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ABSTRACT 

This study described the pedagogical values among Marist educators in three  

Integrated Basic Education institutions in Southern Philippines.  It used the mixed-

method design of research which combined quantitative and qualitative methods.    

Survey, interview, focus group discussion (FGD) and documentary analysis methods 

were utilized. Respondents included were teachers, administrators, and students. The data 

gathered were analyzed through Mean, Pearson correlation, ANOVA, and content 

analysis. 

The findings of the study revealed that, in general, the Marist educators had high 

level of understanding on the six(6) Marist pedagogical values of Love of Jesus and His 

Gospel, In Mary’s way, Family Spirit, Simplicity, Presence and Love of Work as 

perceived by themselves.  They had also very high level of exemplification of the Marist 

pedagogical values as perceived by themselves, administrators and students in the Marist 

values such as Love of Jesus and His Gospel, In Mary’s way, Family Spirit, Simplicity 

and Love of Work and they had high level of exemplification in the Marist value, 

Presence. Furthermore, the study revealed that there was a significant relationship 

between the teachers’ level of understanding of the Marist pedagogical values as 

perceived by themselves and the extent of their practice of these values as perceived by 

the different group of respondents. It also showed that there was a difference between the 

teachers’ level of understanding of the Marist pedagogical values as perceived by 

themselves and the extent of their practice of these values when analyzed according to the 

perceptions of the different group of respondents. And it also further revealed that there 

was no difference between the extent of teachers’ practice of the Marist pedagogical 

values as perceived by all the respondents when analyzed according to group of 

respondents per school, and schools.  

The findings of the study served as the bases in the formulation of the Marist 

Pedagogical Values Guide, ‘St. Marcellin’s Values’.  The guide would be a reference to 

deepen the Marist identity of the personnel and to enhance common understanding and 

exemplification of the pedagogical values in Marist schools.
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Chapter 1 

INTRODUCTION 

Background of the Study 

The seed of Marist education had its beginning when Saint Marcellin Champagnat 

founded the Marist Brothers of the schools on January 02, 1817 at La Valla, France. The 

congregation is a religious institute of lay men within the Roman Catholic Church whose 

principal work has been in schools and other educational endeavors (Green, 1997). Time 

passed by, Marcellin’s work quickly spread to other countries. As of this time, there are 

about four thousand Marist Brothers working in seventy-six countries in five continents 

(Marist Brothers,2002-10).Philippines is one of the countries that benefited the presence 

of the Marist Brothers. 

The Marist way of education in the Philippines has been used for more than 

60years. The task of giving Marist education from the elementary to tertiary level in the 

country is not only done by the Marist Brothers, but also by their lay personnel who, at 

present, have been playing a significant role in their institutions as teachers and 

administrators and outnumbered their number.  

As a congregation, the Marist Brothers, being aware of the emerging ideas from 

the documents (such as the Second Vatican Council and Vita Consecrata)  of the Church 

on the role of the laity made some shift in the way they administer their schools and 

relate to the lay personnel.   The congregation has been one of those many institutes that 

have come to a conclusion that the spirit of their founder can be shared with the laity 

(John Paul II, 1996). Thus, this paved the way for them to invite their lay personnel to 

share more intensely in the spirituality and mission of their institute. This has been 
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clearly stipulated in the 20th General Chapter of the Marist Brothers of the Schools held 

in Rome on September 4 to October 13 in 2001. The chapter called all Marists (Brothers 

and Lay) to deepen their understanding of their specific identities, in sharing life – 

spirituality, mission and formation and to journey together in a clear and decisive way, 

drawing closer to the poorest and most marginalized of young people through new ways 

in education, evangelization and solidarity. 

In school year 2000-2001, a survey was conducted by a team called the Marist 

personnel team to assess the Marist educators on their needs in the field of their role as 

Marist educators.  The result of the survey revealed that there was a need to deepen the 

Marist spirituality among the educators of Marist schools and they expressed that they 

needed to undergo a formation program together with the Brothers to help them become 

‘Marist-Oriented’ educators (Marist Lay Formation Program, 2003). 

The Marist Philippine Province Provincial council which is now called East Asia 

Province Provincial council, during its meeting in May 2003, created a task force in order 

to implement the mandate of the Provincial Chapter 2003 on the formulation of the 

Marist Lay Formation Program (Marist Lay Formation Program, 2003). The action made 

was not just to respond to the expressed need of the Lay Marists but also to the calls of 

the 20th General Chapter of the Marist Brothers.   

The program was formulated with the aim to help deepen the Marist Spirituality 

among Lay Marist.  It has three stages and somehow up to this time, only the first and 

second stages are the ones being implemented (except on that program in the second 

stage where they are asked to visit the Marist places in France). Since the third stage 

requires institutions to initiate a Marist spirituality center, then, it is not yet implemented 



3 
 

because there’s no center being established yet as of this time. The implementation of the 

first stage is entrusted to the respective schools with due respect to their own existing 

personnel development program (orientation program), school culture or practices and 

interpretation of the Marist characteristics embodied in Marist documents.  

The first stage focuses on the overview of the formation program, the introduction 

to the life and teachings of St. Marcellin, the Marist vision-mission on educating young 

people, the school structure, policies and responsibilities.  Each respective school’s 

implementation of the program is uniquely expressed through the pre-school year 

orientation activities, recollections, retreats, sacred time (for some schools), talks, 

exposures and extension services activities. This is done every year.  Each school design 

its own activities and programs and decides what content to give depending on its  

interpretation of the Marist documents, resources and culture.  These yearly activities are 

given to all personnel, regardless of their level and background. This is  to help them be 

oriented about Marist culture and be able to know how to bring the Marist core values, 

which Green, (1997) considered as one of the primary determinants of school’s culture, 

in their mission as Marist educators.Furthermore, they have with them some documents 

such as, “In the Footsteps of Marcellin Champagnat: A Vision for Marist Education 

Today” that was published in 1998 at the international level by the congregation and 

“Water from the Rock: Marist Spirituality flowing in the Tradition of Marcellin 

Champagnat (WFTR)” published in 2007.  The documents aim to deepen the  

administrators’ and teachers’ understanding about Marist education and spirituality.  

It is in this context that the problem of the study will be situated. Being in the 

work of evangelization for 62 years and having a good number of “Marist” educators, the 
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Brothers and Lay Marists assume that Marist educators are incarnating a spirituality 

rooted in Marcellin Champagnat in their institutions (Marist Brothers, 2007).     However, 

how deep is their understanding of their life as “Marist” and to what extent do they live 

Marist spirituality given the fact that they are receiving Marist formation? In the midst of 

this world where Christian spirituality seems to be diminishing because of materialism, 

consumerism and individualism, has the pursuit of having a strong attachment to the 

values of Champagnat been deepened among Marist educators? Living out the values of 

Champagnat strengthens unity and is an important element for the vitality of Marist life 

and mission (Marist Brothers, 2007). 

Theoretical Framework  

Goal setting theory was based from the idea of Edwin A. Locke (1968). It was 

founded on the understanding of goal setting as a cognitive process of some practical 

utility(Lots of Essays.com, 2011). Locke (1968) stressed that the main causes of behavior 

of a person are his/her conscious goals and intentions in life. Goal theory conveys that 

goals are important controllers of human behavior (Lots of Essays.com, 2011). This can 

be understood deeply by relating the theory to another theory called Cognitive theory.  

The theory conveys that the mind of a human person is just like a computer that has a 

capacity to process information. The human person’s learning is influenced by cognitive 

process (Ormrod, 1999). Furthermore, the theory’s assumption is that humans are logical 

beings that choose the choices that make the most sense to them (Fritscher, 2009). Thus, 

one of the important things to consider is the information itself – the content and even 

how it is conveyed to the individuals through trainings, talks, seminars, etc., because the 

theory tells that human persons organize the things they learn. Therefore, trainings or 
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formation given to individuals should be in an organized manner that considers previous 

knowledge of individuals. 

The goal setting theory considers that goals become realistic only when the 

individual worker is given the appropriate preparation or training to achieve the goals.  If 

realistic goals are accompanied by feedback, managerial support, and appropriate training 

it will be considered an excellent sources of motivation for workers (www.research-

assistance.com, undated).  Thus, the information (given through trainings, formation 

programs, seminars, etc.), its content and the way it is given, being processed in cognitive 

level, can either motivate a person to do the desired task or the other way around which 

conveys one of the principles of social cognitive theory – people do not always apply 

what they have learned.  

The Social Cognitive theory considers that people learn by observing others, a 

process which is considered as vicarious learning, not only through their own direct 

experiences (Fritscher, 2009). It supports the idea that actions do more to convince and 

persuade than words and commands.  Taking education as an example, good example can 

always influence learning since it’s natural for a human person to imitate what he/she 

sees.  However the theory points out that although learning can modify behavior, people 

do not always apply what they have learned (Fritscher, 2009). Perhaps, they are not 

motivated.  

To clearly understand employee’s attitudes and motivations, the Motivation-

Hygiene theory proposed by psychologist Fredrick Herzberg can be used.  Herzberg 

conducted studies to determine which factors in an employee’s work environment caused 

satisfaction or dissatisfaction.  Based from his study, the factors causing job satisfaction 
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are the intrinsic factors like recognition, the work itself, the responsibility, advancement, 

and growth, however, those that caused job dissatisfaction, as emphasized in the study, 

are the extrinsic factors such as company policy and administrators, supervision 

interpersonal relations, and working conditions.   The former ones according to Herzberg 

are called the “motivators” and the latter ones are the “hygiene.” The motivators are the 

factors that people find intrinsically rewarding, while the hygiene are the factors that 

individuals considered maintenance factors that are necessary to avoid dissatisfaction but 

that by themselves do not provide satisfaction (NetMBA.com, 2010). This theory 

conveys that employees can be motivated very well to work for the attainment of a 

certain goal especially if those intrinsic factors will be considered by the administration. 

But it also points out that employees who have been working in the institution may not 

necessarily be motivated.  However, this, at the long run, may create an optimistic 

manner and build commitment to the vision and mission of the institution (Fajardo, OP, 

1997).  

Critical to commitment to the task/goal is the participation in the goal-setting and 

the acceptance of the goal (Society for Industrial and Organizational Psychology, Inc., 

2009).  Making employees part of the process of goal-setting and decision making can 

elicit greater commitment which is the ability to concentrate on one conscious aim and to 

move forward with an undying passion towards accomplishing goals (Maggs, 1999).  

Moreover, Ivancevich (1998) cited in Lots of Essays.com (2011)stressed that often there 

are individual differences that affects the essence of goal setting as a motivational tool. In 

general, self-motivated individuals most likely are more enthusiastic participants in goal-
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setting and to value goals as levels against which their performance can be measured 

(Lots of Essays.com, 2011). 

In 1990, Dr. Edwin Locke, Dr. Gary Latham published their combined work in a 

book and stressed that for an institution to achieve better results or outputs, the need to 

specify goals correctly is a prerequisite (Buzzle.com, 2011).  It simply means that goals 

that are clear, challenging and achievable/attainable facilitate individuals in focusing their 

efforts in a specific direction.   

Thereby, this paper will be anchored in the theory called the Goal-Setting theory 

and will be related to the cognitive theory, social cognitive theory and motivation-

hygiene theory.  These theories will confirm that Marist educators who are not only 

aware of the Marist pedagogical values that St. Marcellin held dear but also intrinsically 

motivated to live them out have the higher extent to forming students to become good 

Christians  and good citizens. 

Moreover, since the paper is also into exploring the Marist pedagogical values 

using an instrument that would be developed in the study, therefore, the Content, Input, 

Process, Product (CIPP) model of evaluation would be incorporated. The CIPP model 

which was introduced by Daniel Stufflebeam in the 1960s, was thought by him to 

“systematically provide timely evaluative information for use in decision making” 

(Stufflebeam, 1971).  According to Stufflebeam (1971), the model provides information 

proactively to decision making so that those persons in the authority will become more 

objective in their decisions. The model served as a “comprehensive framework for 

guiding formative and summative evaluations of personnel, products, institutions, 

projects and systems” (Stufflebeam, 2003).   
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The acronym CIPP stands for evaluations of a unit’s context, inputs, processes, 

and products. The Context evaluations, as mentioned by Stufflebeam (2003) consider 

needs, problems and opportunities that will lead stakeholders define goals and priorities 

and judge them including the outcomes. The Input evaluations, as he continued to 

explain, think about approaches, innovative action plans and budget that will lead to 

order to achieve goals. Furthermore, he explained Process evaluations as paying attention 

to the implementation of plans to help employees accomplish the activities. And lastly, he 

considered the Product evaluations as responsible for naming and evaluating outcomes to 

maintain quality result.  

Conceptual Framework 

The framework of the study (Figure 1) is based on the Goal setting theory, 

Content, Input, Process, Product (CIPP) model of evaluation and related to the cognitive 

theory, social cognitive theory and motivation-hygiene theory.   

One of the goals of every Marist institution for their personnel is to inculcate in 

their hearts the different values and ideals of St. Marcellin. In this regard, the institutions 

have a program which would peculiarly orient the personnel about Marist education and 

develop in them their “Marist-ness” (Green, 1997).  The study perceived that the 

formation program given to the Marist educators supplied them with the necessary ideas 

that have been shaping them to become Marist-oriented ones (in their understanding and 

living out of the Marist pedagogical values) and motivating them in their role as Marist 

educators. Since the very task of the study is to determine the extent of “Marist- ness” of 

the Marist educators in the following pedagogical values namely; Love of Jesus and His 

Gospel, In Mary’s Way, Family Spirit, Simplicity, Presence and Love of work, it is the 
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desire of the study to find out the level of understanding of the Marist educators on these 

pedagogical values and the extent to which they exemplify or live them out as perceived 

by the respondents. However, this would be done in a manner that is exploratory since 

there was no common input given to all respondents of the different schools.  It would 

determine the level of knowledge and the extent to which the Marist educators exemplify 

or live out the Marist pedagogical values in the school. Once the process would be done, 

the results would provide data that would become bases (feedback) of enhancing the 

formation program and forming a document that would serve as a guide for the Marist 

Educators.  
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Figure 1. Conceptual Framework of the Study 
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Statement of the Problem 

This study aimed to determine the extent of the manifestation of the Marist 

pedagogical values among educators of Marist Basic Education Institutions in Southern 

Philippines: 

Specifically, it attempted to answer the following questions: 

1. What is the level of understanding of the Marist educators on the following Marist 

pedagogical values as perceived by themselves: 

A. Love of Jesus and His Gospel 

B. In Mary’s Way 

C. Family Spirit 

D. Simplicity 

E. Presence 

F. Love of Work 

2. To what extent do the Marist educators exemplify the following Marist 

pedagogical values as perceived by themselves, administrators and students: 

A. Love of Jesus and His Gospel 

B. In Mary’s Way 

C. Family Spirit 

D. Simplicity 

E. Presence 

F. Love of Work 

3. Is there a significant relationship between the teachers’ level of understanding of 

the Marist pedagogical values as perceived by themselves and the extent to which 
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they practice the Marist pedagogical values as perceived by the teachers 

themselves, administrators and students?  

4. Is there a significant difference between the teachers’ level of understanding of 

the Marist pedagogical values as perceived by themselves and the extent to which 

they practice the Marist pedagogical values as perceived by the teachers 

themselves, administrators and students?  

5. Is there a significant difference between the extent to which the teachers practice 

the Marist pedagogical values as perceived by all respondents when analyzed 

according to group of respondents per school, and schools? 

6. Based on the findings of the study, what Marist Pedagogical Values document 

guide can be formulated?  

Hypotheses of the Study 

The hypothesis will be tested in response to the problems of the study: 

1. Hypothesis free 

2. Hypothesis free 

3. There is no significant relationship between the teachers’ level of understanding 

of the Marist pedagogical values as perceived by themselves and the extent to 

which they practice the Marist pedagogical values as perceived by the teachers 

themselves, administrators and students?  

4. There is no significant difference between the teachers’ level of understanding of 

the Marist pedagogical values as perceived by themselves and the extent to 

which they practice the Marist pedagogical values as perceived by all 

respondents. 
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5. There is no significant difference between the extent to which the teachers 

practice the Marist pedagogical values as perceived by all respondents when 

analyzed according to group of respondents per school, and schools.  

Significance of the Study 

This study would specifically give significant contributions to the following: 

The Marist Institutions  Each Marist institution in Southern Philippines has its 

own set of core values.  There is no particular instrument that would measure the extent 

of the manifestation of Marist core values among educators in the school setting.  Thus, 

the study would pave the way for the institutions to come up with a common pedagogical 

values and questionnaire that would assess the “Marist-ness” of the Marist educators of 

each institution.  

The Marist Basic Education Administrators The study could help school 

administrators for future decisions and planning.  The results could help them identify 

whether the teachers are Marist-oriented ones or are living out the Marist values in their 

professional life or not.   And they could be given ideas what type of activities and topics 

to be integrated in the personnel’s development program that would help to improve the 

educators’ Marist identity. Moreover, they could also identify what Marist components 

need to be developed among the personnel. 

The Marist Educators The study could help the Marist educators in the aspect of 

integrating the Marist pedagogical values in their professional life. It could provide 

resources and specific directions on what to do to mold the students in the light of Marist 

pedagogical values.  
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Students This study could contribute in the formation of the Marist identity of the 

students since they are the recipients of the Marist educators’ sacrifices. 

Scope and Limitation of the Study 

 This study was undertaken during the school year 2011-2012 in order to 

find out the level of understanding of the Marist educators on the Marist pedagogical 

values as perceived by themselves and the extent to which they practice the Marist 

pedagogical values as perceived by Marist teachers themselves, administrators and 

students in the classroom and in the school campus.  

The Marist pedagogical values that served as the variables of the study were the 

following: Love of Jesus and His Gospel, In Mary’s Way, Family Spirit, Simplicity, 

Presence, and Love of Work.  These values were from the Marist documents which 

represented the core values of each respondent school.   Documentary analysis technique 

was utilized in the study to identify the ideal indicators of each variable.   

 This study was limited to the three Integrated Basic Education (IBED) institutions 

of the Marist Brothers in Southern Philippines, namely; Notre Dame of Dadiangas 

University – IBED, Lagao, Notre Dame of Marbel University – IBED, and Notre Dame 

of Kidapawan College – IBED. There were three sets of respondents who were involved 

in the study, namely; Marist Educators, Marist Administrators and Marist Students.   

Since the focus of the study was on the Marist educators’ level of knowledge and 

extent of practice of the Marist pedagogical values, they themselves did their self- 

evaluation on their level of understanding and on the extent to which they practice the 

Marist pedagogical values, while the Marist administrators and students evaluated the 

Marist educators’ extent of practice of the Marist pedagogical values. The survey 
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questionnaires were utilized. The findings were validated using Focus Group Discussion 

(FGD) on the part of the students and interview with the Marist educators themselves and 

administrators.  

Definition of Terms 

 Terms used in this study are defined operationally as follows: 

Marist Brothers of the Schools refer to a Catholic congregation founded by St. 

Marcellin Champagnat (1789-1840) and dedicated to the Christian education of young 

people, particularly those most neglected. In this study, they are those Brothers who 

belong to the Philippine sector.  

Marist Educators refer to both the Marist Brothers and to their non-religious 

collaborators who are Catholics and grouped into the following; administrators, teaching 

personnel.  

• Administrators refer to the persons who are holding key positions 

such as the principal, assistant principal and subject coordinators in 

Marist Integrated Basic Education Institutions.  

• Teaching personnel refer to the faculty members who are given a full 

time task to teach the students in the classroom.   

Marist Integrated Basic Education Institutions refer to the three (NDDU, 

NDMU, and NDKC) Elementary and Secondary Integrated Basic Education (IBED) 

schools owned and administered by the Marist Brothers, Philippine Sector.  

Marist Pedagogical values refer to the characteristics which are distinctively 

Marist and rooted in St. Marcellin’s perspective on education:  
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• Love of Jesus and His Gospel refers to the centrality of the life and 

mission of Marist institutions. 

• Presence refers to one of the distinctive styles of Marist approach to 

education characterized by loving the children equally, being close to 

the children and giving children good examples. 

• Simplicity refers to one of the distinctive styles of Marist approach to 

education characterized by transparency, down-to-earth way of 

relating with students and simple life style. 

• Family Spirit refers to one of the distinctive styles of Marist approach 

to education characterized by sense of unity/collaboration and 

consensus and loving relationship among members of the institution. 

• Love of Work refers to one of the distinctive styles of Marist 

approach to education characterized by dedication/generosity of heart, 

availability, zeal/enthusiasm and hardship. 

• In Mary’s Way refers to one of the distinctive styles of Marist 

approach to education characterized by imitating Mary’s values, living 

Mary’s spirit and reliance to Mary.  

Practices of the Marist Pedagogical values refer to the ways of living out the 

characteristics /values that are distinctively Marist (rooted in St. Marcellin’s pedagogical 

values). 



 
 

Chapter 2 

REVIEW OF RELATED LITERATURE AND STUDIES 

This chapter presents the review of the different literature and studies.  

A. Marist Education in the Philippine Sector 
 

The Marist Brothers of the Schools arrived in the United States of America in 

1886. During the American Brothers’ transition and expansion periods they were able to 

open a mission territory in the Philippines in 1948.  They sent four members of the 

congregation to start the mission in the country.    

On June 21, 1948, Brothers Maurus James, Joseph Teston, Herbert Daniel and 

Peter Leonard, arrived on the ground of Cotabato City, Philippines to commence the 

United States Province’ mission in the Philippines. The Oblates of Mary Immaculate 

Fathers were the initiators of the Marist Brothers’ coming to the Philippines.   What first 

confronted the Marist Brothers in their new mission was a simple set up in Cotabato.  The 

buildings were made of palm leaves, round wood for trusses, coconut trees for posts and 

the ground for its floor (Letter to the Assistant Superior General, 1950).  On the opening 

day, they had two hundred and fifty high school students – about twenty of whom were 

Moslems and twenty belonged to different Christian sects.   

Since their arrival in the Philippines in 1948, the brothers have taken over from 

the Oblates of Mary Immaculate Fathers’, at least, five schools, one of which until now is 

owned by the Vicariate of Jolo but managed by the brothers.  And they established a 

school of their own (Marist School in Marikina), and for sometime, administered or 

supervised at least five schools that are no longer under their supervision now.  Those 

that they took over from the Fathers and founded are still administered by the Marist 
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Brothers.  As of this time (2010-2011), there are 58 (only one American Brother 

included) in the Philippine Sector who are engaged in different ministries of the Sector 

including those in their full time studies and Scholasticate formation years. Twenty two 

(22) among these Brothers are directly involved in their different schools, namely, Notre 

Dame of Dadiangas University, Notre Dame of Marbel University, Notre Dame of 

Cotabato,  Notre Dame of Kidapawan College, Notre Dame of Jolo and Marist School. 

There are more or less three Marist  Brothers working in each of their Basic Education 

institution and the rest are Marist lay partner, who outnumbered the Brothers and have 

been increasing in number to this day and have been playing a significant role in Marist 

Schools- whether in teaching or in administration.   

B. St. Marcellin Champagnat 

Any critical examination of the Marist education must begin with St. Marcellin 

and the historical context in which he lived, Green (1997), emphasizing Balko’s words 

(1991b:20), “Everything about the spirit and the mission of the Institute comes from St. 

Marcellin Champagnat” (Appendix S). 

C. Marist Pedagogical Values  

In Baynosa’s study (1998), he said that shared values shape the nature of an 

institution and its own sense of identity. He emphasized the idea that if the members of 

the organization know what their goals and standards are, then, they are more likely be 

guided by their aims in making decisions. Moreover, he said that they also would feel 

being part of the institution and that the organizational life has its sense or meaning.  

Green, (1997), on the other hand, mentioned of the three facets of culture: that core 

values and beliefs are important elements of a school’s culture, that these elements could 
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be expressed in the life or day to day endeavours of the members of the school 

community, and that each member or group in the school are connected to other cultures 

and sub-cultures.  He said that “each of the three facets has a significant influence on the 

other two”.  

There will be six Marist pedagogical values to be presented in this part. They are 

considered as important elements of Marist Schools for they have their rootedness in the 

life of St. Marcellin Champagnat.  They are also assumed to be lived among members of 

the Marist Schools’ educational community. The six are the following;  Love of Jesus 

and his Gospel,  In Mary’s way, Family Spirit, Simplicity, Presence, and Love of Work.  

Hopefully the presentation will help Marist educators to grow in their life as Marist 

educators.     

C.1. Love of Jesus and His Gospel 

The love of Jesus and his Gospel have its rootedness to the very core of 

Marcellin’s motivation to found the institute of the Marist Brothers and form the 

Brothers. And that is to make Jesus known and loved, the center of the Marist life and 

mission (Marist Brothers, 2007). 

 The book, “Water from the Rock: Marist Spirituality flowing in the Tradition of 

Marcellin Champagnat (WFTR),” presented three Marist places where Jesus revealed 

God to all persons, namely; the Crib, the Cross and the Altar.  The child lying in the crib 

invites Marists to approach him so that he could enrich them with his grace (Furet, 

1856:221). The God who became a child is a sign of innocence, simplicity, gentleness 

and even weakness of a God who is capable of touching the hardest of hearts (Marist 

Brothers, 2007). At the foot of the Cross, as emphasized by the book WFTR, is a 
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manifestation of a profound expression of a God who is love.  It was in this scene that 

God put meaning to all sufferings in this world. Thus all, are invited to enter the mystery 

of redemptive suffering and learn humble fidelity in love (Marist Brothers, 2007).   

Furthermore, the Altar, the Eucharist, is a privilege place to be in communion with the 

Body of Christ, to deepen one’s relationship with Christ and all who are members of the 

Christian community headed by Christ (Marist Brothers, 2007). 

C.2. In Mary’s Way 

It is stated in a new document of the Marist Brothers of the schools entitled, 

“Gathered Around the Same Table, the Vocation of Champagnat’s Marist Laity” the role 

of Mary in the life of a Marist: 

Mary is our model for following Jesus. She opens up her life so that God 

can model it like clay in his hands (#110). 

She is a model to be imitated for all Marist. During Marcellin’s time, he highly 

spoke of imitating Mary’s virtues as he encouraged the brothers to acquire her spirit – to 

be humble, modest or pure and to imitate the way she loved Jesus and to zealously make 

her known and loved, to inspire the children with devotion to her (Furet, 1856:338).  

Marcellin would mainly want his followers to copy the way Mary lived her life. 

But he did not disregard exterior practices which actually could nourish piety and merit 

the love of the Blessed Mother (Furet, 1856:340). Furet (1856), identified some of these 

practices:  

He expects the Brothers to carry the rosary and recite it daily… (p.340); 

The singing of Salve Regina in the morning.. (p.342) and the praying of 

the Memorare with great confidence to Mary.. (p. 344); Mary’s feast 
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celebrated with great solemnity and Novenas to the Blessed Mother.. (p. 

334). 

Marcellin, who named his congregation after Mary, lived her examples and 

related to her with affection and total trust as the “Good Mother” and “Ordinary 

Resource”. Both expressions tell us a close relationship between Marcellin and Mary.  He 

claimed that all his projects and works were hers and that he relied on her in all his 

endeavours. Indeed, it was a humble disposition before the mother of God which signifies 

a total abandonment of oneself and one’s congregation to her - a kind of relationship 

which could be captured in the statement:  “All to Jesus through Mary, and all to Mary 

for Jesus”  (Furet 1856:332). 

The letters of Marcellin manifest his close relationship with Mary. In fact, Mary, 

along with her Son, was mentioned 87 times in his letters (Sammon, 2009).  One that was 

so powerful was the one he had written to Bishop Pompallier on May 27, 1838: 

“Without Mary we are nothing and with Mary we have everything, 

because Mary always has her adorable Son within her arms or in her 

heart.” 

This statement portrays Marcellin’s attitude towards Mary – again, an attitude of 

total surrender or reliance to the Mother of God.  He knows from experience that Mary 

was a faithful companion, a protector and a guide in his life and all his undertakings.  In 

many circumstances in his life he won Mary’s intercession such as during the foundation 

of the Institute (inspired by Mary), when the Hermitage was built (the construction was 

attributed to Mary’s inspiration); and during the  night Marcellin and Stanislaus caught in 

the snow (Mary won them over death).  
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Taking about the constant presence of Mary in the life of Marcellin, Bro. Benito 

Arbues, cited by Bro. Sammon (2009), former Superior General of the institute, in his 

circulars and letters encouraged the Brothers of the Institute to look at the image of Mary 

as constant companion especially during times of trial and difficulty.  In his article 

entitled, Fidelity to the mission in Situations of Social Unrest, he explained vividly the 

meaning of journeying with Mary: …they are asking Marists to live her spirit. 

Arbues explained further: 

I ask Mary to give to me and to each one of my Marist Brothers that 

attitude of attentive listening, prompt obedience, simple commitment to 

people, trust, strength, humility and serene joy.  

The key word is to live her spirit – the spirit of a perfect disciple of Christ - which 

means that Marist followers also have to say ‘yes’ to the invitation of God to be in 

solidarity with the people especially those who are needy and suffering.   To do whatever 

Jesus tells to Marist educators is a challenge but will be made clear through Mary, who 

was a good mother, an ordinary resource and a faithful companion and through Marcellin 

Champagnat who constantly reminds his followers that Mary had done everything for 

them and she had shown them the way to follow her Son, Jesus – from the crib, to the 

cross and the altar.  Considering the way to Mary then is to entrust everything to her with 

a zealous way of expressing affection to her and with the conviction that she always will 

lead all to Jesus who is in her arms or in her heart. 

Thus, the Marist educators are asked to express devotion to her in ways that are 

personal, family based, simple and that follow the practices of the Church and of local 

traditions (Marist Brothers, 1998:48). 
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C.3. Family Spirit 

Here is another Marist distinctive style that could be traced in the unity of heart 

and mind of the founder and the first Marist Brothers.  This unity in the community was 

patterned to that of the home of Nazareth where family spirit characterized by love and 

forgiveness, support and help, forgetfulness of self, openness to others and joy was a 

reality (Constitution 6). 

Marcellin’s desire for the early Marists to live as one family among themselves, 

their students and others was expressed when the founder was setting good examples and 

conveyed before he died through his last will and testament drawn up on June 6th 1840: 

Love one another as Jesus Christ has loved you. May you have always but 

one heart and one mind. May it be said of the Little Brothers of Mary, as it 

was said of the first Christians: See how they love one another!  

(Constitutions and Statutes p. 141-144) 

According to Bergeret (1993), the phrase, “May you always have but one heart 

and one mind’ conveys not only the fraternal charity that exist between religious living 

together, but also the spirit of collaboration and solidarity between members of the same 

educational community in a primary school and secondary school.  He added that the 

same is also true of all the partners in the educational work of the school, whether 

administration, maintenance, teaching, and parents and the pupils themselves. 

The document, “Water from the Rock, Marist Spirituality,” stresses that family 

spirit develops a spirituality that is strongly relational and affective, where its well-spring 

is the love that Jesus has for all his brothers and sisters (2007:31-32).  It continues by 

emphasizing that each time we gather and pray and celebrate the Eucharist, our union 



24 
 

with Jesus drives us to full communion, with ourselves, with God, with one another and 

with creation (118).   

This spirit of family could also be traced to Mary (her life and examples), 

addressed by the founder as “Our Good Mother”. She was a model to be imitated: like 

her, Marist Family are asked to go out to help those in need (like Mary visiting 

Elizabeth), to rejoice in each other’s company and create a family together; Marist 

Family are asked to be attentive to the newlyweds in Cana, to offer help with simplicity 

and to enjoy good wine together; Marist Family are asked to pray for each other in 

Jerusalem, to experience communion (Gathered around the same table).  And above all, 

this spirit sprouted on the founder’s life and attitude towards the early brothers who were 

dear to his heart.  Bergeret (1993) mentioned that in 1818, Champagnat already wanted to 

give the young community of Brothers a certain amount of autonomy and a democratic 

fashion to choose their own leader.  He added that when the congregation had already 

established and had a number of schools, he exercised his role as a leader, with good 

management skills where consultation or consensus, discussion, putting forward of 

various points of view, delegation and evaluation were given emphasis.  He always train 

directors of the schools whom he saw as true leaders in both the spiritual and the 

educational fields (Bergeret, 1993).  This tells us that leadership in a situation that sense 

of family spirit is present is not controlling but allowing individuals to grow and become 

responsible and accountable persons. 

Marcellin’s wish in his last will and testament - “Love one another!” - was the 

source of unity in the community and a way to fight individualism.  In order to incarnate 

this statement they were asked by the founder to be of service to one another on all 
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occasions, to have a deep sense of understanding to one another, to support one another 

and to admonish one another charitably (Furet, 1856:432-436).  

In school ministry, despite of many complex educational demands, this pedagogy 

challenges everyone (personnel, students, alumni and parents) who are associated with 

any Marist institution to undertake to build community where the members relate to each 

other as the members of a loving family would do (Marist Brothers, 1998:44).   

C.4. Simplicity 

According to Green (1997), Balko (1992) emphasizes simplicity as a defining 

feature of Champagnat and of the educational approach he began.  The best way to 

support this idea is to consider the words of Brother Avit quoted by Balko (1990): 

The new teachers trained by the good Father (Champagnat) were not 

learned- but their piety and their good example charmed the public and 

attracted numerous pupils.  

The reason why the people preferred the ones trained by Champagnat was that 

they possessed a kind of spirit marked by the virtue of simplicity- with genuine, truthful 

and joyful heart.  This attitude can be attributed to the fruit of unity of mind and heart, of 

character and action of the person who is honest before himself or herself and God 

(Marist Brothers, 1998:44).   

It could be surmised based from the above excerpt that they were teaching in 

manners that were personal, practical and deeply rooted in life to help their students 

become good Christians and eventually good citizens (Marist Brothers, 1998:44). These 

dispositions was described by some authors as down-to-earth (Sammon, 2003; Green, 

1997) . This for sure was not the result of chance but was being passed on to them by 
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their founder (Balko, 1990) who read carefully the sings of the time, and who was a 

person of integrity - without pretension, humility and transparency in terms of his way of 

relating with God and others. 

According to Green (undated), at the level of instruction, the best Marist teacher, 

just like all good teachers, is someone who can instruct in simple ways, using means in 

ways they can easily follow; and at the level of personal style and relationship, it 

represents an absence of duplicity, of game-playing, of cynicism or sarcasm as methods 

of control or incentive.  

A Marist educator would be expected to instruct students in ways that they could 

easily learn- thus, he/she needs to learn the rudiments in teaching students and to develop 

professionally, to be simple in his/her expressions- avoiding any ostentation and above 

all, in his/her relationship with God and others where he/she shows sincerity and 

openness (Marist Brothers, 1998).   

Furthermore, this pedagogy encourages educators to develop a simple style of life 

- to avoid consumerism, with its accumulation of disposable goods and wasteful use of 

resources, and to be responsible for creation in order to preserve the environment and to 

enhance the harmony between humanity and nature (Marist Brothers, 2007).  

C.5. Presence 

According to Green, ‘Presence’ is a term, originally from Marcellin Champagnat, 

which is often cited in Marist education literature. Other authors who belong to Marist 

Brothers’ institute would express it in different words such as “Human Pedagogy of 

being close to the children (Bergeret, 1993) and “A warmth understanding of and 

empathy with pupils (Balko, 1990). There are others who would accompany the word 
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with “Good Example” (Green, 1997; Furet, 1856).  These expressions and words 

conveying the word ‘presence’ emphasized the role of personal relationship - a 

relationship founded on love and expressed through physical presence and 

accompaniment by a teacher with students (Green, 1997).   

This idea of Green falls under the umbrella of what Furet (1856) had written 

which is the golden rule of the Institute (Bergeret, 1993):  

To bring up children properly, we must love them, and love them all 

equally. 

And he continued with the ways how to love them. 

Love was the virtue that Marcellin would want the educators to possess, as stated 

by Furet (1856), so that they could be effective in their mission to form children to 

become good Christians and good citizens (Furet, 1856:535).  This simply means that 

Marist educators need to have the experience first of God’s presence and love so that they 

could really care and give good example to the children.  Giving good example was 

highly emphasized by Furet (1856:538) in his book:   

Education is above all else, the work of good example…it is natural for 

man to imitate what he sees…actions do more to convince and persuade 

than words and commands…  

Since the gauge of this love is God’s love it will always be expressed to the 

students in an equal manner even if indocility or ingratitude of students are manifested 

(Furet,  1856:538). Equality according to Bergeret (1993) does not imply a one to one 

relationship where affectivity can lead to egoism and which could be pathological but an 

interpersonal relationship open to the group and the community. This keeps one from 
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familiarity, partiality and particular kind of friendships with the students (Furet,  

1856:538). 

Since the children are weak creatures, the teacher must use an industrious zeal or 

a spirit of initiative accompanied with virtues of goodness, charity, readiness to put up 

with everything to educate and relate with the students (Bergeret, 1993:69). There are 

some things that Bergeret (1993:69) suggested an educator should extremely avoid, 

namely; no loss of temper, no nicknames, no undue familiarity; no corporal punishment; 

no serious punishment to be given without taking time to think it over and to discuss it 

with the headmaster; no excluding a child from class, except in case of immorality which 

might spread to others; and no excessive or finicky supervision.  On the other hand, the 

approach of an educator to the students should be in a respectful way where they try to be 

firm and demanding while remaining optimism and focused on the student’s personal 

growth (Marist Brothers, 1998:44).   

As long as the children are under the educators care, they must be supervised by 

the teachers (Furet, 1856:533).   They have to watch them in class and should never leave 

the children unattended and hence should not leave the classroom during his class time 

(Furet, 1856:532), during recreation time to encourage them to play, in going with them 

to church, or streets at the end of the lessons (Bergeret, 1993:70). It is emphasized that 

the children should be accompanied over an extended period of time – to be able to know 

them personally, be attentive to them in a listening gesture and willing to engage them in 

dialogue (Marist Brothers, 1998:44).  This fosters a strong and healthy bond between the 

educators and students. 
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Another point that Bergeret (1993:75) mentioned was taken from the “Conduite” 

and quoted by Zind was the idea of rewarding students rather than giving all one’s 

attention to correcting the faults of the pupils. And he concluded his work with a 

beautiful words coming from the founder and could be capsulized using the word of 

Balko (1993) which was ‘compassion’ especially to the poor children or the most 

ignorant. 

C.6. Love of Work 

Furet (1856:415) was strong on the idea that Marcellin considered always the 

principle of giving example as the best way for his brothers to learn what he asked of 

them.  He emphasized that Marcellin’s love of work had developed way back his 

childhood life where in his parent’s home he did a lot of work with joy in his heart, and 

succeed at it.  And added that he developed skills in the basic trades for life: farming, 

masonry, carpentry and the like. When he had established the Marist Brothers 

congregation, the different skills that he possessed were of great benefit to the institute 

(Furet 1856:415). 

His attitude towards work was always been accompanied with sense of humility.  

This virtue led him to do every task or to roll up his sleeves and to take up the pick and 

shovel (Marist Brothers, 2009:119). 

Perhaps it’s good to ask why having such kind of dedication to one’s work? Furet 

(1856:417), mentioned of a common law in religious life that calls them to a life of labor 

namely; devotion, penance and mortification.  Thus, love of work became a trademark in 

the life of the Institute.  On the other hand, talking about work, Marcellin encouraged 

them to engage in it always and avoid idleness because work had benefits to their body 
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and spirit.  He gave the following reasons why a Religious person would be obliged to 

work: to avoid temptation and preserve his virtue; to persevere in his vocation; and in 

order to qualify himself for whatever duties will be given him (Furet, 1856:420-422). 

The purpose of presenting what had Furet had written about Marcellin’s  love of 

work is to have a context of Marcellin’s mind toward his attitude on this Marist spirit.   

What an educator can consider and imitate from the situation which manifest their love of 

work are their  generosity of heart, as well as their constant and persevering attitude 

towards their daily work as well as in the efforts they undertake for their own ongoing 

education/formation (Marist Brothers, 1998:112) and also their availability, enthusiasm, 

zeal and hardship (Green, 2001).  Obviously, these characteristics were learned from the 

founder who had a high regard for work.. 

Marist Educators therefore are called, just like the early followers of Marcellin, to 

a deeper dedication to one’s work or commitment whether it may be in school or their 

own respective family or community.  Through a deeper dedication and serious 

commitment to work, educators are helping the younger generation to discover the 

dignity of work and that it is a powerful means of self- fulfilment and of contributing to 

the general economic, social and cultural well-being; develop  a strong character and will, 

a well balanced moral conscience, and solid values on which to base their lives; develop a 

sense of personal planning and motivation that shows itself in their good use of time, 

talents and initiative; foster teamwork, helping them to acquire a co-operative and 

socially-sensitive approach to serve others in need (Marist Brothers, 1998:46). 

To put things together, love of work is to be available always for the mission to 

make Jesus Christ known and loved – to take on any task that is important within our 
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capacities and life situations and like Marcellin, we show our availability to roll up our 

sleeves for the sake of others whom we care and love (Marist Brothers, 2009: 119). 

D. Related Studies 

Baynosa (1998), in his research entitled “A Conceptualization of a model on the 

Interrelationship of Culture and Performance in a School System” underpinned 6 core 

values or beliefs of the Marist school community:  Spiritual Nature of Man; Development 

of the Whole Person; Faith in Jesus and Gospel Values; Mission of Evangelization in the 

World; Social Justice; and, Catholic Traditions and Values.  His respondents include 

administrators, faculty members and student leaders of the three tertiary Marist schools. 

In the first belief, Baynosa (1998)said that this is founded on the philosophy that 

to be human is to be religious and that the fully human person is one whom the religious 

dimension has been nurtured in harmony with all facets of development through 

relationship with others.   Thus he concluded that Marist school, in all its undertakings – 

programs and curricular offerings, strives not only to develop the skills and knowledge of 

the students but most of all to develop the whole nature of the human person (sons and 

daughters of God) according to the aims and objectives of Marist education.   

In the second belief, he stressed the idea that the Marist school believes in the 

total development of persons as the aim of education.  He pointed that this goal is very 

much seen in their vision and mission statements where they always make sure that the 

students do not just learn the necessary skills but they also become well developed in 

their physical, intellectual, social, emotional, aesthetic, vocational, moral and religious 

nature.   
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In the third belief, he said that the Marist School stressed the development of the 

whole person which finds its fulfilment in the person of Jesus Christ and the values of the 

Gospel.  He stressed that the Marist educators’ aim is to form students into the image of 

Christ through teaching, example, and the practice of the Gospel values such as love, 

justice and peace.  

In the fourth belief, he emphasized that the Marist school shares and supports the 

important dimensions of the evangelizing mission of the Church through their effort to 

create the school as a basic ecclesial community.  He said that as a community of 

evangelizers, Marist school members have the aim to form each one in the community to 

become true disciples of Jesus Christ.   

