  Use 2301 as the code. 
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IX. Dispositions and Ethical Guidelines 
 
Dispositions are “the values, commitments, and professional ethics that influence behaviors toward 
students, families, colleagues, and communities and affect student learning, motivation, and 
development as well as the educator’s own professional growth.” (NCATE, Professional Standards, p.53). 
Students need to demonstrate competencies in the School of Education’s dispositions. Candidates who 
complete the program are prepared to be school psychologists who have the knowledge and ability to 
promote the success of all students by 1) understanding and respecting themselves, 2) understanding 
and respecting others, and 3) understanding and respecting professional communities.  
 
“Effective interpersonal skills and the ability to work constructively and collaboratively with diverse 
individuals and agencies are indispensable for school psychologists.” (Quote from page 15 of School 
Psychology: A Blueprint for Training and Practice III). Many of the courses and experiences in the 
program provide opportunities for intercultural understanding, collaboration, consultation, and the 
development of strong interpersonal skills.  
 
School psychology candidates must have knowledge of professional ethics and follow the ethical 
guidelines of the National Association of School Psychologists, the American Psychological Association, 
and the International School Psychology Association. In the handbook appendix is the National 
Association of School Psychologists Principles for Professional Ethics (2010). The International School 
Psychology Code of Ethics (2011) is presented here. 
 
 

International School Psychology Association Code of Ethics 
January 24, 2011 

 
Every profession is expected to have uniform and recognized principles and standards that serve the 
needs of the profession, clients, educators, legal bodies, and institutions. This Code of Ethics describes 
the ethical principles and standards of conduct of the International School Psychology Association 
(ISPA). 
 
General Purposes Of An Ethics Code 
Reciprocal relationships exist between society and school psychology. Society provides resources to the 
specialty of school psychology that allow it to function effectively as a profession. These resources 
include and are not limited to its ability to select those who aspire to become school psychologists, to 
prepare them academically and professionally, to conduct research that fosters good practices, to 
credential school psychologists, to fund school psychology services, and to foster the creation of the 
specialty of school psychology in other ways. In turn, society expects school psychologists to provide 
quality services to individuals and society through their teaching, research, and service. The ethical 
principles and standards of conduct discussed below constitute a statement to society of the professional 
behavior expected of school psychologists who are ISPA members. 
 
The formation and adoption of a code of ethics is needed as professional organizations mature. While 
the development of an international code of ethics is particularly difficult in light of national, cultural, and 
political differences, there are numerous similarities in standards within the specialty of school 
psychology. Acceptable standards governing professional behavior span geographic and national 
boundaries. This ethics code endeavors to capture and highlight these commonalities. Nonetheless, the 
translation and manifestation of ethical principles and standards important to this code may vary 
somewhat between countries as a reflection of each country’s norms, values, traditions, and laws. 
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Ethical standards also may differ between professions. 
 
This code is not intended to supersede codes governing ethical and professional behaviors adopted 
nationally, by other organizations with which school psychologists may affiliate, or by educational 
authorities. When codes of ethics differ, members should seek to resolve such differences by attempting 
to clarify the ethical principle or standard from the respective organizations and by working to resolve 
the difference through changes in the codes whenever possible. School psychologists do not accede to 
lower ethical standards arbitrarily imposed upon them by others. 
 
Prevailing Ethical Principles 
School psychologists are expected to exemplify the profession’s principles. These include transcending 
narrow personal, social, and cultural values and attitudes; adopting positions that benefit professional-
client relationships; as well as acting in ways that are consistent with the best interests of children and 
youth, educators, parents, institutions, the community, and the profession. Children’s rights are to be 
respected. Should conflicts occur between the interests of these individuals or organizations, members 
should seek to resolve such differences by attempting to clarify the ethical principle or standard from the 
respective individual or organization with which they are affiliated and work toward resolving the 
conflicts, recognizing the particular vulnerability that children present across cultures. As such, the 
following six principles constitute aspirational behaviors that underscore its standards. 

 
1. Beneficence And Nonmalficence 
School psychologists strive to enable others to derive help and benefit from their professional 
services. They strive to understand the nature of requested services and, personally or through 
referrals, attempt to provide or secure needed and desired services. They are aware of possible 
professional and personal conditions that may limit their ability to help others. Minimally, they strive 
to do no harm. 
 
2. Competence 
Services provided by school psychologists reflect their areas of expertise established through their 
initial and continued academic and professional preparation. School psychologists strive to provide 
services at a high level of competence. When requested or needed to provide services for which they 
may be less qualified, school psychologists either refer to others or acquire needed training and work 
under consultation and/or supervision. 
 
3. Fidelity And Responsibility 
School psychologists acknowledge trust provides a foundation for professional service. They work to 
establish and maintain trust for them and their profession. They are knowledgeable of and uphold 
professional standards of conduct. When needed, they describe and clarify their professional roles, 
obligations, and professional limitations. They accept appropriate responsibility for their behavior. 
They manage conflicts of interest. 
 
4. Integrity 
School psychologists strive to display integrity, including consistency in the expression of their 
thoughts, feelings, and behaviors. They are committed to the expression and promotion of accuracy, 
honesty and truthfulness through their scholarship, teaching, and clinical practices as well as to other 
professionals. 
 
5. Respect for People’s Rights and Dignity 
School psychologists strive to promote and respect the dignity and worth of all people. They 
acknowledge an individual’s rights to privacy, confidentiality, and self-determination. They 
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acknowledge cultural, individual, and role differences associated with age, gender, gender identity, 
race, ethnicity, culture, national origin, religion, sexual orientation, disability, language, or 
socioeconomic status. 
 
6. Social Justice 
Consistent with the reciprocal commitment between their profession and society, school 
psychologists are committed to the principle that all people are entitled access to and benefit from 
the contributions of school psychology. Thus, they strive to promote free access to educational, 
social, and psychological services, to promote changes in schools or other educational practice 
settings that are beneficial to children and youth as well as educational staff, and to minimize biases. 

 
Professional Standards 
 
I.   Professional Responsibilities 
 

A.  School psychologists aspire to be knowledgeable about laws, judicial decisions, and 
administrative codes and guidelines in the locations in which they work. They act in good faith 
when these regulations conflict with ethical principles. They seek supervision or consultation with 
those knowledgeable if there is an area of concern. When codes of ethics differ from laws and 
regulations, school psychologists should seek to resolve such differences by attempting to clarify 
the ethical principle or standard and work to resolve the difference through changes in 
laws/regulations whenever possible. 

 
B. School psychologists do not allow personal prejudices or biases to interfere in their decision-

making. They do not engage in discriminatory procedures or practices based on age, gender, 
gender identity, race, ethnicity, culture, national origin, religion, sexual orientation, disability, 
language, or socioeconomic status. 

 
C. School psychologists respect the cultural environment within which they work, are sensitive to 

cultural differences, and knowledgeable of appropriate ways to provide services within multi-
cultural settings. 

 
D. School psychologists are committed to protect the welfare and to act in the best interests of 

children and youth, their parents, educators, colleagues, and employees. When conflicts of 
interest arise, school psychologists’ first concern is to serve the best interests of children and 
youth. 

 
E. School psychologists familiarize themselves with the goals and philosophy of the educational 

system and other organizations within which they work and engage effectively within their 
organizational structures. 

 
F. School psychologists, when working with families, respect the goals and philosophies of the 

families. 
 
G. School psychologists provide services to children and youth with the informed consent of the 

parents. Parental consent may be waived prior to the provision of services in an acute crisis 
situation (e.g., when a student is deemed to be a danger to himself/herself or to others) or when 
mandated by law. 

 
H. Educators, including internship and practicum supervisors, ensure that information conveyed 

during the preparation of students is accurate, timely, and relevant. 
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I. Educators promote an awareness of and the importance of the adherence to ethical standards in 

their students and colleagues. They provide a range of appropriate professional experiences and 
offer constructive and timely consultation, feedback, and evaluation. 