In the fifth belief, he highly pointed out that the Marist school exerts effort in 

helping those who are least favoured through their community extension programs and in 

cooperating with those who work for justice and peace.  

And in the sixth belief, he underlined the idea that the Marist school shares in the 

long tradition of Catholic faith and learning.  He said that the following are the essential 

characteristics of Catholic faith that they promote: place of the Eucharist and Sacraments 

in Christian life; role of the Church-People of God;  knowledge and understanding of the 

Faith; the place of Mary, Mother of Jesus, in Christian life; the position of the Pope 

within the Body of Christ and the Role of Authority in the Church; and the openness of 

the Church to the world in the light of the Acts and decrees of the Second Plenary 

Council of the Philippines. 

Finally, in one of his conclusions, he stressed that values and other dimensions 

such as beliefs, traditions, norms or behavior, etc., were means to describe the nature of 



33 
 

organizational culture of any institution.  This surmises an idea that in order for Marist 

schools to be faithful to the aims and objectives of Marist education, they have to be clear 

and faithful in exemplifying the values or spirit of pedagogies envisioned by St. 

Marcellin to entire community. 

Bergeret (1993), in his document entitled, “ The Marist Teaching Tradition, 

pointed three major aspects of the spirit of Marcellin Champagnat’s pedagogy, namely; 

Human pedagogy of being close to the children, Pedagogy of the educational team and 

the educational community; Pedagogy of creativity and project.  These aspects were used 

by him to understand and explain the perspective of Marcellin about Marist education.   

The first aspect he presented was actually related to the idea of pedagogy of 

presence which was presented earlier in this review.  The idea he presented in relation to 

this aspect had its anchor on the golden rule of Marcellin’s pedagogy: ‘To bring up 

children properly, educators must love them, and love them all equally.’ He said that to 

love the children means to devote to teaching them.  He pointed that educators must use 

an ‘industrious zeal’ or a ‘spirit of initiative’ so that each student under his care will 

learn. Thus, he also pointed the value of giving good examples and living Christian 

virtues to be effective in educating students.  

In the second aspect, the educational team and educational community, Bergeret 

(1993), highly speaks of the importance of living in collaboration and solidarity with 

other members in the educational community.  This is similar to the idea of Family Spirit 

which was presented earlier in this review. He stressed the idea that community living in 

the educational set up should be imbued with the spirit of autonomy and responsibility.  
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Moreover, he added that consultation, discussion, delegation, and even evaluation should 

govern the school management.   

The last one that he presented is the pedagogy of creativity and project.  He 

presented his idea in his view of Marcellin as a man of creativity and of project. He said 

that the congregation of the Marist Brothers of the schools, their methods and principles 

of education would not become what it is now without the man, himself.  He said that 

Marcellin, at the early time of the congregation, was the one who reflected much, work 

much and suffered much so that it would have its strong foundation. Bergeret (1993) 

emphasized that under the influence of the spirit of creativity, Marcellin was able to do a 

lot of projects and prosper his works in education during his time.  All of these were for 

the good of society who at that time was deeply in need of moral and spiritual renovation 

(Bergeret, 1993).  

The author concluded that it’s easy to follow the footsteps of St. Marcellin if 

Marist educators would have the will to transform the society to become a place where all 

can live together, the sense of creativity, initiative and dynamism and would work as a 

team, together with Mary, in an educational community. 

Balko (1990), in his document, ‘Marcellin Champagnat, Educator,’ presented nine 

(9) important aspects that Marist educators need to consider as they devote themselves to 

the education of children. These nine aspects were the following: the call of young 

Marcellin; in the service of the poor; compassion; simplicity; education in the service of 

life; a warmth understanding of and empathy with the pupils; love of work; confidence in 

youth; and a readiness to adapt –to seek new solutions.  Balko’s article was simple and 

straight, pointing Marcellin as a simple man, wholly given to direct action, quite naturally 
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devoted himself to the service of life and education (Balko, 1990). According to him 

Marcellin’s painful experiences when he was a child became a means to unveil in his life 

God’s call – a call to become a priest, an educator and a founder.  This call, according to 

Balko (1990), led him to initiate a project that catered the need of the poor especially the 

children who were exposed to miserable situation of his time, the uneducated.   

Moreover, Marcellin, as an educator, Balko (1990) added, fostered compassion for, a 

warmth understanding of, empathy and confidence in the children especially the least 

fortunate ones as the core languages in the educational project.  He pointed that the 

simplicity of approach that goes straight to the essentials and addresses all dimensions of 

human development was part of the ways that Marcellin wanted his Brothers to develop.  

And according to the author, the simplicity of approach was accompanied with a 

readiness to adapt and seek methods in education that would benefit the recipients of 

Marist education and the entire family.  Balko (1990) pointed out that a friendly teaching 

milieu was created and a welcoming family spirit reigned in the educational community 

as a result of promoting education that was carried in a genuine, truthful and joyful 

manner.  Lastly, he added that each one in the family had been exerting effort (effort 

towards the accomplishment of the task in hand) to give a holistic education to students 

for them to become good Christians and virtuous citizens (education for life).  In his 

conclusion, he said that though Marcellin was not a theoretician, but he had deep and 

overwhelming reflections about life.   

Green (1997), in his research on ‘The Charistmic Culture of Marist Secondary 

Schools in the Province of Sydney’ concluded that it is effective, good and life giving on 

the part of the school or any organization if it is governed by the presence of a strong and 
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functional culture. Such a culture would be one where a set of core values captures the 

beliefs, purposes and collective vision of the members of the school, values which are 

shared by these people, brought to effect in their lives together, and remain constant over 

time (Green, 1997).   

In his study, he found out that there is a strong and coherent culture in and among 

Marist schools in the province of Sydney.  And most of the key qualities of 

Champagnat’s charism, Green said, had been represented at the heart of this culture and 

temporal expression.  Green (1997), concluded that, with some qualification, a Marist 

charismic culture is present in the schools.  He found in his study four important qualities 

of Champagnat’s charism that emerged and constantly giving them vitality and 

distinctiveness, namely; family spirit,   maternal-like instinct of nurture, simplicity and 

adult presence in the midst of the young people.  

These values according to Green (1997) were defined by the respondents and their 

experience of Marist schools.  Family spirit, then, based from their experience of Marist 

schools turned out to be what many other Marist writers had written – the nature and 

quality of inter-personal relationships, the family-style way of relating and caring, the 

lack of pretence, the sense of belonging and homeliness, the equitable and optimistic 

dealings (Green, 1997).   On the other hand, the maternal-like instinct for nurture, 

according to the author, was intuitively defined based from the way the participants of the 

study carry the nature of pastoral care in the schools. The maternal way of educating and 

caring for students in the schools was linked by Green (1997) with a style which was 

patient, optimistic, founded on a love for people and a belief in their goodness and 

feminine.  The readiness of staff to be present in the lives of students, both physically and 
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figuratively also appeared in the study as a defining characteristic of the approach of the 

schools (Green 1997).  This, according to Green (1997) as he quoted Bergeret’s (1993) 

conclusion, was founded on a closeness to the children.  And this closeness to students, 

he added, was found to be simple, characterized by transparency or lack of pretence, seen 

in a typical kind of relationship in the family.   Simplicity, according to Green (1997), 

was seen to operate at all levels within the culture of the schools, encouraging an 

approach among staff that focussed on values that were of the essence of the school’s 

purposes and of most worth.  This disposition express among the members of the schools, 

Green (1997) added, had been putting the growth and well-being of the students and the 

aims of the school above other priorities.    

All of these values were translated into countless of ways of relating, caring, 

acting, judging, teaching and leading that had evolved distinctively and self-conscious 

cultural expressions (Green, 1997).  Other Marist qualities that Green (1997) found less 

manifested by the schools were the following: a Christocentric approach to 

evangelization (Making Jesus known and loved); an explicitly Marial dimension 

(Marian); a love of work; a sense of family-school-church connectedness, and the 

encouragement of daring in leadership.   Lastly, the author concluded that the school 

remain to be always aware of the rich charism they share, and active in their creative 

fidelity to bringing the charism to cultural expression in ways that are contemporary, 

relevant and engaging for all within them (Green, 1997). 

E. Formation of the Laity 

The Lay Members of Christ's Faithful People (Christifideles Laici),  a document 

of his Holiness Pope John Paul II on the Vocation and Mission of the Lay Faithful in the 
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Church and in the World, pointed the idea that the laity are the ones who form that part of 

the People of God. They are the laborers in the Lord’s vineyard.  It highlights the idea 

that it is the Lord who calls them by name and sends them all into His vineyard.   

Through their baptism they become one body with and sharers in the same mission of 

Jesus Christ together with the ordained ministers and religious people.  

The laity has important roles to play in the Church.  The United States Conference 

of Catholic Bishops (USCCB), in their letter entitled “Called and Gifted for the Third 

Millennium,” pointed many important roles that the laity has in the Church. They 

emphasized the following:  that the small church communities are considered as living 

cells that build up the Body of Christ; that they are signs and instruments of unity among 

members;  and they serve to increase the corporate life and mission of the parish by 

sharing in its life generously with their talents and support (The Catholic Church in New 

Hampshire , 2011).   They also added two aspects of lay life namely; the importance of 

linking ones’ faith to one’s secular life and to ensure that parish communities remain 

alive with the fire of the Holy Spirit (The Catholic Church in New Hampshire, 2011) 

Undoubtedly, the laity plays huge and indispensable roles in the Church.  Since 

this is the reality, certainly, they need to be trained and be well equipped to be able to 

respond generously to the call of God.  Nelson(1994), in his document entitled The Laity 

and its Formation, quoted the Second Vatican Council as he placed a strong emphasis on 

the formation of the laity: 

“The laity in fact cannot assume their vocation and mission unless they 

receive a training at once many-sided and complete” (AA,,28). 
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The question is what kind of formation should be given to the lay people? The 

excerpt above surmises a kind of formation that is holistic and complete.  This means that 

it should touch all aspects of the human person. 

E.1. The Task of Formation 

Nelson (1994) explained what formation is all about in the Christian context. He 

said that formation is the process by which someone is made a disciple of Christ, that is, a 

continual process, in the individual, of maturation in faith and likeness to Christ, 

according to the will of the Father, under the guidance of the Holy Spirit.  He pointed that 

it involves a gradual and continual process of conversion in one’s life and its main 

objective is to enable each of the lay faithful to discover his/her vocation and the 

willingness to live it, so as to fulfil one’s mission.  Lastly, he emphasized that formation 

should enable the lay faithful to develop a sincere and concrete love for the Church both 

at local and universal levels. Thus, he highly recommended the need to have programs 

that are integrated, fully human, profoundly Christian, authentically Catholic and 

resolutely Apostolic, in order to form lay persons imbued with Catholic faith and 

spirituality.  This means, as he explained, that the aim is not just to form individual’s 

intellectual aspect but also to form the person to deepen his/her  commitment towards 

his/her Christian vision.  Moreover, he mentioned that the objective of the program 

should be geared towards promoting the commitment of the laity for the growth of the 

institution and the society or the Church at large.  As a result the laity should be able to 

assert and stand for what they believe as the teachings of Christ such as respect, equality, 

justice and peace and to grow in Christ, be in communion with the Church, the people of 

God (Nelson, 1994).   
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Sr. Patricia Helene Earl, IHM, PhD, in her document, “What is Required to be a 

Co-Worker in the Lord’s Vineyard,” quoted some important ideas from the document, 

“Co-Workers in the Vineyard of the Lord: A Resource for Guiding the Development of 

Lay Ecclesial Ministry,” published in 2005 by the United States Conference of Catholic 

Bishops (USCCB).  Sister Patricia focused only on the issue of formation for the lay 

ecclesial ministry.  She said, quoting the Bishops words, that Lay ecclesial ministers, just 

like the ordained, need and deserve formation of high standards, effective methods and 

comprehensive goals.   Furthermore, she related the idea to what should be done in the 

philosophy of education to be effective in its task to form the lay personnel.  She 

highlighted that it should include the whole human person, his emotions, imagination, 

will, heart and mind.    The document pointed four dimensions of faith formation namely; 

human, spiritual, intellectual and pastoral.  All of them were explained by Sister Patricia, 

deriving the words from the document of the USCCB:   The human formation dimension 

“seeks to develop the lay ecclesial minister’s human qualities and character, fostering a 

healthy and well-balanced personality…; The spiritual formation’s goal strives to arouse 

and animate true hunger for holiness, desire for union with the Father through Christ in 

the Spirit, daily growing in love of God and neighbor… and the practice of prayer and 

spirituality…; The goal of intellectual formation seeks to develop the lay ecclesial 

minister’s understanding and appreciation of the Catholic faith… It consists chiefly of 

study of the sacred sciences  but draws also upon a wide range of other disciplines…; 

And the last one is the goal of pastoral formation which “cultivates the knowledge, 

attitudes, and skills that directly pertain to effective functioning in the ministry setting 

and that also pertain to pastoral administration that supports direct ministry.. 
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Sr. Patricia used the four goals for faith formation of the laity in her study. She 

considered two models which she used to Catholic schools to assist in the faith formation 

of lay personnel namely; seminar on spirituality and the second is a seminar on virtue.  In 

her assessment, in these seminars, she found some good impacts in the participants.  In 

the spirituality seminar in light of ‘Co-Workers in the Vineyard of the Lord,’ participants 

grew in all four areas. They deepened their knowledge of spirituality and grew in their 

experience of prayer, the Sister Patricia considered as the key to spirituality.  Above all 

she pointed that participants realized the importance of growing in a living union with 

Christ. The kind of spiritual formation that the participants received was based from the 

word of God. That’s why they deepened their love for Christ, for Mary and for the 

Church.    On the other hand, looking at the impact of the virtue seminars on the 

participants, they too grew in all four areas and deepened their human formation.  In 

studying about virtue and the call to holiness and the importance of conscience formation, 

they developed their basic understanding of themselves and others as well as their own 

personal gifts (Earl, 2010).  Furthermore, she said that they were better able to recognize 

the traits and abilities one lacks and to develop a genuine respect for others…they also 

grew in their pastoral formation…and they saw how collaborating with other teachers 

could help to build ways of identifying virtues across the curriculum. 

 Father Tom Simonds, on the other hand, in his document, “Applying the 

Encyclical of Pope Benedict XVI to Catholic Schools,” urged the Catholic educators to 

consider carefully the four themes and ideas that are presented in three encyclical letters 

written by Pope Benedict XVI   as they design innovative programs for their formation to 

meet the needs of a new generation of students.   
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The Pope wrote three encyclicals written for all the people:  God is love which 

was published in 2006; Saved the Hope which was published in 2007 and Charity in 

Truth which was published in 2009.    And he came up with four themes within the Holy 

Father’s letter to be used by Catholic educators to consider renewal of school programs:  

Jesus is our Master teacher; the importance of educating the whole person – body, mind 

and spirit; the relationship between faith and justice; and God as the source of hope for all 

human developments.  

In the first theme, Simonds (2009) emphasized personal encounter with Jesus. 

This entails developing a personal relationship with Jesus through prayer, celebration of 

the sacraments, faith formation and a living community of practicing Catholics as 

primary ways for students to encounter Jesus within the school (Simonds, 2009).   

In the second theme, educators in Catholic schools are asked to consider the 

whole aspects of the Human person – body, mind and spirit.  They are challenged to find 

new ways on how to find true happiness. And happiness should not be confided to gratify 

one’s body.  It should be rooted in one’s way of using his/her gifts as he/she responds to 

the call of God.  

The third theme according to Simonds (2009) starts with faith formation where 

one’s encounter with Christ brings about interior transformation of the heart and mind, 

and the young Christian begins to consider how to serve God and neighbor.  In the last 

theme, the author pointed God as the source of hope and everything that human beings 

have in today’s world.  Thus, A careful discernment that explores the effects of progress 

on all people in light of both the material and spiritual needs of human is needed 

(Simonds, 2009).   
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Both Sister Patricia and Fr. Tom emphasized in their documents a formation that 

is holistic, addressing all the facets of the human person, stressing on the laity’s growth in 

terms of their relationship with God, expressed in their spirituality, values, love for 

holiness, for justice and for others especially those in need. 

E.1.1. Documents on the Formation of the Marist Lay Partners and Students 

The book “Gathered Around the Same Table: The Vocation of Champagnat’s 

Marist Laity”, a document published by the Marist Brothers in 2009 for the Marist Laity, 

pointed that gospel spaces should be created so that an opportunity to grow in personal 

relationship with God will be attained.  Thus, the document suggests that to attain this, a 

plan of human basic Christian and Marist formation, for all the lay men and women who 

are interested should be considered.  In this space, the discernment process together with 

other interested lay men and women will begin in order to discover deeply their vocation 

and the kind of charism the founder of Marist Brothers would want his followers to live. 

The discernment process mentioned involves three moments namely;  becoming aware of 

one’s own history by the light of God, separating the incidental from the essential in life 

and choosing decisively (Marist Brothers, 2009:154).  According to the document, in this 

process, being a companion on the journey is necessary in order to help others to make 

their own decisions, based on faith.   

The Marist Brothers and Marist Lay people are the ones giving life to the charism 

handed over by St. Marcellin; therefore, the processes of joint formation is emphasized 

by the document since the experiences lived in this field have been very fruitful and they 

have been inviting each specific vocation to be creative, generate life and take initiative 

(Marist Brothers, 2009:157).   
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On the other hand, the document stressed that this type of formation should be 

lived in community (Marist Brothers, 2009:159). The document pointed out that each one 

in the community helps the other members grow.  The sharing of their wealth and their 

fraternal correction strengthen the vocation of one another.  The objective of the 

formation, as mentioned by the document, is to revitalize each one’s personal history.  

Experience that has been studied, interpreted and shared in community will pave the way 

to growth (Marist Brothers, 2009:160).  Moreover, these processes are integral, 

considering all human Christian and Marist dimensions,  and are integrative, helping 

them to unify their life in Christ (Marist Brothers, 2009:161). And lastly, the document 

highlighted that these processes should help each one realized the reasons why there are 

marginalized people in the society and strengthen their commitment to justice and 

sustainability.  

Since the document highly stressed on having the formation processes be 

experienced in community living, they then, are challenged to make their community a 

formative one where unity is evident.  The Constitutions and Statutes of the Marist 

Brothers highly spoke of unity in the community as a source of perseverance and 

encouragement in each member’s apostolic work and a source of inspiration for young 

people: 

“The more united and welcoming our community, the more dynamic its 

spirit of prayer and zeal, the more effective our apostolic work will be.  

When our life radiates Christian joy and hope, we awaken in young people 

the desire to give themselves to follow Christ” (Marist Brothers, 1986:82). 
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The acts of radiating Christian joy and hope bring Marist educators into the very 

aim of evangelization.  And that is the formation of true disciples of Jesus by the witness 

of their lives and their ability to listen to, and to engage in dialogue with the people they 

meet (Marist Brothers, 1986: 86).  The Marist Brothers Constitutions and Statutes 

considered catechesis as one of the means to form true disciples of Jesus.  It suggested 

that young people should be given a systematic and precise religious instruction, be 

initiated into the sacramental life and be given the help to find their place in the Church 

community (Marist Brothers, 1986: 86.1). Above all, the document emphasized the idea 

that in order to be effective formators of young people this time, they have to continue 

the charism of the Founder by responding to the expectations and needs of today’s young 

people. 

E.1.2. The Marist Formation Program 

The existing Marist Lay Formation of the Marist Brothers Institute in the 

Philippines came to its existence due to the mandates from the 2003 Provincial Chapter.  

The Provincial Chapter of 2003 paved the way for the Marist Philippine Institute to come 

up with a Marist Formation Program for the Lay Mission Partners in order to deepen their 

understanding of the Marist Spirituality and thus strengthen their commitment to Marist 

Mission (it was the need expressed by them when a survey was conducted in 2001).   

The goal of the program is to deepen the lay partners’ understanding of their 

distinctive vocations enriched through their appreciation of the Marist Tradition that 

leads to the intensified commitment as Marists zealously responding to their common call 

to mission (Marist Brothers, 2003).   



46 
 

The Marist Lay Formation program has three (3) stages: Orientation stage, 

Continuing stage of Lay Formation and Renewal Program.   

The first stage focuses on the overview of the program, the introduction to the life 

and teachings of St. Marcellin, the Marist vision-mission on educating young people, the 

school structure, policies and responsibilities.  This implementation of this stage is left to 

the individual Marist school with due respect to their existing orientation program (Marist 

Brothers, 2003) both for the new and tenured teachers.  Most of these topics under this 

stage are given to all the teachers before the beginning of the school year. The life and 

teachings of St. Marcellin is often given during the personnel’s retreat. 

 The second stage focuses on sharing the Marist heritage and its significance for 

Marist Laity.  The aspects included in this stage are the following: Marist culture which 

focuses on its elements and with the objective to promote Marist culture in ministries (to 

be given to new personnel);    Introduction to Marist Apostolic Spirituality with the 

objective to offer basic understanding of this aspect (to be given to new personnel);  

Sharing our Call and Champagnat’s Vision which focuses on education ministry and with 

the objective to draw out the implications of the story of the founder in continuing the 

Marist Mission (the seminar workshop is given to all personnel); Marist Wellspring with 

the objective to develop a better understanding of Marist charism, spirituality and mission 

and to make connections between their own story and the Marist story (to be given to 

those who have attended the ‘Sharing Our Call and Champagnt’s Vision Seminar’); La 

Valla Experience with the objective to offer renewed commitment and stronger 

enthusiasm in carrying out the Marist Charism (to be given to those in positions of 

leadership); Hermitage Experience with the objective to facilitate an exposure to the 
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significant places where St. Marcellin lived and worked for a deeper knowledge of his 

life. This is open to those interested who have undergone the formation sessions and who 

are financially capable.  But unfortunately, since at the beginning of the implementation 

of the program (in 2007), no one among the personnel was sent to France to have an 

exposure to the Champagnat country; Montagne Experience which focuses on the 

exposure immersion in the spirit of solidarity with the poor; and Marist Partnership 

Enrichment which has the objectives to organize and send volunteers to Marist mission 

places, to give lay Marists a chance to live in community together, to involve both lay 

people and Brothers in the ongoing conversation of what it means to share in the Marist 

story; and to explore the ongoing implications of the Marist story for the future direction 

of Marist ministry.  

The third stage focuses on the idea of providing opportunities for apostolic and 

spiritual renewal among Lay Marists by opening up a center of spirituality to them.  The 

goal under this stage is, “A deepened understanding of our distinctive vocations enriched 

through our appreciation of the Marist Tradition that leads to our intensified commitment 

as Marists zealously responding to our common call to mission.”



 
 

Chapter 3 

RESEARCH METHODOLOGY 

 In this chapter, the research design, research locale, respondents, instruments, 

procedures and statistical tools of the study were described. 

Research Design  

 The study used the mixed- method design of research. Mixed-method of research 

is considered as an “intellectual and practical synthesis based on qualitative and 

quantitative research” which considers the importance of traditional quantitative and 

qualitative research and a powerful  third paradigm choice that leads to provide the most 

informative, complete, balanced, and useful research results (Johnson, Onwuegbuzie, & 

Turner, 2007).  The quantitative method of research was employed through the use of 

survey questionnaires while the qualitative method of research was employed through 

Focus Group Discussion (FGD), interviews and documentary analysis. 

In this method of study, the researcher gathered information through survey 

questionnaires, focus group discussions, interviews and documentary review/analysis. 

The Marist pedagogical values among Marist educators in three respondent schools were 

described according to the six (6) Marist distinctive values: Love of Jesus and His 

Gospel, In Mary’s Way, Family Spirit, Simplicity, Presence and Love of Work. 

It determined the mean values of the following: the    level of   understanding of 

Marist educators on the  Marist pedagogical  values and the extent to  which   they 

exemplify these values.  

The study also explored the relationships between the Marist educators’ level of 

understanding of the Marist pedagogical values as perceived by themselves and the extent 
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of their practices as perceived by the different group of respondents.  Furthermore, it also 

looked into the difference between the Marist educators’ level of understanding of the 

Marist pedagogical values as perceived by themselves and the extent of their practice as 

perceived by the different group of respondents; and, the difference between the extent of 

the Marist educators’ practice of the Marist pedagogical values as perceived by all 

respondents when analyzed according to group of respondents per school, and schools.  

The schematic diagram of this study is presented on Figure 2 (next page).   

Research Locale 

The study was conducted in the following Marist Basic Education institutions in 

Southern Philippines, namely: Notre Dame of Dadiangas University- Integrated Basic 

Education (IBED), Notre Dame of Marbel University- Integrated Basic Education 

(IBED),  and Notre Dame of Kidapawan College – Integrated Basic Education (IBED).   

Participant schools were selected purposively on the basis that they were part of Marist 

Schools in Southern Philippines.  The schools were Catholic Filipino Institutions 

established by the Marist Brothers of the Schools in the following years, 1953 (NDDU-

IBED),  1946 (NDMU-IBED),  1950 (NDKC-IBED) .  These institutions were Catholic 

institutions  wherein  Jesus  Christ  is the   center of their life  and   mission.  They based 

their principles or ideals from St. Marcellin Champagnat, the founder of the Marist 

Brothers of the Schools, who was inspired by the Blessed Virgin Mary. Moreover, they 

were dedicated to the formation of persons especially children in all levels of learning – 

to forming them ‘to become good Christians and good citizens’. 
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MARIST PEDAGOGICAL VALUES AMONG MARIST EDUCATORS  

OF INTEGRATED BASIC EDUCATION INSTITUTIONS 
IN SOUTHERN PHILIPPINES 

 
        Research Problem 
 

Mixed Method (Quantitative and  
                                Qualitative) 

 
A. Level of Understanding of Marist 

Educators on the Marist Pedagogical 

Values  

B. Extent of Practice of Marist Educators 

on the Marist Pedagogical Values  

C. Relationship Between the Educators’ Level 

of Understanding and their Extent of 

Practice of the Marist Pedagogical Values  

D. Difference Between the Teachers’ Level of 

Understanding and extent of practice of the 

Marist Pedagogical Values  

E. Difference Between the Extent of Teachers’ 

Practice of the Marist Pedagogical Values 

when analyzed according to group of 

respondents per school, and schools 

F. Marist Pedagogical Values Document Guide 

for the Educators of Marist Integrated Basic 

Education Institutions 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

General Procedures 
 
Survey form (Questionnaires) and Form 
on guidelines (FGD, documentary 
analysis, and  Interview), validation and 
administration 

 
Instruments 
 
 Questionnaires   
   FGD and  Interview  guides 
 
 
Respondents 
 
 Marist Integrated Basic Education  
               Institutions in Southern Philippines:  
               NDDU, NDMU, and NDKC. 

 
 Administrators: 
  Principals 
  Assistant Principals 
  Subject Area  

Coordinators 
  
 Teaching Personnel: 

Faculty (Brothers/Lay  
              Marists) 

                Students: 
  4th year students  
   

Statistical Tools 
  

Weighted Mean 
 Pearson Product Moment of Correlation 
                ANOVA 
 Content analysis 
 
Data Analysis 
 
 Likert Scale 
 Correlation value 
 
Output 
 

Guide on Marist Pedagogical Values 
(for Marist Educators)  
 

 
Figure 2. Research Design 



 
 

Respondents of the Study 
 

There were 3 sets of respondents in the study namely; Marist educators, 

administrators, and students who were chosen purposively.  

The frequency distribution of respondents is presented in table 1. 

Table 1.  
Distribution of Respondents 

Respondents NDDU NDKC NDMU Total Percentage 

Administrators 16 14 6 36 10.23 

   Principal      
 
    Assistant 
    Principal 
 
    Middle  
    Level 
    Admin 

1 

2 

13 

1 

2 

11 

1 

1 

4 

3 

5 

28 

8.33 

13.89 

77.78 

Educators 
(teaching 
Personnel)       

67 16 33 116 32.95 

Students 

 

82 

 

50 

 

68 

 

200 

 

56.82 

 

Total 165 81 107 352 100.00 

 

There were 352 respondents in the study.  They were composed of 36 

administrators, 116 educators/teachers and 200 students from the three respondent Marist 

Integrated Basic Education (IBED) institutions. 

Marist educators were limited to teachers, both the lay Marists and Brothers. For 

the lay Marists respondents, they were the ones with full time teaching job and who had 

been in the Marist Basic institution for at least 3 years (permanent stage). For the 
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Brothers, the researcher considered those at least who have two years of experience in the 

classroom.  The lay Marists’ 3 years stay in the IBED suggested the idea that they have 

had received a formation and experienced how to become Marist evangelizers. In the case 

of the Brothers, they have had undergone different stages of Marist formation before they 

are assigned in a Marist school. Therefore, their two years stay in the school would be 

enough to qualify them as respondents of the study.   

There were 116 educators accounting for 32.95% of the total number of the 

respondents of the study. They were composed of 67 teachers from NDDU, 16 teachers 

from NDKC and 33 teachers from NDMU.  

The respondents for the interview technique were represented by 20 teachers, 8 

from NDDU, 6 from NDKC as well as NDMU.  They were chosen by the principal at 

random among the teacher respondents.    

Administrators were limited to director, principal, assistant principals, and 

subject coordinators. They too have stayed in school for 3 years (not necessarily as an 

administrator) for the same reason as of that in the case of the teachers.  These people 

were included in the list of respondents because they were evaluators of teachers and they 

could supply what the study intended to measure.   

There were 36 administrators accounting for 10.23% of the total number of the 

respondents of the study. They were composed of 3 Principals (1 Brother and 2 Lay 

Marists), 5 Assistant Principals and 28 Middle Level Administrators (subject 

coordinators).      
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There were 17 administrators who were interviewed. They were represented by 3 

principals, 5 assistant principals and 9 middle level coordinators from three respondent 

schools. They too were chosen by the principal at random.   

Students who were part of this study were limited to 4th year students who had 

been studying in Marist IBED institution since grade 1.  They were included in the list of 

the respondents because they were considered by the researcher as the most appropriate 

respondents to supply the extent of the manifestations of the Marist pedagogical values 

among the Marist educators.  Their 10 years stay in the Marist Integrated Basic Education 

(IBED) institution could give the study an assurance that they could supply what the 

research intended to measure. There were 200 student respondents accounting for 56.82% 

of the total number of the respondents of the study.  They were composed of 82 students 

from NDDU; 50 students from NDKC; and 68 students from NDMU. 

During the conduct of the Focus Group Discussion (FGD), each school was 

represented by 7 Marist students. They were chosen at random by the advisers of the 4th 

year students among the student respondents.  Each section had a minimum of one 

representative. They were selected by the class advisers because they were fast learners, 

expressive and capable of evaluating others in an objective manner.     

Before proceeding to the formulation of the instruments, the researcher had 

conducted a cross-sectional interview to help draw out the indicators of each variable of 

the study (Marist pedagogical values). The respondents of cross-sectional interviews 

were the selected Marist Brothers, alumni and retired teachers of each respondent school.  

There were eighteen (18) respondents who were interviewed in three Marist schools in 
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Southern Philippines – three (3) Marist Brothers, seven (7) alumni, and eight (8) retired 

personnel.  

Research Instruments 

The study employed two main types of instruments in gathering and analyzing of 

data. The first instrument was a survey form which was used to determine the following; 

level of the understanding of the educators on the Marist pedagogical values as perceived 

by Marist educators themselves and the extent to which they exemplify these values as 

perceived by themselves, administrators and students.  Before the questionnaire 

instrument was formulated the researcher conducted first the cross-sectional interview. 

After conducting the interview the researcher had done the following: transcribing the 

data in a verbatim form which included the transcription of the questions asked by the 

interviewer and the words the interviewee spoken during the interview sessions; 

reviewing the transcription repeatedly while listening to the audio recorder during the 

interview session and noting down ideas; collating the data which helped to look for 

specific themes or pattern of ideas. After themes/ideas from the interview were finalized 

by careful reviewing and re-reading of the data, the researcher proceeded to documentary 

analysis to carefully draw out ideal indicators of the different variables. In the analysis, 

the researcher collated and analyzed carefully the ideas to be able to identify patterns of 

thoughts (specific themes). The purpose of coming out with the ideal indicators is to be 

able to have a point of reference where the extant indicators could be compared.  

After factoring out the extant and ideal indicators, the researcher compared the 

two: extant and ideal indicators (See Appendix J). It was observed that those indicators 

collected from the interview, though expressed in different words, were parallel to the 
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ideal indicators. However, there were ideal indicators that were not mentioned by the 

respondents during the interviews. To reconcile the situation, the researcher finalized the 

indicators for each variable based from the extant and ideal indicators by means of 

combining those that were the same and adding those that were not mentioned by the 

respondents but part of the ideal indicators (See Appendix K).   

After the finalization of the indicators of each variable, statements were 

formulated using the final indicators.   

To secure the content validity of the survey questionnaires, the researcher 

presented the instruments to experts in education, who were familiar with Marist 

education and who were credible to validate the content of the instruments (See 

Appendix L).  In the process of presenting the instruments, the researcher presented first 

in each expert the documents (extant and ideal indicators) and explained the procedure 

that was followed before coming up with the instruments.  

The instruments were first presented to Bro. Paterno S. Corpus, FMS, President of 

Marist School in Marikina and at the same time the chairman of the Marist Philippine 

Sector Educational Commission. The Brother with the researcher went over the 

instruments. The researcher took notes and considered all suggestions and 

recommendations made by the educator. After the first stage, the researcher presented the 

instruments to Dr. Monina M. Duqueza, executive assistant for academics of Notre Dame 

of DadiangasUniversity. The researcher considered her as one of the experts to validate 

the instruments because of her capacity to improve the instruments especially in the area 

of language/grammar being used in the instruments.  Before running through the 

instruments, Dr. Duqueza was oriented about the process being considered before 



 56

formulating the instruments and the previous draft corrected by Bro. Paterno. Dr. Monina 

with the researcher went to look one by one the indicators of the instruments. The 

researcher considered all the corrections and suggestions made by Dr. Duqueza.   After 

the instruments had been revised, the researcher had given the instruments to three Marist 

educators namely; Dr. Alma Hordista, Principal of Notre Dame of Dadiangas University, 

Integrated Basic Education, Bro. John Tan, FMS, Executive Assistant to the President of 

Notre Dame of Dadiangas University, and Bro. Wilfredo Lubrico, FMS, President of 

Notre Dame of Marbel Univeristy. Their comments and recommendations were collated 

and used to improve the instruments. Dr. Duqueza went through the instruments after the 

final revision had been done.   

To test its reliability, the researcher conducted the testing of the instruments in 

Notre Dame of Dadiangas University – Integrated Basic Education, Espina Campus (See 

Appendices B and C) .  The respondents were the teachers, administrators and students. 

The reliability of the instruments used in this study was established using the Cronbach’s 

alpha (Choudhury, 2010). Cronbach’s alpha is a statistic generally used to measure the 

internal consistency or reliability of an instrument. According to Gliem and Gliem 

(2003), when using Likert-type scales it is imperative to calculate and report Cronbach’s 

alpha coefficient for internal consistency reliability for any scales. 

 The results of the statistical analysis on the reliability of the questionnaire for the 

teachers revealed that alpha coefficient for the 50-item questionnaire on the 

understanding on Marist pedagogical values is 0.931. The alpha coefficient for the 50-

item questionnaire on the extent of practice of the Marist pedagogical values is 0.941. 

The results for both questionnaires indicate an excellent internal consistency of the items. 



 57

 The alpha coefficient for the 50-item questionnaire for the students is 0.939. This 

result suggests that the items have relatively excellent internal consistency. For the 

administrators, the alpha coefficient for the 50-item questionnaire is 0.971. This result 

also suggests that the items in the questionnaire for the administrators have excellent 

internal consistency.  

The second set of instrument was the interview guides which were used during 

the conduct of the focus group discussion with the students and interview with the 

administrators and teachers (See Appendix P).   The researcher was the one who made 

the interview guide questions which were approved by the researcher’s adviser.  

Data were also gathered from the different documents such as from the book, 

“Water from the Rock…” and “In the Footsteps of St. Marcellin Champagnat…”.   

Questionnaire 

There were 3 sets of questionnaires utilized in the study: Self-Evaluation 

for Marist Educators; Administrator’s Evaluation for Marist Educators; and 

Student’s Evaluation for Marist Educators. 

The questionnaire designed for Marist educators had two parts. Part I 

incorporated the level of understanding of the Marist educators on the Marist 

pedagogical values. Part II took into account the extent to which the Marist 

educators exemplify or lived out the Marist pedagogical values especially in the 

school (See Appendix M). 

The questionnaire being formulated for Marist administrators (See 

Appendix N) and students (See Appendix O) had only one major part.  And that 
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was the extent to which the Marist educators exemplify or lived out the Marist 

pedagogical values in the school. 

Focus Group Discussion (FGD) Guide 

There was only one set of FGD guide that was utilized in the study for the 

students.  The guide had only one part. In this part, it incorporated the probing 

questions that clarified or validated the survey results under the level of the Marist 

educators’ extent of living out the Marist pedagogical values (See Appendix P) 

 Interview Guide 

The interview guide designed for Marist administrators had only one part. 

In this part, questions on the extent to which the Marist educators exemplify or 

live out the Marist Pedagogical values in the school were taken into account.   

The interview guide formulated for Marist educators had two parts.  

Questions on the level of understanding of the Marist educators on the Marist 

pedagogical values were integrated in part I.  Questions on the extent to which the 

Marist educators exemplify the Marist pedagogical values in the school were 

taken into account in part II (See Appendix P). 

Research Procedures  

Part I In the study, there were six (6) variables that were included, namely;  Love 

of Jesus and His Gospel, In Mary’s Way, Family Spirit, Simplicity, Presence, and Love 

of Work.  These Marist pedagogical values were chosen based from the result of the 

categorization of the core values (of the three schools) according to the descriptions of 

the eight variables from the two documents: Water from the Rock (2007) and In the 

footsteps of Marcellin (1998) done by the researcher (See Appendix G) .  
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The researcher listed down the core values of each school, then, categorized them 

according to the descriptions of the eight variables.  Indeed, the three (3) schools had 

different terminologies for their core values as part of their culture. However, during the 

process of categorization, the researcher was able to see that the core values were termed 

differently, but looking at them closely, they still could belong to any of the eight 

variables. Some of the core values are overlapping with more than one Marist 

pedagogical values. The researcher asked schools’ administrators responsible for the 

naming of the core values to validate the classification made (See appendix H). There 

were three Brothers and one lay principal who validated the classification made, namely; 

Bro. John Tan (Executive Assistant to the President of NDDU), Bro. Manuel Uluan 

(President of NDKC), Bro. Wilfredo Lubrico (President of NDMU) and Dr. Alma 

Hordista (Principal of NDDU-IBED).  

The six variables were the ones that were prevalent in the three schools. The first 

two - God's Presence & Love and Trust in God,  from the Marist documents which the 

researcher did not include to be part of the variables, were found to be bigger umbrellas 

of the six.  The researcher found it safe not to include the two since they were not 

explicitly reflected in the core values of the schools (See Appendix G).  

 Part II Since the proposed study expressed the need to conduct cross-sectional 

interviews to draw out elements of each variable of the study, then, it secured to comply 

these tasks (before developing the instruments of the study).  A letter of request was 

given to seek the approval of the Principal to conduct a cross-sectional interview in each 

school respondent (See Appendix A). Another letter was given to the respondents 

identified by the Principal of each school (See Appendix F). The researcher was the one 
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who facilitated for the administration of the technique since he, as a Marist Brother, knew 

about the life of being a Marist, the Marist mission and spirituality.  

After the interview, a factor analysis was done on the results of the cross-sectional 

interviews.  The themes that were drawn out from the interviews using factor analysis 

were compared to the two Marist documents to see their similarities and differences.  As 

observed, the elements from the lived experience of the Brothers, retired personnel and 

alumni expressed based on their context were categorically the same to the ideals written 

in the documents. The only thing was that not all the ideal elements or indicators were 

mentioned by the respondents during the interviews (See Appendix J). And so the 

researcher decided to combine the elements so that there would be sufficient elements to 

come out for each variable (See Appendix K).  

 Part III After the completion of the task in part II, the researcher proceeded to the 

formulation of the survey questionnaires.  The indicators of each variable of the study 

that were drawn out from the cross-sectional interviews and the Marist documents were 

used in the process of the formulation of each statement in each questionnaire.   The 

researcher, instead of just referring to the words in the documents made use of the words 

expressed by the respondents as they described the variables.  

 After the construction of the questionnaires, the researcher secured the content 

validation of each one to make the instruments credible (Refer to Appendix L).  The 

researcher presented the instruments to three Marist Brothers and two Lay Marists who 

were experts in education, who knew Marist education and who showed credibility to 

validate the content of the instruments and to check the grammar and words used. To test 

its reliability, the researcher conducted the testing of the instruments in Notre Dame of 
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Dadiangas University  – IBED, Espina Campus (Refer to Appendices B and C).   The 

school had some similarities to the organizational set-up of the schools under study. The 

reliability of the instruments used in this study was established using the Cronbach’s 

alpha (Choudhury, 2010). 

 After the validation of the instruments, a letter of permission to conduct a study 

on the Marist pedagogical values among Marist educators was given to the Principals and 

to the Assistant Principals (See Appendix D).  The survey questionnaires were distributed 

to the Marist educators, administrators and students, after the approval from the Principal. 

Along with each questionnaire for each respondent was a letter asking for their 

cooperation (See Appendix M, N and O).  After the survey was conducted, the researcher 

discussed to the principal of each school the possibility of having the schedules of the 

focus group discussions for the students and of the interview for the administrators and 

teachers.  

The questionnaires for Marist educators and administrators were handed on to 

them personally by one of the administrators of the respective schools and the researcher 

himself. To some respondents the questionnaires had been retrieved only for one day but 

for others, it took the researcher a week to get them back.  The questionnaires were 

retrieved through the help of the principals and assistant principals.   

On the other hand, the questionnaire for students was administered by the 

researcher during the date and time scheduled by the administrator of each school.  The 

questionnaires were collected by the researcher after the students had finished filling up 

the items.   
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The responses in the questionnaires were gathered, tallied, analyzed and 

interpreted by the researcher.   

Part IV After having interpreted all the responses in the questionnaires, the 

researcher proceeded to the administration of the next techniques: Focus Group 

Discussion (FGD) and Interview (See Appendix E). The Focus Group Discussion 

(FGD) technique was done only once with a group of students in each school.  The 

participants were oriented about the guidelines before the technique started. The 

researcher was the one who facilitated the discussion. On the other hand, the study also 

conducted an Interview with the Marist administrator and teacher respondents.   These 

techniques helped clarify some ideas from the results of the survey form.  During the 

Focus Group Discussion (FGD) and interview, the researcher recorded important data 

using notes and audiotapes and other suitable means.  

Part V After the conduction of the Focus Group Discussion and interview the 

researcher considered the following protocol: transcribing the data in a verbatim form 

which included the transcription of the questions asked by the interviewer and the words 

the interviewee spoken during the interview sessions; reviewing the transcription 

repeatedly while listening to the audio recorder during the interview session and noting 

down ideas; collating the data which helped to look for specific themes. 

Statistical Tools 

 In analyzing and interpreting the results of the survey, the weighted mean was 

used to determine the following:  the level of understanding by the Marist educators of 

the Marist pedagogical values as perceived by themselves and the extent to which they 

exemplify these values as perceived by teachers themselves, administrators and students. 
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The Pearson Product Moment Correlation Coefficient was utilized to find out if 

there is a significant relationship between the level of understanding by the Marist 

Educators of the Marist pedagogical values as perceived by themselves and the extent to 

which they practice the Marist Pedagogical values as perceived by the teachers 

themselves, administrators and students.  

The ANOVA was used to find out the following: the difference between the 

Marist educators’ level of understanding of the Marist pedagogical values as perceived by 

themselves and the extent of their practices as perceived by all the respondents when 

analyzed according to the perceptions of the different group of respondents; and, the 

difference between the extent of teachers’ practices of the Marist pedagogical values as 

perceived by all the respondents when analyzed according to group of respondents per 

school, and schools.  

The content analysis was used to interpret the data gathered from the Focus Group 

Discussions, interviews and documents. 

The data in this study were analyzed using the statistical software application 

which is the SPSS version 19. 

The Likert Scale was used in the study to interpret the mean results on the level of 

understanding by the Marist Educators of the Marist pedagogical values as perceived by 

themselves (Box 1) and the extent to which they exemplify these values as perceived by 

teachers themselves, administrators and students (Box 2).  It has a maximum weight of 

four (4) and a minimum of one (1). The means were indicated with specific verbal 

interpretation and description. 
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Box 1. 
Rating Scale on the Level of Understanding of the Marist Educators on the Marist 

Pedagogical Values 
 
Scale
  

Mean  Verbal 
Interpretation 

Verbal  
Description 

 
4  3.26-4.00 Very High Extent 

(VHE) 
The Marist Educator respondent perceives that he or 
she has a very high (above 80%) understanding of the 
Marist pedagogical values. 

3 2.51-3.25 High Extent (HE) The Marist Educator respondent perceives that he or 
she has a high (60%-80%) understanding of the Marist 
pedagogical values. 

2 1.76-2.50 Low Extent (LE) The Marist Educator respondent perceives that he or 
she has a low (40%-60%) understanding of the Marist 
pedagogical values. 

1 1.00-1.75 Very Low Extent 
(VLE) 

The Marist Educator respondent perceives that he or 
she has a very low (below 40%) understanding of the 
Marist pedagogical values. 

 
 

Box 2. 
Rating Scale on the Extent of Practice of the Marist Educators on the Marist 

Pedagogical Values 
 
Scale
  

Mean  Verbal 
Interpretation 

Verbal  
Description 

 
 

4 

 

 3.26-4.00 

 
Very High Extent 

(VHE) 

The respondents perceive that the Marist Educators 
practice the specific indicator on the Marist 
Pedagogical values in almost all instances (above 
80%). 

 

3 

 

2.51-3.25 

 
High Extent (HE) 

The respondents perceive that the Marist Educators 
practice the specific indicator on the Marist 
Pedagogical values in a majority of the instances 
(between 60%-80%). 

 

2 

 

1.76-2.50 

 
Low Extent (LE) 

The respondents perceive that the Marist Educators 
sometimes practice the specific indicator on the Marist 
Pedagogical values (between 40%-60%). 

 

1 

 

1.00-1.75 

 
Very Low Extent 

(VLE) 

The respondents perceive that the Marist Educators 
rarely practice the specific indicator on the Marist 
Pedagogical values (below 40%). 



 
 

Chapter 4 

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

This chapter presents and interprets the data gathered from the following: the 

questionnaires on the level of the understanding by the teachers of the Marist pedagogical 

values and the extent to which they exemplify or live out these values in their day to day 

endeavors in the school with the teachers themselves as respondents; questionnaires on 

the extent to which the teachers practice or live out the Marist pedagogical values in their 

day to day endeavors in the school with the administrators and students of the three 

Marist Integrated Basic Education schools in Southern Philippines as respondents; the 

interviews conducted with selected teachers and  administrators of  the schools under 

study; and, the focus group discussions done by the researcher with chosen students of 

the three schools.  

A. Level of Understanding of Marist Educators of the Marist Pedagogical 

Values 

The summary of the teachers’ level of understanding of the six Marist 

pedagogical values as perceived by themselves as teachers is presented in table 2.   The 

indicators for the level of understanding of the teachers on the Marist pedagogical values 

as perceived by themselves were very high with an average weighted mean rating of 3.43.  

However, out of 116 teachers there were 58 (50%) whose mean was below 3.43, the 

general mean of all the Marist schools on the level of their understanding of the Marist 

pedagogical values (Appendix U). These permanent faculty members with ratings below 

the mean could be one of those who could participate in the induction program 

(Appendix T). 
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Furthermore, all the variables got a factor average rating of Very High Level.  The 

highest factor average rating of 3.53 (Very High Level) was given to the value, In Mary’s 

Way while the lowest average rating of 3.35 (Very High Level) was given to the variable 

3, Family Spirit.  

Table 2. 
 Summary of the Level of Understanding of Marist Educators on the Marist 

Pedagogical Values as Perceived by Themselves 
 

      Schools 

 

Variables 

School A School B School C Factor  

Ave. 

VD 

Mean VD Mean VD Mean VD 

 
1. Love of Jesus  
     and His    
     Gospel 

   3.43 

 

VHL 3.40 

 

VHL 3.29 

 

VHL 3.37 

 
 

VHL 

2. In Mary’s    
    Way 

3.59 VHL 3.55 VHL 3.45 VHL 3.53 VHL 

3. Family Spirit 3.40 VHL 3.42 VHL 3.23 HL 3.35 VHL 

4. Simplicity 3.51 VHL 3.55 VHL 3.34 VHL 3.47 VHL 

5. Presence 3.49 VHL 3.46 VHL 3.23 HL 3.39 VHL 

6. Love of Work 3.55 VHL 3.53 VHL 3.38 VHL 3.49 VHL 

AWM 3.50 VHE 3.49 VHE 3.32 VHE 3.43 VHE 

 
Scale  Verbal Description 
  4   (3.26-4.00) Very High Level (VHL)  
  3   (2.51-3.25) High Level (HL) 
  2   (1.76-2.50) Low Level (LL) 
  1   (1.00-1.75) Very Low Level (VLL) 
 

The formation program that includes the pre-school year orientation, in-service 

seminars, talks,  recollections, retreats, sacred time are, in general, strengthening their 

understanding about Marist values, education and the nature of their life and mission as 
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Marist educators. Moreover, there are documents available that provide the teachers ideas 

on how to make the spirit of St. Marcellin be present in their mission as Marist educators. 

Love of Jesus and His Gospel 

In value, “Love of Jesus and His Gospel”, the average weighted mean rating of 

3.37 (Very High Level) was given by the teachers considering all the indicators.  

Similarly, these indicators got a verbal description rating of very high. On top of the list 

was indicator, “Making Jesus known through their teachings”, which obtained a factor 

average of 3.56 (Very High Level). “Responding to the needs of the students especially 

those who are materially poor” sits at the bottom with a factor average of 3.27, very high 

Level (See Appendix Q).     

The average weighted mean which is 3.37 (Very High Level) manifests that the 

level of understanding of the teachers of the “Love of Jesus and His Gospel” is 

commendable. The understanding  of the teachers of the value, “Love of Jesus and His 

Gospel” boils down to their way of perceiving the ideas of preference for the least 

favored or in the way they become responsive to those who are in need.  Based on the 

responses of the teachers during interviews, they perceived the value “Love of Jesus and 

His Gospel” as concretized in the care and concern that they have for the children.  This 

was expressed by a teacher in saying that, “The love of Jesus in the Gospel and the 

concern and care that we have for our students especially the problematic ones are 

parallel to each other…what we are practicing now is also what Jesus did in the 

Gospel”. These words convey something that could be considered as the foundation of 

their understanding of the value, “Love of Jesus and His Gospel”. It means that their 

responsibility towards the students especially the least ones is comparable to the good 
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works that Jesus did especially to the lowly of his time. Teachers understand this value 

such that through them and their work as teachers to the students, Jesus may be known.   

The indicator that is on top of the list proves. The teachers understand that they are living 

out the value “Making Jesus known through their teachings” as they do their mission to 

evangelize the students, forming them to become learned and “good Christians and good 

citizens” especially the least fortunate ones such as the slow learners and those with all 

forms of difficulties. One teacher explained in the interview what she understands about 

her life as a teacher:  “Personally, I have to lead each one especially the children I am 

handling for them to feel that they are loved, cared for and special”. There was also 

another teacher who clearly said: “In the classroom, there are really unruly students 

whom you are really trying to understand. I show them my love by means of helping them 

and teaching them good values.”  

The lowest rated criterion is “Responding to the needs of the students especially 

those who are materially poor”. When talking of giving some monetary help especially to 

those who are materially poor ones, the teachers are aware of this.  That is why if there 

are students who are in need of monetary help, they also try as much as possible to 

respond. Some expressed that: “Among circle of friends we give financial support to 

students who have financial problems.”; “We give in a sense that if we have something to 

give – even if we do not have much, we still try to give.” But some teachers observed that 

Marist schools did not have much students who are materially poor and in need of 

monetary support. A teacher said: “As a graduate of this school, I notice that there are 

only a few who are in need of material things because this is for the rich. But many of the 

students here are those who have behavioral problems.”   Thus, some teachers do not see 
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the indicator, “Responding to the needs of the students especially those who are 

materially poor”, as important as the other indicators under the value “Love of Jesus and 

His Gospel”.  Because, what they are used to perceive is that students in Marist schools 

are not so much in need of monetary help but of other aspects in their life such as the 

emotional and intellectual aspects: “Those who are really in need of attention, who needs 

my help, who wish to learn. These are the children that I cater, not necessarily financially 

problematic students.”; “It’s not so much on material things, but emotional and 

performance needs.” On the other hand, what was not given emphasized at the other side 

was the idea that giving, such as of material things, is one of the concrete expressions of 

their love for the poor of whom Jesus has revealed Himself. In the interviews with the 

teachers on the value “Preference for the least favored”, the principal theme that came 

out was about giving monetary help. There was no mention of seeing the opportunity to 

encounter the love of Jesus and learning from the lives of the poor.  

In Mary’s Way 

In value, “In Mary’s way”, all indicators received from the teachers the average 

weighted mean of 3.53 (Very High Level).  In the same way, all the indicators got a 

verbal description rating of very high.  Indicator “Showing respect for the gift of life” 

received the highest rating, with a factor average of 3.79 (Very High Level).  The lowest 

rating was given to “Being in solidarity with others especially those who are suffering”, 

with a factor average of 3.29, very high level (See Appendix Q). 

The average weighted mean of 3.53 shows that the level of understanding of the 

teachers of the value “In Mary’s way” is on a high level. Based on the responses of the 

teachers during interviews the value, “In Mary’s Way”, is understood as the teachers’ 
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“care and concern” for the students.  Showing one’s care for and concern to the students 

just like a mother to her children is seen as the pervading theme during the interviews.  

Most of the teachers see themselves caring for the students like mothers to the children 

under their care. They are giving their best to respond to the needs of each student, 

treating them with patience and respect. A teacher commented: “In the classroom, I am 

the mother of my students; I try to give my best, the care that their parents don’t give 

them.” Another one supported this by saying: “We have absentee parents’ students. 

That’s why many of the teachers are called by their students as ‘mama’, ‘papa’, ‘nanay’, 

‘tatay’, ‘mommy’, ‘daddy’; we give time to our students, we are available.”  

Patience for one of the teachers was needed to deal with the students: “Patience 

in dealing with the students; others would say that I have patience in dealing with the 

children; I go down to their level.”  There seems to be an underlying value to the 

teachers’ being motherly to the students. This value is the indicator that received the 

highest rating: “Showing respect for the gift of life”.  The factor average of 3.79 (Very 

High Level) given by the teachers indicates an admirable level of understanding.  The 

teachers in general show “Respect for the gift of life” as they deal with the students.  This 

could be the reason why they can accept the students as they are, care for them and be 

patient with them like a mother to her children. As some teachers said in the interviews: 

“When we reprimand students, we don’t shout at them we just call them. We don’t give 

corporal punishment to the students. If we can hold on to our temper, we try to hold on to 

it.”; “We respect the individual differences of our students. It is so natural that we get 

angry but it means we are concerned for about their welfare. We want them to become 

whole. No matter what they reveal to me, I respect them of who they are - even if they are 
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committing mistakes. We respect the individuality and the life of each one, we accept 

them as they are...Generally, the teachers are respecting the individuality of everyone.”; 

“I am so motherly in the way I teach the kids, being patient and being forgiving and 

respecting them the way they are.”  On the other hand, among teachers, they also 

understand and manifest the value of respect. As one teacher testified: “We don’t shout at 

one another. When we talk to one another, it is in a manner where we respect one’s 

personality and one’s rights. Let’s say we disagree but then we respect each one’s 

opinion.” 

The lowest rated criterion is “Being in solidarity with others especially those who 

are suffering”.  The teachers, as mentioned in the first variable, understand that their 

main responsibility as educators is to help the students to learn and develop all the 

aspects of their life (Green, 1997, Farneda, 1994).  Maybe their main responsibility as 

educators supersedes the value “Being in solidarity with others especially those who are 

suffering”.  What the teachers know is that they have to be there for all the students, to 

help them learn and develop all the aspects of their life.  Since they are into their primary 

work as educators and since there are many students to take care of, they might no longer 

have time to determine those who are really suffering. They might not have enough 

moment to sit with their students and to listen to each one’s story.  Not having enough 

time may not permit them to meet all the students under their care individually.  This 

might result to some students who are really suffering and in need of attention to be left 

behind.  A teacher confessed in the interview that: “A student cried because it was his 

first time that there’s a teacher who offered him help and helped him to learn how to 

read. He’s already a fourth year student but could hardly read.” 
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The teachers to some extent are in solidarity with the students but there seems to 

be a need to strengthen this by spending time with each student so that they will be able 

to know them personally and be attentive to them in a listening gesture (Marist Brothers, 

1998). Thus, this can lead them to identify those who are really suffering.  

Family Spirit 

In value, “Family Spirit”, the average weighted mean rating of 3.35 (Very High 

Level) was given by the teachers to all the indicators.  There was only one indicator that 

was rated high but the rest of the indicators garnered the rating very high. Highest among 

the rated items was, “Collaborating with others to achieve the school’s mission” which 

obtained a factor average of 3.49 (Very High Level). Indicator 18, “Reminding others of 

their shortcomings in thoughtful and sympathetic ways” received the lowest rating from 

the teachers with a factor average of 3.16, high level (See Appendix Q). 

In the interviews with the teachers, many of them gave an impression that they are 

aware that one of the big factors to attain the school’s mission was to have one heart and 

one mind as a family with spirit of collaboration and solidarity among members of the 

same educational community in primary and secondary schools (Bergeret, 1993).  

Indicator, “Collaborating with others to achieve the school’s mission”, the highest 

among the rated items, supports this commendable understanding about “Family Spirit”. 

The teachers know that they have to work together, be of service to one another, share 

their expertise with one another, support one another and perform the task given them as 

a way to contribute to the whole institutes’ success (Furet, 1856). As some teachers 

attested to in the interviews:  “Helping one another… each one of us must emphasize this 

attitude because this is one of our core values.  We help one another for the success of 
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this institution.”; “If one of our companions has a problem, as a family we help. Our 

companions get strength from us. If we are available, I always try to go and be present so 

that they can get strength from me.” 

The interviews with the teachers also revealed that many of them are aware that in 

terms of relating with the students, they must be patient and kind since they are dealing 

with children who are in their formation years (Bergeret, 1993).  The teachers are 

conscious of the idea that they should not lose their temper nor implement corporal 

punishment and exclude a child from class.  They know that they should constantly show 

respect to the children where they continue to try to focus on their personal growth 

(Marist Brothers, 1998). However, some teachers admit that sometimes they lose their 

composure as they deal with unruly students.  There was a teacher who said,  “In my 

second year of teaching, I was able to throw a pen to one of the students because he was 

not serious in answering my questions and was trying to do something that made the 

others react or laugh.”  Another teacher acknowledged that , “At times, I shout at the 

students. The movie entitled, Every Child is Special made me cry.” These teachers are not 

able to control themselves because they hurt children.  A similar incident happened to 

another teacher who admitted that she reprimanded a student because she felt that this 

student in her class was not exerting any effort:  “Sometimes, I am losing my patience 

before the students. I reprimand the students especially the one who doesn’t show any 

effort. Sometimes especially during the last period, I sometimes lose my patience 

especially to those erring students. But my heart bleeds and I have to find ways to patch 

up for the following day.”  
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Simplicity 

In value, “Simplicity”, all the indicators received from the teachers the average 

weighted mean of 3.47 (Very High Level).  All the indicators got a verbal description 

rating of very high.  The highest rating was assigned to indicator 24, “Taking 

responsibility to care for the environment”, with a factor average of 3.51 (Very High 

Level).  The lowest rating was given to indicator 26, “Relating to the students in a down-

to-earth manner”, with a factor average of 3.38, very high level (See Appendix Q). 

The level of understanding by the teachers of the value “Simplicity” is in a high 

level as manifested by the average weighted mean of 3.47 (Very High Level). In the 

interviews with the teachers, the value “Simplicity” was associated by most of them with 

living a simple lifestyle where they only live within their means: “To live a simple life 

style, appropriate to my life as a teacher”; “Living with basics”.  The statements above 

suggest that the teachers would want to live according to their own means which requires 

that they avoid accumulating things and wasting resources and choosing to be responsible 

in preserving creation (Marist Brothers, 2007).  The results of the survey support this, 

since the indicator that got the highest rating is “Taking responsibility to care for the 

environment”.  Most of the teachers are aware that they have to be responsible for 

creation, a precious gift of God to all, in order to preserve the environment, improve the 

harmony between humanity and nature, and to cooperate with the Creator in bringing 

creation to its fullness (Marist Brothers, 2007). They show good understanding of what 

has been happening in the environment and they know the huge task that the people have 

to face about nature.  And this has been clearly expressed to the students by some 

teachers who said, “It seems that taking care of the environment is already part of their 
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life that’s why they always remind the students.” The teachers are imparting the value to 

their students by integrating it in their lessons.  They have attended seminars to help them 

learn more about the issues concerning the environment and its different challenges. 

“Teachers are aware about taking care of the environment. Every year we are given an 

orientation about one of the core values of the school, ‘Integrity of creation.’ 

It is interesting to note that the lowest rated criterion given by the respondents is 

the value “Relating to the students in a down-to-earth manner”.  Many know that to be 

“down-to-earth” is to be with the students where they can easily approach them and 

make conversation with them. As what a teacher said in the interview: “Down-to-earth; 

easy to talk to and easy to be approached. If students would want to ask you to have a 

picture taking with them, you are there!” The personnel felt that they are “down- to- 

earth” to the students especially outside the classroom where they could have the 

opportunity to talk to the students informally. However, when it comes to the classroom 

some teachers feel that they have to do the same, although, they have to act as 

professionals and put a boundary so that the students will not forget that they are teachers 

who need to be regarded as such.  One teacher mentioned: “Yes, we are down-to-earth, 

but there should be a student-teacher relationship in the classroom (still in a friendly 

manner). If you don’t have the boundary students will abuse you.” Another teacher 

shared the idea: “You join the students but still with respect where students don’t make 

fun of you.”  Thus, for some teachers, they look at the value as something that could not 

be applied all throughout since they, as teachers, are not in the same level with the 

students. For them, there should always be boundary to consider in between the teachers 

and students.  They failed to see and failed to mention that to be “down-to- earth”, is to 
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be persons of integrity –transparent, without pretentions or honest before himself/herself, 

others and God at all times and situations (Balko, 1990).  

Presence 

In value, “Presence”, all the indicators received from the teachers an average 

weighted mean of 3.39 (Very High Level).  All items under this variable garnered a “very 

high” rating except for one item that was rated as high.    The highest rating was assigned 

to indicator 35, “Treating the students fairly”, with a factor average of 3.56 (Very High 

Level).  The lowest rating was given to indicator 37, “Focusing on the student’s personal 

growth”, with a factor average of 3.21, high level (See Appendix Q). 

The level of understanding by the teachers of the value “Presence” is laudable as 

denoted by the very high level average weighted mean of 3.39.  From the interviews with 

the teachers, the researcher inferred that they understood the golden rule of Marist 

institutions - “To bring up children properly, we must love them, and love them all 

equally” (Bergeret, 1993).   That is why the indicator, “Treating the students fairly”, 

received the highest rating from the teachers.  In the interviews with the teachers, their 

concept of fair treatment of students may be traced in their words about loving and caring 

for every child entrusted to them.  Gathered from the teachers are the following 

statements: “I see to it that the needs of my students will be catered. I see to it the each 

one will understand the instruction. I have to keep repeating my instruction to my 

children. I have to go to them, one by one and guide them.”; “Giving attention to students 

no matter how simple are the concerns of them.”. Basically, the teachers’ concept of 

treating the students fairly is to make themselves present and available to each student 

(Green, 1997). As what a few others said could attest to this:   “Being there with the 
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students when they need you.”; “As teachers, we are just there, as a guide, at the 

background so that whenever the students need us, we can immediately respond to their 

needs.”; “Being present during activities. If you are there present with them, they will be 

reminded of their misbehavior.”  

Ranked lowest among the items under this value was “Focusing on the student’s 

personal growth”, with a factor average of 3.21 (High Level).  Based on the interviews, 

the teachers seem to know well that the students are in their formative years, and so, they 

are aware that they have to use an industrious zeal or spirit of initiative accompanied with 

virtues of goodness to put up with everything to help the students grow (Bergeret, 1993).  

A teacher and a guidance counselor mentioned during the interview that, “The presence 

of the teachers in the children’s life is commendable which means it is more than what is 

being required.  It is admirable because they are not only concerned of the academic 

aspect of the student but also their emotional, psychological and spiritual aspects.  As a 

guidance counselor I can see how the teachers work for the development of the 

students.”; “Any misbehavior which they think there’s a need for a guidance counselor, 

they really refer it to me and they are asking help.”  Indeed, there is no doubt that there 

are teachers who are aware that they have to consider the personal growth of the students 

in the way they relate and educate them. But, the problem comes along when some 

teachers sometimes lose their patience and respect to students who are misbehaving. The 

indicator, “Reminding others with their shortcomings in thoughtful and sympathetic 

ways”, under the value “Family Spirit” can support this since it got also the lowest rating 

from the teachers.   
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Love of Work 

In value, “Love of Work”, all the indicators received from the teachers the average 

weighted mean rating of 3.49 (Very High Level).  All the indicators got a verbal 

description rating of very high.  The teachers gave the indicator, “Being dedicated and 

committed to their work as educators”, their highest rating with a factor average of 3.60 

(Very High Level). The lowest rating was given to indicator, “Doing responsibilities 

without counting the cost”, with a factor average of 3.43, very high level   (See Appendix 

Q). 

The level of understanding by the teachers of the value “Love of Work” is in a 

high level as the average weighted mean of 3.49 (Very High Level) reveals.  The teachers 

understand the value, “Love of work”, as their own dedication and commitment to the 

school.  No wonder why the indicator, “Being dedicated and committed to their work as 

educators”, was given by the teachers the highest rating.  For the teachers, their day to 

day effort in the school is a concrete sign of their dedication and commitment to their 

work. They look at their efforts as their gift of service to the school.  According to a 

teacher in the interview: “A teacher works without counting the compensation, it’s really 

service… We are happy to be here even during Saturdays and Sundays to make a certain 

activity a success. The teachers are willing. They love their work, they cater and answer 

to the need because it means service.” The same is true with another teacher who said: “I 

could see the dedication of the teachers in working for the improvement of the school like 

in the accreditation. Their dedication and commitment are indicators that they are really 

Marists.” They know that their day to day dealings with the children, their sacrifices to 

accomplish all the paper works within the given span of time, and also the long years that 



 79

they have been staying in the school are signs that they love their work. A teacher 

proudly shared in the interview the words: “Being dedicated to my work means to do 

things to the best of my ability to pass the requirements, to love your work and to 

dedicate a lot of time and effort in your work; to give one hundred percent in your work.” 

And there were two teachers who said that they love their work:  “I love my work, I even 

sleep late just to prepare and I don’t mind going home late if there’s really a need to 

prepare things.”; “I love my work. I could not stay here for 28 years if I don’t love it. 

There are demands. I have my weaknesses but I enjoy my work.“ Thus, teachers know 

that the value “Love of work” is all about dedication and commitment to their work 

where they have a persevering attitude towards their daily duty (Marist Brothers, 1998), a 

sense of availability, enthusiasm and hardship (Green, 2001).   

The indicator, “Doing responsibilities without counting the cost”, got the lowest 

rating.    Teachers said that most of them are dedicated and committed to their work. The 

data support this since this value got the highest rating.  However, a few teachers who 

were interviewed said something about teachers who grumble but still do the work: 

“Teachers are committed and dedicated. The work is to the maximum. We have many 

paper works. Although they are complaining, but they are also doing the job.”; 

“Sometimes, we complain but when it comes to work, we really work for the improvement 

of our school.” The motivation-hygiene theory, proposed by Fredrick Herzberg, 

emphasized that when people are feeling happy about their work, they tend to point their 

achievements, growths, or the intrinsic factors to themselves. But if they are feeling bad 

or dissatisfied, they tend to blame extrinsic factors such as the administrators, their salary 

and working conditions (NetMBA.com,2010).  This theory may have something to say 
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about why the indicator “Doing responsibilities without counting the cost” got the lowest 

rating.  The researcher is inclined to think that there are teachers who sometimes grumble 

or complain because they are feeling dissatisfied or bad about some extrinsic factors such 

as too much paper woks as mentioned above.   The following statements were elicited 

from the teachers during the interviews.  Some complain about the conditions of their 

work: “Sometimes we cannot avoid to complain because of the time, we don’t have 

enough time for ourselves anymore.”;  “Too much work without play can cause 

boredom.”; “Sometimes a teacher forgets his/her family just to meet the demands in the 

school. Proper scheduling should be done, alignment of the schedule.”; “Sometimes, my 

family I affected but they understand me because of the nature of my work.” Others 

complain about other external factors such as relationship in the community: “When I 

started teaching, I really love my work. But as years gone by…. It has something to do 

with family spirit. Sometimes, it will lead to something like considering an early 

retirement because of some circumstances.” Some of them have complains about the 

administration: “Complains about inconsistencies in the implementation of policies. 

That’s the reason why we were able to come up with policies that are effective, functional 

and that caters the benefits of the many.”; “Plus, as if there’s no good things being seen 

in you; something is lacking to energize people or to boost their morale.’; “They 

(Administration) expect you to be on time but then the schedule is overlapping. We don’t 

know where to start.”; “Generally, if you give them work, they will extend to work 

provided they have to see that you (administration) are fair, just and honest.”  
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B. Extent of Practice of Marist Educators on the Marist Pedagogical Values as 

Perceived by the Teachers Themselves, Administrators and Students 

 
The summary of the teachers’ extent of practice by Marist educators of the six Marist 

pedagogical values as perceived by the teachers themselves, administrators and students 

is presented in table 3.     

The values for the extent of practices of the Marist pedagogical values among 

Marist teachers as perceived by themselves, administrators and students obtained an 

overall mean rating of 3.33 (Very High Extent).   All the values got an overall mean 

rating of Very High Extent except for one that got a mean rating of High Extent.   

The highest overall mean rating of 3.43 (Very High Extent) was given to the 

value “In Mary’s Way” while the lowest overall mean rating of 3.22 (High Extent) was 

given to the value Presence. The teachers rated all the indicators with an average 

weighted mean rating of 3.40 (Very High Extent). However, out of 116 teachers there 

were 50 (43%) whose mean was below 3.33, the general mean of all the Marist schools 

on the extent of their practice of the Marist pedagogical values (Appendix U). These 

permanent faculty members with ratings below the mean could be one of those who could 

participate in the induction program (Appendix T). 

On the other hand, the administrators rated all the indicators with an average 

weighted mean rating of 3.38 (Very High Extent) and the students rated them 3.20 (High 

Extent).  

 The highest rating was assigned by the teachers to value, “Love of Work”, with an 

average weighted mean rating of 3.50 (Very High Extent), while they gave their lowest 

rating of 3.32 (Very High Extent) to values, “Love of Jesus and His Gospel” and 



 
 

Table 3. 
Summary of the Extent of Practice of Marist Educators on the Marist Pedagogical Values as Perceived by Teachers Themselves, Administrators and 

Students 
 

Schools 
 
 

 
 
 
 
Variables 

School A School B School C Average Extent of practice 
of Marist Pedagogical 

Values 

Factor Average 

Teachers Admin Students Teachers Admin Students Teachers Admin Students Teachrs Admin Studts   

Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD AWM AWM AWM FA VD 

 
 
1 3.38 

 
 

VHE 3.45 

 
 

VHE 

 
 

3.18 

 
 

HE 3.32 

 
 

VHE 3.24 

 
 

HE 3.09 

 
 

HE 3.25 

 
 

HE 3.44 

 
 

VHE 

 
 

3.38 

 
 

VHE 3.32 3.38 3.22 3.31 

 
 

VHE 
 
 
2 3.52 

 
 

VHE 3.55 

 
 

VHE 

 
 

3.32 

 
 

VHE 3.48 

 
 

VHE 3.51 

 
 

VHE 3.30 

 
 

VHE 3.47 

 
 

VHE 3.25 

 
 

HE 

 
 

3.42 

 
 

VHE 3.49 3.44 3.35 3.43 

 
 

VHE 
 
 
3 3.31 

 
 

VHE 3.50 

 
 

VHE 

 
 

3.20 

 
 

HE 3.32 

 
 

VHE 3.22 

 
 

HE 3.15 

 
 

HE 3.32 

 
 

VHE 3.17 

 
 

HE 

 
 

3.25 

 
 

HE 3.32 3.30 3.20 3.27 

 
 

VHE 
 
 
4 3.48 

 
 

VHE 3.53 

 
 

VHE 

 
 

3.19 

 
 

HE 3.46 

 
 

VHE 3.40 

 
 

VHE 3.18 

 
 

HE 3.38 

 
 

VHE 3.21 

 
 

HE 

 
 

3.27 

 
 

HE 3.44 3.38 3.21 3.34 

 
 

VHE 
 
 
5 3.41 

 
 

VHE 3.58 

 
 

VHE 

 
 

2.94 

 
 

HE 3.35 

 
 

VHE 3.36 

 
 

VHE 2.87 

 
 

HE 3.33 

 
 

VHE 3.28 

 
 

VHE 

 
 

3.12 

 
 

HE 3.36 3.32 2.98 3.22 

 
 

HE 
 
 
6 3.51 

 
 

VHE 3.66 

 
 

VHE 

 
 

3.28 

 
 

VHE 3.47 

 
 

VHE 3.45 

 
 

VHE 3.15 

 
 

HE 3.53 

 
 

VHE 3.21 

 
 

HE 

 
 

3.34 

 
 

VHE 3.50 3.44 3.26 3.40 

 
 

VHE 
 
 

AWM 3.44 

 
 

VHE 3.55 

 
 

VHE 

 
 

3.18 

 
 

HE 3.40 

 
 

VHE 3.36 

 
 

VHE 3.12 

 
 

HE 3.38 

 
 

VHE 3.26 

 
 

VHE 

 
 

3.29 

 
 

HE 3.40 3.38 3.20 3.33 

 
 

VHE 

 

Scale  Verbal Description    Variables 
  4   (3.26-4.00) Very High Extent (VHE)        1 Love of Jesus and His Gospel  5 Presence 
  3   (2.51-3.25) High Extent (HE)        2 In Mary’s Way   6 Love of Work 
  2   (1.76-2.50) Low Extent (LE)        3 Family Spirit 
  1   (1.00-1.75) Very Low Extent (VLE)       4 Simplicity 
 

 

 



83 
 

 
 

“Family Spirit”.  The administrators gave the highest rating of 3.44 (Very High Extent) 

to values, “In Mary’s Way and Presence”, while they gave their lowest rating of 3.30 

(Very High Extent) to value, “Family Spirit”.  The students gave the highest rating of 

3.35 (Very High Extent) to value, In Mary’s Way, while they gave the lowest rating of 

2.98 (High Extent) to value, “Presence”.     

The teachers, as perceived by the teachers themselves, administrators and 

students, in general have high extent of practice of the Marist pedagogical values. The 

significant relationship between the teachers’ level of knowledge and extent of practice of 

the Marist pedagogical values explains the reason.  The goal setting theory based from 

the idea of Locke (1968) stressed that the main causes of behavior of a person are his/her 

conscious goals and intentions in life.  Goals are important controllers of human behavior 

(Lots of Essays.com, 2011). Thus, the Marist ideals/values that the teachers have learned 

from the formation program during pre-school year orientation (orientation about the 

school as a Catholic, about St. Marcellin, about its vision-mission, policies and structure,  

Aims of Marist Education and a lot more), seminars, talks, recollections, retreats, etc. are 

actually playing an important role in influencing their behavior as educators.   

Love of Jesus and His Gospel 

In the value, “Love of Jesus and His Gospel”, the overall mean of 3.30 (Very 

High Extent) was given by all the respondents to all the indicators. Highest among the 

rated indicators was the value of “Making Jesus known through the Marist educators’ 

teachings” which obtained a factor average of 3.52 (Very High Extent).  “Responding to 

the needs of the students especially those who are materially poor” got the lowest rating 

with a factor average of 3.09 (High Extent).    The teachers rated all the indicators with an 
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average weighted mean rating of 3.32 (Very High Extent), the administrators rated them 

3.38 (Very High Extent), and the students rated them 3.20, high extent (See Appendix R). 

All the respondents assigned the highest rating to indicator, “Making Jesus known 

through their teachings”, with an average weighted mean of 3.47 (Very High Extent) for 

the teachers, 3.61 (Very High extent) for the administrators, and 3.49 (Very High Extent) 

for the students.  The lowest rating was assigned by all the respondents to indicator, 

“Responding to the needs of the students especially those who are materially poor”, with 

an average weighted mean of 3.22 (High Extent) for the teachers, 3.18 (High Extent) for 

the administrators, and 2.86 (High Extent) for the students. 

The general perception of the respondents on the extent to which the teachers 

practice the value of “Love of Jesus and His Gospel is commendable”.  The extent of 

practice of the love of Jesus and His Gospel among teachers is seen in their preference for 

the least favored or in the way they respond to those who are in need.  In the interviews 

with the respondents, there were two important themes that came out to describe the way 

they practice the first variable, namely,  “to educate the students especially the least 

favored ones such as the slow learners to learn and to become better persons” and “to 

help all those who are materially deprived.   However, the former was seen as the 

primary practice of the value, love of Jesus and His Gospel.  The results in the data 

support this since all the respondents assigned indicator, “Making Jesus known through 

their teachings”, as the highest. The teachers see that they are living out the value “Love 

of Jesus and His Gospel” as they exert effort to teach the students especially the least 

favored ones, the slow learners and those unruly children to learn and become better 

persons. Teaching the children to learn and grow is their way to make Jesus known and 
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loved.   This is expressed by some teachers when they were interviewed: “Personally, I 

have to lead each one especially the children I am handling for them to feel that they are 

loved, cared for and special”; “In the classroom, there are unruly students whom you are 

really trying to understand; I show them my love by means of helping them and teaching 

them good values.”  One teacher showed compassion to children who seek attention: “I 

relate and listen to those who are rejected, abandoned and who seek attention in the 

classroom.”  

Administrators are one with the teachers in the way they perceive the extent of 

living out the value, “Making Jesus known through their teachings”. The extent is even 

higher than the ratings assigned by the teachers themselves and the students. According 

to some administrators during the interviews: “They are giving considerations to our 

students; exhausting all their means to help them; giving them extra time especially those 

who are in need academically.”;  “The explicit way of doing things of the teachers… 

sharing extra time to help the students;  they have the desire to help the school; they are 

extending two hours a week for the students without pay.”; “We give tutorial to those 

who are slow learners; before we get those who belong to slow learners; we identify the 

area where they are slow.” 

Students share the same perception with the way teachers see their own extent of 

living out the value, “Love of Jesus and His Gospel”.  They also gave the highest rating 

to indicator “Making Jesus known through their teachings”. The rating they gave to the 

teachers was the same with the teachers’ rating. This shows that the students see clearly 

the desire and efforts of the teachers to help them learn and become better persons. This 

is how the students see their teachers making Jesus known through their teachings: 
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“Some of our teachers go beyond their own area; they do not just teach them lessons and 

values but they are trying to understand the students’ behavior, why they act that way.”; 

“The teachers encourage them to study hard and to do double time in their studies to get 

a good grade”.  Thus, the student felt that the teachers are not just there to teach them 

lessons and remind them of their responsibility as students. A student commented, 

“Reminding us to strive hard because there are times we become lazy”. They also see 

that the slow learners are being followed up.  What some students said attest to this: 

“Following up those who are slow learners in the class.”; “Two or a week before the 

exam the teachers go out their way to conduct remedial classes so that they will learn the 

lesson that they do not understand in the classroom.” 

 The lowest rated criterion is the value “Responding to the needs of the students 

especially those who are materially poor”, with a factor average of 3.09 (High Extent).  

The three respondents assigned the value as their lowest rating.  

Teachers feel that they do the things that they know as their main aim – teaching 

the children to learn and become better persons. They find more meaning in this 

responsibility rather than the idea of giving material things to the students which is 

happening occasionally. They understand that their main purpose why they are in the 

school is to provide quality and holistic education. And this is what they have been doing. 

A teacher said in the interview: “Our aim is education and compassion for others to 

become better persons. We value simplicity, not so much on material thing but on the 

aspect of making the person become better.” Another one also mentioned that, “I always 

tell my students that the only thing I can share with them is my simplicity, a teacher who 
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teaches them through their heart; I want them to learn from me because that’s the best 

thing I can give; I don’t have the money but I have the wisdom to share with them.  

On the part of the administrators, they too have given the value “Responding to 

the needs of the students especially those who are materially poor” the lowest rating.  

They perceived their teachers were doing all the means for their students to learn and 

become “good Christians and good citizens”.   An administrator said, “They are giving 

considerations to our students, exhausting all their means to help the students,  giving 

them extra time especially those who are in need academically. They consider also the 

parents of these children; those parents who find ways to send their children in this 

school.” The administrators feel that the teachers are engaged more on teaching the 

children especially those who are academically slow.  This was pointed out by an 

administrator in the interview as she said, “The least favored are also those slow 

learners; if possible we should not humiliate them and we should not neglect them; but 

we have to give them attention; they need to be given more emphasis like in how they 

could absorb the concept or how to learn the lesson easily.”  For the administrators, the 

teachers are there for the school to share their talents and expertise in the area of teaching 

the children especially the least favored ones.   

Students too gave the value “Responding to the needs of the students especially 

those who are materially poor” the lowest rating.  They gave this value a lowest rating 

maybe because they feel that their teachers are not there to give them material things but 

to help them to develop in a holistic manner. Some students uttered the following 

statements during the interviews with them: “Some of our teachers go beyond their own 

area. They do not just teach them lessons and values but they are trying to understand the 
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students’ behavior, why they act that way.’; “The least fortunate ones are those in the 

remedial classes, those who are not listening and who do not know the lessons.”  

The above perceptions of the three respondents convey that the teachers are really 

there to educate the students and help them become better persons. And not so much on 

giving them material things.  

The value “Responding to the needs of the students or others especially those 

materially poor ones” is delimited to giving donations to the poor people. This has been 

clearly expressed in one of the principal themes about the value “Preference for the least 

favored” which is “Giving monetary help to those who are poor people” done explicitly 

by the teachers and students during outreach activities scheduled by the school. 

In Mary’s Way 

In value, “In Mary’s Way”, the indicators received from the respondents the 

overall mean of 3.42 (Very High Extent) with the highest rating assigned to indicator, 

“Showing respect for the gift of life”, with a factor average of 3.65 (Very High Extent) 

and the lowest rating was assigned to indicator, “Being in solidarity with others 

especially those who are suffering”, with a factor average of 3.18 (High Extent).  The 

teachers rated all the indicators with an average weighted mean of 3.49 (Very High 

Extent), the administrators rated them with an average weighted mean of 3.44 (Very High 

Extent), and the students rated them with an average weighted mean of 3.34, very high 

extent (See Appendix R). 

All the respondents gave the highest rating to indicator, “Showing respect for the 

gift of life”, with an average weighted mean of 3.70 (Very High Extent) for the teachers, 

3.74 (Very High extent) for the administrators, and 3.50 (Very High Extent) for the 
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students.  The lowest rating was assigned by the teachers and administrators to indicator, 

“Being in solidarity with others especially those who are suffering”, with an average 

weighted mean of 3.26 (Very High Extent) for the teachers, and 3.21 (High Extent) for 

the administrators.  The students gave the lowest rating of 3.07 (High Extent) to 

indicators, “Being in solidarity with others especially those who are suffering” and  

“Being true and transparent in their commitments”.  

The general perception of the respondents on the extent to which the teachers 

practice the value of “In Mary’s way” is in a high level.  The overall mean which is 3.42 

(Very High Extent) supports this. The respondents see that the value “In Mary’s Way” is 

practiced by the teachers by means of “Showing respect for the gift of life”. This is 

manifested in the way the teachers express their care, concern and patience to the 

students.  

On the part of the teachers, many of them expressed in the interviews that they 

live out the value “In Mary’s way” through their concern and care for the children like a 

mother to her children.  Their care and concern for the students just like a mother to her 

children is generally one of the themes that came out under the value “In Mary’s way”.  

Many of the teachers see themselves as caring like mothers to the children under their 

care - giving their best to respond to the needs of the students; being patient with them 

and respecting them as they are.  A teacher highly spoke of her being motherly to the 

students: “In the classroom, I am the mother of my students; I try to give my best, the 

care that their parents don’t give them.” Another one mentioned of the value of patience 

in dealing with the students:  “Patience in dealing with the students; others would say 

that I have patience in dealing with the children; I go down to their level.” Thus, these 
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statements tell us that most of the teachers are showing respect for the dignity of each 

student.  The indicator, “Showing respect for the gift of life”, having been given by all 

the respondents a highest rating, supports this.   