 
J. School psychologists avoid practices that are a result of bias. They avoid situations that would 

present a conflict of interest due to economic, political, social, religious, or personal issues. 
 

II. Confidentiality 
 

A. School psychologists take precautions to protect the confidential information obtained through or 
stored in all locations and by any medium. They recognize that the extent and limits of 
confidentiality may be governed by law or established by institutional rules. 

 
B. School psychologists discuss with persons and organizations with whom they establish a scientific 

or professional relationship the relevant limits of confidentiality and foreseeable uses of the 
information generated through their professional activities. This discussion, when feasible, occurs 
at the outset of the relationship and thereafter as new circumstances warrant. 

 
C. School psychologists use professional judgment in accord with laws to safeguard confidential 

information obtained in their practice, including consultation, teaching, or research. Safeguards 
include, but are not limited to, ensuring that electronically stored information is secure and 
accessible only to persons who have legitimate rights to access such information. 

 
D. Student records are kept in a secure place in order to maintain their confidentiality. In addition, 

such records are not transmitted without a guarantee of privacy. Identification and personal data 
should be transmitted electronically only with assurance of password protection, e-mail 
encryption or secure fax. 

 
E. When discussing case studies, sufficient precautions are taken to protect the identity of persons. 

Confidential information is discussed only for professional purposes and only with persons who 
have a right to be informed. 

 
F. Informed consent is obtained from parents before releasing confidential student information. 

Under certain circumstances, assent (informal agreement) or consent should be obtained from 
children and youth before releasing information to parents or professionals in other agencies. 
School psychologists take the age into account at which a country legally defines one as being 
able to act and judge independently as well as the level of the student’s mental development. An 
exception to this policy exists when the school psychologist believes a student is in immediate 
danger to himself/herself or to others, in which case the school psychologist must act in the best 
interest to protect the child or those who might be threatened. 

 
III. Professional Growth 
 

A. School psychologists recognize the need for and participate in continuing education and 
continuing professional development. 

 
B. School psychologists maintain knowledge of current scientific and professional information by 

reading current research and other forms of scholarship, attending workshops and conferences, 
and becoming active in professional organizations. 
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C. School psychologists are expected to have the appropriate and up-to-date credentials to practice. 
 

IV. Professional Limitations 
 

A. School psychologists offer only those services within their areas of professional competence. 
They do not misrepresent their competence, qualifications, training, or experience. 

 
B. School psychologists are aware of their professional limitations and enlist the assistance of other 

professionals in a consultative or referral role when appropriate. Implicit in this referral process is 
knowledge of the expertise and competence commonly held by other professionals. 

 
PROFESSIONAL PRACTICES 
 
I.    Professional Relationships 
 

A. Behaviors and Attitudes 
 

1. School psychologists do not exploit their professional relationships with children and youth, 
parents, other clients, interns or research subjects for personal gains. 

 
2. School psychologists do not engage in harassment and/or physical relations of a sexual 

nature with clients, children and youth, and trainees or others under their supervision. 
 
3. School psychologists attempt to discuss and interpret the nature of any assessment or 

professional interactions with children and youth to them, to their teachers, and parents. 
 
4. School psychologists attempt to communicate with persons in their primary language. When 

this is not possible, the school psychologist attempts to secure the services of a 
knowledgeable colleague who speaks the primary language. If this is not possible, the school 
psychologist attempts to secure the services of a properly prepared translator to facilitate 
communication. When working with a translator, the school psychologist works to ensure he 
or she is properly prepared to assist in this work and commits to maintaining the accuracy in 
the translation and the confidentiality of the client and related information. 

 
5. School psychologists attempt to discuss with children and youth, teachers, and parents their 

plans for assisting in the student’s development, including various alternatives. Conflicts 
should not be avoided when state of the art standards of services to children and youth are 
at risk. 