The teachers, in general, show respect for the gift of life as they deal with the 

students.  This is the reason why they can accept the students as they are, care for them 

and patient with them like a mother to her child. According to one of the teachers: “We 

respect the individual differences of our students. It is so natural that we get angry but it 

means we are concerned for their welfare. We want them to become whole. No matter 

what they reveal to me, I respect them for who they are - even if they are committing 

mistakes. We respect the individuality and the life of each other, accepting them as they 

are...Generally, the teachers are respecting the individuality of everyone.”  

The rating the administrators assigned to the highest indicator is even higher than 

the rating given by the teachers themselves and by the students.  They perceive that the 

teachers are living out their Marist characters before the students especially the value of 

“Respect for the gift of life”.  They see that this value is expressed in the way the teachers 

care for and love the students in a way like mothers do. Some teachers said in the 

interviews that: “Like a mother to the students:  being like a mother to them, their 

understanding; looking at the totality of the students- looking at the students 

holistically…exerting effort to help the students.”; “We have the motherly care, concern 

for our pupils and our students especially the elementary pupils.”; “We are also doing 

the mothering to the students. We don’t just end up with the academics but we go 

beyond.”; “Their way of treating the children; they make themselves available for the 

students by showing them their tender loving care.” Because most of the teachers see the 
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totality of the individual or their gift as individuals, they are able to show respect to them 

and care for them as a mother to her children. 

Students, on the other hand, did not highlight their teachers as caring and loving 

like a mother to her children. The rating they gave to the teachers’ level of practice of 

value, “Showing respect for the gift of life”, though still in a high level, is lower than the 

ratings of the teachers and administrators.  They have experienced the concern and care 

of the teachers and their efforts to help them to learn and to grow to become better 

individuals.  They perceive that most of the teachers are respecting them because they see 

that the teachers are not doing things that will shatter their dreams. A student shared the 

following thoughts: “They value us because they teach us lessons, values and they will 

not do something that will shatter our lives; they help us grow to become better persons 

so that in the future we will live happily and contented.” There are some students who 

also said that their teachers help them by means of reminding them of what is important 

in life: “Our adviser is reminding us that even if we have learned so much, we still have 

so much things to learn. We have to help those who are having a hard time also.” ; “They 

are giving advice that persuade students.” 

The lowest rated criterion is the value “Being in solidarity with others especially 

those who are suffering” with a factor average of 3.18 (High Extent).  This value received 

the lowest rating from the respondents because they see that the teachers have been busy 

complying the demands in the school such as paper works (teachers and administrators’ 

perspective). A teacher confessed in the interview that: “The work is to the maximum. We 

have many paper works…” Another one also mentioned that, “A student cried because it 

is his first time that there’s a teacher who offered him help and helped him to learn how 
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to read. He’s already a fourth year student but could hardly read.” On the part of the 

teachers, this is the problem – some could not be in solidarity with those who are 

suffering because of many things to accomplish.  This maybe so because they do not have 

enough time to carefully find those who are really suffering; are more preoccupied with 

their paper works. A teacher said that, “Honestly there are cases that I can’t attend their 

needs because I have so many things to attend to.” On the other hand, some teachers 

attribute the problem to their loading assignments. They see this as one of the factors why 

they could hardly meet the goal which is “to be in solidarity with those who are 

suffering”.  Some teachers said: “Improve the loading… with the bulk of loads that we 

have we could not reach out more students to be accompanied. We saw that the students 

are also needing us.”; “Loading should be improved…We would want to extend our time 

with the students to be able to get the number of students whom we want to meet during 

the month. Seldom that we meet this responsibility because of the bulk of loads given to 

us; plus the unexpected activities which are inserted in the list of our activities…” 

The administrators, who rated the criterion, “Being in solidarity with others 

especially those who are suffering”, lower than the teachers, observe that the teachers 

seem to have a little time intended for the students due to the many works that they have 

to finish.  This leads them to entrust the students who have problems to the guidance 

counselors and prefect of discipline. An administrator said that, “They endorse the 

students who have behavior problems to the guidance counselor maybe because they 

don’t have much time.  In as much as they wanted to help them due to time constrained 

they’ll indorse them to the guidance and prefect of discipline.”  This could explain why 

they rated the value lower than the rating of the teachers because what is supposed to be 
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the teachers’ responsibility could not be attended to by them due to time limitations. 

According to some administrators: “Lately, the teachers in my area, they are 

complaining that there’s only a little time to prepare the lesson  because of many paper 

works to be complied; bulk of work given compared before.”; “The teachers are 

prepared. However, it seems that their time to prepare is lacking.” So, what the 

administrators have observed is that some teachers do not make a real difference in the 

lives of some students because they have a shallow understanding of the life of the 

students. As what some said in the interviews: “They have personal knowledge of the 

children. But not that deep…”; “They have extra time to help the slow learners but 

sometimes due to lack of time, they have limited time to help them. 

For the students, two criteria were given the lowest rating namely, indicators, 

“Being in solidarity with others especially those who are suffering” and “Being true and 

transparent in their commitment”.  The former one was given the lowest rating, even 

lower than the ratings given by the teachers and administrators, because the students feel 

that sometimes their teachers are not present in those times that they should be present. 

Some students testify, thus,: “Yes, they are present, however sometimes, we understand 

them and other priorities of them…He would not be there with us.”; “As if our adviser 

doesn’t care about us; Sometimes they don’t come during our color meeting.” 

Sometimes, students are just left on their own: “We are just left on our own, to work 

independently…” They feel that sometimes their teachers are present but they seem not to 

mind the students, including their learning. This could explain why the rating of the 

criterion was lower than the teachers and administrators. Some students expressed that: 

“The teachers are trying their best not to make the lesson boring, but there are some who 
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are just reading the books or teaching without asking whether the students are learning 

or not.  As a result, the students are just sleeping during the class.”; “When our teacher 

in ___ is discussing, other students are sleeping and not listening. And the teacher is 

passive and not reprimanding those students.”; “However there are others who are very 

fast in presenting lessons and don’t care about the students’ learning.”  The comments 

above give us the idea that there are those teachers who are not “Being true and 

transparent in their commitment” because not all students are learning to the best of their 

ability and become “good Christians and good citizens”.  This could be one of the factors 

why the students ranked the indicator, “Being true and transparent in their commitment”,  

as one of the lowest criteria under the value, “In Mary’s Way”. Another factor identified 

was “favoritism”. In the interviews with the students, they articulated that there were 

some teachers who were not true in their commitment because of favoritism.  They sense 

this because other students were not given the same treatment as those whom they label 

as the teachers’ favorite.  In a way, for the students, there are a number of teachers who 

do not treat them in an equal manner: “Teachers should treat the students equally, no 

favoritism. Like the slow learners, they are left behind and belittled through their words; 

embarrassing them and calling them lazy…I pity these students.”; “Their favorites are 

often been called. They priorities the favorite students – as if they already know that these 

students will give the right answer.” 

Family Spirit 

In value, “Family Spirit”, the indicators were given an overall mean rating of 

3.27 (Very High Extent) by the respondents. The highest rating of 3.43 (Very High 

Extent) was given to indicator, “Accepting others regardless of their role, culture and 
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social status”, while the lowest rating of 3.02 (High Extent) was given to indicator, 

“Reminding others with their shortcomings in thoughtful and sympathetic ways”.  The 

teachers rated all the indicators with an average weighted mean of 3.32 (Very High 

Extent), the administrators rated them with an average weighted mean of 3.30 (Very High 

Extent), and the students rated them with an average weighted mean of 3.20 (High 

Extent). The highest rating was assigned by the teachers and administrators to indicator, 

“Accepting others regardless of their role, culture and social status”, with an average 

weighted mean of 3.44 (Very High Extent) for the teachers, and 3.48 (Very High extent) 

for the administrators. The lowest rating of 3.05 (High Extent) by the teachers, and 2.96 

(High Extent) by the administrators was given to indicator, “Reminding others with their 

shortcomings in thoughtful and sympathetic ways”. The students gave the highest rating 

of 3.43 (Very High Extent) to indicator, “Empowering others to become responsible 

persons”, while they gave the lowest rating of 2.81 (High Extent) to indicator, “Being 

open to others” (See Appendix R). 

The general perception of the respondents on the extent to which the teachers 

practice the value of Family Spirit is commendable.  The overall mean rating which is 

3.27 (Very High Extent) supports this.  The value “Family Spirit” is perceived to be 

lived out by the teachers because of their ability to accept others in the community 

regardless of who they are and their ability to empower others to become responsible 

persons.  The one that was assigned by the teachers and administrators as the highest 

indicator supports the former and the one that was assigned by the students as the highest 

rating supports the latter. In the midst of personal and social differences, as perceived by 

the teacher and administrator respondents, the teachers are there to accept each regardless 
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of their role, culture and social status.  Even their strengths and weaknesses are being 

accepted.  Students see their teachers as people who empower them to become 

responsible persons.   However,   the teachers and administrators perceive that 

“Reminding others of their shortcomings in thoughtful and sympathetic ways” should be 

observed at all times especially in the teachers’ interaction with the students in the 

classroom and in the campus. Furthermore, the students see that teachers should consider 

the value “Being open to others” so that there will be more opportunities to be with one 

another to share about each one’s life, hopes and dreams.  

Teachers see that they are living out the value “Family Spirit” because they have 

the capacity to “Accept others in the community regardless of their role, culture and 

status”.  They know that there are differences among the members of the community, but 

these differences do not prevent them from accepting and being with others.  They accept 

others with their strengths and weaknesses and they try to be of help to them. Some 

teachers said in the interviews: “Regardless of who they are, there is acceptance – both 

their strengths and weaknesses are accepted.”; “I feel family spirit in the school because 

though we have individual differences, each one is trying to understand and accept one 

another.  And also the parents and children, there’s respect in every decision, there’s 

understanding among us.”  Even those whose attitudes are disagreeable are still 

acceptable: “We just understand somebody who is not likeable, those who are snobbish 

and feeling superior.”; “We accept one another, even if you are bad, you are respected 

and accepted.”; “Differences are but natural. Even if you don’t like the other but since 

you belong to one family you still help.” 
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Administrators perceive that the teachers do not just accept others, their strengths 

and weaknesses, but even come to the point of becoming open with one another and 

being there for others. Some administrators attest to this in saying: “If we have a faculty 

meeting, they can discuss things. After the meeting everything is back to normal because 

they know how to deal with one another, they know each one, with goodness and at the 

same time weaknesses - their uniqueness. It’s really on how they deal with one another 

with acceptance of each other”; “We are not afraid to share even personal issues in our 

family; we take this as our community; generally everybody is willing to listen; they are 

just waiting for others to open up.”; “They find comfortable being with the community; 

they feel that they belong, that they have people around them that they can run to if they 

have problems…they feel that they can lean on to somebody here”. Furthermore, they 

even have that sense of tolerance in the community. These are reasons why 

administrators rated the criterion even higher than the teachers. According to one 

administrator: “Treating one another as one and working as one despite of their 

differences; there’s openness and acceptance of the weaknesses of one another; they 

know that they have some weaknesses and they know that there are individual differences 

and they are very tolerant with others; that’s why less gossips in our department…silent 

on some sensitive issue.”  

Students see that their teachers are the ones empowering them to become 

responsible persons.  This is the reason why indicator, “Empowering others to become 

responsible persons”, was given by the students the highest rating. They see their 

teachers being available for them - protecting, supporting, helping, giving them advices 

and encouraging them in their life:   “Our adviser is protecting us from others.”; 
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“Confronting other students who are bullying or blackmailing me.”; “Teachers always 

reach out to the students, they seem to be the second parents of the students especially 

those whose parents are not around.” ; “School activities – they are helping one another 

so that their team will win; they give their time and their efforts.”;  “They are our 

parents, giving us advices so that we will not fall into vices.” 

The lowest rated criterion is the indicator, “reminding others of their 

shortcomings in thoughtful and sympathetic ways”, with a factor average of 3.02 (High 

Extent).  The reason why it got the lowest rating is that in the process of disciplining the 

students, of reminding them of their shortcomings, there are some teachers who 

sometimes lose their composure.. During the interviews with the teachers, some admitted 

having fallen to this. Some teachers sometimes lose their patience as they deal with the 

unruly children. Some even acknowledge the wrong they have done towards certain 

students: “Sometimes, I am losing my patience before the students. I reprimand the 

students especially the one who doesn’t show any effort. Sometimes especially during the 

last period, I sometimes lose my patience especially to those erring students…”; “At 

times, I shout at the students…”; “In my second year of teaching, I was able to throw a 

pen to one of the students because he was not serious in answering my question and was 

trying to do something that made the others react or laugh.”   This is despite of their 

understanding about their role as Marist educators.   

Administrators seem to be aware that there are teachers who remind students of 

their shortcomings in thoughtless and unsympathetic ways that could hurt the child 

physically and emotionally.  Although those might only be a few cases but since the act 

of inflicting corporal punishment to the child is not lawful, this could be considered as a 
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serious problem because it has an impact not only on the child concerned but also on the 

school. An administrator said that, “There was a teacher who inflicted corporal 

punishment to one of the children. The parents complained to the school…” Thus, the 

administrators are always trying their best to remind teachers about the unlawful act and 

to find ways to help the teachers grow in the area of dealing with the students. According 

to one of the administrators: “Disciplining students; sometimes there are teachers who 

are asking students to stand, and to go outside; but sometimes I intervene by standing 

outside the classroom to remind the teacher.” Another administrator also shared the 

following thoughts: “Each teacher has different stories, experiences, or background and 

they bring this with them inside the classroom. Sometimes we don’t treat the students 

properly, we cannot avoid it; sometimes we reprimand the child; for me it’s not helping 

anymore to get angry with the child in front of the students. My recommendation is 

training of the teachers in psychology where we go back to our past and background and 

we could process with the help of someone; hopefully we will become aware and we will 

learn the techniques how to handle the student; we need to be equipped with more 

strategies because it seems that it’s not the students issues but the teachers. I too have my 

own lapses.” 

Indicator, “Being open to others”, is the one students assigned as the lowest 

criterion, with the rating of 2.81 (High Extent).  In the interviews with the students, to 

some extent, they see that the teachers are actually open to the students about things 

related to their life as teachers and about what they feel towards the subject, the life of the 

students and the students’ learning. According to some students: “They are open to who 

they are and what they feel pertaining to our subject, our life and our learning.” ; “They 
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share their struggles; when they were still young -, they had also some struggles about  

their life as students.” Students are learning from their sharing. They are learning that 

success can be attained if they will strive just like their teachers: “I learned from their 

sharing that we can do everything so long as we will strive and do our best to become 

successful.” The students perceived also that the teachers’ openness also means being 

available to help the students, to encourage them to do the best thing they could to 

become successful in life:“They are open to the students, ready to help the students 

through their advices. “; “They are there when you want to share your problems even if 

they are busy, they will cheer you up.” Thus, there is no doubt why they assigned 

“empowering others to become responsible persons” as the highest indicator. But why 

was “Being open to others” was given a lowest rating by the students?  The answer could 

be gleaned from words of a few students who were interviewed: “Other teachers, they 

share their feelings only to some but with others  they are not that open.”; “If they feel to 

share with a certain close students they share with them but to others they are not 

sharing.” So, at some point, the level of openness of some teachers are perceived by the 

students to be exclusive for those who are close to them or to those who have the 

audacity to approach them and talk to them. As some students revealed, “They seem to 

feel free to share with those students who are close to them…students who seem to relate 

to them without boundary.” ; “Only those who are approaching the teachers are the ones 

whom they talk about their story. Others might be shy to approach them.” To some 

extent, teachers are having that level of openness to the students especially on things that 

pertain to their role as teachers, towards the subject matter, the life of the students and 

their learning. But then, beyond this is the question which may be the issue raised by 
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students.  They feel that there are inconsistencies.  They perceive that their teachers are 

not that open to all.  Students, perhaps, see that there are schoolmates who are not being 

approached by their teachers. Because of this, they feel that they do not have much 

opportunity to share or converse with their teachers where they could be open to them 

about the things that concern their life , hopes and dreams. 

Simplicity 

In value, “Simplicity”, the overall mean of 3.35 (Very High Extent) was given by 

all the respondents to all the indicators. Highest among the rated indicators was “Living a 

simple lifestyle” which obtained a factor average of 3.43 (Very High Extent).  “Relating 

to the students in a down-to-earth manner” got the lowest rating with a factor average of 

3.16 (High Extent).    The teachers rated all the indicators with an average weighted mean 

rating of 3.44 (Very High Extent), the administrators rated them 3.38 (Very High Extent) 

and the students rated them 3.22, high extent  (See Appendix R). 

The highest rating was assigned by the teachers to “Living a simple life style and  

Relating to God and others in an honest or truthful way” with an average weighted mean 

rating of 3.52 (Very High Extent). The administrators gave the highest rating of 3.52 

(Very High Extent) to indicator, “Living a simple life style”, while the students gave the 

highest rating of 3.30 (Very High Extent) to indicator, “Taking responsibility to care for 

the environment”.   All the respondents gave the lowest rating of 3.36 (Very High Extent) 

for the teachers, 3.18 (High Extent) for the administrators, and 2.95 (High Extent) for the 

students to indicator, “Relating to the students in a down-to-earth manner”.   

The general view of the respondents on the extent to which the teachers practice 

the value “Simplicity” is in a high level.  “Simplicity” is perceived by the respondents to 
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be practiced among the teachers because of their capacity to live a simple lifestyle - 

where they generally live within their means. However, the respondents perceive that the 

value, “Relating to the students in a down-to-earth manner”, needs to be practiced 

clearly for them to be more transparent and integrated persons.  

Teachers see that they are simple because of their simplicity of lifestyle.  Living a 

simple lifestyle was rated by them as the highest. They are more inclined to say in the 

interviews that they are living within their own means.  One teacher said: “Living with the 

basics, with whatever things they have in life”.  And another one supported it with the 

words:  “I live in a simple life style, appropriate to my lifestyle as a teacher”.  

Furthermore, simple lifestyle for them was simply seen as simple in the way they do 

things. A teacher described it clearly with the following words: “practical, frugal, simple 

and exact – not spending so much”. Their simplicity, as perceived by the teachers, also 

relates to their being honest or truthful to God and others. The value “Relating to God 

and others in an honest or truthful way” was also rated highest by the teachers.  They 

look at themselves in an honest manner where they don’t pretend or hide something about 

themselves.  There was a teacher who clearly said: “To be honest means to be what or 

who you are. You don’t have to pretend that you are that kind of person that you are 

not.”   Furthermore, they look at themselves as persons with integrity before the students.  

One teacher emphasized in the interview that as teachers, they have to be who they are 

and have to walk the talk:  “Being who you are.”“Showing to the students that what you 

are teaching is what you are doing.” 

 Administrators share the perception of teachers as to the extent of their way of 

living out the value “Simplicity”. The highest rating assigned by administrators is the 
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same rating that the teachers gave to their highest indicator.  They see that the teachers 

practice a simple lifestyle where they live in accordance to what they need which means 

being practical and not being materialistic.  One administrator described it as:  “Living in 

a simple life style; not being materialistic and always being practical.”    

The students assigned the highest rating to the value “Taking responsibility to 

care for the environment”.  This is perhaps because they perceive that their teachers’ 

simplicity of lifestyle brings them back to the basics in life and to those that are 

essentials.  The students see that their teachers are simple in their life as they remind 

them to avoid the idea of accumulating things and wasting resources and above all to be 

responsible for the gift of nature (Marist Brothers, 2007).   The reminders of the teachers 

to take responsibility to care for the environment are clear to the students. Some testified 

that:  “They always remind us to segregate our garbage.”; “They are helping us to 

implement the ecological waste management program of the school. They asked us not to 

bring plastics in the school.” Students see that teachers themselves do not just remind 

them but also set good examples in this area. A student mentioned in the interview that 

“the teachers are also their model on how to throw their garbage properly.” 

Furthermore, the value is having an impact in the life of the students because the teachers 

have been connecting this to the lessons. A student said that , “The teachers are 

connecting our lessons  to the value of taking care of the environment: like for example 

we have to balance things in the environment.”  Thus, for the students the value “taking 

responsibility to take care of the environment” is remarkably lived out by the teachers 

because they are there to remind them and to serve as an example in incarnating the 

value.  
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In this value, “Simplicity”, the lowest rated criterion is the value, “Relating to the 

students in a down-to-earth manner”.  This may be assigned by the respondents as the 

lowest rated criterion because there are a few teachers who could be inconsistent 

sometimes in their words and actions. In other words, they are not transparent or 

integrated persons.  

On the part of the teachers, “Relating to the students in a down-to-earth manner” 

have received the lowest rating because they feel that some have their own 

inconsistencies wherein they themselves knew that these individuals do not ‘walk the 

talk’. This is evident in a spontaneous comment by one teacher:  “Frankly speaking, I am 

telling students inside the classroom how to do things, how to respond to life, helping 

them, telling them how to be saved and reminding them to repent.  I tell them these inside 

the classroom but outside the classroom, I go back to my usual attitude, a ‘ freelancer”’.  

Thus, there seems to be duplicity among some teachers in their relationship with students. 

It is because at some point they themselves do not live what they are teaching inside the 

classroom.  The sense of integrity is the issue.  Modeling or witnessing is missing which 

is actually important in forming the children.  A teacher mentioned in the interview: 

“Modeling which means the pupils will follow how the teachers behave or react to a 

certain situation. Though I can say that the teachers are concerned, there is a need of 

witnessing; for example, in coming to class on time…” She added, “Some teachers are 

not praying, they just talk to each other.  No matter how we encourage our students to 

pray but then because the teachers are model, they also follow them.”  The teachers 

perceive that some students do not learn values that fast because they see that there are 
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colleagues of them who are not living by their examples which for Furet (1989) could do 

more to convince and persuade.   

Administrators also assigned “Relating to the students in a down-to-earth 

manner” as the lowest. They perceive that to become witnesses and models before the 

students is a daily struggle. Thus, it needs a daily re-commitment to make a difference in 

the lives of the students and other people, to live as witnesses. A principal of one of the 

schools emphasized this through the following words:  “We are far from perfect, but it’s 

always a daily struggle.  If the students see their teachers showing a difference in their 

lives and other people the more the students are inspired. The same way with the 

administrators and the brothers, if they see the concern and dedication of the teachers in 

their students, the more we are also inspired and challenged.  A give and take situation; 

modeling and witnessing.” 

Students too consider “Relating to the students in a down-to-earth manner” as the 

lowest criterion, even lower than the teachers and administrators. The value was rated as 

the lowest because they have personally experienced some of the teachers’ 

inconsistencies towards them.  They feel that some teachers are not that transparent in 

terms of dealing with some students’ issues.  The students feel that some teachers, in 

front of them, are good.  But at their back they divulge something confidential to other 

students and teachers.  Some students call it “back stabbing”: “ Some teachers are back 

stabbing some students. If front of you, the teacher is good but at your back, he/she talks 

negative things about the students.” And they also relate this with the word “gossiping”: 

“Some teachers, if they don’t like the students, they talk about them; gossiping about 

them.” For some students, these teachers are not helping them because they do not 
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confront them personally. One of the students said: “They are supposed to help us, and 

not to say something at our back. They are not confronting us personally. I have learned 

this from others.” There are teachers who, for some students, are not down-to-earth 

because at times they have not been transparent or true to them.   

Presence 

In value, “Presence”, the indicators received from the respondents the overall 

mean of 3.20 (High Extent) with the highest rating assigned to indicator, attending to the 

students’ classroom and school-related activities, with a factor average of 3.35 (Very 

High Extent) and the lowest rating was assigned to indicator, “Focusing on the student’s 

personal growth”, with a factor average of 3.04 (High Extent).  The teachers rated all the 

indicators with an average weighted mean of 3.36 (Very High Extent); the administrators 

rated them with an average weighted mean of 3.32 (Very High Extent); and, the students 

rated them with an average weighted mean of 2.92, high extent (See Appendix R). 

The highest rating was assigned by the teachers and administrators to “Treating 

the students fairly”, with an average weighted mean of 3.57 (Very High Extent) for the 

teachers, and 3.49 (Very High extent) for the administrators, while the lowest rating of 

3.21 (High Extent) for the teachers, and 3.17 (High Extent) for the administrators was 

given to indicator “Focusing on the students personal growth”. The students gave the 

highest rating of 3.24 (High Extent) to “Attending to the students’ classroom and school-

related activities”, while they gave the lowest rating of 2.49 (Low Extent) to “Treating 

the students fairly”. 

The value of “Presence” is perceived to be practiced among the teachers because 

they are seen by the respondents as teachers “Attending to the needs of the students both 
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in the classroom and in school-related activities”.  However, the respondents perceive 

that the teachers need to remember that when they deal or relate with the students, they 

always have to focus on their personal growth.   

Teachers perceive that they make their presence felt before the students as they 

treat them fairly.   Thus, “Treating the students fairly” was assigned by them as the 

highest indicator under the value “Presence”.   The teachers’ fair treatment towards the 

students, as they expressed in the interviews, is seen to be a respect-laden value.  A 

teacher mentioned in the interview that, “In the classroom setting, it is very evident that 

we observe classroom management – that the classroom is a friendly one. Respect is very 

evident.” Being fair to the students is also seen by the teachers as accommodating each 

student’s needs regardless of how simple these needs are. A teacher said: “I see to it that 

the needs of my students will be catered. I see to it that each one will understand the 

instruction. I have to keep repeating my instruction to my children. I have to go to one by 

one and guide them.” Another one also remarked: “Giving attention to the students no 

matter how simple are the concerns of them.” Furthermore, to be fair to the students is 

also seen by the teachers as doing their work to the best of their ability for the students to 

learn and pass the subject matter.  A teacher proudly said: “I’m trying my best because if 

many will fail, I’m thinking that I am also a failure teacher.”  And also another one 

noted: “It’s academic, I have to study also because some students would ask questions 

that are out of the blue.” 

Administrator assigned “Treating the students fairly” as their highest but rated it 

a bit lower than the teachers. They see that the teachers are fair to the students because 

they are trying to do their best in meeting the demands of the institution on the area of 
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providing quality education to the students. The administrators’ observation of the 

teachers make them recognize that teachers do their best to help all the students to learn.  

An administrator who happens to be teaching the children said: “I am imparting them the 

right knowledge, concepts of the lesson.  If possible give the best in you for them to learn 

more and be able to pass the lesson…Whoever is having difficulty I try to find ways for 

them to learn.”  They also observe that the teachers are trying to be on time for class: 

“Being punctual, because if not, there are so many things happening inside the 

classroom”. Furthermore, they have to be prepared in coming to their class:  

“Preparation of teachers before class is needed. It has a good effect!”.  

The students assigned the highest rating to the value “Attending to the students’ 

classroom and school-related activities”. This is the highest rating by the students 

because they see that their teachers are physically present, attending to them in the 

classroom and in school-related activities. They feel that teachers are always there to help 

them and respond to their needs. A student mentioned in the interview:  “They are with 

us whenever we need them. They respond to what is lacking. They respond to our 

needs…” If the students do not understand the lesson, they know that their teachers can 

always repeat the lesson and even make it interesting for them to understand it. As some 

students noted: “Our teacher repeats teaching the lesson so that the students will really 

learn at the end of the lesson”; “They are making the lesson interesting; film viewing and 

some jokes.”  

The lowest rated criterion is the value “Focusing on the student’s personal 

growth”. This was rated lowest because the respondents perceive that some teachers need 
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to respect and be patient with the students especially the unruly ones and treat them in an 

equal manner.  

The teachers rated the indicator, “Focusing on the students personal growth” as 

the lowest among the indicators. One reason why it was rated as the lowest is that they 

perceive that there are some teachers who sometimes lose their patience as they deal with 

students who are unruly or misbehaving.  This impatience, as they look at it, could lead to 

disrespecting the students.  In the interviews with them, some teachers admitted that they 

were able to do something negative or bad towards the students because they lost their 

patience:“Sometimes, I am losing my patience before the students. I reprimand the 

students especially the ones who don’t show any effort. Sometimes especially during the 

last period, I sometimes lose my patience especially to those erring students…”; “At 

times, I shout at the students...”. There was even one teacher who made a confession that 

he threw his pen at one of the students:  “In my second year of teaching, I was able to 

throw a pen to one of the students because he was not serious in answering my questions 

and was trying to do something that made the others react or laugh.”   

As with the teachers, administrators assigned “Focusing on the student’s personal 

growth” as the lowest. They have a similar perception with the teachers in this issue.  

They perceive that the teachers sometimes lose their patience and respect to students 

whose behaviors are difficult to handle.  An administrator revealed in the interview that 

there was one teacher against whom a complained was filed by a family because of harm 

inflected on their child:  “There was a teacher who inflicted a corporal punishment to 

one of the children…”.  Another administrator said that she intervened when a teacher 

asked the students to stand outside the classroom:  “Sometimes there are teachers who 
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are asking students to stand, and to go outside. But sometimes, I intervene by standing 

outside the classroom to remind the teacher”.  

Students consider the value, treating the students fairly as the lowest.  The value 

was the lowest because they perceive that some teachers are not relating with other 

students in a fair manner. In the interviews with the students it became obvious that some 

teachers show “favoritism”.  For them this idea is opposite to the motto of St. Marcellin 

Champagnat, founder of the Marist Brothers: “In order to educate the children, you must 

love them all equally.” A student even said: “If St. Marcellin were still alive today, he 

will be disappointed with the teachers who are showing favoritism… ” The students 

perceive that some teachers are not treating the students in accordance with what the 

school envisions.  They perceive that some teachers are unfair because of the unequal 

treatment of some students.  As a student mentioned in the interview:  “The treatment is 

different from the one whom the teacher likes and doesn’t like. It’s unfair!”.  

Love of Work 

In value, “Love of work”, the indicators were given an overall mean rating of 3.40 

(Very High Extent) by the respondents. The highest rating of 3.52 (Very High Extent) 

was given to “Being dedicated and committed to their work as educators”, while the 

lowest rating of 3.29 (Very High Extent) was given to “Doing responsibilities without 

counting the cost”.  The teachers rated all the indicators with an average weighted mean 

of 3.50 (Very High Extent). The administrators rated them with an average weighted 

mean of 3.44 (Very High Extent). The students rated them with an average weighted 

mean of 3.25, high extent (See Appendix R). 
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The highest rating was assigned by the teachers and students to “Being dedicated 

and committed to their work as educators” with an average weighted mean of 3.63 (Very 

High Extent) for the teachers, and 3.41 (Very High extent) for the students.  The lowest 

rating of 3.42 (Very High Extent) was given by the teachers to “Being competent in their 

field of specialization”, while the students gave the lowest rating of 3.01 (High Extent) to 

“Doing responsibilities without counting the cost”.  The administrators gave the highest 

rating of 3.54 (Very High Extent) to “Being competent in their field of specialization”, 

while they gave the lowest rating of 3.33 (Very High Extent) to indicator, “Doing 

responsibilities without counting the cost”. 

The general view of the respondents on the extent to which the teachers practice 

the value “Love of work” is in a high level.  Love of work is perceived to be practiced 

among the teachers as seen in their dedication and commitment to their work as 

educators. It is seen by the respondents being exemplified by the teachers when they do 

their task to the best of their ability and when they dedicate a lot of time and effort in 

their responsibility.  However, the respondents perceived that some teachers complain 

because they feel dissatisfied or bad about the various extrinsic factors such as the way 

the administrators deal with them, their present work conditions such as so much paper 

works to do (Fajardo, 1997).   

The teachers rated the value, “Being dedicated and committed to their work as 

educators”, as their highest indicator under the variable, “Love of work”. They have 

assigned this as the highest because they see themselves giving their best, spending time 

and exerting effort for the accomplishment of certain tasks. One teacher, in support of the 

above statement, commented in the interview: “Being dedicated to my work. To do things 
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to the best of my ability to pass the requirements; to love your work and dedicated a lot of 

time and effort in it and to give one hundred percent in your work.” For the teachers, 

their persevering attitude, generosity of heart and sacrifices towards their work are 

concrete signs of their dedication and commitment as Marists (Marist Brothers, 1998).  A 

teacher, in her admiration towards her colleagues, remarked: “I could see the dedication 

of the teachers in working for the improvement of the school like the accreditation of the 

school. Their dedication and commitment are indicators that they are really Marists.” 

There was also a teacher who was about to retire but did not cease to think of serving 

others:  “I am willing to help. I am not afraid to retire. I will continue to serve.” For the 

teachers, they could work in the school even late in the afternoon or evening because they 

love their work. One teacher testified in the interview: “The love of work is evident 

whenever we give extra time for our work or working even late in the evening and present 

even during Saturdays and Sundays”. 

On the part of the administrators, they rated the value, “Being competent in their 

field of specialization”, as their highest. They have assigned this as their highest because 

they perceive that the teachers have the capacity to provide quality education to the 

students because as administrators, they had been preparing them for this work.  There 

was one administrator who proudly said that, “The teachers are multi-tasking teachers, 

they will give you a quality output.” Since there is an expression that says, “we cannot 

give that which we do not have,” the administrators perceive that the teachers are 

competent because they use different books or references and prepare their lessons before 

going to class. There were teachers in the interviews who highly regarded preparation as 

the way to quality output:  “Teachers are working very hard. They are very good, very 
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committed. Ninety (90) percent are really preparing to provide quality education.”; 

“They are really committed and dedicated teachers in the sense that every time they go to 

class they see to it that they are really prepared. We believe that the teacher should really 

be prepared in order to deliver quality education.” 

The students, on the other hand, rated the value, “Being dedicated and committed 

to their work as educators”, their highest.  They have marked it as their highest because 

they have experienced their teachers’ sacrifices or hardships for them to learn. They 

perceive that the teachers are dedicated and committed because they are working hard. 

One student highly spoke of the teachers in the interview and said: “Everyday, even if it’s 

Saturday, some go back here in the school. Even though they are tired or stressed from 

their work in their homes, they still teach us unconditionally…” Another student said that 

their teacher’s dedication and commitment is manifested as they prepare their lessons for 

the students:  “They prepare their presentation, prepare their materials.” The students 

also perceive that the teachers are exerting efforts for them to get high grades.  A student 

mentioned this clearly in the interview: “They are also hurt if the students failed.  They 

love their work and they are exerting effort so that students will learn and get high 

grades…”. 

The lowest rated criterion is the value “doing responsibilities without counting the 

cost”. This value has received the lowest rating because the respondents perceive that 

some teachers complain because they feel dissatisfied about the different extrinsic factors 

they encountered in their life as teachers.  Thus, the researcher perceive that some are not 

that available always for the mission to make Jesus Christ known and loved – to take on 
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any task that is important within their capacities and life situations, and, like Marcellin, to 

show their availability for others whom they care and love (Marist Brothers, 2009: 119). 

Indicator, “Being competent in their field of specialization”, was assigned by the 

teachers as the lowest.  Some teachers who were interviewed noted that many areas in the 

school have already been quantified as good except for a few concerns. Professional 

development of teachers is one of these areas given the least attention.  It was mentioned 

by one of the teachers in the interview that, “Everything is in here. Just strengthen the 

values and all the areas, encourage the teachers to improve professionally…”.  This is a 

valid claim because another teacher mentioned that the administration has been 

encouraging teachers strongly to go for further studies: “The administration is strong in 

encouraging us to go for further study.” It was supported by another teacher who talked 

about going to an extra mile to be competent in the field of teaching: “To go to an extra 

mile, to read more and to make sure that the delivery of your teaching is in a quality 

manner.” 

On the other hand, the administrators considered “Doing responsibilities without 

counting the cost” as the lowest.   The value was assigned the lowest rating because the 

administrators have observed that there are some teachers who are complaining because 

of environmental factors such as the difficulties in their work, demands to comply paper 

works within a limited span of time and insufficient resources and a lot more. The 

administrators perceive that although there are complaints among some teachers, they 

still continue to work and finish the job assigned to them. There were administrators who 

revealed in the interviews that, “… Although you cannot eradicate complains… but even 

if, despite of the difficulty of doing the task given them, the short notice and very limited 
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time and sometimes resources, they still really try their best to work. Well you cannot 

really avoid people who are murmuring, but then, Marist spirit is present because of the 

number of people who are really doing their job to the best that they could.”; “You can 

hear complains… they will express that they are tired, but many of them would not refuse 

if asked to do something for you…”  It is clear that administrators observe that teachers 

who are complaining are only few, since they have also seen that many are committed to 

do their work.  

The students assigned “Doing responsibilities without counting the cost as their 

lowest. The value was given the lowest rating not because of complaints or gripe as 

observed of the administrators and teachers themselves, but because of some teachers 

who are gradually losing their enthusiasm and zeal in the area of work (Green, 2011). 

The students perceive that there are some teachers who are losing their passion in terms 

of helping the students to learn very well. This has been observed by the students because 

they know that some of their kind are not really learning that well.  A student remarked in 

the interview that, “There are teachers who are very dedicated.  But there are also 

teachers who work just to earn money.  It means that they are just teaching without really 

determining whether the students are really learning- because there are students who 

don’t know correct grammar and even how to read well…” Another one also shared the 

same thought: “They love their work, but others just teach for the sake of teaching the 

subject matter. There are students who have not understood the lesson very well.  No 

review given during exam.  Some examination items were not that deeply discussed; 

When getting inside the room, we are just given seat works.”  
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C. Relationship Between the Teachers’ Level of Understanding of the Marist 

Pedagogical Values and the Extent to which They Practice the Marist 

Pedagogical Values as Perceived by the Teachers Themselves, 

Administrators and Students 

 
Table 4. 

Correlation Coefficients Between Teachers’ Understanding of Marist 
Pedagogical Values and the Extent of their Practices as Perceived 

by Different Groups of Respondents 
 

Respondents Correlation 
Coefficient 

p-value Decision 

Teachers Themselves 0.853 0.000 Reject Ho 
Administrators 0.639 0.000 Reject Ho 
Students 0.469 0.001 Reject Ho 
All Respondents 0.749 0.000 Reject Ho 

*Correlation is significant at the 0.01  level 
 
 Results of the statistical analyses revealed that teachers’ understanding of the 

Marist Pedagogical Values as perceived by themselves have significant relationship to 

the extent of their practices as perceived by the teachers themselves with a correlation 

coefficient of 0.853 and a p-value of 0.001. There is also a significant relationship 

between the teachers understanding of the Marist Pedagogical values as perceived by 

themselves and the extent of their practices as perceived by the administrators and the 

students with correlation coefficients of 0.639 and 0.469, and p-values of 0.000 and 0.001 

respectively.  

Generally, there is a significant relationship between the teachers’ understanding 

of the Marist Pedagogical values as perceived by themselves and the extent of practices 

by the teachers as perceived by all groups of respondents with a correlation coefficient of 

0.749 and a p-value of 0.000. The null hypothesis is rejected at 0.01 level of significance.   
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The data mean that the high level of understanding of the teachers on the Marist 

pedagogical values as perceived by themselves influenced the high extent of their 

practice of the Marist pedagogical values as perceived by all the respondents.  It means 

that what the teachers have learned from the formation program given them every year is 

contributing to their growth as Marist-oriented educators. Locke (1968), in the goal 

setting theory, emphasized that the primary causes of the behavior of the human person 

are his/her goals or aims in life.  The theory promotes the thought that goals or aims in 

life of the human person control his/her behavior (Lots of Essays.com, 2011).  

D. Difference Between the Teachers’ Level of Understanding of the Marist 

Pedagogical Values as Perceived by Themselves and the Extent to which 

They Practice the Marist Pedagogical Values as Perceived by the Teachers 

Themselves, Administrators and Students 

 
Table 5. 

Differences between the Teachers’ Understanding of the Marist Pedagogical 
Values and the Extent of Practices as when Analyzed According 

to the Perceptions of the Different Groups of Respondents 
 

Respondents t-value p-value Decision 
Teachers Themselves 3.904 0.000 Reject Ho 
Administrators 3.575 0.001 Reject Ho 
Students 10.043 0.000 Reject Ho 
All Respondents 9.583 0.000 Reject Ho 

 
 The statistical analysis showed that there is a significant difference between the 

teachers’ understanding of the Marist Pedagogical Values as perceived by themselves and 

the extent of their practices as perceived by themselves with a t-value of 3.904 and a p-

value of 0.000. There are also significant differences in the teachers’ understanding of the 

Marist Pedagogical Values as perceived by themselves and the extent of their practices as 
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perceived by the administrators with a t-value of 3.575 and a p-value of 0.001, and as 

perceived by the students with a t-value of 10.043 and a p-value of 0.000. 

 The null hypothesis that there are no significant differences in the teachers’ 

understanding of the Marist Pedagogical Values and the extent of their practices when 

analyzed according to the perceptions of the teachers themselves, the administrators and 

the students is rejected. 

The average weighted mean (AWM) of the values under the teachers’ level of 

understanding of the Marist pedagogical values as perceived by the teachers is generally 

lower than the AWM of the values under the teachers’ extent of practice of the Marist 

pedagogical values as perceived by the respondents (Appendices Q and R).  The 

significant difference in the teachers’ understanding of the Marist Pedagogical Values 

and the extent of their practices when analyzed according to the perceptions of the 

teachers, administrators and students is due to the reason that there are some values that 

the teachers know very well but at some point are not clear because they do not really 

know the specific ways to exemplify them.  A concrete example is their very high 

understanding of the values “showing respect for the gift of life” with 3.79 rating, and 

“making Jesus known through their teachings” with 3.56 rating.  Despite of the very high 

rating given to the value “showing respect for the gift of life” there are some teachers 

who do not “focus on the students personal growth” and “remind others with their 

shortcomings in thoughtful and sympathetic ways” which mean that some of them lose 

their patience and composure to the point of disrespecting or embarrassing students. And 

despite the very high rating given to the value “focusing on the students personal 

growth”, there are some who do not “relate to the students in a down-to-earth manner or 
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with sense of integrity which means that they do not ‘walk the talk’ or set good examples.  

Thus, what explains this issue is that the orientation given to the personnel at some point 

is not sufficient.  It means that some clear specific Marist components or ways to attain 

what Marist institutions desired need to be integrated. It is worth noting that the human 

person’s learning is influenced by cognitive process (Ormrod, 1999) which means that 

the content of the information and how it is conveyed to the individuals through 

orientations, talks and seminars matters a lot in the learning process of the individual.   

E. Difference Between the Extent of Teachers’ Practice of the Marist 

Pedagogical Values as Perceived by all the Respondents when Analyzed 

According to Group of Respondents Per School, and Schools 

 
Table 6. 

Summary on the Difference Between the Extent of Teachers’ Practice of the Marist 
Pedagogical Values as Perceived by the Respondents when Analyzed according to 

Group of Respondents Per School, and Schools 
 

 
Mean SD Variance F-value P-value 

(Significance) 
 
Decision 

Group of Respondents Per School  

School A  

Students 3.1778 .38561  .149 

1.197  0.207  

 
 
 

Accept Ho 
Teachers 3.4469 .39702  .158 
Admin 3.5525 .26343  .069 
School B  

Students 3.1178 .38990  .152 

 1.248 0 .284 

 
 
 

Accept Ho 
Teachers 3.4013 .34921  .122 
Admin 3.3721 .34739  .121 
School C  

Students 3.2896 .35834  .128 

0 .877 0.685  

 
 
 

Accept Ho 
Teachers 3.3918 .28063  .079 
Admin 3.2533 .30375  .092 
Schools       

School A 3.3924 .40641 .165  
 
    1.163 

 
 
       0.178 

 
 
 

Accept Ho 
School B 3.2971 .39328 .155 
School C 3.3116 .33428 .112 
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In terms of the differences in the ratings of respondents in School A, the statistical 

analysis revealed that there is no significant difference in the three group of respondents 

on the extent to which the teachers practice the Marist pedagogical values with the F-

value of 1.197 and a p-value of 0.207. The null hypothesis is accepted at 0.05 level of 

significance.  There are also no significant differences between the extent of teachers’ 

practice of the Marist pedagogical values as perceived by all respondents in the ratings of 

the students, teachers and administrators in School B with the F-value of 1.248 and a p-

value of 0.284, and in School C with the F-value of 0.877 and a p-value of 0.685.  

Moreover, when analyzed according to schools, results of the statistical analysis 

showed that there is no significant difference in the extent to which the teachers practice 

the Marist pedagogical values with the F-value of  1.163 and a p-value of 0.178.  

Thus, the null hypothesis that there is no significant difference between the extent 

of teachers’ practice of the Marist pedagogical values as perceived by all the respondents 

when analyzed according to schools and group of respondents is accepted. 

In General, there is no significant difference between the teachers’ extent of 

practice of the Marist pedagogical values as perceived by the respondents when analyzed 

according group of respondents per school, and schools. The core values that are at the 

center of the Marist Educators’ lives are clear to them due to the different formation 

program made available for them and the experience gained by them about Marist culture 

and education. Most of the values, if not all, have been part of their life especially in their 

life in the school.  The “Very High” and “High” extents of practice given by the 

respondents to the extent of the teachers’ practice of the Marist pedagogical values (see 

table 3) and the data drawn out from the Cross-Sectional interview with the selected 
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alumni, retired personnel and Marist Brothers support this claim that the core values (See 

Appendix I) have been practiced by them in their life as professionals in the school.  If 

there are shortcomings among few teachers in the manner of practicing some Marist 

pedagogical values, these are just but few things and do not make any significant 

difference.  

Furthermore, the three schools do not have the common terminologies and the 

same number of core values. However, during the categorization of core values, it was 

discovered that the values could belong to any of the variables used in the study (See 

Appendix G). This means that each school’s core values are actually in line with the ideal 

values present in different Marist documents. Thus, it signifies that the schools’ core 

values are rooted in the ideals of St. Marcellin.  Even if each school has its own nature 

and culture each has core values that are very much related to St. Marcellin’s ideals. And 

the values are influencing the Marist educators’ life.   

F. Marist Pedagogical Values Guide for the Educators of Integrated Basic 

Education Institutions 

The findings of this study revealed that the Marist educators have considerably 

very high level of understanding of the Marist pedagogical values as perceived by 

themselves.  However, though they have considerably very high level of understanding of 

the Marist pedagogical values, they could not hide the fact that there are some 

respondents who still need to grow in their perception of their life and work or vocation 

as Marist educators.  Growing in one’s perspective about Marist values/characters is 

important because it will lead to a greater extent of exemplifying them. Locke (1968), in 
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the goal setting theory, emphasized that the primary causes of the behavior of the human 

person are his/her goals or aims in life.   

On the other hand, the significant difference in the teachers’ understanding of the 

Marist Pedagogical Values and the extent of their practices when analyzed according to 

the perceptions of the teachers, administrators and students is due to the reason that there 

are some values that the teachers are familiar with but do not really know the specific 

ways to exemplify them.   

The Marist Pedagogical Values Guide for the teachers is based on the foregoing 

findings of the study (See Appendix S). 
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Chapter 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

 This chapter presents the summary, conclusions and recommendations of the 

study. 

Summary of Findings 

This study described the pedagogical values among Marist educators in Integrated 

Basic Education in Southern Philippines during School Year 2011-2012.  The study 

which was conducted in three Marist Integrated Basic Education Institutions used the 

mixed-method design of research which combined quantitative and qualitative methods.    

Survey, interview, focus group discussion (FGD) and documentary analysis methods 

were utilized. Respondents included were teachers with permanent status, administrators, 

and students.  

1. In general, the Marist educators had high level of understanding on the six(6) 

Marist pedagogical values of Love of Jesus and His Gospel, In Mary’s way, 

Family Spirit, Simplicity, Presence and Love of Work as perceived by 

themselves. The overall mean rating for the level of understanding of the six(6) 

values was 3.43. The rating for each value ranged from 3.35 to 3.53 which were 

all described as Very High Extent.    

2. The Marist educators had very high level of exemplification of the Marist 

pedagogical values as perceived by themselves, administrators and students in the 

Marist values such as Love of Jesus and His Gospel, In Mary’s way, Family 

Spirit, Simplicity and Love of Work and they had high level of exemplification in 
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the Marist value, Presence. The overall mean rating obtained on the level of 

exemplification for all Marist values was 3.33 described as Very High. 

3. Data revealed that teachers’ understanding of the Marist Pedagogical Values as 

perceived by themselves have significant relationship to the extent of their 

practices as perceived by the teachers themselves, administrators, and the 

students. The null hypothesis is rejected.  

4. Data revealed that there is a significant difference between the teachers’ level of 

understanding of the Marist Pedagogical Values as perceived by themselves and 

the extent of their practices as perceived by themselves, administrators and 

students. The null hypothesis is rejected. 

5. Data revealed that there is no significant difference between the extent of 

teachers’ practice of the Marist Pedagogical Values as perceived by all 

respondents when analyzed according to group of respondents per school, and 

schools. The null hypothesis is accepted. 

6. The Marist pedagogical values guide,  ‘St. Marcellin’s Values’, was formulated to 

invite all Marist personnel to re-study the life of St. Marcellin and the  events that 

led him to establish the Brothers and take into account his vision about Marist 

Education. The guide serves as reference to deepen the identity of the personnel 

as Marist educators and to enhance common understanding and exemplification of 

the values in Marist schools. 
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Conclusions 

Based on the findings, the following conclusions are derived: 

1. The Marist educators have considerably high level of understanding of the Marist 

pedagogical values as perceived by themselves as proven by the very high average 

weighted mean rating and attribution to the Marist Basic Education Institutions’ 

regular inclusion of Marist spirituality in the personnel development program for 

the Marist Basic Education personnel. 

2. The Marist educators have very high level of exemplification of the Marist 

pedagogical values as indicated by the very high factor average rating and learning 

from the inputs on Marist spirituality given by the Marist institutions to their Basic 

Education  personnel. 

3. The significant relationship between the teachers’ level of understanding of the 

Marist pedagogical values as perceived by themselves and the extent to which they 

practice the values as perceived by themselves, administrators and students 

indicated the teachers’ very high level of learning  from the personnel development 

program employed by the Marist Basic Education Institutions. 

4. The significant difference between the teachers’ level of understanding of the 

Marist Pedagogical Values as perceived by themselves and the extent of their 

practices as perceived by themselves, administrators and students indicated that 

there are some known values that need to be clearly described or defined for an 

easy way of practicing.   

5. There was no significant difference between the extent of the teachers’ practice of 

the Marist pedagogical values as perceived by the respondents when analyzed 
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according to group of respondents per school, and schools because the values that 

each school possessed were rooted in the ideals of St. Marcellin and taking its 

roots in the life of the Marist educators.  

6. A Marist pedagogical values document guide, ‘St. Marcellin’s Values’, has been 

formulated to serve as reference for all Marist institutions in the understanding and 

development of Marist pedagogical values among Marist personnel.  

Recommendations 

Based on the above findings, the following are recommended: 

1. For Marist administration to strengthen the implementation of the Marist 

formation program for Marist educators by means of providing an induction 

formation for the probationary teachers and on-going formation to the permanent 

ones to help them become Marist-oriented and to deepen their Marist spirituality.  

2. To have a more systematic integration of the values in the Marist formation 

program to ensure that teachers at specific stage of their stay at the institution are 

able to understand and practice the values in their teaching profession (Appendix 

T). 

3. For Marist schools to use the proposed Marist Pedagogical Values guide in order 

to ensure clear understanding & practice of the Marist pedagogical values 

regardless of the school’s unique culture, geographical location and characteristics 

of personnel & students.  

4. For Marist administrators to adopt and use the questionnaires in the study to be 

able to continue to assess the teachers ability to live or exemplify the Marist 

pedagogical values in their professional life.  
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5. Similar studies be made on the following: profile of an ideal Marist Administrator 

and Student; and, the impact of the Marist Pedagogical Values in the life of the 

students. 

Other recommendations based from the Marist pedagogical value that received 

the lowest rating: 

1. To establish a Professional Learning Community, a system in the school that 

strengthens the culture of assessment wherein teachers will evaluate/assess the 

students in an objective manner and find a suitable educational means to increase 

performance among students.  

2. To create a culture in the school that will give each teacher enough 

time/opportunity to assess both students’ behavior and their readiness, interest and 

learning profile. This will identify the different needs of the students and will lead 

teachers to look for a variety of instructional strategies that will help the students.  
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APPENDIX A 
 

LETTER TO THE PRINCIPAL ASKING PERMISSION TO CONDUCT A 
CROSS-SECTIONAL INTERVIEW 

 
Marist Brothers 

Notre Dame of Dadiangas University 
Integrated Basic Education Department 

Lagao, 9500 General Santos City, Philippines 
 
______________________ 
______________________ 
______________________ 
______________________ 
 
Dear _____________: 
 
Greetings! 
 
I am conducting a study on “Marist Pedagogical Values among Marist Educators of 
Integrated Basic Education in Southern Philippines.” One of the needs of my study is to 
develop a survey form which is considered as indispensable in meeting the objectives of 
the study. I need to draw out elements or ideas that define or describe the variables that 
will be used in the study. Some Marist documents can be of helped but the study will also 
draw out ideas from people who have/had been with the Marist Basic Education for years 
through an interview. 
 
In line with this, I am asking your permission to allow me to conduct a cross-sectional 
interview in your school with the following people, namely, Marist Brothers, retired 
personnel and alumni.  May I also ask you to identify key persons among the retired 
personnel and alumni who have the knowledge and above all the experience of what is it 
like to live in a Marist school community. 
 
Your help is very much appreciated! 
 
In Notre Dame, 
 
Bro. Nino M. Pizarro, fms 
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APPENDIX B 
 

LETTER TO THE PRINCIPAL ASKING PERMISSION TO TEST THE 
RELIABILITY OF THE INSTRUMENTS  

 
Notre Dame of Dadiangas University 

Integrated Basic Education – Lagao Campus 
Lagao, General SantosCity 

 
____________________ 
Dr. Alma Hordista 
Principal 
NDDU-IBED, Lagao Campus 
 
Dear Ma’am Alma: 
 
Greetings of Peace! 
 
I am presently undertaking a research entitled “Marist Pedagogical Values among Marist 
Educators of Integrated Basic Education in Southern Philippines” and I’m in the process 
of determining the RELIABILITY of the instruments of this study.  If destined to be 
successful, the instruments will become one of the contributions of the research.    
 
Two of the objectives of the research are to determine the Marist teachers’ level of 
understanding of the Marist values and the extent to which they exemplify these values.  
This study can provide data that can help us determine our strengths and weaknesses in 
the area of imparting Marist distinctive values to our students.  Furthermore, it will give 
information that will serve as reference points for decision-making to improve the 
formation program for personnel.  
 
However, this research will not succeed without your valuable support and cooperation. 
May I ask you then to take part in this study by allowing the administrators, teachers and 
students to reflect and answer the questionnaire intended for them.  Please be assured that 
the results will be handled professionally. 
 
I hope for your support. 
 
In Notre Dame, 
 
Bro. Nino M. Pizarro, fms 
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APPENDIX C 
 

LETTER TO THE RESPONDENTS DURING THE TESTING OF THE 
RELIABILITY OF THE INSTRUMENTS OF THE STUDY 

 
Notre Dame of Dadiangas University 

Integrated Basic Education – Lagao Campus 
Lagao, General SantosCity 

 
___________________ 
 
___________________ 
___________________ 
___________________ 
 
 
Dear _______________: 
 
Greetings of Peace! 
 
I am presently undertaking a research entitled “Marist Pedagogical Values among Marist 
Educators of Integrated Basic Education in Southern Philippines” and I’m in the process 
of determining the RELIABILITY of the instruments of this study.  If destined to be 
successful, the instruments will become one of the contributions of the research.    
 
Two of the objectives of the research are to determine the Marist teachers’ level of 
understanding of the Marist values and the extent to which they exemplify these values.  
This study can provide data that can help the administration to determine the teachers’ 
strengths and weaknesses in the area of imparting Marist distinctive values to the 
students.  Furthermore, it will give information that will serve as reference points for 
decision-making to improve the formation program for personnel.  
 
However, this research will not be successful without your valuable support and 
cooperation. May I ask you then to take part in this study by reflecting and answering the 
questionnaire.   Please be assured that the results will be handled professionally. 
 
I hope to have your support. 
 
In Notre Dame, 
 
Bro. Nino M. Pizarro, fms 
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APPENDIX D 
 
LETTER TO THE PRINCIPAL ASKING PERMISSION TO DISTRIBUTE THE 

QUESTIONNAIRES TO DIFFERENT RESPONDENTS 
 

Notre Dame of Dadiangas University 
Integrated Basic Education – Lagao Campus 

Lagao, General SantosCity 
 
____________________ 
Dr. Alma Hordista 
Principal 
NDDU-IBED, Lagao Campus 
 
Dear Ma’am Alma: 
 
Greetings of Peace! 
 
I am presently undertaking a research entitled “Marist Pedagogical Values among Marist 
Educators of Integrated Basic Education in Southern Philippines”.  Two of the objectives 
of the research are to determine the Marist teachers’ level of understanding of the Marist 
pedagogical values and the extent to which they exemplify these values.   
 
This study can provide data that can help us determine our strengths and weaknesses in 
the area of exemplifying the Marist pedagogical values to our students.  Furthermore, it 
will give information that will serve as reference points for decision-making to enhance 
the formation program of the institution.   
 
However, this study will not be successful without your valuable support and 
cooperation. May I ask you then to allow the respondents (Marist educators, 
administrators and students) of this study to reflect and answer the questionnaire intended 
for each one of them. Please be assured that the results will be handled professionally. 
 
Thank you for your great support. 
 
In Notre Dame, 
 
Bro. Nino M. Pizarro, fms 
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APPENDIX E 
 

LETTER TO THE RESPONDENTS TO CONDUCT INTERVIEW AND FOCUS 
GROUP DISCUSSION 

 
Notre Dame of Dadiangas University 

Integrated Basic Education – Lagao Campus 
Lagao, General SantosCity 

 
____________________ 
 
____________________ 
____________________ 
____________________ 
 
Dear _______________: 
 
Greetings of Peace! 
 
I am presently undertaking a research entitled “Marist Pedagogical Values among Marist 
Educators of Integrated Basic Education in Southern Philippines”.  As of this time, I’m in 
the process of gathering the data of the study through interviews and focus group 
discussions. 
 
Two of the objectives of the research are to determine the Marist teachers’ level of 
understanding of the Marist pedagogical values and the extent to which they exemplify 
these values.  This study can provide data that can help us determine our strengths and 
weaknesses in the area of imparting Marist distinctive values to our students.  
Furthermore, it will give information that will serve as reference points for decision-
making to improve the formation program for personnel.  
 
In line with this, may I ask you to help me supply the necessary data of this research by 
means of allowing yourself to be interviewed by the one doing the study? Please be 
assured that the results will be handled professionally. 
 
I hope to have your support. 
 
In Notre Dame, 
 
Bro. Nino M. Pizarro, fms 
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APPENDIX F 
 

CROSS-SECTIONAL INTERVIEW GUIDE 
 

Marist Brothers 
Notre Dame of Dadiangas University 

Integrated Basic Education Department 
Lagao, 9500 General Santos City, Philippines 

 
______________________ 
______________________ 
______________________ 
______________________ 
 
Dear _____________: 
 
Greetings! 
 
I am conducting a study on “Marist Pedagogical Values Among Marist Educators of 
Integrated Basic Education in Southern Philippines.” One of the needs of my study is to 
develop a survey form which is considered as indispensable in meeting the objectives of 
the study. I need to draw out elements or ideas that define or describe the variables that 
will be used in the study. Some Marist documents can be of helped but the study will also 
draw out ideas from people who have/had been with the Marist Basic Education for years 
through an interview. 
 
You have been chosen as one of the key persons for you have the knowledge and above 
all the experience of what it is like to live in a Marist school community. Please allow me 
to have an interview with you at your own convenient time. 
 
Rest assured that the information that you are going to contribute will be handled 
professionally. 
 
Sincerely yours, 
 
Bro. Nino M. Pizarro, fms 
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A. Cross-Sectional Interview Guide for the Marist Brothers, Alumni and 
Retired Personnel:   
 

1. What do you understand by the following values? In what kinds of ways do you 
live out the following values in this school? 
 

A. Love of Jesus and His Gospel 
 

B. In Mary’s Way 
 

C. Family Spirit 
 

D. Simplicity 
 

E. Presence  
 

F. Love of Work 
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APPENDIX G 
CATEGORIZATION OF MARIST PEDAGOGICAL VALUES 

A. The core values  of  NDKC, NDDU and NDMU with the Marist pedagogical 
values found in Marist documents.  
WFTR/ITFOM NDDU NDMU NDKC 
God’s Presence and 
Love 
 

   

Trust in God    
Love of Jesus and 
His Gospel 

   

In Mary’s Way Marian Spirit Marian  
Family Spirit Family Spirit Family Spirit (Family Spirit) 
Simplicity Simplicity  Simplicity (Family 

Spirit, Love of Work, 
Simple life style, 
Frugality, Humility, 
Integrity, Care of 
Nature, & Truthfulness) 

Presence Presence and 
Participation 

  

Love of Work Love of Work Love of Work (Love of Work) 
 Quality Education Quality 

Education 
 

 Integrity of 
Creation 

Integrity of 
creation 

(Care of Nature) 

 Preference for the 
least favored 

Preference for 
the least favored 

 

 Honest   
 Openness to the 

Holy Spirit 
  

 Perseverance and 
Gratitude 

  

 Culturally sensitive  Culture 
sensitivity 

 

   Competence 
(Qualification & 
Excellence)  

   Commitment 
(Professionalism)  

   Responsiveness 
(International, national, 
regional, and local 
communities) 
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B. Categorization of the Core Values (from three schools) According to the 
descriptions of the Eight Variables (from the two documents) 
WFTR/ITFOM NDDU NDMU NDKC 
God’s Presence 
and Love 
 

*Family Spirit Family Spirit (*Family Spirit) 

Trust in God *Simplicity Simplicity *Simplicity, 
(*Humility) 

Love of Jesus and 
His Gospel 

Preference for the least 
favored 

Preference for the 
least favored 

*Responsiveness 

In Mary’s Way Marian  Marian (*Humility, 
Integrity -
Truthfulness) 
*Responsiveness,  

Family Spirit *Family Spirit, 
Culturally Sensitive  

Family Spirit, 
Culture 
Sensitivity 

(*Family Spirit) 

Simplicity *Simplicity, Honesty, 
Openness to the Holy 
Spirit, Integrity of 
Creation 

Simplicity, 
Integrity of 
Creation 

*Simplicity, (Simple 
life style, Frugality, 
Care of Nature) 

Presence Presence/participation, 
Quality Education 

Quality Education Commitment- 
professionalism, 
(Excellence) 

Love of Work Love of Work, 
Perseverance and 
Gratitude 

Love of Work (Love of Work), 
Competence- 
qualification and 
excellence 

 
C. Classification According to the Descriptions of the 8Pedagogical Values from the 
Marist Documents: 
C.1. God’s Presence and Love 

- We develop a way of being, loving and doing, in the spirit of our origins.  
Gradually, day by day, we deepen our experience of the loving presence of God 
within ourselves and in others. This presence of God is a profound experience of 
being personally loved by God, and the conviction that he is close to us in our 
daily human experiences… (WFTR). 
 

- Family Spirit We are inspired by the home of Nazareth to develop those attitudes 
that make family a reality: love and forgiveness, support and help, forgetfulness 
of self, openness to others and joy (WFTR).  

- Its well spring is the love that Jesus has for all his brothers and sisters – all 
humanity (WFTR). 
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C.2. Trust in God 
- Marcellin’s relationship with God, combined with knowledge of his limitations, 

explains his unbounded confidence in God (WFTR). 
- We endeavor to develop our relationship with God so that, just as for Marcellin, it 

is our daily source of renewed spiritual and apostolic dynamism (WFTR). 
 

-  Simplicity At the heart of Marist Spirituality coming from Marcellin and the first  
Brothers is humility. It expresses itself in simplicity of behavior, most especially  
in our way of relating to God and to others. We strive to be persons of integrity – 
truthful, open hearted and transparent in our relationships (WFTR). 
 

C.3. Love of Jesus and His Gospel 
- Marist places, where we encounter the love of Jesus…At the Crib, we are deeply 

touched by the situation of poverty and fragility of children and young people 
especially the least favoured; at the Cross, we associate our selves with people 
affected by failure and suffering, and with those who struggle for bread, justice 
and peace; at the Altar, we enter into communion with the love of Jesus, which 
leads us into a deep relationship with the poor (WFTR). 
 

- Preference for the least Favored Work with those on the margins of society was 
at the beginning of the Marist Brothers' Congregation (NDDU). 
 

- Responsiveness Responding to communities at the international, national, 
regional and local levels (NDKC).  
 

C.4. In Mary’s Way 
- During Marcellin’s time, he highly spoke of imitating Mary’s virtues as he 

encouraged the brothers to acquire her spirit – to be humble, modest or pure and 
to imitate the way she loved Jesus and to zealously make her known and loved… 
(Furet, 1856:338). 

- We go without delay into the hill country of the lives  of young people, bringing 
them news of justice and faithful mercy of God (WFTR).  

- Humility It expresses itself in simplicity of behavior, most especially in our way 
of relating to God and to others (WFTR). 

- Integrity and truthfulness We strive to be persons of integrity –truthful, open 
hearted and transparent in our relationships (WFTR). 

- Responsiveness Responding to communities at the international, national, 
regional and local levels (NDKC).  
 

C.5. Family Spirit 
- We are inspired by the home of Nazareth to develop those attitudes that make 

family a reality: love and forgiveness, support and help, forgetfulness of self, 
openness to others and joy (WFTR).  

- Its well spring is the love that Jesus has for all his brothers and sisters – all 
humanity (WFTR). 
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- Culturally Sensitive Culture sensitive means openness and respect to the 
different culture of peoples.  It promotes dialogue as a way of enhancing unity in 
diversity.  On the individual level, it is a communication between two persons 
with different views, different values and traditions, to learn from each other in 
order for them to change and grow (NDMU). 
 

C.6. Simplicity 
- At the heart of Marist Spirituality coming from Marcellin and the first Brothers is 

humility. It expresses itself in simplicity of behavior, most especially in our way 
of relating to God and to others. We strive to be persons of integrity –truthful, 
open hearted and transparent in our relationships (WFTR). 
 

- The spirit of simplicity encourages us to develop a simple style of life.  This 
implies that we avoid consumerism, with its accumulation of disposable goods 
and wasteful use of resources.  We choose to be responsible for creation, a 
precious gift of God to humanity…to join with others in actions necessary to 
preserve our environment, to enhance the harmony between humanity and nature, 
and collaborate with the Creator in bringing creation to its fullness (WFTR). 
 

- Honesty A person of integrity,  without pretension - transparent in terms of his 
way of relating with God and others. 

- Openness to the Holy Spirit Openness to the promptings of the Holy Spirit.” 
 

- Integrity of Creation/Care of Nature Aware that humans and all living and non-
living matter are creatures of our God, we care for our land and its resources, 
knowing that we are all interdependent (NDDU);  
 

- Respect for the value of life and care for the mother earth are two major themes in 
valuing the integrity of creation.  It upholds life-giving values and promotes 
stewardship of the earth (NDMU) 
 

- Simple Life Style/Frugality It also should characterize our lifestyle and activities 
as we avoid excesses or luxuries (NDDU). 
 

C.7. Presence 
- Since the children are weak creatures, the teacher must use an industrious zeal or 

a spirit of initiative accompanied with virtues of goodness, charity, readiness to 
put up with everything to educate and relate with the students (Bergeret, 1993:69). 

- “Good Example” (Green, 1997; Furet,1856) 
- “Education is above all else, the work of good example…it is natural for man to 

imitate what he sees…actions do more to convince and persuade than words and 
commands… (Furet,1856:538). 
 

- Quality EducationA Marist school is a center of learning, of life and of 
evangelizing.  It leads students “to learn, to know, to be competent, to live 
together and most especially, to grow as persons (NDMU);  
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- Quality education is characterized as holistic where students are progressively 
initiated into their life-long challenge of harmonizing faith, culture and life 
(NDMU); 
 

-  It gives emphasis to educating students by teaching them through good 
examples…(NDMU). 
 

- Commitment -Professionalism 
 

- Excellence  
 

C.8. Love of Work 
- What an educator can consider and imitate from the situation which manifest their 

love of work are their  generosity of heart, as well as their constant and 
persevering attitude towards their daily work as well as in the efforts they 
undertake for their own ongoing education/formation (Marist Brothers, 1998:112) 
and also their availability, enthusiasm, zeal and hardship (Green, 2001). 
 

- Marist Educators therefore are called, just like the early followers of Marcellin, to 
a deeper dedication to one’s work or commitment (Marist Brothers, 1998:46). 
 

- Marcellin gave the following reasons why a Religious person would be obliged to 
work: to avoid temptation and preserve his virtue; to persevere in his vocation; 
and in order to qualify himself for whatever duties will be given him (Furet, 
1856:420-422). 
 

- Perseverance and Gratitude Dedication/Determination and Gratefulness… 
 

- Competence  - Qualification and Excellence (NDKC) 
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D. Values Drawn Out from the Classified Marist Pedagogical Values: 
WFTR/ITFOM NDDU NDMU NDKC 
God’s Presence and 
Love 
 

*Family Spirit Family Spirit (*Family Spirit) 

Trust in God *Simplicity Simplicity *Simplicity, 
(*Humility) 

Love of Jesus and 
His Gospel 

Preference for the least 
favored 

Preference for the 
least favored 

*Responsiveness 

In Mary’s Way Marian  Marian (*Humility, 
Integrity -
Truthfulness) 
*Responsiveness,  

Family Spirit *Family Spirit, 
Culturally Sensitive 

Culture 
Sensitivity 

(*Family Spirit) 

Simplicity *Simplicity, Honesty, 
Openness to the Holy 
Spirit, Integrity of 
Creation 

Integrity of 
Creation 

*Simplicity, 
(Simple life style, 
Frugality, Care of 
Nature) 

Presence Presence/participation, 
Quality Education 

Quality Education Commitment- 
professionalism, 
(*Excellence) 

Love of Work Love of Work, 
Perseverance and 
Gratitude 

Love of Work (Love of Work), 
Competence- 
qualification and 
*excellence 

 
Six (6) Values which will serve as Variables of the study: 

A. Love of Jesus and His Gospel (incorporates Preference for the least favored, 
Responsiveness) 

B. In Mary’s Way (incorporates Marian, Humility, Integrity-truthfulness; 
Responsiveness) 

C. Family Spirit (incorporates Cultural Sensitivity) 

D. Simplicity (incorporates Honesty, Openness to the Holy Spirit, Integrity/care of 
Creation, Simple Life Style, Frugality) 

E. Presence (incorporates Participation, Quality Education, Commitment –
Professionalism, Excellence) 

F. Love of Work (incorporates Perseverance and Gratitude, Competence –
Qualification and Excellence) 
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APPENDIX H 
VALIDATION FORM FOR THE CATEGORIZATION OF MARIST 

PEDAGOGICAL VALUES 
_____________________ 

_____________________ 
_____________________ 

_____________________ 
 

Dear _________________: 

Greetings! 

I am conducting a study on “Marist Pedagogical Values Among Marist Educators of 

Integrated Basic Education in Southern Philippines.” One of the needs of my study is to 

align the core values of the selected Marist Institutions (NDDU, NDKC and NDMU) 

with the Marist Pedagogical values reflected in the books, “In the Footsteps of Marcellin 

Champagnat: A Vision for Marist Education Today” (ITFOMC) and “Water From the 

Rock: Marist Spirituality Flowing in the Tradition of Marcellin Champagnat” (WFTR) 

documents. 

As the ________________________________________________, you have been 

chosen to validate the initial categorization made by the researcher. Please see attached 

documents for you to give your feedback. 

Thank you! 

 

Sincerely Yours, 

Bro. Nino M. Pizarro, fms 
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Attachment  A: The Marist Pedagogical Values & Their Descriptions 
        Sources: Water from the Rock & In the Footsteps of Marcellin Documents 

 
Marist 

Pedagogical 
Values 

Descriptions 

God’s Presence 
and Love 
 

We develop a way of being, loving and doing, in the spirit of our 
origins.  Gradually, day by day, we deepen our experience of the 
loving presence of God within ourselves and in others. This presence 
of God is a profound experience of being personally loved by God, 
and the conviction that he is close to us in our daily human 
experiences… (WFTR). 

Trust in God Marcellin’s relationship with God, combined with knowledge of his 
limitations, explains his unbounded confidence in God (WFTR). 
 
We endeavor to develop our relationship with God so that, just as for 
Marcellin, it is our daily source of renewed spiritual and apostolic 
dynamism (WFTR). 

Love of Jesus 
and His Gospel 

Marist places, where we encounter the love of Jesus… 
 
At the Crib, we are deeply touched by the situation of poverty and 
fragility of children and young people especially the least favoured;  
 
At the Cross, we associate ourselves with people affected by failure 
and suffering, and with those who struggle for bread, justice and 
peace;  
 
At the Altar, we enter into communion with the love of Jesus, which 
leads us into a deep relationship with the poor (WFTR). 

In Mary’s Way During Marcellin’s time, he highly spoke of imitating Mary’s virtues 
as he encouraged the brothers to acquire her spirit – to be humble, 
modest or pure and to imitate the way she loved Jesus and to 
zealously make her known and loved… (Furet,1856:338). 
 
We go without delay into the hill country of the lives of young people, 
bringing them news of justice and faithful mercy of God (WFTR). 

Family Spirit We are inspired by the home of Nazareth to develop those attitudes 
that make family a reality: love and forgiveness, support and help, 
forgetfulness of self, openness to others and joy (WFTR).  
 
Its well spring is the love that Jesus has for all his brothers and 
sisters – all humanity (WFTR). 

Simplicity At the heart of Marist Spirituality coming from Marcellin and the first 
Brothers is humility. It expresses itself in simplicity of behavior, 
most especially in our way of relating to God and to others. We 
strive to be persons of integrity –truthful, open hearted and 
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transparent in our relationships (WFTR). 
The spirit of simplicity encourages us to develop a simple style of life.  
This implies that we avoid consumerism, with its accumulation of 
disposable goods and wasteful use of resources.  We choose to be 
responsible for creation, a precious gift of God to humanity…to join 
with others in actions necessary to preserve our environment, to 
enhance the harmony between humanity and nature, and 
collaborate with the Creator in bringing creation to its fullness 
(WFTR). 

Presence Since the children are weak creatures, the teacher must use an 
industrious zeal or a spirit of initiative accompanied with virtues of 
goodness, charity, readiness to put up with everything to educate and 
relate with the students (Bergeret, 1993:69). 
 
“Good Example” (Green, 1997; Furet,1856) 
 
Education is above all else, the work of good example…it is natural 
for man to imitate what he sees…actions do more to convince and 
persuade than words and commands… (Furet,1856:538). 
 

Love of Work What an educator can consider and imitate from the situation which 
manifest their love of work are their  generosity of heart, as well as 
their constant and persevering attitude towards their daily work as 
well as in the efforts they undertake for their own ongoing 
education/formation (Marist Brothers, 1998:112) and also their 
availability, enthusiasm, zeal and hardship (Green, 2001). 
Marist Educators therefore are called, just like the early followers of 
Marcellin, to a deeper dedication to one’s work or commitment 
(Marist Brothers, 1998:46). 
Marcellin gave the following reasons why a Religious person would 
be obliged to work: to avoid temptation and preserve his virtue; to 
persevere in his vocation; and in order to qualify himself for whatever 
duties will be given him (Furet, 1856:420-422). 
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ATTACHMENT B: CATEGORIZATION OF YOUR SCHOOL’S CORE VALUES  
VS. THE MARIST PEDAGOGICAL  VALUES 
 
General Instruction: In reference to the descriptions of the Marist Pedagogical values  
given in Attachment A, confirm whether the given alignment of your school’s core 
values is appropriate or inappropriate.  Please indicate your responses on the spaces 
provided. 
 

Marist 
Pedagogical 

Values 

Each School’s 
Core Values 

Appropriateness of the 
Categorization(Please answer YES or NO)If 

NO, write your suggestion or 
recommendation. 

Love of Jesus 
and His Gospel 

  
 
 

In Mary’s Way   
 
 

Family Spirit   
 
 

Simplicity  
 
 

 

Presence   
 
 

Love of Work   
 
 

 
For any other comment or recommendation, which you would like to include, please 
indicate your answers below: 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

 
 
 

Thank you very much. 
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APPENDIX I 
ELEMENTS BASED ON THE RESULTS OF THE INTERVIEW WITH 

ALUMNI, RETIRED PERSONNEL AND MARIST BROTHERS FROM NDDU, 
NDKC AND NDMU 

Pedagogical 
Values 

NDDU NDKC NDMU Extant: NDDU, 
NDKC, and NDMU 

Love of Jesus 
and His Gospel 

A. Responding to 
the needs of the 
least fortunate ones: 
-Material need 
-Spiritual need 
-Intellectual need 
-Emotional need 
 
B. Making Jesus 
known and loved 
through their 
teachings and 
examples 
 

A. Responding to the 
needs of the least 
fortunate ones: 
-Material need 
-Spiritual need 
-Intellectual need 
-Emotional need 
 
B. Making Jesus 
known and loved 
through their 
teachings and 
examples 
 

A. Responding to the 
needs of the least 
fortunate ones: 
-Material need 
 
-Intellectual need 
-Emotional need 
 
B. Making Jesus 
known and loved 
through their 
teachings and 
examples 
 
 
 

A. Responding to the 
needs of the least 
fortunate ones: 
-Material need 
- Spiritual need 
-Intellectual need 
-Emotional need 
 
B. Making Jesus known 
and loved through their 
teachings and examples 
 

In Mary’s Way A.Mary our Model 
A.1. To develop 
Marian Values: 
A.1.1. Listening 
A.1.2. Motherly care 
 
A.1.3. Praying with 
Mary 
A.1.4. Humility  
 
 

A.Mary our Model 
A.1. Marian Values: 
 
A.1.1. Listening  
A.1.2. Motherly 
care/concern  
A.1.3. Praying with 
Mary  
A.1.4. Humility  
A.1.5. Simplicity 
A.1.6. Modesty 

A. Mary our Model 
 
 
 
A.1. Motherly 
care/concern 
A.2. Prayerful 
 
A.3. Humility  
A.4.  Simplicity  
A.5.  Modesty 
A.6. Trust- to entrust 
 
 
 

Mary our Model 
Marian Values 
A.1. Listening 
A.2. Motherly 
care/concern 
A.3. Prayerful 
A.4. Humility  
A.5.  Simplicity  
A.6.  Modesty 
A.7. Trust- to entrust 

Family Spirit A. Oneness 
A.1. cooperation 
B. Support 
C. Love and Care 
D.Forgive/Reconcile 
E. Belongingness, 
Acceptance of 
others… 
F. Treating each 
other as brothers and 
sisters- equality 
 
 

A.Oneness 
 
B. Support 
 
 
C. Belongingness 
 
 
C. Treating each 
other as brothers and 
sisters 
 
D. Culture Sensitivity 
 

A.Oneness 
A.1. Cooperation 
B. Support 
 
C . Forgive/Reconcile 
D. Acceptance of 
others..respect and 
appreciation 
E. Treating each 
other as brothers and 
sisters 
 
 
F. Empowering 
others 
 
 
 

A. Oneness 
   * Cooperation 
B. Support 
C. Love and Care 
D. Forgive/Reconcile 
E. Acceptance-respect 
and appreciation/ 
Belongingness 
F. Treating each other 
as brothers and sisters 
G. Culture Sensitivity 
H. Empowering others 
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Simplicity A.Living a simple 
life style 
B. Not complicated 
 
C. Transparent, no 
pretentions, honest 
or truthful 
 

A.Living a simple 
life style 
B. Not Complicated- 
using simple words  
C. Transparent, not 
pretentions, honest or 
truthful 
D. Care of nature 
E. Humility 
 

A.Living a simple 
life style 
B. Not complicated- 
language use 
C. Transparent, no 
pretentions, honest or 
truthful 
 
D. Humble  
E. Down-to-earth 

A. Living a simple life 
style 
B. Not Complicated- 
using simple words  
C. Transparent, no 
pretentions, honest or 
truthful 
D. Care of nature 
E. Humility 
F. Down-to-earth 
 
 
 

Presence A.Love for the 
students 
B. Supporting 
students 
C. Quality 
Education- using 
different means to 
educate the students 
D. Professionalism 
E. Being with the 
students physically 

A.Love for the 
students 
 
B. Support 
C.Quality Education-
using all means to 
educate the students 
 
C.1. Professionalism 
D. Being with the 
students physically 
 

A.Love for the 
students 
 
B. Support 
C. Quality education-
using means to 
educate the students 
 
 
D. Being with the 
students physically 
 
 
 
 

A.Love for the students 
B. Supporting students 
C. Quality Education- 
using different means to 
educate the students 
D. Professionalism 
E. Being with the 
students physically 

Love of Work A. Commitment and 
dedication to one’s 
work 
B. Working without 
counting the cost 
C. Perseverance 

A. Commitment and 
dedication to one’s 
work 
B. Working without 
counting the cost 
C. Perseverance 
D. On-going 
education 
 
 
 
 

A. Commitment and 
dedication to one’s 
work 
B. Working without 
counting the cost 
C. Perseverance 

A. Commitment and 
dedication to one’s 
work 
B. Working without 
counting the cost 
C. Perseverance 
D. On-going education 
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APPENDIX J 
EXTANT AND IDEAL ELEMENTS OF THE SIX MARIST PEDAGOGICAL 

VALUES 
Marist Pedagogical 
Values 

Extant: Interviews with the 
Marist Brothers, retired 
personnel and alumni 

Ideal: Marist documents 

Love of Jesus and His 
Gospel 
 

1. Responding to the needs 
of the students especially the 
least favored ones 
          * Preference for the 
least  
             favored/needy 
2. Making Jesus known and 
loved 

1. To be brother and sister 
to all; to love without 
reserve; 
 
 
 
2. To deepen one’s 
relationship with the living 
presence of Jesus in one’s 
life through the Eucharist 
and Prayer 

In Mary’s Way 
 

1. Mary as a Model to be 
followed: 
           *  Humility 
 
 
* Trust 
 
 
* Being there  
(listening),    
           * Modesty 
 
 
 
 
 
2. Motherly care/concern 
           * Affection 
3. Prayerful 
          * Devotion to her 

1. Mary our model to be 
imitated 
 * Humility (total  
abandonment                                          
and surrender) 
            * Total trust (as the  
good mother and  
ordinary resource)            
            * Attentive listening             
            * Modesty 
            *Prompt obedience 
            * Simple  
commitment  
to People 
            * strength and serene  
Joy 
 
 
2. To express devotion to 
her in ways that are 
personal, family based, 
simple… 

Family Spirit 
 

1. Unity/oneness 
       *cooperation 
 
 
 
 
 

1. Spirit of collaboration 
and solidarity 
*consultation or consensus 
*discussion 
*putting forward various 
points of view 
*delegation 
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2. Support 
3. concern/care 
4. Sense of belongingness 
       * Understanding 
5. Acceptance/culture  
sensitivity 
       *appreciation 
       *respect 
6. Dialogue/reconciliation 
       *Brothers and Sisters 

*evaluation 
* not controlling- allowing 
individuals to grow 
2. support 
3. love 
4. Admonish one another 
charitably 
5.  openness to others  
 
* forgetfulness of self  
 
6. forgiveness 
* members relate to each 
other as the members of a 
loving family would do 
7. Joy 
 

Simplicity 
 

1. Living a simple life style 
         * Care of nature  
2. Honest, truthful, 
transparent,  
Authentic 
 
 
3. Not complicated: using 
simple words to be 
understood, simple way of 
expressing oneself 
 

1. A simple life style 
        *care of nature 
2. Genuine/Authentic: 
        *no duplicity (deceit  
and cynicism) 
       * truthful, transparent/   
          honest 
3. Not complicated 
      * teaching in manners  
that are personal,  
practical and deeply  
rooted in life- good 
Christian and citizen 
       * Instructing in simple  
Ways using means  
that could be easily  
understood by the  
          students 
4. Down-to-earth 
6. Joyful 
        * with humor/joy 
 

Presence 
 

1.Personal love and care for 
the students 
           * Example of one’s  
life 
           * Quality education-  
              Professionalism 

1. Loving the children 
equally 
    *set good examples  
    * exert effort to become   
       close to the children;  
    * show warmth  
       understanding and  
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       empathy;  
     * loving students even if  
       indocility or ingratitude  
of students are  
manifested 
     * loving students equally  
        where there’s no  
favoritism or partiality  
kind of friendship with  
the students. 
     * industrious zeal or  
spirit of  initiative  
accompanied  
with virtuous of  
goodness, readiness to  
put up with everything  
to educate and  
relate with the students  
     * keeping one’s    
        composure/control  
      * approaching in  
respectful way where  
they try to be firm and  
demanding while  
remaining optimism  
and focused on  
students’ growth 
      *never leave the  
students unattended  
and hence should not  
leave the classroom  
during his classtime.  
      * accompanying  
children to know them  
personally;  
       * attentive to them in a           
          listening gesture 
      *willing to engage them  
in dialogue 
      * attending the students’  
        need during class time;  
        showing compassion 
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Love of Work 
 

1.Commitment and 
dedication 
 
 
2. generosity of heart 
       * not counting the cost 
3. perseverance attitude 
towards daily work 
 
 
 
4. Humility to do every task 

1. Deeper commitment and 
dedication(to discover the 
dignity of work) 
 
2. Generosity of heart 
     *  hardship 
3. constant and persevering 
attitude towards their daily 
work as well as their efforts 
they undertake for their own 
ongoing 
education/formation 
4. Humility: roll up his 
sleeves and to take up the 
pick… 
5.  Availability 
6. enthusiasm/zeal 
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APPENDIX K 
FINAL ELEMENTS OF THE SIX MARIST PEDAGOGICAL VALUES 

MARIST 
PEDAGOGICAL 
VALUES 

EXTANT  
(NDDU, NDKC, and 
NDMU) 

IDEALS 
(Marist Brothers’ 
documents) 

FINAL ELEMENTS  
(EXTANT AND IDEALS)  

Love of Jesus 
and His Gospel 
 

A. Responding to the 
needs of the least 
fortunate ones: 
-Material need 
- Spiritual need 
-Intellectual need 
-Emotional need 
B. Making Jesus 
known and loved 
through their teachings 
and examples 
 

-A. To be brother and sister 
to all; to love without 
reserve: 
 
 
 
 
B. To deepen one’s 
relationship with the living 
presence of  
 Jesus in one’s life through 
the Eucharist and Prayer 

A. Responding to the needs of the 
least fortunate ones: 
 
-Material need 
- Spiritual need 
-Intellectual need 
-Emotional need 
B. Making Jesus known and 
loved through their teachings and 
examples 
 

In Mary’s Way 
 

Mary our Model 
Marian Values 
A.1. Listening 
 
 
 
 
 
A.2. Care/Concern 
like a Mother to her 
children  
 
A.3. Prayerful 
 
 
 
A.4. Humility  
 
A.5.  Simplicity  
 
A.6.  Modesty 
A.7. Trust- to entrust 

A. Mary our model to be 
imitated 
B. Open to God’s will 
* Attentive listening 
C.  To be in solidarity with 
people  
D. To show the way to 
Jesus 
E. To imitate the way she 
loved Jesus 
 
 
F. To express devotion to 
her in ways that are 
personal, family based, 
simple… 
G. Humility - total 
abandonment/surrender 
H. simple commitment to 
people 
I. Modesty 
J. Total trust as the good 
mother and ordinary 
resource 
K.  prompt obedience 
L.  strength  
M. serene joy  

A. Mary our model to be imitated 
 
B. Open to God’s will 
* Attentive listening 
C.  To be in solidarity with 
people  
D. To show the way to Jesus 
 
E. Care and Concern like a 
mother to her children 
* To imitate the way she loved 
Jesus  
F. Prayerful 
 
 
 
G. Humility - total 
abandonment/surrender 
H. simple commitment to people 
 
I. Modesty 
J. Total trust as the good mother 
and ordinary resource 
 
K.  prompt obedience 
L.  strength  
M. serene joy 

Family Spirit 
 

A. Oneness 
   * Cooperation 
 
 
 
 
 
 
 
B. Support 
C. Love and Care 

A. Spirit of collaboration 
and solidarity 
*consultation or consensus 
*discussion 
*putting forward various 
points of view 
*delegation 
*evaluation 
 
B. Support and help 
C. To love the way Jesus 

A.Unity/Cooperation 
 
 
 
 
 
 
 
 
B. Support 
C. To Love the way Jesus loved 
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D.Forgive/Reconcile 
 
E. Acceptance- 
respect, appreciation/ 
Belongingness 
 
F. Treating each other 
as brothers and sisters 
 
 
 
 
G. Culture Sensitivity 
 
H. Empowering others 

loved  each one 
D. Forgiveness/Dialogue 
 
E. Openness to others 
 
 
 
F. Members relate to each 
other as the members of a 
loving family would do 
G. admonish one another 
charitably  
H. Joy 
I. forgetfulness of self 
 
J. not controlling- allowing 
individuals to grow 
 

 
D. Forgiveness/reconciliation/ 
dialogue 
E. Acceptance – 
respect/appreciation/ 
belongingness 
Openness to others 
F. Treating each other as brothers 
and sisters 
 
G. Admonish one another 
charitably 
H. Joy 
I. Forgetfulness of self 
J. Culture Sensitivity 
K. Empowering others 
 

Simplicity 
 

A. Living a simple life 
style 
B. Care of nature 
C. Not Complicated- 
using simple words  
 
 
 
 
 
 
 
D. Transparent, no 
pretentions, honest or 
truthful 
 
 
E. Down-to-earth  
 
 
F. Humility 

A. A simple life style 
 
*care of nature 
B. Not complicated 
* teaching in manners that 
are personal, practical and 
deeply rooted in life- good 
Christian and citizen 
*  instructing in simple 
ways using means that 
could be easily understood 
by the students 
C. Genuine/Authentic: 
*no duplicity (deceit and 
cynicism) 
*truthful, 
transparent/honest 
*  down-to-earth 
D. Joyful 
* with humor/joy 
 

A. A simple life style 
 
*care of nature 
B. Not complicated 
* teaching in manners that are 
personal, practical and deeply 
rooted in life- good Christian and 
citizen 
*  instructing in simple ways 
using means that could be easily 
understood by the students 
 
C. Transparent, no pretensions, 
honest or truthful 
 
 
 
* down-to-earth 
D. Joyful 
* with humor/joy 
E. Humility 

Presence 
 

A.Love for the 
students 
* Supporting students 
 
 
 
 
 
C. Quality Education- 
using different means 
to educate the students 
D. Professionalism 
 
 
 
 
 

A.  Loving the children 
equally 
* exert effort to become 
close to the children;  
* show warmth 
understanding and 
empathy;  
*set good examples 
 
 
 
* loving students even if 
indocility or ingratitude of 
students are manifested 
* loving students equally 
where there’s no favoritism 
or partiality kind of 

A.Loving the children equally 
 

A.1. exert effort to become close 
to the children;  
A.2. show warmth understanding 
and empathy;  
 
A.3. set good examples 
A.4. Quality Education- using 
different means to educate the 
students /Professionalism 
* loving students even if 
indocility or ingratitude of 
students are manifested 
*  loving students equally where 
there’s no favoritism or partiality 
kind of friendship with the 
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E. Being with the 
students physically 

friendship with the 
students. 
* industrious zeal or spirit 
of initiative accompanied 
with virtuous of goodness, 
readiness to put up with 
everything to educate and 
relate with the students  
*keeping one’s 
composure/control  
* approaching in respectful 
way where they try to be 
firm and demanding while 
remaining optimism and 
focused on students’ 
growth 
*never leave the students 
unattended and hence 
should not leave the 
classroom during his class 
time.  
 