 
6. School psychologists refrain from making demeaning or derogatory remarks about children 

and youth, parents, staff, or colleagues. In situations of disagreement or conflict they express 
their objection in a respectful way. 

 
7. School psychologists generally avoid multiple relationships, namely those that occur when 

professional services are being offered to persons or family members at the same time when 
personal relationships or personal gain may occur. 

 
B. Children and Youth 

  
1. School psychologists consider the welfare of the children and youth to be of high importance. 

They value parents, teachers and other persons to whom the children are attached. 
 
2. School psychologists strive to ensure children and youth understand the nature and purpose 
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of any assessment or intervention/treatment to the best of their abilities and encourage their 
active participation in decision-making. 

 
3. School psychologists generally obtain the assent of children and youth prior to providing their 

services. 
 

C. Colleagues and School Staffs 
  

1. School psychologists strive to develop cooperative working relationships with school staff and 
other colleagues. They recognize the need to function as a member of a team within schools, 
educational settings, other institutions, and communities.  

 
2. When school psychologists become aware of possible unethical practices by another school 

psychologist, they should informally attempt to resolve the issue by bringing the behavior of 
concern to the attention of that school psychologist in a constructive manner. If such informal 
efforts to resolve the issue are not productive, other steps to resolve alleged unethical 
practices should be taken. Procedures outlined by ISPA or one’s national association of school 
psychology or psychology should be followed when available. 

 
D. Interprofessional 

  
1. School psychologists strive to establish cooperative working relationships with other 

professionals, decision makers, and policy makers.  
 
2. School psychologists strive to ensure the confidentiality and integrity of information conveyed 

to professionals who have a right to know. 
 
3. School psychologists understand the areas of personal and professional competence and 

limitations of other professionals and limit their practices accordingly. 
 
4. School psychologists use sound professional judgment when making referrals to other 

professionals. 
 
5. School psychologists generally avoid offering professional services to a person who is 

receiving similar assistance from another professional except by agreement of or after 
termination of the relationship with the other professional. However, such dual services may 
be warranted when mandated by law or administrative decisions. 

 
6. School psychologists make decisions in a thoughtful and deliberative manner. 
 

II. Assessment 
  

A. School psychologists use tests or other assessment instruments only after being properly 
prepared and thus qualified in their use, and use them in the manner in which they were 
developed and intended.  

 
B. School psychologists typically administer standardized tests according to published directions 

in order to obtain comparable results. However, when administrative modifications are made 
or the validity of a test is questioned, these aspects are noted in the assessment report along 
with a discussion of their possible effects. 

 
C. School psychologists make reasonable efforts to maintain the security and integrity of test 
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materials (e.g. manuals, instruments, protocols, test questions, and test materials). School 
psychologists guard against access to tests by unqualified persons and to the release of test 
materials to parents and other unqualified persons that may compromise their further use. 

 
D. School psychologists interpret tests in light of the appropriateness of their norms or other well 

established standards as well as the reliability and validity estimates for the purposes for 
which they are used. 

 
E. School psychologists remain alert to and guard against misinterpretation or misuse of 

assessment data. 
 
F. School psychologists are accountable for assessment techniques they use and are able to 

defend their use. 
 
G. School psychologists discourage use of psychological assessment instruments by 

inappropriately trained or otherwise unqualified persons. 
 
H. When using tests originally developed in another country, school psychologists encourage 

and, when possible, participate in studies that lead to suitable test adaptations as well as 
ensure the test is appropriately normed and validated based on professional test construction 
standards. 

 
I. School psychologists report limitations in their assessments due to the use of tests that are 

not properly developed for their country, the populations with whom they are working, or for 
the purposes of their assessment. Whenever possible, they avoid the use of such 
instruments. 

 
III. Research 
  

A. General Guidelines 
  

1. School psychologists engage in or support efforts of others to conduct research that is 
reasonably calculated to provide information applicable to enhancing educational and 
psychological practices and services and professional scholarship.  