* accompanying children 
to know them personally;  
* attentive to them in a 
listening gesture 
*willing to engage them in 
dialogue 
* attending the students’ 
need during class time; 
showing compassion 
 

students. 
 
* industrious zeal or spirit of 
initiative accompanied with 
virtuous of goodness, readiness to 
put up with everything to educate 
and relate with the students  
 
*keeping one’s 
composure/control  
* approaching in respectful way 
where they try to be firm and 
demanding while remaining 
optimism and focused on 
students’ growth 
 
A.5. Being with the students 
physically 
*never leave the students 
unattended and hence should not 
leave the classroom during his 
class time.  
* accompanying children to know 
them personally;  
* attentive to them in a listening 
gesture 
*willing to engage them in 
dialogue 
* attending the students’ need 
during class time; showing 
compassion 
 

Love of Work 
 

A.Commitment and 
dedication to one’s 
work 

 
B.Working without 
counting the cost 
 
C. Perseverance 
 
 
 
 
 
 
 
 
 
 
 
D. On-going education 

A.  Deep commitment and 
dedication(to discover the 
dignity of work) 
 
A.1.  Generosity of heart 
 
 
A.2. constant and 
persevering attitude 
towards their daily work as 
well as their efforts they 
undertake for their own 
ongoing 
education/formation 
A.3. Availability 
A.4. enthusiasm/zeal 
A.5. hardship 
A.6. Humility to roll up his 
sleeves 

A. Commitment and dedication 
to one’s work 
 
 
B. Working without counting the 
cost 
C.  Generosity of heart 
D. Perseverance 
 
 
 
 
 
 
E. Availability 
F. enthusiasm/zeal 
G. hardship 
H. Humility to roll up his sleeves 
 
I. On-going education 
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APPENDIX L 
 

FORM INTENTED TO VALIDATE THE SURVEY QUESTIONNAIRES OF THE 
STUDY 

 
Marist Brothers 

Notre Dame of Dadiangas University 
Integrated Basic Education Department 

Lagao, 9500 General Santos City, Philippines 
 
______________________ 
______________________ 
______________________ 
 
Dear _____________: 

I am developing the instruments of my study which is entitled, “Marist Pedagogical 

Values Among Marist Educators in Integrated Basic Education in Southern Philippines”.   

I am asking your help to validate the survey questionnaires of my study by evaluating the 

appropriateness or suitability of every item and the language used.   

There are two sets of questionnaires I prepared drawn out from the documents and 

interviews with the Marist retired personnel, alumni, and Brothers.  The first one is 

intended for the Marist educators who would be evaluating the level of their 

understanding of the Marist pedagogical values and the extent to which they exemplify 

the values. The second one is for the Administrators and students who would be 

evaluating the Marist educators’ extent of exemplifying the Marist pedagogical values. 

May I ask you to consider to check the column corresponding to the following scale: 

 4 - Very good item 
 3 - Reasonable good item 

2 - Marginal item, needs improvement  
1 - Poor item, needs revision 

You may encircle the word that is not clear to you or underline the phrase or statement 

that lacks clarity of ideas. You may also suggest some ways of formulating the statements 

and suggest some indicators to be incorporated in each variable. 

Your favorable participation in this request will be highly appreciated. 

 

Truly yours, 

Bro. Nino M. Pizarro, fms 
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SURVEY FORM INTENTED FOR MARIST EDUCATORS 
A. The level of understanding of the Marist educators in terms of the Marist 

pedagogical values:  
Scale: 

 4 - Very good item    (VG) 
 3 - Reasonable good item   (RG) 

2 - Marginal item, needs improvement  (NI) 
1 - Poor item, needs revision   (NR) 
 

A. Love of Jesus and His Gospel VG 
(4) 

RG 
(3) 

NI 
(2) 

NR 
(1) 

A.1. I need to respond to the needs of the students especially those  
        who are: 

    

                         A.1.1. Materially poor                      
                         A.1.2. Intellectually poor     
                         A.1.3. Emotionally poor     
                         A.1.4. Spiritually poor     
A.2. I need to make Jesus known through my teachings.     
A.3. I need to make Jesus loved through the good examples of my  
       day to day life. 

    

B. In Mary’s Way     
B.1. I need to love the students like a mother to her children.     
B.2. I need to relate to God with Faith.      
B.3. I need to show respect for the gift of life.     
B.4. I need to listen to God through prayer.      
B.5. I need to consider myself as God’s instrument of love.     
B.6. I need to follow religious traditions.     
B.7. I need to have the strength to deal with challenges in life.     
B.8. I need to have a true commitment to people.     
C. Family Spirit     
C.1. We need to love one another as Jesus loved us.     
C.2. We need to show generosity to one another.      
C.3. We need to support one another.     
C.4. We need to serve one another.     
C.5. We need to be open to one another.     
C.6. We need to relate to one another with sense of Joy.     
C.7. We need to relate to one another as true members of a loving 
family.  

    

C.8. We need to respect one another regardless of our role, culture 
and social status 

    

C.9. We need to promote cooperation among each other.        
C.10. We need to empower one another to become responsible 
persons. 

    

C.11. We need to forgive one another and reconcile with each 
other. 
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D. Simplicity VG 
(4) 

RG 
(3) 

NI 
(2) 

NR 
(1) 

D.1. I need to live a simple life style.      
D.2. I need to take responsibility to care for the environment.     
D.3. I need to relate to God and others in an honest or truthful 
way.  

    

D.4. I need to relate to students in a down-to-earth manner.     
D.5. I need to relate to students with sense of joy      
D.6. I need to teach the students in a personal and practical ways.     
D.7. I need to use teaching strategies that could easily be 
understood by the students. 

    

E. Presence     
E.1. I need to exert effort to know the students personally.     
E.2. I need to show understanding and empathy with the students.     
E.3. I need to have the initiative to utilize all means to educate the  
       students.   

    

E.4. I need to support students in all school activities.     
E.5. I need to love the students despite the lack of gratitude.     
E.6. I need to treat the students fairly.     
E.7. I need to relate to the students with patience, keeping my 
composure and control. 

    

E.8. I need to remain focused on the student’s personal growth in 
all situations.  

    

E.9. I need to attend to the students in every classroom and school 
related activities. 

    

E.10. I need to listen to the students’ points of view.      
E.11. I need to have the willingness to engage in dialogue with 
students. 

    

F. Love of Work     
F.1. I need to show commitment to my work as an educator.     
F.2. I need to work with generosity, without counting the cost.      
F.3. I need to manifest hard work as an educator.     
F.4. I need to show passion in educating the students.     
F.5. I need to show constant perseverance in accomplishing my 
daily work. 

    

F.6. I need to have the determination to undergo an on-going 
education.   

    

F.7. I need to make myself available to serve the students.     
 
Suggestions/Recommendations: 
 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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The extent of exemplifying the Marist pedagogical values among Marist Educators:  
 
Scale: 
 

 4 - Very good item    (VG) 
 3 - Reasonable good item   (RG) 

2 - Marginal item, needs improvement  (NI) 
1       - Poor item, needs revision   (NR) 
 

A. Love of Jesus and His Gospel VG 
(4) 

RG 
(3) 

NI 
(2) 

NR 
(1) 

A.1. I respond to the needs of the students especially those who 
are: 

    

                         A.1.1. Materially poor                      
                         A.1.2. Intellectually poor     
                         A.1.3. Emotionally poor     
                         A.1.4. Spiritually poor     
A.2. I make Jesus known through my teachings.     
A.3. I make Jesus loved through the good examples of my day to 
day life. 

    

B. In Mary’s Way     
B.1. I love the students like a mother to her children.     
B.2. I relate to God with Faith.      
B.3. I show respect for the gift of life.     
B.4. I listen to God through prayer.      
B.5. I consider myself as God’s instrument of love.     
B.6. I follow religious traditions.     
B.7. I have the strength to deal with challenges in life.     
B.8. I have a true commitment to people.     
C. Family Spirit     
C.1. We love one another as Jesus loved us.     
C.2. We show generosity to one another.      
C.3. We support one another.     
C.4. We serve one another.     
C.5. We are being open to one another.     
C.6. We relate to one another with sense of Joy.     
C.7. We relate to one another as true members of a loving family.      
C.8. We respect one another regardless of our role, culture and  
        social status 

    

C.9. We promote cooperation among each other.        
C.10. We empower one another to become responsible persons.     
C.11. We forgive one another and reconcile with each other.     
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D. Simplicity VG 

(4) 
RG 
(3) 

NI 
(2) 

NR 
(1) 

D.1. I live a simple life style.      
D.2. I take responsibility to care for the environment.     
D.3. I relate to God and others in an honest or truthful way.      
D.4. I relate to students in a down-to-earth manner.     
D.5. I relate to students with sense of joy      
D.6. I teach the students in a personal and practical ways.     
D.7. I use teaching strategies that could easily be understood by 
the  students. 

    

E. Presence     
E.1. I exert effort to know the students personally.     
E.2. I show understanding and empathy with the students.     
E.3. I have the initiative to utilize all means to educate the 
students.   

    

E.4. I support students in all school activities.     
E.5. I love the students despite the lack of gratitude.     
E.6. I treat the students fairly.     
E.7. I relate to the students with patience, keeping my composure 
and control. 

    

E.8. I remain focused on the student’s personal growth in all 
situations.  

    

E.9. I attend to the students in every classroom and school related   
activities. 

    

E.10. I listen to the students’ points of view.      
E.11. I have the willingness to engage in dialogue with students.     
F. Love of Work     
F.1. I show commitment to my work as an educator.     
F.2. I work with generosity, without counting the cost.      
F.3. I manifest hard work as an educator.     
F.4. I show passion in educating the students.     
F.5. I show constant perseverance in accomplishing my daily 
work. 

    

F.6. I have the determination to undergo an on-going education.       
F.7. I make myself available to serve the students.     
 
 
Suggestions/Recommendations: 
 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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SURVEY FORM INTENTED FOR ADMINISTRATORS AND STUDENTS 
 

A. The extent of exemplifying the Marist pedagogical values among Marist 
Educators:  

 
Scale: 

 4 - Very good item    (VG) 
 3 - Reasonable good item   (RG) 

2 - Marginal item, needs improvement  (NI) 
1  - Poor item, needs revision   (NR) 
 

A. Love of Jesus and His Gospel VG 
(4) 

RG 
(3) 

NI 
(2) 

NR 
(1) 

A.1. They respond to the needs of the students especially those 
who are: 

    

                         A.1.1. Materially poor                      
                         A.1.2. Intellectually poor     
                         A.1.3. Emotionally poor     
                         A.1.4. Spiritually poor     
A.2. They make Jesus known through their teachings.     
A.3. They make Jesus loved through the good examples of their 
day to day life. 

    

B. In Mary’s Way     
B.1. They love the students like a mother to her children.     
B.2. They relate to God with Faith.      
B.3. They show respect for the gift of life.     
B.4. They listen to God through prayer.      
B.5. They consider themselves as God’s instrument of love.     
B.6. They follow religious traditions.     
B.7. They have the strength to deal with challenges in life.     
B.8. They have a true commitment to people.     

C. Family Spirit     
C.1. They love one another as Jesus loved them.     
C.2. They show generosity to one another.      
C.3. They support one another.     
C.4. They serve one another.     
C.5. They are being open to one another.     
C.6. They relate to one another with sense of Joy.     
C.7. They relate to one another as true members of a loving 
family.  

    

C.8. They respect one another regardless of their role, culture and  
        social status 

    

C.9. They promote cooperation among each other.        
C.10. They empower one another to become responsible persons.     
C.11. They forgive one another and reconcile with each other.     
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D. Simplicity VG 
(4) 

RG 
(3) 

NI 
(2) 

NR 
(1) 

D.1. They live a simple life style.      
D.2. They take responsibility to care for the environment.     
D.3. They relate to God and others in an honest or truthful way.      
D.4. They relate to students in a down-to-earth manner.     
D.5. They relate to students with sense of joy      
D.6. They teach the students in a personal and practical ways.     
D.7. They use teaching strategies that could easily be understood 
by the students. 

    

E. Presence     
E.1. They exert effort to know the students personally.     
E.2. They show understanding and empathy with the students.     
E.3. They have the initiative to utilize all means to educate the 
students.   

    

E.4. They support students in all school activities.     
E.5. They love the students despite the lack of gratitude.     
E.6. They treat the students fairly.     
E.7. They relate to the students with patience, keeping their 
composure and control. 

    

E.8. They remain focused on the student’s personal growth in all  
situations.  

    

E.9. They attend to the students in every classroom and school 
related  activities. 

    

E.10. They listen to the students’ points of view.      
E.11. They have the willingness to engage in dialogue with 
students. 

    

F. Love of Work     
F.1. They show commitment to their work as educators.     
F.2. They work with generosity, without counting the cost.      
F.3. They manifest hard work as educators.     
F.4. They show passion in educating the students.     
F.5. They show constant perseverance in accomplishing their 
daily work. 

    

F.6. They have the determination to undergo an on-going 
education.   

    

F.7. They make themselves available to serve the students.     
 
Suggestions/Recommendations: 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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APPENDIX M 
QUESTIONNAIRE FOR MARIST EDUCATORS 

Notre Dame of Dadiangas University 
Integrated Basic Education – Lagao Campus 

Lagao, General SantosCity 
 
Sept. 12, 2O11 
Marist Educator 
Marist School 
 
Dear Marist Educator:  
 
Greetings of Peace! 
 
I am presently undertaking a research entitled “Marist Pedagogical Values Among Marist 
Educators of Integrated Basic Education in Southern Philippines”.  Two of the objectives 
of the research are to determine the Marist teachers’ level of understanding of the Marist 
pedagogical values and the extent to which they exemplify these values.   
 
This study can provide data that can help us determine our strengths and weaknesses in 
the area of exemplifying the Marist pedagogical values to our students.  Furthermore, it 
will give information that will serve as reference points for decision-making to enhance 
the formation program of the institution.   
 
However, this study will not be successful without your valuable support and 
cooperation. May I ask you then to take part in this study together with other permanent 
Marist educators. I am requesting you to reflect and answer the questionnaire. 
 
Please be assured that the results will be handled professionally. 
 
Thank you for your great support. 
 
In Notre Dame, 
 
Bro. Nino M. Pizarro, fms 
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Teachers’ Self-Evaluation Assessment on Marist Pedagogical Values 
 
This self-evaluation survey form instrument is intended to determine the Marist 
educators’ level of understanding and extent of practice of the six Marist Pedagogical 
values: Love of Jesus and His Gospel, In Mary’s Way, Family Spirit, Simplicity, 
Presence and Love of Work.  It has two parts. Part I includes the level of understanding 
of the Marist educators on the six Marist pedagogical practices. Part II incorporates the 
extent to which the Marist educators exemplify the six Marist pedagogical values in the 
school.  In each part, there are fifty (50) items to be answered.  To answer them, the one 
who will do the self-evaluation will have to read every statement carefully and indicate 
through a check mark which option applies best to him/her.  The questionnaire can be 
answered for 10-15 minutes.  
 
If the assessment has been completed, the average of all the items will have to be 
computed and be interpreted using the scale below. The first box is intended for the level 
of understanding and the second box is intended for the extent of practice of the Marist 
pedagogical values: 

 
Box 1. 

Rating Scale on the Level of Understanding by the Marist Educators of the Marist 
Pedagogical Values 

 
Scale
  

Mean  Verbal 
Interpretation 

Verbal Description 

4  3.26-4.00 Very High Extent 
(VHE) 

The Marist Educator perceives that he or she has a 
very high (above 80%) understanding of the Marist 
pedagogical values. 
 

3 2.51-3.25 High Extent (HE) The Marist Educator perceives that he or she has a 
high (60%-80%) understanding of the Marist 
pedagogical values. 
 

2 1.76-2.50 Low Extent (LE) The Marist Educator perceives that he or she has a 
low (40%-60%) understanding of the Marist 
pedagogical values. 
 

1 1.00-1.75 Very Low Extent 
(VLE) 

The Marist Educator perceives that he or she has a 
very low (below 40%) understanding of the Marist 
pedagogical values. 
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Box 2. 
Rating Scale on the Extent of Practice by the Marist Educators of the  

Marist Pedagogical Values 
Scale
  

Mean  Verbal 
Interpretation 

Verbal  
Description 

 

4 

 

 3.26-4.00 

 
Very High Extent 

(VHE) 

The Marist educator perceives that he/she practices 
the specific indicator on the Marist Pedagogical 
values in almost all instances (above 80%). 

 

3 

 

2.51-3.25 

 
High Extent (HE) 

The Marist educator perceives that he/she practices 
the specific indicator on the Marist Pedagogical 
values in a majority of the instances (between 60%-
80%). 

 

2 

 

1.76-2.50 

 
Low Extent (LE) 

The Marist educator perceives that he/she 
sometimes practices the specific indicator on the 
Marist Pedagogical values (between 40%-60%). 

 

1 

 

1.00-1.75 

 
Very Low Extent 

(VLE) 

The Marist educator perceives that he/she  rarely 
practices the specific indicator on the Marist 
Pedagogical values (below 40%). 
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BACKGROUND INFORMATION 
 
 
Number of years in Service: _______________________ Age: _______________ 
Educational Attainment: __________________________ Sex: _______________ 
Designation:  ___________________________________ Status: _____________ 
 
 
PART ONE:  GENERAL DIRECTION As a MARIST EDUCATOR, you are 
requested to   give    your    honest    assessment ON THE LEVEL OF YOUR 
UNDERSTANDING of the following statements related to Marist Pedagogical Values: 
 
 
Please check (√ ) the column that corresponds to your response by using the following 
scale:    

 
 
Scale   Verbal Description 
4   Very High Level (VHL) 
3   High Level (HL) 
2   Low Level (LL) 
1   Very Low Level (VLL) 
 
 

 VHL 
4 

HL 
3 

LL 
2 

VLL 
1 

1. Responding to the needs of the students especially 

those who are: 

 
=== 

 
== 

 
== 

 
=== 

                         1.1  Materially poor                      

                         1.2   Intellectually poor     

                         1.3   Emotionally poor     

                         1.4  Spiritually  poor     

2. Making Jesus known through one’s teachings     

3. Making Jesus loved through one’s day to day actions     

4. Listening to God through prayer      

5. Being in solidarity with others especially those who are   
Suffering 

    

6. Loving the students like a mother to her children     

7. Being faithful to religious traditions     

8. Relating to God with Faith     
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 VHL 
4 

HL 
3 

LL 
2 

VLL 
1 

9. Being true and transparent in one’s commitments     

10. Showing respect for the gift of life     

11. Considering oneself as God’s instrument of love and 
peace  

    

12.  Having the strength to face challenges in life     

13. Having inner joy brought by God’s love      

14. Loving others the way Jesus loved them     

15. Supporting others in their day to day activities      

16. Being open to others     

17. Relating to others joyfully       

18. Reminding others with their shortcomings  in  
thoughtful and sympathetic  ways   

    

19. Accepting others  regardless of their role, culture and 
social status 

    

20. Collaborating with others to achieve the school’s 
mission      

    

21. Empowering others to become responsible persons      

22. Promoting forgiveness and reconciliation      

23. Living a simple life style     

24. Taking responsibility to care for the environment     

25. Relating to God and others in an honest or truthful way     

26. Relating to the students in a down-to-earth manner     

27. Making learning meaningful and joyful for the students       

28. Teaching the students in  personal and practical ways     

29. Using teaching strategies that make learning easy for 
the  
students 

    

30. Exerting effort to know the students personally     

31. Showing concern and compassion with the students     

32. Taking the initiative to utilize means to teach the 
students  
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 VHL 
4 

HL 
3 

LL 
2 

VLL 
1 

33. Setting good examples before the students     

34. Loving the students despite their imperfections     

35. Treating the students fairly     

36. Relating to the students with patience, keeping one’s 
composure and control 

    

37. Focusing on the student’s personal growth     

38. Attending to the students’ classroom and school-related 
activities 

    

39. Engaging in dialogue with students     

40. Being dedicated and committed to one’s work as an 
educator 

    

41. Being competent in one’s field of specialization        

42. Being generous with time and talents in fulfilling tasks     

43. Doing responsibilities without counting the cost     

44. Being enthusiastic in educating the students     

45. Having the perseverance in completing tasks     

46. Having the determination to continually learn ideas        

47. Making oneself available to serve the students     
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PART TWO:  GENERAL DIRECTION As a MARIST EDUCATOR, you are 
requested to   give    your    honest    assessment ON THE EXTENT TO WHICH YOU 
EXEMPLIFY/ PRACTICE the following statements related to Marist Pedagogical 
Values: 
 
 
Please check (√) the column that corresponds to your response by using the following 
scale:  
   

Scale   Verbal Description 
4   Very High Extent (VHE) 
3   High Extent (HE) 
2   Low Extent (LE) 
1   Very Low Extent (VLE) 
 
 

 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

1. I respond to the needs of the students especially those 
who are: 

 
=== 

 
== 

 
== 

 
=== 

                         1.1   Materially poor                      

                         1.2   Intellectually poor     

                         1.3   Emotionally poor     

                         1.4   Spiritually poor     

2. I make Jesus known through my teachings.     

3. I make Jesus loved through my day to day actions.     

4. I listen to God through prayer.      

5. I am in solidarity with others especially those who are   
            suffering. 

    

6. I love the students like a mother to her children.     

7. I am faithful to religious traditions.     

8. I am relating to God with Faith.     

9. I am true and transparent in my commitments.     

10. I show respect for the gift of life.     
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 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

11. I consider myself as God’s instrument of love and 
peace.  

    

12.  I have the strength to face challenges in life.     

13. I have inner joy brought by God’s love.      

14. I love others the way Jesus loved them.     

15. I support others in their day to day activities     

16. I am open to others.     

17. I relate to others joyfully.       

18. I remind others with their mistakes in thoughtful and 
sympathetic ways.    

    

19. I accept others regardless of their role, culture and 

social status. 

    

20. I collaborate with others to achieve the school’s 
mission.      

    

21. I empower others to become responsible persons.      

22. I promote forgiveness and reconciliation.      

23. I live a simple life style.      

24. I take responsibility to care for the environment.     

25. I relate to God and others in an honest or truthful way.      

26. I relate to the students in a down-to-earth manner.     

27. I make learning meaningful and joyful for the  

students.    

    

28. I teach the students in personal and practical ways.     

29. I use teaching strategies that make learning easy for 
the students. 

    

30. I exert effort to know the students personally.     

31. I show concern and compassion with the students.     

32. I take the initiative to utilize means to teach the 
students.   

    

33. I set good examples before the students.     

34. I love the students despite their imperfections.      

35. I treat the students fairly.     
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 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

36. I relate to the students with patience, keeping my 
composure and control. 

    

37. I focus on the student’s personal growth.      

38. I attend to the students’ classroom and school-related 
activities. 

    

39. I engage in dialogue with students.     

40. I am dedicated and committed to my work as an 
educator.  

    

41. I am competent in my field of specialization.        

42. I am generous with my time and talents in fulfilling 
tasks. 

    

43. I am doing my responsibilities without counting the 
cost.  

    

44. I am enthusiastic in educating the students.     

45. I have the perseverance in completing tasks.      

46. I have the determination to continually learn ideas.        

47. I make myself available to serve the students.      
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APPENDIX N 
QUESTIONNAIRE FOR MARIST ADMINISTRATORS 

Notre Dame of Dadiangas University 
Integrated Basic Education – Lagao Campus 

Lagao, General Santos City 
 
 
 
 
Sept. 12, 2O11 
Marist Administrator 
Marist School 
 
 
Dear Marist Administrator:  
 
Greetings of Peace! 
 
I am presently undertaking a research entitled “Marist Pedagogical Values among Marist 
Educators of Integrated Basic Education in Southern Philippines”.  Two of the objectives 
of the research are to determine the Marist teachers’ level of understanding of the Marist 
pedagogical values and the extent to which they exemplify these values.   
 
This study can provide data that can help us determine our strengths and weaknesses in 
the area of exemplifying the Marist pedagogical values to our students.  Furthermore, it 
will give information that will serve as reference points for decision-making to enhance 
the formation program of the institution.   
 
However, this study will not be successful without your valuable support and 
cooperation. May I ask you then to take part in this study together with other permanent 
Marist educators. I am requesting you to reflect and answer the questionnaire. 
 
Please be assured that the results will be handled professionally. 
 
Thank you for your great support. 
 
In Notre Dame, 
 
Bro. Nino M. Pizarro, fms 
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Administrators ’ Assessment on the Teacher’s Marist Pedagogical Values 
 
This survey form instrument is intended to determine the Marist educator’s extent of 
practice of the six Marist Pedagogical values: Love of Jesus and His Gospel, In Mary’s 
Way, Family Spirit, Simplicity, Presence and Love of Work.  It has one part which 
incorporates the extent to which the Marist educator exemplifies the six Marist 
pedagogical values in the school.  In this part, there are fifty (50) items to be answered.  
To answer them, the one who will do the assessment will have to read every statement 
carefully and indicate through a check mark which option applies best to the teacher 
concerned.  The questionnaire can be answered for 7-10 minutes.  
 
If the assessment has been completed, the average of all the items will have to be 
computed and be interpreted using the scale below:  

 
 

Box 1. 
 

Rating Scale on the Extent of Practice by the Marist Educators of the Marist Pedagogical 
Values 

 
Scale

  

Mean  Verbal 

Interpretation 

Verbal  

Description 

 

4 

 

 3.26-4.00 

 
 

Very High Extent 
(VHE) 

The administrators perceive that the Marist 
educator practices the specific indicator on the 
Marist Pedagogical values in almost all instances 
(above 80%). 
 

 

3 

 

2.51-3.25 

 
 

High Extent (HE) 

The administrators perceive that the Marist 
educator practices the specific indicator on the 
Marist Pedagogical values in a majority of the 
instances (between 60%-80%). 
 

 

2 

 

1.76-2.50 

 
 

Low Extent (LE) 

The administrators perceive that the Marist 
educator sometimes practices the specific indicator 
on the Marist Pedagogical values (between 40%-
60%). 
 

 

1 

 

1.00-1.75 

 
 

Very Low Extent 
(VLE) 

The administrators perceive that the Marist 
educator rarely practices the specific indicator on 
the Marist Pedagogical values (below 40%). 
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BACKGROUND INFORMATION 
 
Number of years in Service: _______________________ Age: _______________ 
 
Educational Attainment: __________________________ Sex: _______________ 
 
Designation:  ___________________________________ Status: _____________ 
 
GENERAL DIRECTION As a MARIST ADMINISTRATOR, you are requested to   
give    your    honest    assessment ON THE EXTENT TO WHICH THE TEACHERS IN 
YOUR UNIT EXEMPLIFY/ PRACTICE the following statements related to Marist 
Pedagogical Values: 
 
Please check (√) the column that corresponds to your response by using the following 
scale:    

 
Scale   Verbal Description 
4   Very High Extent (VHE) 
3   High Extent (HE) 
2   Low Extent (LE) 
1   Very Low Extent (VLE) 
 
 
 

 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

1. Responding to the needs of the students especially 

those who are: 

 
=== 

 
== 

 
== 

 
=== 

                         1.1  Materially poor                      

                         1.2   Intellectually poor     

                         1.3   Emotionally poor     

                         1.4  Spiritually  poor     

2. Making Jesus known through their teachings     

3. Making Jesus loved through their day to day actions     

4. Listening to God through prayer      

5. Being in solidarity with others especially those who are  
Suffering 

    

6. Loving the students like a mother to her children     

7. Being faithful to religious traditions     

8. Relating to God with Faith     
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 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

9. Being true and transparent in their commitments     

10. Showing respect for the gift of life     

11. Considering themselves as God’s instruments of love 

and peace  

    

12.  Having the strength to face challenges in life     

13. Having inner joy brought by God’s love      

14. Loving others the way Jesus loved them     

15. Supporting others in their day to day activities      

16. Being open to others     

17. Relating to others joyfully       

18. Reminding others with their shortcomings  in  

thoughtful and sympathetic  ways   

    

19. Accepting others  regardless of their role, culture and 

social status 

    

20. Collaborating with others to achieve the school’s 

mission      

    

21. Empowering others to become responsible persons      

22. Promoting forgiveness and reconciliation      

23. Living a simple life style     

24. Taking responsibility to care for the environment     

25. Relating to God and others in an honest or truthful way     

26. Relating to the students in a down-to-earth manner     

27. Making learning meaningful and joyful for the students      

28. Teaching the students in  personal and practical ways     

29. Using teaching strategies that make learning easy for 
the Students 

    

30. Exerting effort to know the students personally     

31. Showing concern and compassion with the students     

32. Taking the initiative to utilize means to teach the 
students  
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 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

33. Setting good examples before the students     

34. Loving the students despite their imperfections     

35. Treating the students fairly     

36. Relating to the students with patience, keeping their 

composure and control 

    

37. Focusing on the student’s personal growth     

38. Attending to the students’ classroom and school-

related activities 

    

39. Engaging in dialogue with students     

40. Being dedicated and committed to their work as  

educators 

    

41. Being competent in their field of specialization        

42. Being generous with time and talents in fulfilling tasks     

43. Doing responsibilities without counting the cost     

44. Being enthusiastic in educating the students     

45. Having the perseverance in completing tasks     

46. Having the determination to continually learn ideas        

47. Making themselves available to serve the students     
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APPENDIX O 
QUESTIONNAIRE FOR MARIST STUDENTS 

Notre Dame of Dadiangas University 
Integrated Basic Education – Lagao Campus 

Lagao, General Santos City 
 
 
 
Sept. 12, 2O11 
Marist Student 
4thyearHigh School 
 
 
Dear Marist Student:  
 
Greetings of Peace! 
 
I am presently undertaking a research entitled “Marist Pedagogical Values Among Marist 
Educators of Integrated Basic Education in Southern Philippines”.  Two of the objectives 
of the research are to determine the Marist teachers’ level of understanding of the Marist 
pedagogical values and the extent to which they exemplify these values.   
 
This study can provide data that can help us determine our strengths and weaknesses in 
the area of exemplifying the Marist pedagogical values to our students.  Furthermore, it 
will give information that will serve as reference points for decision-making to enhance 
the formation program of the institution.   
 
However, this study will not be successful without your valuable support and 
cooperation. May I ask you then to take part in this study by reflecting and answering the 
questionnaire. 
 
Please be assured that the results will be handled professionally. 
 
Thank you for your great support. 
 
 
In Notre Dame, 
 
Bro. Nino M. Pizarro, fms 
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Students’ Assessment on the Teacher’s Marist Pedagogical Values 
 
This survey form instrument is intended to determine the Marist educator’s extent of 
practice of the six Marist Pedagogical values: Love of Jesus and His Gospel, In Mary’s 
Way, Family Spirit, Simplicity, Presence and Love of Work.  It has one part which 
incorporates the extent to which the Marist educator exemplifies the six Marist 
pedagogical values in the school.  In this part, there are fifty (50) items to be answered.  
To answer them, the one who will do the assessment will have to read every statement 
carefully and indicate through a check mark which option applies best to the teacher 
concerned.  The questionnaire can be answered for 7-10 minutes.  
 
If the assessment has been completed, the average of all the items will have to be 
computed and be interpreted using the scale below:  

 
Box 1. 

 
Rating Scale on the Extent of Practice by the Marist Educators of the Marist Pedagogical 

Values 
 
 

Scale

  

Mean  Verbal 

Interpretation 

Verbal  

Description 

 

4 

 

 3.26-4.00 

 
 

Very High Extent 
(VHE) 

The students perceive that the Marist educator 
practices the specific indicator on the Marist 
Pedagogical values in almost all instances (above 
80%). 
 

 

3 

 

2.51-3.25 

 
 

High Extent (HE) 

The students perceive that the Marist educator 
practices the specific indicator on the Marist 
Pedagogical values in a majority of the instances 
(between 60%-80%). 
 

 

2 

 

1.76-2.50 

 
 

Low Extent (LE) 

The students perceive that the Marist educator 
sometimes practices the specific indicator on the 
Marist Pedagogical values (between 40%-60%). 

 

1 

 

1.00-1.75 

 
 

Very Low Extent 
(VLE) 

The students perceive that the Marist educator 
rarely practices the specific indicator on the Marist 
Pedagogical values (below 40%). 
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BACKGROUND INFORMATION 
 
Name (Optional): ______________________________ Age: _______________ 
 
Year: ________________________________________ Sex: _______________ 
 
Section: ______________________________________ Status: _____________ 
 
 
GENERAL DIRECTIONAs a MARIST STUDENT, you are requested to   give    your    
honest    assessment ON THE EXTENT TO WHICH YOUR TEACHERS EXEMPLIFY/ 
PRACTICE the following statements related to Marist Pedagogical Values: 
 
Please check (√) the column that corresponds to your response by using the following 
scale:  
  
  Scale   Verbal Description 
 

4   Very High Extent (VHE) 
3   High Extent (HE) 
2   Low Extent (LE) 
1   Very Low Extent (VLE) 
 
 

 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

1. Responding to the needs of the students especially 

those who are: 

    

                         1.1  Materially poor                      

                         1.2   Intellectually poor     

                         1.3   Emotionally poor     

                         1.4  Spiritually  poor     

2. Making Jesus known through their teachings     

3. Making Jesus loved through their day to day actions     

4. Listening to God through prayer      

5. Being in solidarity with others especially those who are  
Suffering 

    

6. Loving the students like a mother to her children     

7. Being faithful to religious traditions     

8. Relating to God with Faith     
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 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

9. Being true and transparent in their commitments     

10. Showing respect for the gift of life     

11. Considering themselves as God’s instruments of love 

and peace  

    

12.  Having the strength to face challenges in life     

13. Having inner joy brought by God’s love      

14. Loving others the way Jesus loved them     

15. Supporting others in their day to day activities      

16. Being open to others     

17. Relating to others joyfully       

18. Reminding others with their shortcomings  in  

thoughtful and sympathetic  ways   

    

19. Accepting others  regardless of their role, culture and 

social status 

    

20. Collaborating with others to achieve the school’s 

mission      

    

21. Empowering others to become responsible persons      

22. Promoting forgiveness and reconciliation      

23. Living a simple life style     

24. Taking responsibility to care for the environment     

25. Relating to God and others in an honest or truthful way     

26. Relating to the students in a down-to-earth manner     

27. Making learning meaningful and joyful for the students      

28. Teaching the students in  personal and practical ways     

29. Using teaching strategies that make learning easy for 
the Students 

    

30. Exerting effort to know the students personally     

31. Showing concern and compassion with the students     

32. Taking the initiative to utilize means to teach the 
students  
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 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

33. Setting good examples before the students     

34. Loving the students despite their imperfections     

35. Treating the students fairly     

36. Relating to the students with patience, keeping their 

composure and control 

    

37. Focusing on the student’s personal growth     

38. Attending to the students’ classroom and school-

related activities 

    

39. Engaging in dialogue with students     

40. Being dedicated and committed to their work as  

educators 

    

41. Being competent in their field of specialization        

42. Being generous with time and talents in fulfilling tasks     

43. Doing responsibilities without counting the cost     

44. Being enthusiastic in educating the students     

45. Having the perseverance in completing tasks     

46. Having the determination to continually learn ideas        

47. Making themselves available to serve the students     
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APPENDIX P 
 
 

INTERVIEW AND FOCUS GROUP DISCUSSION (FGD) GUIDES 

A. Interview Guide for Teachers  
1. What makes you a Marist educator? Or what ways or values do you have that are 

distinctively Marist in nature? 
 

2. What do you understand by the following values?  
  In what kinds of ways do you live out the following values in this school? 
 

A. Love of Jesus and His Gospel 
B. In Mary’s Way 
C. Family Spirit 
D. Simplicity 
E. Presence  
F. Love of Work 

 
3. What ways/values do you have as teachers of this institution that need to be 

deepened? 
 

B. Focus Group Discussion (FGD) Guide for Students and Interview Guide for 
Administrators 
 

1. What makes your teachers Marist educators? Or what ways or values do they 
have that are distinctively Marist in nature? 
 

2. In what kinds of ways have you found the following values/characteristics 
practiced or exemplified by the teachers in this school: 

 
A. Love of Jesus and His Gospel 
B. In Mary’s Way 
C. Family Spirit   
D. Simplicity 
E. Presence  
F. Love of Work 

 
3. What ways or values do the teachers have that need to be deepened? 
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APPENDIX Q 

DATA ON THE MARIST EDUCATORS’ LEVEL OF UNDERSTANDING OF 
THE MARIST PEDAGOGICAL VALUES AS PERCEIVED BY THEMSELVES 

 
 

1. Love of Jesus and His Gospel 

Schools 
 
Items 

NDDU 
 

NDKC 
 

NDMU 
 

 
Factor 
Average 

 
VD 

Mean VD Mean VD Mean VD 

1.1 3.34 VHL 3.41 VHL 3.06 HL 3.27 VHL 
1.2 3.45 VHL 3.35 VHL 3.36 VHL 3.39 VHL 
1.3 3.37 VHL 3.41 VHL 3.27 VHL 3.35 VHL 
1.4 3.41 VHL 3.29 VHL 3.30 VHL 3.33 VHL 
2 3.61 VHL 3.59 VHL 3.48 VHL 3.56 VHL 
3 3.55 VHL 3.35 VHL 3.36 VHL 3.42 VHL 
AWM 3.43 VHL 3.40 VHL 3.29 VHL 3.37 VHL 

Scale  Verbal Description     
  4   (3.26-4.00) Very High Level (VHL)   

   3   (2.51-3.25) High Level (HL)   
  2   (1.76-2.50) Low Level (LL)   
  1   (1.00-1.75) Very Low Level (VLL) 
 
 
 

2. In Mary’s Way 

Schools 
 
Items 

NDDU 
 

NDKC 
 

NDMU 
 

 
Factor 
Average 

 
VD 

Mean VD Mean VD MEAN VD 

4 3.61 VHL 3.53 VHL 3.50 VHL 3.55 VHL 
5 3.33 VHL 3.35 VHL 3.18 HL 3.29 VHL 
6 3.57 VHL 3.59 VHL 3.36 VHL 3.51 VHL 
7 3.46 VHL 3.47 VHL 3.45 VHL 3.46 VHL 
8 3.66 VHL 3.59 VHL 3.55 VHL 3.60 VHL 
9 3.52 VHL 3.59 VHL 3.42 VHL 3.51 VHL 
10 3.84 VHL 3.76 VHL 3.76 VHL 3.79 VHL 
11 3.66 VHL 3.65 VHL 3.42 VHL 3.58 VHL 
12 3.61 VHL 3.47 VHL 3.55 VHL 3.54 VHL 
13 3.64 VHL 3.47 VHL 3.42 VHL 3.51 VHL 
AWM 3.59 VHL 3.55 VHL 3.45 VHL 3.53 VHL 

Scale  Verbal Description     
  4   (3.26-4.00) Very High Level (VHL)   

   3   (2.51-3.25) High Level (HL)   
  2   (1.76-2.50) Low Level (LL)   
  1   (1.00-1.75) Very Low Level (VLL) 

3. Family Spirit 
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Schools 
 
Items 

NDDU 
 

NDKC 
 

NDMU 
 

 
Factor 
Average 

 
VD 

MEAN VD Mean VD MEAN VD 

14 3.52 VHL 3.47 VHL 3.24 HL 3.41 VHL 
15 3.31 VHL 3.35 VHL 3.21 HL 3.29 VHL 
16 3.25 HL 3.35 VHL 3.22 HL 3.27 VHL 
17 3.42 VHL 3.47 VHL 3.22 VHL 3.37 VHL 
18 3.25 HL 3.12 HL 3.12 HL 3.16 HL 
19 3.45 VHL 3.65 VHL 3.33 VHL 3.48 VHL 
20 3.49 VHL 3.65 VHL 3.33 VHL 3.49 VHL 
21 3.43 VHL 3.41 VHL 3.30 VHL 3.38 VHL 
22 3.49 VHL 3.50 VHL 3.24 HL 3.41 VHL 
AWM 3.40 VHL 3.42 VHL 3.23 HL 3.35 VHL 

Scale  Verbal Description     
  4   (3.26-4.00) Very High Level (VHL)   

   3   (2.51-3.25) High Level (HL)   
  2   (1.76-2.50) Low Level (LL)   
  1   (1.00-1.75) Very Low Level (VLL) 
 
 
 

4. Simplicity 

Schools 
 
Items 

NDDU 
 

NDKC 
 

NDMU 
 

 
Factor 
Average 

 
VD 

MEAN VD Mean VD MEAN VD 
23 3.60 VHL 3.59 VHL 3.27 VHL 3.49 VHL 
24 3.54 VHL 3.65 VHL 3.33 VHL 3.51 VHL 
25 3.51 VHL 3.59 VHL 3.36 VHL 3.49 VHL 
26 3.49 VHL 3.41 VHL 3.24 HL 3.38 VHL 
27 3.48 VHL 3.59 VHL 3.42 VHL 3.50 VHL 
28 3.47 VHL 3.53 VHL 3.33 VHL 3.44 VHL 
29 3.54 VHL 3.47 VHL 3.42 VHL 3.48 VHL 
AWM 3.51 VHL 3.55 VHL 3.34 VHL 3.47 VHL 

Scale  Verbal Description     
  4   (3.26-4.00) Very High Level (VHL)   

   3   (2.51-3.25) High Level (HL)   
  2   (1.76-2.50) Low Level (LL)   
  1   (1.00-1.75) Very Low Level (VLL) 
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5. Presence 

Schools 
 
Items 

NDDU 
 

NDKC 
 

NDMU 
 

 
Factor 
Average 

 
VD 

MEAN VD Mean VD MEAN VD 
30 3.43 VHL 3.29 VHL 3.09 HL 3.27 VHL 
31 3.57 VHL 3.53 VHL 3.24 HL 3.45 VHL 
32 3.49 VHL 3.53 VHL 3.24 HL 3.42 VHL 
33 3.55 VHL 3.47 VHL 3.24 HL 3.42 VHL 
34 3.54 VHL 3.53 VHL 3.24 HL 3.44 VHL 
35 3.60 VHL 3.65 VHL 3.42 VHL 3.56 VHL 
36 3.40 VHL 3.35 VHL 3.12 HL 3.29 VHL 
37 3.31 VHL 3.18 HL 3.15 HL 3.21 HL 
38 3.60 VHL 3.53 VHL 3.39 VHL 3.51 VHL 
39 3.45 VHL 3.53 VHL 3.22 HL 3.40 VHL 
AWM 3.49 VHL 3.46 VHL 3.23 HL 3.39 VHL 

Scale  Verbal Description     
  4   (3.26-4.00) Very High Level (VHL)   

   3   (2.51-3.25) High Level (HL)   
  2   (1.76-2.50) Low Level (LL)   
  1   (1.00-1.75) Very Low Level (VLL) 
 
 

6. Love of Work 

Schools 
 
Items 

NDDU 
 

NDKC 
 

NDMU 
 

 
Factor 
Average 

 
VD 

MEAN VD Mean VD MEAN VD 

40 3.64 VHL 3.65 VHL 3.50 VHL 3.60 VHL 
41 3.52 VHL 3.53 VHL 3.48 VHL 3.51 VHL 
42 3.52 VHL 3.47 VHL 3.33 VHL 3.44 VHL 
43 3.55 VHL 3.41 VHL 3.34 VHL 3.43 VHL 
44 3.58 VHL 3.59 VHL 3.39 VHL 3.52 VHL 
45 3.54 VHL 3.47 VHL 3.39 VHL 3.47 VHL 
46 3.54 VHL 3.47 VHL 3.39 VHL 3.47 VHL 
47 3.54 VHL 3.65 VHL 3.42 VHL 3.54 VHL 
AWM 3.55 VHL 3.53 VHL 3.38 VHL 3.49 VHL 

Scale  Verbal Description     
  4   (3.26-4.00) Very High Level (VHL)   

   3   (2.51-3.25) High Level (HL)   
  2   (1.76-2.50) Low Level (LL)   
  1   (1.00-1.75) Very Low Level (VLL)
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APPENDIX R 
DATA ON THE MARIST EDUCATORS’ EXTENT OF PRACTICE OF THE MARIST  

PEDAGOGICAL VALUES AS PERCEIVED BY THE TEACHERS THEMSELVES,  
ADMINISTRATORS AND STUDENTS 

 
 

1. Love of Jesus and His Gospel 
 

Schools 
 
 
 
 

Items 

School A School B School C Average Extent of practice 
of Marist Pedagogical 

Values 
Factor 

Average 
Teachers Admin Students Teachers Admin Students Teachers Admin Students Teachrs Admin Studnts   

Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD AWM AWM AWM FA VD 

1.1 3.25 VHE 3.13 HE 2.65 HE 3.31 VHE 3.07 HE 2.82 HE 3.09 HE 3.33 VHE 3.10 HE 3.22 3.18 2.86 3.09 HE 

1.2 3.46 VHE 3.50 VHE 3.17 HE 3.25 HE 3.14 HE 3.14 HE 3.21 HE 3.5 VHE 3.46 VHE 3.31 3.38 3.26 3.32 VHE 

1.3 3.38 VHE 3.38 VHE 3.07 HE 3.31 VHE 3.15 HE 2.78 HE 3.09 HE 3.5 VHE 3.16 HE 3.26 3.34 3.00 3.20 HE 

1.4 3.33 VHE 3.47 VHE 3.26 VHE 3.25 HE 3.07 HE 3.26 VHE 3.27 VHE 3.5 VHE 3.53 VHE 3.28 3.35 3.35 3.33 VHE 

2 3.49 VHE 3.69 VHE 3.56 VHE 3.44 VHE 3.64 VHE 3.34 VHE 3.48 VHE 3.5 VHE 3.56 VHE 3.47 3.61 3.49 3.52 VHE 

3 3.48 VHE 3.56 VHE 3.35 VHE 3.38 VHE 3.36 VHE 3.20 HE 3.45 VHE 3.33 VHE 3.44 VHE 3.44 3.42 3.33 3.40 VHE 

 

Total 3.38 

 

VHE 3.45 

 

VHE 

 

3.18 

 

HE 3.32 

 

VHE 3.24 

 

HE 3.09 

 

HE 3.25 

 

HE 3.44 

 

VHE 

 

3.38 

 

VHE 3.32 3.38 3.21 3.30 

 

VHE 

 
Scale  Verbal Description     
  4   (3.26-4.00) Very High Extent (VHE)   
  3   (2.51-3.25) High Extent (HE)   
  2   (1.76-2.50) Low Extent (LE)   
  1   (1.00-1.75) Very Low Extent (VLE) 
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2. In Mary’s Way 
 

Schools 
 
 
 

Items 

School A School B School C Average Extent of practice 
of Marist Pedagogical 

Values 
Factor 

Average 
Teachers Admin Students Teachers Admin Students Teachers Admin Students Teachers Admin Students   

Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD AWM AWM AWM FA VD 

4 3.59 VHE 3.44 VHE 3.50 VHE 3.50 VHE 3.50 VHE 3.46 VHE 3.66 VHE 3.00 HE 3.57 VHE 3.58 3.31 3.51 3.47 VHE 

5 3.34 VHE 3.19 HE 3.07 HE 3.25 HE 3.43 VHE 2.88 HE 3.18 HE 3.00 HE 3.25 HE 3.26 3.21 3.07 3.18 HE 

6 3.45 VHE 3.69 VHE 3.20 HE 3.44 VHE 3.50 VHE 3.02 HE 3.48 VHE 3.50 VHE 3.41 VHE 3.46 3.56 3.21 3.41 VHE 

7 3.42 VHE 3.56 VHE 3.49 VHE 3.31 VHE 3.57 VHE 3.44 VHE 3.42 VHE 3.17 HE 3.47 VHE 3.38 3.43 3.47 3.43 VHE 

8 3.66 VHE 3.44 VHE 3.44 VHE 3.63 VHE 3.57 VHE 3.40 VHE 3.52 VHE 3.17 HE 3.60 VHE 3.60 3.39 3.48 3.49 VHE 

9 3.55 VHE 3.50 VHE 3.11 HE 3.50 VHE 3.36 VHE 3.04 HE 3.48 VHE 3.00 HE 3.04 HE 3.51 3.29 3.06 3.29 VHE 

10 3.69 VHE 3.75 VHE 3.50 VHE 3.69 VHE 3.79 VHE 3.50 VHE 3.73 VHE 3.67 VHE 3.50 VHE 3.70 3.74 3.50 3.65 VHE 

11 3.61 VHE 3.75 VHE 3.15 HE 3.63 VHE 3.64 VHE 3.42 VHE 3.45 VHE 3.33 VHE 3.34 VHE 3.56 3.57 3.30 3.48 VHE 

12 3.46 VHE 3.69 VHE 3.37 VHE 3.44 VHE 3.43 VHE 3.42 VHE 3.42 VHE 3.17 HE 3.54 VHE 3.44 3.43 3.44 3.44 VHE 

13 3.49 VHE 3.47 VHE 3.35 VHE 3.44 VHE 3.36 VHE 3.38 VHE 3.48 VHE 3.50 VHE 3.42 VHE 3.47 3.44 3.38 3.43 VHE 

Total 3.52 VHE 3.55 VHE 3.32 VHE 3.48 VHE 3.51 VHE 3.30 VHE 3.47 VHE 3.25 HE 3.41 VHE 3.49 3.44 3.34 3.42 VHE 

 
Scale  Verbal Description     
  4   (3.26-4.00) Very High Extent (VHE)   
  3   (2.51-3.25) High Extent (HE)   
  2   (1.76-2.50) Low Extent (LE)   
  1   (1.00-1.75) Very Low Extent (VLE) 
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3. Family Spirit 
 

Schools 
 
 
 
 
 
 

Items 

School A School B School C Average Extent of practice 
of Marist Pedagogical 

Values 
Factor 

Average 
Teachers Admin Students Teachers Admin Students Teachers Admin Students Teacers Admin Studnts   

Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD AWM AWM AWM FA VD 

14 3.37 VHE 3.50 VHE 3.23 HE 3.33 VHE 3.43 VHE 3.30 VHE 3.27 VHE 3.33 VHE 3.18 HE 3.32 3.42 3.24 3.33 VHE 

15 3.21 HE 3.50 VHE 3.11 HE 3.31 VHE 3.29 VHE 3.04 HE 3.30 VHE 3.00 HE 3.13 HE 3.27 3.26 3.09 3.21 HE 

16 3.18 HE 3.13 HE 2.80 HE 3.25 HE 3.00 HE 2.74 HE 3.33 VHE 3.00 HE 2.90 HE 3.25 3.04 2.81 3.03 HE 

17 3.28 VHE 3.50 VHE 3.10 HE 3.31 VHE 3.14 HE 3.06 HE 3.45 VHE 3.17 HE 3.31 VHE 3.35 3.27 3.16 3.26 HE 

18 3.13 HE 3.19 HE 3.01 HE 2.94 HE 2.86 HE 2.94 HE 3.09 HE 2.83 HE 3.20 HE 3.05 2.96 3.05 3.02 HE 

19 3.39 VHE 3.63 VHE 3.43 VHE 3.50 VHE 3.31 VHE 3.29 VHE 3.42 VHE 3.50 VHE 3.37 VHE 3.44 3.48 3.36 3.43 VHE 

20 3.37 VHE 3.75 VHE 3.35 VHE 3.50 VHE 3.43 VHE 3.18 HE 3.36 VHE 3.17 HE 3.40 VHE 3.41 3.45 3.31 3.39 VHE 

21 3.34 VHE 3.69 VHE 3.39 VHE 3.31 VHE 3.21 HE 3.40 VHE 3.33 VHE 3.33 VHE 3.49 VHE 3.33 3.41 3.43 3.39 VHE 

22 3.54 VHE 3.63 VHE 3.35 VHE 3.40 VHE 3.36 VHE 3.36 VHE 3.30 VHE 3.17 HE 3.27 HE 3.41 3.39 3.33 3.38 VHE 

Total 3.31 VHE 3.50 VHE 3.20 HE 3.32 VHE 3.22 HE 3.15 HE 3.32 VHE 3.17 HE 3.25 HE 3.32 3.30 3.20 3.27 VHE 

 
Scale  Verbal Description     
  4   (3.26-4.00) Very High Extent (VHE)   
  3   (2.51-3.25) High Extent (HE)   
  2   (1.76-2.50) Low Extent (LE)   
  1   (1.00-1.75) Very Low Extent (VLE) 
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4. Simplicity 
 

Schools 
 
 
 
 
 
 

Items 

School A School B School C Average Extent of practice 
of Marist Pedagogical 

Values 
Factor 

Average 
Teachers Admin Students Teachers Admin Students Teachers Admin Students Teachrs Admin Studets   

Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD AWM AWM AWM FA VD 

23 3.58 VHE 3.50 VHE 3.20 HE 3.50 VHE 3.57 VHE 3.31 VHE 3.48 VHE 3.50 VHE 3.21 HE 3.52 3.52 3.24 3.43 VHE 

24 3.51 VHE 3.56 VHE 3.17 HE 3.44 VHE 3.36 VHE 3.24 VHE 3.45 VHE 3.00 HE 3.49 VHE 3.47 3.31 3.30 3.36 VHE 

25 3.54 VHE 3.50 VHE 3.40 VHE 3.63 VHE 3.50 VHE 3.14 HE 3.39 VHE 3.17 HE 3.32 VHE 3.52 3.39 3.29 3.40 VHE 

26 3.46 VHE 3.25 HE 2.91 HE 3.31 VHE 3.29 VHE 2.84 HE 3.30 VHE 3.00 HE 3.10 HE 3.36 3.18 2.95 3.16 HE 

27 3.48 VHE 3.69 VHE 3.27 VHE 3.38 VHE 3.36 VHE 3.18 HE 3.36 VHE 3.33 VHE 3.26 HE 3.41 3.46 3.24 3.37 VHE 

28 3.45 VHE 3.75 VHE 3.14 HE 3.47 VHE 3.31 VHE 3.32 VHE 3.33 VHE 3.33 VHE 3.35 VHE 3.42 3.46 3.27 3.38 VHE 

29 3.53 VHE 3.44 VHE 3.24 HE 3.50 VHE 3.43 VHE 3.24 HE 3.33 VHE 3.17 HE 3.19 HE 3.45 3.35 3.22 3.34 VHE 

Total 3.48 VHE 3.53 VHE 3.19 HE 3.46 VHE 3.40 VHE 3.18 HE 3.38 VHE 3.21 HE 3.27 HE 3.44 3.38 3.22 3.35 VHE 

 
Scale  Verbal Description     
  4   (3.26-4.00) Very High Extent (VHE)   
  3   (2.51-3.25) High Extent (HE)   
  2   (1.76-2.50) Low Extent (LE)   
  1   (1.00-1.75) Very Low Extent (VLE) 
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5. Presence 
 

Schools 
 
 
 
 
 
 

Items 

School A School B School C Average Extent of practice 
of Marist Pedagogical 

Values 
Factor 

Average 
Teachers Admin Students Teachers Admin Students Teachers Admin Students Teachrs Admin Studets   

Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD AWM AWM AWM FA VD 

30 3.30 VHE 3.44 VHE 2.80 HE 3.06 HE 3.14 HE 2.74 HE 3.33 VHE 3.17 HE 2.97 HE 3.23 3.21 2.84 3.09 HE 

31 3.49 VHE 3.63 VHE 3.04 HE 3.56 VHE 3.57 VHE 3.02 HE 3.27 VHE 3.33 VHE 3.31 VHE 3.44 3.39 3.12 3.32 VHE 

32 3.43 VHE 3.56 VHE 3.16 HE 3.44 VHE 3.50 VHE 3.16 HE 3.36 VHE 3.33 VHE 3.31 VHE 3.41 3.40 3.21 3.34 VHE 

33 3.48 VHE 3.47 VHE 3.11 HE 3.33 VHE 3.43 VHE 3.00 HE 3.36 VHE 3.17 HE 3.21 HE 3.39 3.32 3.11 3.27 VHE 

34 3.48 VHE 3.75 VHE 3.01 HE 3.56 VHE 3.43 VHE 2.74 HE 3.36 VHE 3.17 HE 3.19 HE 3.47 3.32 2.98 3.26 HE 

35 3.52 VHE 3.69 VHE 2.46 LE 3.63 VHE 3.43 VHE 2.34 LE 3.55 VHE 3.5 VHE 2.66 HE 3.57 3.49 2.49 3.18 HE 

36 3.27 VHE 3.44 VHE 2.85 HE 3.13 HE 3.36 VHE 2.76 HE 3.27 VHE 3.33 VHE 3.18 HE 3.22 3.32 2.93 3.16 HE 

37 3.35 VHE 3.63 VHE 2.66 HE 3.06 HE 3.14 HE 2.63 HE 3.21 HE 3.17 HE 2.97 HE 3.21 3.17 2.75 3.04 HE 

38 3.52 VHE 3.81 VHE 3.20 HE 3.56 VHE 3.31 VHE 3.24 HE 3.42 VHE 3.17 HE 3.28 HE 3.50 3.30 3.24 3.35 VHE 

39 3.30 VHE 3.56 VHE 3.07 HE 3.19 HE 3.29 VHE 3.06 HE 3.18 HE 3.5 VHE 3.12 HE 3.22 3.32 3.08 3.21 HE 

 

Total 3.41 

 

VHE 3.58 

 

VHE 

 

2.94 

 

HE 3.35 

 

VHE 3.36 

 

VHE 2.87 

 

HE 3.33 

 

VHE 3.28 

 

VHE 

 

3.12 

 

HE 3.36 3.32 2.92 3.20 

 

HE 

 
Scale  Verbal Description     

  4   (3.26-4.00) Very High Extent (VHE)   
 3   (2.51-3.25) High Extent (HE)   
 2   (1.76-2.50) Low Extent (LE)   
 1   (1.00-1.75) Very Low Extent (VLE) 
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6. Love of Work 
Schools 

 
 
 

Items 

School A School B School C Average Extent of practice 
of Marist Pedagogical 

Values 
Factor 

Average 
Teachers Admin Students Teachers Admin Students Teachers Admin Students Teachrs Admin Studets   

Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD Mean VD AWM AWM AWM FA VD 

40 3.61 VHE 3.81 VHE 3.44 VHE 3.63 VHE 3.43 VHE 3.41 VHE 3.64 VHE 3.33 VHE 3.38 VHE 3.63 3.52 3.41 3.52 VHE 

41 3.48 VHE 3.63 VHE 3.32 VHE 3.25 HE 3.50 VHE 3.16 HE 3.53 VHE 3.5 VHE 3.41 VHE 3.42 3.54 3.30 3.42 VHE 

42 3.45 VHE 3.63 VHE 3.20 HE 3.44 VHE 3.36 VHE 3.1 HE 3.45 VHE 3.17 HE 3.34 VHE 3.45 3.39 3.21 3.35 VHE 

43 3.52 VHE 3.63 VHE 3.16 HE 3.50 VHE 3.36 VHE 2.72 HE 3.58 VHE 3.00 HE 3.16 HE 3.53 3.33 3.01 3.29 VHE 

44 3.46 VHE 3.69 VHE 3.23 HE 3.40 VHE 3.36 VHE 3.24 HE 3.48 VHE 3.00 HE 3.28 HE 3.45 3.35 3.25 3.35 VHE 

45 3.49 VHE 3.69 VHE 3.32 VHE 3.56 VHE 3.57 VHE 3.34 VHE 3.52 VHE 3.17 HE 3.43 VHE 3.52 3.48 3.36 3.45 VHE 

46 3.52 VHE 3.63 VHE 3.38 VHE 3.50 VHE 3.43 VHE 3.18 HE 3.58 VHE 3.33 VHE 3.51 VHE 3.53 3.46 3.36 3.45 VHE 

47 3.51 VHE 3.63 VHE 3.16 HE 3.50 VHE 3.57 VHE 3.04 HE 3.55 VHE 3.17 HE 3.18 HE 3.52 3.46 3.13 3.37 VHE 

Total 3.51 VHE 3.66 VHE 3.28 VHE 3.47 VHE 3.45 VHE 3.15 HE 3.53 VHE 3.21 HE 3.34 VHE 3.50 3.44 3.25 3.40 VHE 

 
Scale  Verbal Description     

  4   (3.26-4.00) Very High Extent (VHE)   
 3   (2.51-3.25) High Extent (HE)   
 2   (1.76-2.50) Low Extent (LE)   
 1   (1.00-1.75)Very Low Extent (VLE) 
 
 
 
 
 



 
 

APPENDIX S 
PROPOSED GUIDE ON THE MARIST PEDAGOGICAL VALUES FOR 

MARIST EDUCATORS 
 

St. Marcellin’s Values 
(A guide for Marist Educators) 

 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

BY: BRO. NINO PIZARRO, FMS 
(MARIST BROTHER, PROVINCE OF EAST ASIA) 

 
 

 
 

 
 



196 
 

 
 

Introduction 
 
 In order to grow in one’s spirituality as a Marist educator, we have to go back to 
the person of St. Marcellin Champagnat. According to Balko (1991 b:20), quoted by 
Green (1997) “Everything about the spirit and mission of the institute comes from St. 
Marcellin.” Marist spirituality has taken its shape through the founder of the Marist 
Brothers together with the early members of the congregation.  Thus, to grow in one’s 
spirituality as a Marist educator, one needs to understand Marcellin, himself (Appendix 
B), his vision about Marist education and his peculiar style of forming the Children. 

 
The guide for Marist educators, St. Marcellin’s Values, invites us to re-study the 

life of Marcellin including the events that led him to establish the Brothers and to take 
into account his vision about Marist Education. This is in order to deepen one’s 
spirituality as Marist educators and to find meaning in one’s mission.  

 
It presents the different Marist pedagogical values that would serve as points of 

reference to discern whether one’s actions before the children are in accordance to what 
Marcellin envisioned about Marist education. 
 
Spirit of Marist Congregation and Aims of Marist Education 
 

Furet (1856:330) was insistent in saying that Marcellin Champagnat was able to 
have a great passion to do works for the Kingdom because of his love for Jesus Christ.  
Furthermore, it was the same feeling that tremendously influenced him not to commit sin 
against God. He battled against sin by tirelessly exercising virtues, by praying to God and 
to the Blessed Virgin Mary and by avoiding the occasions of sin (Furet, 1856:405).  In his 
instructions, according to Furet (1856:412), the common topics were about sin and its 
consequences and terrible punishments.  No wonder why the founder of the Brothers was 
tireless in insisting to his followers to remember always the aim of their vocation and the 
whole purpose of the institute: to study to know Jesus and to make him known and loved 
(Furet, 1856:330).  This was emphasized so that the children who were under their care 
would know him more, love him more, become filled with good values and would be 
kept away from all works of evil. Furthermore, they were asked “to bring up children 
properly by way of loving them all equally (Furet, 1856:538). 

 
In the Historico-Critical study of Farneda (1994:55) on the Teacher’s Guide of the 

Marist Brothers of the Schools congregation, he concluded that the “Petit Freres” or the 
Marist Brothers was given birth because of the needs of the time which had its focused on 
the idea of restoring faith and morality of the country.  Lanfrey, (1998) on the Aim of the 
Brothers according to Two Instructions contained in the Manuscripts of Brothers 
Francois and Jean-Baptiste, had the same reason why Marcellin established the Marist 
Brothers.  In this regard, he pinned down the prospectus of the Marist Brothers in June 
1824 that set the same tone of time as that presented by Farneda.  

Education became an instrument for Marcellin and the early Brothers to lead 
young people to the experience of personal faith and of their vocation as good Christians 
and good citizens.  The idea of forming children to become good Christians and good 
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citizens was clearly expressed in The Teacher’s Guide as a way to attain the child’s 
salvation in the love of God. The document added the idea of formation of the whole 
aspects of the child or the integral education which included religious, ethical, 
intellectual, emotional and physical aspects of the child (Farneda, 1994:60). 

 
This fundamental aim of the Marist Brothers of the Schools had been deepened 

over time.  According to Br. Maurice Bergeret (1993), in all those times wherein 
Champagnat knocked on the door of the Minister of Education, all the documents he 
prepared to get the legal authorization necessary for the congregation surmised a clear 
aim of the establishment and remained what it had been at the start. He summarized it 
using the letter written by a friend of Chamapagnat, M. Baude, secretary of the General 
Council of the Loire, to Salvandy, on 5th November 1838 quoted by Gabriel Michel in 
“Marcellin Champagnat and the Legal recognition of the Marist Brothers”: 

 
“The little Brothers of Mary constitute a new and excellent instrument for 
the spread of a primary education which is complete, moral, religious- 
nothing more, nothing less.” 
 
He ended his write up on the aims of education with the words of Champagnat 

written in his letter to M. Libersat, who worked in the Ministry of Public Education: 
 
“Our aim…is to form good Christians and good citizens from among the 
inhabitants of the rural areas” (Leter no. N-273, edited by Paul Sester 
Rome, 1985) 
 
However, in the early life of the Institute, along with this fundamental aim of the 

Marist Brothers establishments, there was a simple aim highly emphasized by the 
founder.  Balko (1990) considered this as the expression of Champagnat’s great 
compassion to the least fortunate ones such as the orphans. It was clearly added in their 
Prospectus dated on July 29, 1824: 

 
“The aim of our establishment is the instruction of children in general, and 
particularly of poor orphans. As soon as we have finished the buildings at 
the Hermitage…we will take in children from the different charity houses 
and set them up in life by giving them a Christian 
education…”(Prospectus, 65) 
 
The idea of running Orphanages or shelters for reformed offenders was also 

inserted in the Statutes of the Marist Brothers which had its first edition on January 15, 
1825 (Notebook No. 8).  This aim on compassion was inserted in the Rule of 1837 and 
was repeated in the Statutes and other writing until the New Rule was published in 1852 
– when it was not anymore being mentioned due to the new demands of their apostolate 
in their schools (Balko, 1990:34). 
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The Significance of “Conduite des Ecole Chritiennes” 
 
To discuss this matter, the researcher referred again to the study of Farneda 

(1998) on “The Little Brothers of Mary and the Brothers of the Christian Schools.  He 
said that the influence of the Brothers of the Christian Schools penetrated the whole 
organization of Marist religious life.  He supported this more through the study done by 
Br. Pedro Herreros on the sources of the first rules of the Little Brothers of Mary.  
Quoting Herreros he wrote that he affirms that Marcellin and the first Brothers went on 
developing a “progressive selection and adaptation” of the guidelines which directed their 
way of life and the mission of the Brothers of the Christian Schools according to the 
circumstances in which they were to function (Farneda, 1998).  He stated clearly that the 
evolution of the brothers was actually to complement to the activities that the Brothers of 
the ChristianSchools were doing in the cities.  He supported this idea in his study as he 
made great reference to the different letters of Marcellin to different prominent people as 
he tried to win the favor of these people interested in contracting the Marist Brothers of 
the Schools as teachers: Letter written on January 28, 1834 to King Louis Philippe; Letter 
written on November 1837 to Georges Menton, parish priest of Sury-le-Comptal (Loire); 
Letter written on February 11, 1840 addressed to Cardinal of Latour d’Auvergne, 
Monsignor Hugues Robert Jean Charles, bishop of Arras (Somme). 

 
The three important letters of Marcellin considered the point that in 35-year time 

before the coming of the manual of the Marist Brothers, “The Teacher’s Guide”, a 
manual to promote unity of methods and to provide formation for new teachers, they had 
the “Conduite des Ecole Chritiennes”, the education manual of the Brothers of the 
Christian Schools, as the main reference book of the congregation (Farneda, 1994).   
According to Farneda (1998), there are a lot of documents to signify that they had the 
manual as their major reference, namely; the prospectus of 1824 , the Statutes of 1830, 
1833, 1834, 1835 and 1837.  All these documents are favorable to the thought that the 
Brothers made use of the manual of the Christian Schools to be sure that they would be 
guided accordingly in their work in the field of education (Farneda 1998).  Even when the 
document, “The Teacher’s Guide” was published, it did not eradicate the influence of the 
“La conduite”.  Farneda (1994), after his comparative study of The Teacher’s Guide and 
the La Conduite, concluded that the work of St. Jean- Baptiste de La Salle was the main 
literary source of The Teacher’s Guide of the Marist Brothers of the Schools.   Balko 
(1990) supported the idea in his article on “Marcellin Champagnat, Educator as he 
mentioned that Fr. Champagnat was not an inventor of new educational approaches but a 
practical man who applied pedagogic theories from whom and wherever he found them.  

 
Marist Pedagogical Values (The Spirit of Marist Education) 
 

There will be six Marist pedagogical values to be presented in this part, namely;  
Love of Jesus and his Gospel,  In Mary’s way, Family Spirit, Simplicity, Presence, and 
Love of Work.  Hopefully the presentation will help Marist educators to grow in their 
Marist life both in personal and professional.    
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Love of Jesus and His Gospel 
 

The love of Jesus and his Gospel have its rootedness to the very core of 
Marcellin’s motivation to found the institute of the Marist Brothers and form the 
Brothers. And that is to make Jesus known and loved, the center of the Marist life and 
mission (Marist Brothers, 2007). 
 The book, “Water from the Rock: Marist Spirituality flowing in the Tradition of 
Marcellin Champagnat (WFTR),” presented three Marist places where Jesus revealed 
God to all persons, namely; the Crib, the Cross and the Altar.  The child lying in the crib 
invites Marists to approach him so that he could enrich them with his grace (Furet, 
1856:221). The God who became a child is a sign of innocence, simplicity, gentleness 
and even weakness of a God who is capable of touching the hardest of hearts (Marist 
Brothers, 2007). At the foot of the Cross, as emphasized by the book WFTR, is a 
manifestation of a profound expression of a God who is love.  It was in this scene that 
God put meaning to all sufferings in this world. Thus all, are invited to enter the mystery 
of redemptive suffering and learn humble fidelity in love (Marist Brothers, 2007).   
Furthermore, the Altar, the Eucharist, is a privilege place to be in communion with the 
Body of Christ, to deepen one’s relationship with Christ and all who are members of the 
Christian community headed by Christ (Marist Brothers, 2007). 
 
Indicators of the value Love of Jesus and His Gospel 
 

48. Responding to the needs of the students especially those who 
are: 

                         1.1  Materially poor                  
                         1.2   Intellectually poor 
                         1.3   Emotionally poor 
                         1.4  Spiritually  poor 

49. Making Jesus known through one’s teachings 
50. Making Jesus loved through one’s day to day actions 

 
In Mary’s Way 
 

It is stated in a new document of the Marist Brothers of the schools entitled, 
“Gathered Around the Same Table, the Vocation of Champagnat’s Marist Laity” the role 
of Mary in the life of a Marist: 

“Mary is our model for following Jesus. She opens up her life so that God 
can model it like clay in his hands (Marist Brothers, 2009).” 
 
She is a model to be imitated for all Marist. During Marcellin’s time, he highly 

spoke of imitating Mary’s virtues as he encouraged the brothers to acquire her spirit – to 
be humble, modest or pure and to imitate the way she loved Jesus and to zealously make 
her known and loved, to inspire the children with devotion to her (Furet, 1856:338). 
Marcellin would mainly want his followers to copy the way Mary lived her life. But he 
did not disregard exterior practices which actually could nourish piety and merit the love 
of the Blessed Mother (Furet, 1856:340). Furet (1856), identified some of these practices:  
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“He expects the Brothers to carry the rosary and recite it daily… (p.340); 
The singing of Salve Regina in the morning.. (p.342) and the praying of 
the Memorare with great confidence to Mary.. (p. 344); Mary’s feast 
celebrated with great solemnity and Novenas to the Blessed Mother..” (p. 
334). 
 
Marcellin, who named his congregation after Mary, lived her examples and 

related to her with affection and total trust as the “Good Mother” and “Ordinary 
Resource”. Both expressions tell us a close relationship between Marcellin and Mary.  He 
claimed that all his projects and works were hers and that he relied on her in all his 
endeavours. Indeed, it was a humble disposition before the mother of God which signifies 
a total abandonment of oneself and one’s congregation to her - a kind of relationship 
which could be captured in the statement:  “All to Jesus through Mary, and all to Mary 
for Jesus”  (Furet 1856:332). 

 
The letters of Marcellin manifest his close relationship with Mary. In fact, Mary, 

along with her Son, was mentioned 87 times in his letters (Sammon, 2009).  One that was 
so powerful was the one he had written to Bishop Pompallier on May 27, 1838: 

 
“Without Mary we are nothing and with Mary we have everything, 
because Mary always has her adorable Son within her arms or in her 
heart.” 
 
This statement portrays Marcellin’s attitude towards Mary – again, an attitude of 

total surrender or reliance to the Mother of God.  He knows from experience that Mary 
was a faithful companion, a protector and a guide in his life and all his undertakings.  In 
many circumstances in his life he won Mary’s intercession such as during the foundation 
of the Institute (inspired by Mary), when the Hermitage was built (the construction was 
attributed to Mary’s inspiration); and during the  night Marcellin and Stanislaus caught in 
the snow (Mary won them over death).  

 
Taking about the constant presence of Mary in the life of Marcellin, Bro. Benito 

Arbues, cited by Bro. Sammon (2009), former Superior General of the institute, in his 
circulars and letters encouraged the Brothers of the Institute to look at the image of Mary 
as constant companion especially during times of trial and difficulty.  In his article 
entitled, Fidelity to the mission in Situations of Social Unrest, he explained vividly the 
meaning of journeying with Mary: …they are asking Marists to live her spirit. 

Arbues explained further: 
 
“I ask Mary to give to me and to each one of my Marist Brothers that 
attitude of attentive listening, prompt obedience, simple commitment to 
people, trust, strength, humility and serene joy.” 
 
The key word is to live her spirit – the spirit of a perfect disciple of Christ - which 

means that Marist followers also have to say ‘yes’ to the invitation of God to be in 
solidarity with the people especially those who are needy and suffering.   To do whatever 
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Jesus tells to Marist educators is a challenge but will be made clear through Mary, who 
was a good mother, an ordinary resource and a faithful companion and through Marcellin 
Champagnat who constantly reminds his followers that Mary had done everything for 
them and she had shown them the way to follow her Son, Jesus – from the crib, to the 
cross and the altar.  Considering the way to Mary then is to entrust everything to her with 
a zealous way of expressing affection to her and with the conviction that she always will 
lead all to Jesus who is in her arms or in her heart. 

 
Thus, the Marist educators are asked to express devotion to her in ways that are 

personal, family based, simple and that follow the practices of the Church and of local 
traditions (Marist Brothers, 1998:48). 
 
Indicators of the value In Mary’s Way 
 

1. Listening to God through prayer 
2. Being in solidarity with others especially those who are suffering 
3. Loving the students like a mother to her children 
4. Being faithful to religious traditions 
5. Relating to God with Faith/Trust 
6. Being true and transparent in one’s commitments 
7. Showing respect for the gift of life 
8. Considering oneself as God’s instruments of love and peace 
9. Having the strength to face challenges in life 
10. Having inner joy brought by God’s presence and love 

D.3. Family Spirit 
 

Here is another Marist distinctive style that could be traced in the unity of heart 
and mind of the founder and the first Marist Brothers.  This unity in the community was 
patterned to that of the home of Nazareth where family spirit characterized by love and 
forgiveness, support and help, forgetfulness of self, openness to others and joy was a 
reality (Constitution 6). 

 
Marcellin’s desire for the early Marists to live as one family among themselves, 

their students and others was expressed when the founder was setting good examples and 
conveyed before he died through his last will and testament drawn up on June 6th 1840: 

“Love one another as Jesus Christ has loved you. May you have always 
but one heart and one mind. May it be said of the Little Brothers of Mary, 
as it was said of the first Christians: See how they love one another! “ 
(Constitutions and Statutes p. 141-144) 
 
According to Bergeret (1993), the phrase, “May you always have but one heart 

and one mind’ conveys not only the fraternal charity that exist between religious living 
together, but also the spirit of collaboration and solidarity between members of the same 
educational community in a primary school and secondary school.  He added that the 
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same is also true of all the partners in the educational work of the school, whether 
administration, maintenance, teaching, and parents and the pupils themselves. 

 
The document, “Water from the Rock, Marist Spirituality,” stresses that family 

spirit develops a spirituality that is strongly relational and affective, where its well-spring 
is the love that Jesus has for all his brothers and sisters (2007:31-32).  It continues by 
emphasizing that each time we gather and pray and celebrate the Eucharist, our union 
with Jesus drives us to full communion, with ourselves, with God, with one another and 
with creation (118).   

 
This spirit of family could also be traced to Mary (her life and examples), 

addressed by the founder as “Our Good Mother”. She was a model to be imitated: like 
her, Marist Family are asked to go out to help those in need (like Mary visiting 
Elizabeth), to rejoice in each other’s company and create a family together; Marist 
Family are asked to be attentive to the newlyweds in Cana, to offer help with simplicity 
and to enjoy good wine together; Marist Family are asked to pray for each other in 
Jerusalem, to experience communion (Marist Brothers, 2009).  And above all, this spirit 
sprouted on the founder’s life and attitude towards the early brothers who were dear to 
his heart.  Bergeret (1993) mentioned that in 1818, Champagnat already wanted to give 
the young community of Brothers a certain amount of autonomy and a democratic 
fashion to choose their own leader.  He added that when the congregation had already 
established and had a number of schools, he exercised his role as a leader, with good 
management skills where consultation or consensus, discussion, putting forward of 
various points of view, delegation and evaluation were given emphasis.  He always train 
directors of the schools whom he saw as true leaders in both the spiritual and the 
educational fields (Bergeret, 1993).  This tells us that leadership in a situation that sense 
of family spirit is present is not controlling but allowing individuals to grow and become 
responsible and accountable persons. 

 
Marcellin’s wish in his last will and testament - “Love one another!” - was the 

source of unity in the community and a way to fight individualism.  In order to incarnate 
this statement they were asked by the founder to be of service to one another on all 
occasions, to have a deep sense of understanding to one another, to support one another 
and to admonish one another charitably (Furet, 1856:432-436).  

 
In school ministry, despite of many complex educational demands, this pedagogy 

challenges everyone (personnel, students, alumni and parents) who are associated with 
any Marist institution to undertake to build community where the members relate to each 
other as the members of a loving family would do (Marist Brothers, 1998:44).   

 
Indicators of the value Family Spirit 
 

1. Loving others the way Jesus loved them 
2. Supporting others in their day to day activities  
3. Being open to others 
4. Relating to others joyfully   
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5. Reminding others with their shortcomings in  thoughtful and 
sympathetic  ways   

6. Accepting others  regardless of their role, culture and social 
status 

7. Collaborating with others to achieve the school’s mission      
8. Empowering others to become responsible persons  
9. Promoting forgiveness and reconciliation  

 
D.4. Simplicity 

 
According to Green (1997), Balko (1992) emphasizes simplicity as a defining 

feature of Champagnat and of the educational approach he began.  The best way to 
support this idea is to consider the words of Brother Avit quoted by Balko (1990): 

 
“The new teachers trained by the good Father (Champagnat) were not 
learned- but their piety and their good example charmed the public and 
attracted numerous pupils.” 
 
The reason why the people preferred the ones trained by Champagnat  was 

that they possessed a kind of spirit marked by the virtue of simplicity- with 
genuine, truthful and joyful heart.  This attitude can be attributed to the fruit of 
unity of mind and heart, of character and action of the person who is honest 
before himself or herself and God (Marist Brothers, 1998:44).   