 
2. School psychologists maintain high standards of professional competence by undertaking 

research only after obtaining applicable skills and knowledge. 
 
3. School psychologists strive to avoid cultural, racial, social class, or ethnic biases in their 

research. 
 
4. School psychologists inform parents and obtain their permission for their children to 

participate in a research project in accord with institutional, professional, and legal 
standards. 

 
5. School psychologists inform children and youth and obtain their assent to participate in a 

research project in accord with institutional, professional, and legal standards. 
 
6. School psychologists respect the right of parents to decline for their child to participate in 

a research study or to withdraw from it at any time.  
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7. School psychologists inform children, youth, and their parents of the nature and purpose 
of the research. 

 
8. School psychologists strive to ensure that children and youth participating in research do 

not suffer mental or physical distress from the procedures. 
 
9. School psychologists warrant the correctness of their published results and state the 

limitations of their findings.  
 
10. When requested, school psychologists report the research results to all interested parties. 
 
11. School psychologists give credit to those persons who have participated in conducting the 

research. Principal authorship and other publication credits accurately reflect the relative 
scientific or professional contributions of the individuals involved, regardless of their 
relative status. Mere possession of an institutional position, such as department chair, 
does not justify authorship credit. Minor contributions to the research or to the writing for 
publications are acknowledged appropriately, such as in footnotes or in an introductory 
statement. Except under exceptional circumstances, a student is listed as principal author 
on any multiple-authored article that is substantially based on the student's doctoral 
dissertation. Faculty advisors discuss publication credit with students as early as feasible 
and throughout the research and publication process as appropriate. 

 
12. School psychologists strive to establish and maintain productive communication processes 

with the individuals and organizations involved in the studies. 
 
13. School psychologists respect students’ rights and strive to protect their welfare and 

dignity. 
 
14. School psychologists strive to enrich and benefit the individuals, host institution, and/or 

community involved in their research. 
 
15. School psychologists strive to consider unintended direct and indirect consequences of 

research activities for various members of the community. 
 
16. School psychologists conduct research in accord with international (e.g. Helsinki) or other 

recognized university, institutional or professional research standards. 
 

B. Cross-Cultural and Cross-National Research 
 
1. School psychologists conducting cross-cultural and cross-national research abide by the 

ethics codes of the professional associations they adhere to, as well as by the legal 
standards of each country in which they are conducting their research.  

 
2. School psychologists demonstrate a respect for the host culture by avoiding actions that 

violate cultural expectations or reveal culturally biased perspectives while formulating 
research problems, executing the study, or reporting findings. 

 
3. School psychologists undertaking cross-cultural or cross-national research are 

knowledgeable of cross-cultural or cross-national methodology and familiar with the 
cultural context of the research settings. They should exercise care when selecting 
measures, particularly when they are to be used for cross-cultural comparisons and when 
interpreting cultural differences. 



 

73 
School of Education 

Handbook for Applied Educational Psychology: School Psychology Degree Program 2013– 2014 

 

X.  STUDENT RESOURCES 
 

Professional Organizations And Agencies 
 
American Psychological Association, Division 16 –School Psychology (www.apa.org/about/div16.aspx) 
International School Psychology Association, ISPA (www.ispaweb.org) 
National Association of School Psychologists, NACP (www.nasponline.org) 
National Council for Accreditation of Teacher Education, NCATE (www.ncate.org/) 
Missouri Association of School Psychologists (www.mapsweb.org) 
Missouri Department of Elementary and Secondary Education, DESE (www.dese.mo.gov/) 
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XI. Student Acknowledgements 
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Student Acknowledgement: 
ISPA Code of Ethics (2011) 

(Sign this document and give to the Coordinator of Applied Educational Psychology and Applied 
Educational Psychology: School Psychology) 

 
 

I, _____________________________, student at Webster University in pursuit of an Applied 
Educational Psychology: School Psychology degree, acknowledge that I have read and understand the 
contents of the INTERNATIONAL SCHOOL PSYCHOLOGY CODE OF ETHICS (2011). 
 
By signing in the space provided below, I agree to abide by the practices as described the International 
School Psychology Code of Ethics (2011). I agree to contact the Applied Educational Psychology: School 
Psychology program coordinator and or my faculty advisor at the Webster University campus at which I 
am enrolled should I have difficulties within the program including with students, faculty, and or staff. 
 
I agree to adhere to and abide by the professional ISPA Code of Ethics (2011) while enrolled as a 
student in the Applied Educational Psychology: School Psychology graduate degree program at Webster 
University.  
 
 
__________________________________ ___________________________ ___________________ 
Student Signature      Print Name    Date  
 
 
 
Given to (faculty): _______________________________________ on (date): ____________ 
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Student Acknowledgement: 
NASP Principles for Professional Ethics (2010) 

(Sign this document and give to the Coordinator of Applied Educational Psychology and Applied 
Educational Psychology: School Psychology) 
 
 
I, _____________________________, student at Webster University in pursuit of an Applied 
Educational Psychology: School Psychology degree acknowledge that I have read and understand the 
contents of the NATIONAL ASSOCIATION OF SCHOOL PSYCHOLOGISTS PRINCIPLES FOR PROFESSIONAL ETHICS 
(2010). 
 
By signing in the space provided below, I agree to abide by the practices as described the National 
Association of School Psychologists Principles for Professional Ethics (2010). I agree to contact the 
Applied Educational Psychology: School Psychology program coordinator and or my faculty advisor at the 
Webster University campus at which I am enrolled should I have difficulties within the program including 
with students, faculty, and or staff. 
I agree to adhere to and abide by the National Association of School Psychologists Principles for 
Professional Ethics (2010) while enrolled as a student in the Applied Educational Psychology: School 
Psychology graduate degree program at Webster University.  
 
 
__________________________________ ___________________________ ___________________ 
Student Signature      Print Name    Date  
 
 
 
Given to (faculty): _______________________________________ on (date): ____________ 
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Student Acknowledgement: 
School Psychology: A Blueprint for Training and Practice III 

(Sign this document and give to the Coordinator of Applied Educational Psychology and Applied 
Educational Psychology: School Psychology) 
 
 
I, _____________________________, student at Webster University in pursuit of an Applied 
Educational Psychology: School Psychology degree, acknowledge that I have read and understand the 
contents of SCHOOL PSYCHOLOGY: A BLUEPRINT FOR TRAINING AND PRACTICE III. 
 
 
 
I understand that School Psychology: A Blueprint for Training and Practice III is the conceptual 
framework for this program.  
 
 
__________________________________ ___________________________ ___________________ 
Student Signature     Print Name                Date  
 
 
 
Given to (faculty): _______________________________________ on (date): ____________ 
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Student Acknowledgement: 
Applied Educational Psychology: School Psychology Program Handbook 

(Sign this document and give to the Coordinator of Applied Educational Psychology and Applied 
Educational Psychology: School Psychology) 
 
 
I, _____________________________, student at Webster University in pursuit of an Applied 
Educational Psychology and Applied Educational Psychology: School Psychology degree, acknowledge 
that I have read and understand the contents of the APPLIED EDUCATIONAL PSYCHOLOGY: SCHOOL 
PSYCHOLOGY PROGRAM HANDBOOK.  By signing in the space provided below, I agree to abide by the 
practices as described herein while enrolled in and participating in the program; I agree to contact the 
program coordinator and or my faculty advisor should I have difficulties within the program including 
with students, faculty, and or staff.  
 
I understand that the contents of this handbook are subject to revision.  
Please sign, date, and turn in at student orientation prior to beginning of term.  
 
 
__________________________________ ___________________________ ____________ 
Student Signature     Print Name               Date  
 
 
 
Given to (faculty): _______________________________________ on (date): ____________ 
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