 
It could be surmised based from the above excerpt that they were teaching in 

manners that were personal, practical and deeply rooted in life to help their students 
become good Christians and eventually good citizens (Marist Brothers, 1998:44). These 
dispositions was described by some authors as down-to-earth (Sammon, 2003; Green, 
1997) . This for sure was not the result of chance but was being passed on to them by 
their founder (Balko, 1990) who read carefully the sings of the time, and who was a 
person of integrity - without pretension, humility and transparency in terms of his way of 
relating with God and others. 

 
According to Green (undated), at the level of instruction, the best Marist teacher, 

is someone who can present the lesson in simple ways, using means in ways they can 
easily follow; and at the level of personal style and relationship, it represents an absence 
of duplicity, of game-playing, of cynicism or sarcasm as methods of control or incentive.  

 
A Marist educator would be expected to instruct students in ways that they could 

easily learn- thus, he/she needs to learn the rudiments in teaching students and to develop 
professionally, to be simple in his/her expressions- avoiding any ostentation and above 
all, in his/her relationship with God and others where he/she shows sincerity and 
openness (Marist Brothers, 1998).   

 
Furthermore, this pedagogy encourages educators to develop a simple style of life 

- to avoid consumerism, with its accumulation of disposable goods and wasteful use of 
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resources, and to be responsible for creation in order to preserve the environment and to 
enhance the harmony between humanity and nature (Marist Brothers, 2007).  

 
Indicators of the value Simplicity 
 

1. Living a simple life style 
2. Taking responsibility to care for the environment 
3. Relating to God and others in an honest or truthful way 
4. Relating to the students in a down-to-earth manner 
5. Making learning meaningful and joyful for the students   
6. Teaching the students in  personal and practical ways 
7. Using teaching strategies that make learning easy for the  

Students 
 

D.5. Presence 
 
According to Green, ‘Presence’ is a term, originally from Marcellin Champagnat, 

which is often cited in Marist education literature. Other authors who belong to Marist 
Brothers’ institute would express it in different words such as “Human Pedagogy of 
being close to the children (Bergeret, 1993) and “A warmth understanding of and 
empathy with pupils (Balko, 1990). There are others who would accompany the word 
with “Good Example” (Green, 1997; Furet, 1856).  These expressions and words 
conveying the word ‘presence’ emphasized the role of personal relationship - a 
relationship founded on love and expressed through physical presence and 
accompaniment by a teacher with students (Green, 1997).   

 
This idea of Green falls under the umbrella of what Furet (1856) had written 

which is the golden rule of the Institute (Bergeret, 1993):  
 
“To bring up children properly, we must love them, and love them all 
equally.” 
 
And he continued with the ways how to love them. 
 
Love was the virtue that Marcellin would want the educators to possess, as stated 

by Furet (1856), so that they could be effective in their mission to form children to 
become good Christians and good citizens (Furet, 1856:535).  This simply means that 
Marist educators need to have the experience first of God’s presence and love so that they 
could really care and give good example to the children.  Giving good example was 
highly emphasized by Furet (1856:538) in his book:   

 
“Education is above all else, the work of good example…it is natural for 
man to imitate what he sees…actions do more to convince and persuade 
than words and commands… “ 
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Since the gauge of this love is God’s love it will always be expressed to the 
students in an equal manner even if indocility or ingratitude of students are manifested 
(Furet,  1856:538). Equality according to Bergeret (1993) does not imply a one to one 
relationship where affectivity can lead to egoism and which could be pathological but an 
interpersonal relationship open to the group and the community. This keeps one from 
familiarity, partiality and particular kind of friendships with the students (Furet,  
1856:538). 

 
Since the children are weak creatures, the teacher must use an industrious zeal or 

a spirit of initiative accompanied with virtues of goodness, charity, readiness to put up 
with everything to educate and relate with the students (Bergeret, 1993:69). There are 
some things that Bergeret (1993:69) suggested an educator should extremely avoid, 
namely; no loss of temper, no nicknames, no undue familiarity; no corporal punishment; 
no serious punishment to be given without taking time to think it over and to discuss it 
with the headmaster; no excluding a child from class, except in case of immorality which 
might spread to others; and no excessive or finicky supervision.  On the other hand, the 
approach of an educator to the students should be in a respectful way where they try to be 
firm and demanding while remaining optimism and focused on the student’s personal 
growth (Marist Brothers, 1998:44).   

 
As long as the children are under the educators care, they must be supervised by 

the teachers (Furet, 1856:533).   They have to watch them in class and should never leave 
the children unattended and hence should not leave the classroom during his class time 
(Furet, 1856:532), during recreation time to encourage them to play, in going with them 
to church, or streets at the end of the lessons (Bergeret, 1993:70). It is emphasized that 
the children should be accompanied over an extended period of time – to be able to know 
them personally, be attentive to them in a listening gesture and willing to engage them in 
dialogue (Marist Brothers, 1998:44).  This fosters a strong and healthy bond between the 
educators and students. 

 
Another point that Bergeret (1993:75) mentioned was taken from the “Conduite” 

and quoted by Zind was the idea of rewarding students rather than giving all one’s 
attention to correcting the faults of the pupils. And he concluded his work with a 
beautiful words coming from the founder and could be capsulized using the word of 
Balko (1993) which was ‘compassion’ especially to the poor children or the most 
ignorant. 

 
Indicators of the value Presence 
 

1. Exerting effort to know the students personally 
2. Showing concern and compassion with the students 
3. Taking the initiative to utilize means to teach the students 
4. Setting good examples before the students 
5. Loving the students despite their imperfections 
6. Treating the students fairly 
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7. Relating to the students with patience, keeping one’s 
composure and control 

8. Focusing on the student’s personal growth 
9. Attending to the students’ classroom and school-related 

activities 
10. Engaging in dialogue with students 

 
D.6. Love of Work 
 

Furet (1856:415) was strong on the idea that Marcellin considered always the 
principle of giving example as the best way for his brothers to learn what he asked of 
them.  He emphasized that Marcellin’s love of work had developed way back his 
childhood life where in his parent’s home he did a lot of work with joy in his heart, and 
succeed at it.  And added that he developed skills in the basic trades for life: farming, 
masonry, carpentry and the like. When he had established the Marist Brothers 
congregation, the different skills that he possessed were of great benefit to the institute 
(Furet 1856:415). 

 
His attitude towards work was always been accompanied with sense of humility.  

This virtue led him to do every task or to roll up his sleeves and to take up the pick and 
shovel (Marist Brothers, 2009:119). 
Perhaps it’s good to ask why having such kind of dedication to one’s work? Furet 
(1856:417), mentioned of a common law in religious life that calls them to a life of labor 
namely; devotion, penance and mortification.  Thus, love of work became a trademark in 
the life of the Institute.  On the other hand, talking about work, Marcellin encouraged 
them to engage in it always and avoid idleness because work had benefits to their body 
and spirit.  He gave the following reasons why a Religious person would be obliged to 
work: to avoid temptation and preserve his virtue; to persevere in his vocation; and in 
order to qualify himself for whatever duties will be given him (Furet, 1856:420-422). 

 
The purpose of presenting what had Furet had written about Marcellin’s  love of 

work is to have a context of Marcellin’s mind toward his attitude on this Marist spirit.   
What an educator can consider and imitate from the situation which manifest their love of 
work are their  generosity of heart, as well as their constant and persevering attitude 
towards their daily work as well as in the efforts they undertake for their own ongoing 
education/formation (Marist Brothers, 1998:112) and also their availability, enthusiasm, 
zeal and hardship (Green, 1997).  Obviously, these characteristics were learned from the 
founder who had a high regard for work.. 

 
Marist Educators therefore are called, just like the early followers of Marcellin, to 

a deeper dedication to one’s work or commitment whether it may be in school or their 
own respective family or community.  Through a deeper dedication and serious 
commitment to work, educators are helping the younger generation to discover the 
dignity of work and that it is a powerful means of self- fulfilment and of contributing to 
the general economic, social and cultural well-being; develop  a strong character and will, 
a well balanced moral conscience, and solid values on which to base their lives; develop a 
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sense of personal planning and motivation that shows itself in their good use of time, 
talents and initiative; foster teamwork, helping them to acquire a co-operative and 
socially-sensitive approach to serve others in need (Marist Brothers, 1998:46). 

To put things together, love of work is to be available always for the mission to 
make Jesus Christ known and loved – to take on any task that is important within our 
capacities and life situations and like Marcellin, we show our availability to roll up our 
sleeves for the sake of others whom we care and love (Marist Brothers, 2009: 119). 
 
Indicators of the value Love of Work 
 

1. Being dedicated and committed to their work as  educators 
2. Being competent in their field of specialization    
3. Being generous with time and talents in fulfilling tasks 
4. Doing responsibilities without counting the cost 
5. Being enthusiastic in educating the students 
6. Having the perseverance in completing tasks 
7. Having the determination to continually learn ideas    
8. Making themselves available to serve the students 
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APPENDIX A 
 

HISTORY OF THE LIFE OF ST. MARCELLIN 
 
St. Marcellin Champagnat 
 

Any critical examination of the Marist education must begin with this man and 
the historical context in which he lived, Green (1997), emphasizing Balko’s words 
(1991b:20), “Everything about the spirit and the mission of the Institute comes from St. 
Marcellin Champagnat.”  

Marcellin Champagnat, born in the hamlet of Le Rosey, France, on May 20th, 
1789 was the ninth child of Mr. Jean- Baptiste Champagnat and Mrs. Thérèse Chirat 
Champagnat.  He was born in the year of French Revolution and was baptized within 
twenty four hours from his birth on Ascension, 1789. 
 
The Significant Persons and Events in the life of Marcellin  
 
Father 
 
 Jean-Baptiste Champagnat, his father who belonged to the better-off peasant 
landowner was an educated person.  He had played a significant role during the 
revolution. In his town, he was a leader and given public government positions such as 
Town Clerk and Magistrate. He had a good judgement, was patient and moderate as a 
leader. He had an allegiance to the new government, and carried out all the 
responsibilities given him.  But as time passed by, because of the undelivered promises of 
the revolution (Green, 1997), it was noticeable that his enthusiasm mellowed down and 
he rejected extremes practices or orders of the new government such as to hunt down 
priests and fugitive soldiers (Sammon, 1999).   

Way back in the family, he was a good father to his children.  He allowed his wife 
and his ex-claustrated nun sister to prepare Marcellin for his First Communion. He taught 
the boy in a variety of useful skills and a habit of industry  (Braniff, 2006).  He was a role 
model to Marcellin in those times that boy was growing. Braniff (2006) in his write up, 
considers his example of balance, moderation and diplomacy as his most important 
contribution to Marcellin’s life.  He died in 1804 before Marcellin entered the minor 
seminary. 
 
Mother 
 

Thérèse Chirat, Marcellin’s mother, on the other hand was the one who formed 
Marcellin in his solid Christian faith and piety.  Her whole life was described as a life 
centered on the care of her house and the family.  Furet (1856) in his book, described her 
as a woman with a great devotion to the Blessed Virgin Mary manifested in her private 
way of carrying out practices of virtue and piety.   

She was a great support to the young Marcellin especially when the he was 
confronted that he would not be suited to the Priesthood because of his poor performance 
in the seminary. Her efforts to entrust everything to God and Mary, to go to a pilgrimage 
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to the shrine of Saint John Francis Regis at La Louvesc (to offer their intentions and to 
seek for courage and strength), and to seek the help of two priests who intervened for the 
re-acceptance of Marcellin at the minor seminary gave him great conviction to respond to 
what God wanted him to do.  
 
Aunt Thérèse Chirat 
 

Apart from his mother, there was also his aunt, a sister of the Congregation of St. 
Joseph who was expelled from her convent by the new government and sought sanctuary 
with his family during the days of revolution excess (Sammon, 1999).  Farrell in his 
book, had surmised Thérèse Chirat’s  influence in the life of Marcellin:   

Her life probably  contributed a deeper spiritual formation and may have 
provided the initial attraction to the priestly vocation and to an apostolate of 
Christian teaching (1984:).   

 
His First Day and Last in the School 
 

During the revolution education was adversely affected since many schools and 
convents were closed and there was scarcity of teachers who were dedicated to their 
profession.  Marcellin was able to witness an unfortunate event in school which turned 
his first day in school as his last:  he was very timid, the teacher called him to his side to 
read; but just as he arrived, another pupil took Marcellin’s position in front of him. This 
caused the teacher to get angry and slap the ears of the child who wanted to read first 
(Furet, 1856:6).  It was because of this corporal punishment shown by the teacher to his 
students that discourage him so much.  After this event, he made up his mind not to go 
back to school and to spend his time in the farm.   
 
Call to Priesthood 
 

During the beginning of the reign of Napoleon Bonaparte he gave the Church 
freedom to continue its function but for a selfish motive behind to use her as a support for 
his government.  At this time, the Archbishop of Lyon was Cardinal Joseph Fesch, the 
uncle of Napoleon I.  As the head of the Archdiocese he found out the need to have more 
priests to take charge those parishes that were abandoned by priests during the revolution.  
And so he put up new minor seminaries and challenged priests and staff of minor and 
major seminaries in different areas to promote vocation to the priesthood.  No wonder 
why a priest was able to arrive at the Champagnat’s home to recruit the young Marcellin. 
 
Minor Seminary 
 

In his first year in the minor seminary at Verrières, a modest institution not 
particularly well administered or staffed (Green, 1997), he observed that he was the 
oldest in his class, far behind his classmates academically but excelling in manual work. 
In general, he did not find his first year at the seminary easy.  When he was in his second 
year in the seminary, he took the challenge to learn Latin despite of his weakness in 
grammar. His sense of adaptability was remarkable and so he became a sociable person 
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and a member, if not the leader, of a group of students called La Bande Joyeuse – the 
Happy Gang – who sometimes frequented taverns on their afternoon off from classes 
(Braniff, 1995).  But after the death of his friend in 1807 and a serious dialogue with a 
priest who supervised the seminary, Marcellin was able to control himself and became 
open to the transforming grace of God, much more when his mother died in 1810 whose 
only prayer was the perseverance of his son.  In 1813, he finished his minor seminary at 
Verrières.  
 
Major Seminary 
 

It took him quite sometime before he learned his lessons and became deeply 
serious in his desire to become a priests.  At the major seminary at St. Irénée at Lyons, 
Marcellin manifested determination and maturity in his dealings with his studies and 
religious undertakings.   It was in this place that he was deeply influenced by the 
Sulpician way of life wherein the love for the Eucharist and a deep Marial devotion were 
given emphasis.  It was in this place too that  he came under the influence of some 
enlightened professors and, more importantly, a group of enthusiastic fellow seminarians 
who were developing a plan to establish a new religious order, one dedicated to Mary, the 
mother of Jesus, with a view to renewing the Church in France (Green, 1997).   
 
The Plan to include teaching Brothers in the Society of Mary 
 

Marcellin became a member of this enthusiastic fellow seminarians who from 
1814-1815 hammering out the fundamental principles of the new Society (Farrell, 
1984:47), the Society of Mary which would include order of priests, an order of nuns, and 
a  third order of lay associates. During their first meeting Marcellin introduced the idea of 
establishing another branch of the Society, the teaching Brothers similar to the De la 
Salle Brothers. The other members of the group did not welcome the idea but Marcellin 
persisted which eventually led them to agree that teaching brothers would be a branch of 
the Society of Mary and its foundation would be the personal responsibility of 
Champagnat (Farrell, 1984:48).   

 
Marcellin, Curate of La Valla 
 

The day after their ordination to priesthood, these young priests made a short 
pilgrimage to the ancient shrine of Our Lady of Fourviere.  And they made a solemn 
pledge to form the Society of Mary.  After the pilgrimage they then reported to their 
respective assignments located in the vast diocese of Lyons   and designated by the 
authority of diocesan officials.  

After Marcellin’s ordination, he was appointed as a curate in Lavalla.  Lavalla, in 
his life as a  young priest, served as a challenge and opportunity. It was a challenge 
because the location of the place was located in the midst of some rugged terrain and the 
inhabitants were scattered amongst the deep valleys (Furret, 1856).  Marcellin spent 8 
years as curate of La Valla.   

Furthermore, the place was a challenge because it showed some dark shadows of 
the Revolution. It manifested that the people were in need of a dedicated and dynamic 



211 
 

 
 

pastor who would help them in their spiritual needs and a pious teacher who could teach 
their children the basics of their faith and of reading and writing.  The parish priest, Fr. 
Rebod, who had been in the parish for four years was known as an alcoholic. He had a 
problem with his speech (stammering) and was not faithful in giving sermons on 
Sundays. As a result, the parish community was in need of religious and moral renewal 
(Sammon, 1999).   

When Marcellin was already doing his role as the curate of the parish, the parish 
priest who was supposed to be supporting his assistant was always in contradiction to 
many of Marcellin’s activities in the parish. But Marcellin took the whole thing patiently 
and without revolt since he had a great respect to the authority. 

Despite of the difficulties and challenges, Marcellin also considered the time as an 
opportunity to put into practice all the things that he had learned from his seminary years 
and to be of service to those affected by the terror of the Revolution.  Perhaps, Marcellin, 
even if he kept his hands off from political issues while he was in the major seminary to 
focus in his studies, heard, pondered and learned things about the situation of the country 
during the last years of Napoleon Bonaparte from the seminarians.  One historian of the 
period described it as “a terrible year,”; one during which seminarians spoke more of 
politics than theology (Sammon, 1999).  His eagerness to contribute to the transformation 
of the parish through his zealous way of giving catechism to the children every Sunday 
and in winter (on weeks days) and life giving sermons to his parishioners- a sermon 
accompanied with constant reminder on their obligations to the society, to their 
respective family and children and his worth emulating examples were concrete 
manifestations that Marcellin read the signs of the times. 

Talking about his sermons such as on the necessity of salvation and on the 
vastness of sin, they were so powerful yet simple and could easily be understood by the 
people and above all well accepted since the priest preached and modeled his teachings.  
Green (1997), in his dissertation, used the word of Zind in describing Marcellin:  He was 
quick to win over the people through his “bright personality”, his “frank, open, simple 
manner”, always good, upright, with a consoling or encouraging word, and “familiar with 
everyone”.  His love for the children and the sick was remarkable.  This was always in 
his heart since he was preoccupied to catechize the children, giving the sick a lesson (for 
those who did not know the basics of their faith) and sacraments of confession and 
anointing of the sick (for those who were dying).  
 
Signs of Vocation to the Brothers’ Life 
 

On October 5, 1816, he met a young man named Jean – Marie Granjon who later 
became the first member of the Little Brothers of Mary. He discussed with him the idea 
of becoming a teacher.  Marcellin was impressed with the young man’s disposition when 
he talked to him about the matter.  One time Jean-Marie came and asked Marcellin to 
visit a sick person. Along the way, Marcellin observed that the young man was good, 
sensible and well behave (Farrell 1984:64). This positive encounter led Marcellin to give 
him a copy of the Christians manual. But Jean-Marie  hesitated to accept the manual due 
to the reason that he couldn’t read. But Marcellin insisted that he had to accept it and use 
it in learning to read. The latter was also willing to teach him if Jean-Marie would also be 
interested.  John-Marie accepted Marcellin’s proposal.   
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The Montagne Experience 
 

One of the important events in the life of the congregation was when Marcellin 
encountered the poor 17 year old dying boy, Jean-Baptiste Montagne.    The condition of 
the boy was a manifestation of what constitute the whole area wherein education and 
spiritual formation was badly needed.  He discovered that the boy did not know any thing 
about his Christian faith. He spent two hours trying to instruct him in the basic Christian 
beliefs in order for him to be given the sacrament of confession (Farrell, 1984:65).  After 
he had left to cater to another sick call in a nearby house the boy died.  When he came 
back a few hours after, he discovered what had happened. He felt these twofold feeling of 
joy and fear: joy at being just on time to help the dying Jean – Baptiste Montagne meet 
his creator, but also fear at the thought of the many other children growing up without 
any instruction in Christian faith (Farrell, 1984:65).  The latter pushed the young priest 
strongly to start the congregation of the teaching brothers. This had been inculcated in the 
aims of founding the congregation:  to experience salvation by forming the young ones to 
become good Christians and good citizens (Leter no. N-273, edited by Paul Sester Rome, 
1985). 
 
 
The First Candidates and Schools of the Congregation 
 

Jean- Marie Granjon then became the first one being offered by Marcelln to 
become a member of his institute.  The second one was Jean-Baptiste Audras who was 
previously refused by the De La Salle brothers because he was only fourteen and one half 
years of age. Being told he was too young, he was advised to talk over his future with his 
confessor-priest, who in this case happened to be Fr. Marcellin Champagnat (Farrell, 
1984:66). After talking to him, Marcellin believed that he had found another young 
person who could be part of his teaching brothers.   

On January 2, 1817, he formally started the congregation as he moved the two 
recruits to a house he bought to begin their religious training.   They lived there during 
the winter, with Marcellin teaching them how to pray together, work together making 
nails from which to earn their living, and learn how to read and write (Farrell, 1984:66).  
Marcellin even hired a teacher to help the two recruits learn the different subjects related 
with school work and some methods of teaching.  This teacher, Claude Maisonneuve, had 
been with the De La Salle Brothers for a time and taught using their ‘simultaneous 
method’ which was to figure prominently in Marist folklore from that time forward 
(Braniff, 1995).   The house, apart from serving as their home and formation house, it 
also served as their school where the orphans and abandoned children were among those 
given special care (Green, 1997).   Green (1997) mentioned that by 1821, with fewer than 
ten Brothers, there were five schools established in hamlets and towns of the region.  He 
added that in 1824, with himself and the Brothers undertaking much of the work 
themselves, Champagnat commenced a five-storey stone building on land he and another 
priest purchased between La Valla and the township of St Chamond.  The building was 
called Notre Dame de l'Hermitage, which would serve as home and formation center not 
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only for Brothers, but for other people in need, including relatives and friends of 
Champagnat and the Brothers (Green, 1997). 

As events transpired over the following years, the “Little Brothers of Mary”, or 
Marist Brothers increased in number in France and eventually expanded in different parts 
of the world.   
 
The Significance of the French Revolution in the Foundation of the Marist Brothers  
 

French History considers the period of the revolution (1789-1799) as a period of 
social, economic and political instability. It brought degeneration to some regimes such 
as the absolute monarchy and even lessened Church great power and influence.   New 
ideologies, secularism and liberal democracies were given birth.  Without any doubt, due 
to the revolution’s aim for a great change, it shook up the society which brought great 
disturbances and unfortunate situations.  What was sad was that it did not bother in haste 
to restore what had been destroyed.   An extract from Bochard’s pamphlet refers to the 
eighteenth century French society as an age of impiety when all flesh was corrupted and 
irreligion penetrated into every place and into almost all classes of society (McMahon, 
1994).  Another person in the name of Father Jean-Marie de Lamennais, painted an even 
gloomier picture which described the society as a decomposing corpse, a vile and 
disgusting mass, silently devoured by the gnawing worms of egoism and greed 
(McMahon, 1994).   

The excerpts above surmised the idea that before the revolution in 1789, 
education was left to the care of the Catholic Church. It was generally accessible for the 
wealthy or influential people in the society and those people in the seminary houses.  But 
the revolution which fought for the rights of every person including the poor and believed 
in the principles of liberty, equality and fraternity made it possible for the least ones to 
have an access to education. Thus the idea of public education for all people had been 
considered and made real to many.  But in spite of many promises created by the 
revolution, by the end of 18th century, crisis in education still existed especially in the 
rural areas.  The position of public education in France was weak due to lack of qualified 
teachers (Markham, 1995).  It is true that there were some schools that lived up to their 
promises especially schools in Paris.  But this was not always the case throughout the 
country. When Napoleon I became the consul and eventually the emperor, he considered 
education as a priority and a means to transform the society by way of training future 
leaders and military of the nation. When he made a survey on the educational set up of 
the country he found out that in many places numerous complaints were heard regarding 
the lack of schools in many areas, lack of professionalism among teachers, lack of 
discipline and low attendance by the students; and, in few areas, there was lack of 
religious education (Markham, 1995). Based from the survey, the emperor had looked 
into schools, especially schools with good reputations, as good means to attain its goal 
help the people to become good and literate citizens. Thus, this situation paved the way 
for some religious elementary schools to be re-established (Markham,1995) - one of these 
was the De la Salle Brothers’ school which based from the record, had reopened a school 
in Lyons on May 3, 1802 (Farneda, 1998:40).  But generally during this time of Napoleon 
I, education was still not fully accessible to many especially those in the rural areas. One 
of the reasons was that the emperor’s eyes were focused only on secondary education. 
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This was so because of his intention to elicit future leaders of the government and 
military.   And another reason was that the religious orders that were given the 
opportunity to give primary education were not also sufficient in number to cater to the 
needs of the people throughout the country.  This scenario seemed to be the general view 
of the education in the country up to the end of the reign of  Emperor Napoleon I.  Even 
during the time of King Louis XVIII, the French ecclesiastical thinking was concentrated 
on the search for new formats in Christian education in order to rechristianise society or 
to shape the public morals and opinions of the people (Farneda, 1998:39).   

The strong sentiments expressed above were something that could be considered 
as an ideal solution to what was lacking in the society. It was not just the concern to make 
the inhabitants become literate but above all to provide religious education to make them 
good citizens.  Thus, the desire that education should be returned into the hands of the 
Church grew stronger (Farneda, 1998:40).  Indeed, there was this great desire from the 
inhabitants but there was scarcity of resources both financial and well trained teachers.   

At the beginning of the Restoration, as regards to the number of male religious 
teachers, only two Congregations of Brothers existed, namely, the Brothers of Christian 
Schools with 310 Brothers centred in Lyons and the Brothers of Tabourins who were not 
more than ten (Farneda, 1998: 41). As a result only in large cities where people could 
afford to pay their education.  There were the Sisters of Saint Joseph at Lyons who re-
established their school at Lavalla in 1803 and conducted their classes for girls in a small 
room in their convent (Farrell, 1984). There were also itinerant teachers reported who 
were teaching the rural inhabitants during winter time but they did not gain a good 
reputation from the people. As in the case of La Valla, the parents were anxious to 
remove their children from an itinerant teacher who was actually an educated one but was 
branded as scandalous because of his involvement in gambling and of drunkenness 
(Farrell, 1984).  

Father Marcellin, had realized the whole problematic situation in his encounter 
with the 17 year old Jean- Baptiste Montagne.  Obviously, despite of the presence of the 
Sisters of Saint Joseph and itinerant teacher in the place, there was still a need to have 
more educators who would give Christian education to the young especially in the 
primary level.  Farrell (1998) considered this situation as an influential factor why 
Marcellin had the courage to establish the Little Brothers of Mary in 1817. Furthermore, 
he added another factor that perhaps motivated the founder to establish primary education 
in the parish where he was assigned.  It was the government’s Ordinance of 29th 
February 1816.  The ordinance gave authority for the printing of suitable textbooks, the 
establishment of model schools, and the payment of teachers (Farrel, 1998). 
 
 
 

 
 
 
 
 
 
 



215 
 

 
 

APPENDIX B 
SELF EVALUATION TOOL FOR MARIST EDUCATORS 

 
Teachers’ Self-Evaluation Assessment on Marist Pedagogical Values 
 
This self-evaluation survey form instrument is intended to determine the Marist 
educators’ level of understanding and extent of practice of the six Marist Pedagogical 
values: Love of Jesus and His Gospel, In Mary’s Way, Family Spirit, Simplicity, 
Presence and Love of Work.  It has two parts. Part I includes the level of understanding 
of the Marist educators on the six Marist pedagogical practices. Part II incorporates the 
extent to which the Marist educators exemplify the six Marist pedagogical values in the 
school.  In each part, there are fifty (50) items to be answered.  To answer them, the one 
who will do the self-evaluation will have to read every statement carefully and indicate 
through a check mark which option applies best to him/her.  The questionnaire can be 
answered for 10-15 minutes.  
 
If the assessment has been completed, the average of all the items will have to be 
computed and be interpreted using the scale below. The first box is intended for the level 
of understanding and the second box is intended for the extent of practice of the Marist 
pedagogical values: 

 
Box 1. 

Rating Scale on the Level of Understanding by the Marist Educators of the Marist 
Pedagogical Values 

 
Scale
  

Mean  Verbal 
Interpretation 

Verbal Description 

4  3.26-4.00 Very High Extent 
(VHE) 

The Marist Educator perceives that he or she has a 
very high (above 80%) understanding of the Marist 
pedagogical values. 
 

3 2.51-3.25 High Extent (HE) The Marist Educator perceives that he or she has a 
high (60%-80%) understanding of the Marist 
pedagogical values. 
 

2 1.76-2.50 Low Extent (LE) The Marist Educator perceives that he or she has a 
low (40%-60%) understanding of the Marist 
pedagogical values. 
 

1 1.00-1.75 Very Low Extent 
(VLE) 

The Marist Educator perceives that he or she has a 
very low (below 40%) understanding of the Marist 
pedagogical values. 
 

 
 
 



216 
 

 
 

Box 2. 
Rating Scale on the Extent of Practice by the Marist Educators of the  

Marist Pedagogical Values 
Scale
  

Mean  Verbal 
Interpretation 

Verbal  
Description 

4  3.26-4.00 Very High Extent 
(VHE) 

The Marist educator perceives that he/she practices 
the specific indicator on the Marist Pedagogical 
values in almost all instances (above 80%). 
 

3 2.51-3.25 High Extent (HE) The Marist educator perceives that he/she practices 
the specific indicator on the Marist Pedagogical 
values in a majority of the instances (between 60%-
80%). 
 

2 1.76-2.50 Low Extent (LE) The Marist educator perceives that he/she 
sometimes practices the specific indicator on the 
Marist Pedagogical values (between 40%-60%). 
 

1 1.00-1.75 Very Low Extent 
(VLE) 

The Marist educator perceives that he/she  rarely 
practices the specific indicator on the Marist 
Pedagogical values (below 40%). 
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BACKGROUND INFORMATION 
 
Number of years in Service: _______________________ Age: _______________ 
 
Educational Attainment: __________________________ Sex: _______________ 
 
Designation:  ___________________________________ Status: _____________ 
 
PART ONE:  GENERAL DIRECTION As a MARIST EDUCATOR, you are 
requested to   give    your    honest    assessment ON THE LEVEL OF YOUR 
UNDERSTANDING of the following statements related to Marist Pedagogical Values: 
 
 
Please check (√ ) the column that corresponds to your response by using the following 
scale:    

 
 
Scale   Verbal Description 
4   Very High Level (VHL) 
3   High Level (HL) 
2   Low Level (LL) 
1   Very Low Level (VLL) 
 
 

 VHL 
4 

HL 
3 

LL 
2 

VLL 
1 

1. Responding to the needs of the students especially 

those who are: 

 
=== 

 
== 

 
== 

 
=== 

                         1.1  Materially poor                      

                         1.2   Intellectually poor     

                         1.3   Emotionally poor     

                         1.4  Spiritually  poor     

2. Making Jesus known through one’s teachings     

3. Making Jesus loved through one’s day to day actions     

4. Listening to God through prayer      

5. Being in solidarity with others especially those who are   
Suffering 

    

6. Loving the students like a mother to her children     

7. Being faithful to religious traditions     

8. Relating to God with Faith     
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 VHL 
4 

HL 
3 

LL 
2 

VLL 
1 

9. Being true and transparent in one’s commitments     

10. Showing respect for the gift of life     

11. Considering oneself as God’s instrument of love and 
peace  

    

12.  Having the strength to face challenges in life     

13. Having inner joy brought by God’s love      

14. Loving others the way Jesus loved them     

15. Supporting others in their day to day activities      

16. Being open to others     

17. Relating to others joyfully       

18. Reminding others with their shortcomings  in  
thoughtful and sympathetic  ways   

    

19. Accepting others  regardless of their role, culture and 
social status 

    

20. Collaborating with others to achieve the school’s 
mission      

    

21. Empowering others to become responsible persons      

22. Promoting forgiveness and reconciliation      

23. Living a simple life style     

24. Taking responsibility to care for the environment     

25. Relating to God and others in an honest or truthful way     

26. Relating to the students in a down-to-earth manner     

27. Making learning meaningful and joyful for the students       

28. Teaching the students in  personal and practical ways     

29. Using teaching strategies that make learning easy for 
the  
students 

    

30. Exerting effort to know the students personally     

31. Showing concern and compassion with the students     

32. Taking the initiative to utilize means to teach the 
students  
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 VHL 
4 

HL 
3 

LL 
2 

VLL 
1 

33. Setting good examples before the students     

34. Loving the students despite their imperfections     

35. Treating the students fairly     

36. Relating to the students with patience, keeping one’s 
composure and control 

    

37. Focusing on the student’s personal growth     

38. Attending to the students’ classroom and school-related 
activities 

    

39. Engaging in dialogue with students     

40. Being dedicated and committed to one’s work as an 
educator 

    

41. Being competent in one’s field of specialization        

42. Being generous with time and talents in fulfilling tasks     

43. Doing responsibilities without counting the cost     

44. Being enthusiastic in educating the students     

45. Having the perseverance in completing tasks     

46. Having the determination to continually learn ideas        

47. Making oneself available to serve the students     
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PART TWO:  GENERAL DIRECTIONAs a MARIST EDUCATOR, you are 
requested to   give    your    honest    assessment ON THE EXTENT TO WHICH YOU 
EXEMPLIFY/ PRACTICE the following statements related to Marist Pedagogical 
Values: 
 
Please check (√) the column that corresponds to your response by using the following 
scale:  
   

Scale   Verbal Description 
 
4   Very High Extent (VHE) 
3   High Extent (HE) 
2   Low Extent (LE) 
1   Very Low Extent (VLE) 
 
 

 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

1. I respond to the needs of the students especially those 
who are: 

 
=== 

 
== 

 
== 

 
=== 

                         1.1   Materially poor                      

                         1.2   Intellectually poor     

                         1.3   Emotionally poor     

                         1.4   Spiritually poor     

2. I make Jesus known through my teachings.     

3. I make Jesus loved through my day to day actions.     

4. I listen to God through prayer.      

5. I am in solidarity with others especially those who are   
            suffering. 

    

6. I love the students like a mother to her children.     

7. I am faithful to religious traditions.     

8. I am relating to God with Faith.     

9. I am true and transparent in my commitments.     

10. I show respect for the gift of life.     
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 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

11. I consider myself as God’s instrument of love and 
peace.  

    

12.  I have the strength to face challenges in life.     

13. I have inner joy brought by God’s love.      

14. I love others the way Jesus loved them.     

15. I support others in their day to day activities     

16. I am open to others.     

17. I relate to others joyfully.       

18. I remind others with their mistakes in thoughtful and 
sympathetic ways.    

    

19. I accept others regardless of their role, culture and 
social  

            status. 

    

20. I collaborate with others to achieve the school’s 
mission.      

    

21. I empower others to become responsible persons.      

22. I promote forgiveness and reconciliation.      

23. I live a simple life style.      

24. I take responsibility to care for the environment.     

25. I relate to God and others in an honest or truthful way.      

26. I relate to the students in a down-to-earth manner.     

27. I make learning meaningful and joyful for the 
students.    

    

28. I teach the students in personal and practical ways.     

29. I use teaching strategies that make learning easy for 

the students. 

    

30. I exert effort to know the students personally.     

31. I show concern and compassion with the students.     

32. I take the initiative to utilize means to teach the 
students.   

    

33. I set good examples before the students.     

34. I love the students despite their imperfections.      

35. I treat the students fairly.     
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 VHE 
4 

HE 
3 

LE 
2 

VLE 
1 

36. I relate to the students with patience, keeping my 
composure and control. 

    

37. I focus on the student’s personal growth.      

38. I attend to the students’ classroom and school-related 
activities. 

    

39. I engage in dialogue with students.     

40. I am dedicated and committed to my work as an 
educator.  

    

41. I am competent in my field of specialization.        

42. I am generous with my time and talents in fulfilling 
tasks. 

    

43. I am doing my responsibilities without counting the 
cost.  

    

44. I am enthusiastic in educating the students.     

45. I have the perseverance in completing tasks.      

46. I have the determination to continually learn ideas.        

47. I make myself available to serve the students.      
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APPENDIX T 
MARIST PEDAGOGICAL VALUES INTEGRATION IN THE MARIST 

FORMATION PROGRAM FOR MARIST PERSONNEL 
 

A. INDUCTION FORMATION PROGRAM 

FIRST YEAR PROBATIONARY STAGE: 
 
Topics: 

I. The life of St. Marcellin Champagnat 
- Historical Context 
- Marist Education: Spirit and Aims 
- Marist vision-mission on educating young people 
- the school structure, policies and responsibilities 

II. Introduction to the Marist Pedagogical Values 
- The Marist Pedagogical Values Guide… 
- The Marist Pedagogical Values and Marist culture 

• Presence 
• Family Spirit 
• Love of Jesus and His Gospel 
• Simplicity 
• Love of Work 
• In Mary’s Way 

III. Task:      At the end of the year, the Marist educators will have to write 
their own reflection about the life of St. Marcellin and vision about 
Marist Education 

SECOND YEAR PROBATIONARY STAGE: 
 
Topics: 

I. Review of the following topics: 
- Spirit and Aims of Marist Education 
- Vision-Mission 
-  School Policies and Responsibilities 

II. Deepening of the Marist Pedagogical Values 
- Marist culture which focuses on its elements 

• Presence 
• Family Spirit 
• Love of Jesus and His Gospel 
• Simplicity 
• Love of Work 
• In Mary’s Way 
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- Seminars/Talks (based from the Marist pedagogical values that need to 

be looked into): 
• “To make Jesus known and loved” :  

o Responding to their needs 
• “In order to educate the Children, you must love them all equally” :  

o Every child is special; multiple intelligences 
•  “To remind the shortcomings of the Children in a sympathetic and 

thoughtful ways):   
o The art of relating with the Children/ Positive Discipline; 
o The rights of the children 

• Professional Learning Community 
o What is a Professional Learning Community 
o Differentiated instruction 

• Love of Work 
o Commitment and Dedication;  
o Giving without counting the cost 

 
III. Task:  At the end of each seminar/talk the Marist Educators will have 

to write the things that they have learned and how they could effectively 
apply their learning to their mission as Marist evangelizers. This will 
form as part of their portfolio.  

THIRD YEAR PROBATIONARY STAGE: 
 
Topics: 
 

I. Marist Spirituality/Charism  
- The book Water from the Rock, Marist Spirituality, Flowing in the 

Tradition of Marcellin Champagnat will be given to the to be studied; 
- What is Marist Spirituality/Charism? 

II. My life as a Lay Marist  
- The book Gathered around the same table, The vocation of Champagnat’s 

Marist Laity will be given to be studied 
- My Identity as a Lay Marist 

III. Missioning 
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ON-GOING FORMATION PROGRAM (c/o Marist Formation Program) 
 
1st Stage (4-5 years stay in Marist institution) 
 
Topics: 
 

I. Marist heritage and its significance for Marist Laity 
II. Deepening of the Marist Apostolic Spirituality  
III. Sharing our Call and Champagnat’s Vision which focuses on education 

ministry and with the objective to draw out the implications of the story of the 
founder in continuing the Marist Mission 

2nd Stage (6-10 years stay in Marist institution) 

Topics: 

I. Marist Wellspring with the objective to develop a better understanding of Marist 
charism, spirituality and mission and to make connections between their own 
story and the Marist story. 

 

3rd Stage (11-20 years stay in Marist institution)  

Topics: 

I. Renewal formation program among Lay Marists: c/o Marist Spirituality 
Center 
 

• The goal under this stage is, “A deepened understanding of one’s 
distinctive vocations enriched through the appreciation of the Marist 
Tradition that leads to our intensified commitment as Marists 
zealously responding to one’s common call to mission.” 
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APPENDIX U 
 

DATA ON HOW MANY TEACHERS ARE ABOVE, WITHIN AND BELOW THE 

NORM 

 

Table 1. 

Results of the Teachers’ Marist Pedagogical Values Self-Evaluation Test on their 
Level of Understanding of the Marist Pedagogical Values 

 
Marist 

Schools 

Total  # of 
Teachers’ 
Respondents 

The 
General 
MEAN of 
all the 
Marist 
Schools 

Total # of 
Respondents 
ABOVE the 
MEAN 

Total # of 
Respondents 
WITHIN 
the MEAN 

Total # of 
Respondents 
BELOW the 
MEAN 

A 67  37 0 30 
B 16 3.43 8 0 8 
C 33  12 1 20 
TOTAL 116 3.43 57 1 58 
 

 

Table 2. 

Results of the Teachers’ Marist Pedagogical Values Self-Evaluation Test on their 
Extent of Practice of the Marist Pedagogical Values 

 
Marist 

Schools 

Total  # of 
Teachers’ 
Respondents 

The 
General 
MEAN of 
all the 
Marist 
Schools 

Total # of 
Respondents 
ABOVE the 
MEAN 

Total # of 
Respondents 
WITHIN 
the MEAN 

Total # of 
Respondents 
BELOW the 
MEAN 

A 67  38 0 29 
B 16 3.33 9 0 7 
C 33  19 0 14 
TOTAL 116 3.33 66 0 50 
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APPENDIX V 
 

CURRICULUM VITAE 
 

Name:   Br. Nino M. Pizarro, FMS 
Date of Birth:  October 24, 1977 
Parents:  Celestino Bumatay Pizarro (Deceased) 
   Beatriz Mayor Pizarro 
Place of Birth:  Midsayap, North Cotabato 
Present Address: Notre Dame of Dadiangas University – IBED, Lagao Campus 
   Lagao, General Santos City 
 
Educational Attainment 
2011-2012  Master of Arts in Educational Administration 
   Major in Management Education 
   Graduate School 
   Ateneo De Davao University 
   Davao City 
2001-2002  Bachelor of Science in Secondary Education 
   Major in Religious Education 
   Notre Dame of Marbel University 
   Koronadal City 
1993-1994  Secondary Education 
   Notre Dame of Cotabato for Boys 
   Sinsuat Avenue, Cotabato City 
1989-1990  Elementary Education 
   Midsayap Pilot Elementary School 
   Midsayap, North Cotabato 
 
Professional Assignments 
2010-2012  Alternative Education Coordinator 
   Student (Graduate School) 
   Notre Dame of Dadiangas University 
   Lagao, General Santos City 
2008 (5 months) Marist Patrimony Formation (Participant) 
   Rome (FMS General House) /France  
2006-2010  Classroom Teacher 
   Marist School College 
   Marikina City 
2004-2006  Pre-Novitiate Formation 
   Marist Aspirancy House 
   Lagao, General Santos Ctiy 
2002-2004  Classroom Teacher 

Notre Dame of Kidapawan College 
   Kidapawan City 

 


