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STANDARDS: Oregon 5th grade social sciences standards 

5.4  "Identify and locate the 13 British colonies that became the United States and identify the early 
founders, describe daily life (political, social, and economic organization and structure), and describe 
early colonial resistance to British rule. " 

5.18 "Explain the purpose of taxes and give examples from U.S. history of their use." 
5.22 "Identify characteristics of an event, issue, or problem, suggesting possible causes and results." 
 
Oregon English Language Proficiency for ELD standards 
EP.EA.05 Early Advanced - Compound sentences using past tense and adverbs 
EP.EA.09 Early Advanced - “In my opinion ____ should ____ because/so ______.” 
EP.EA.13 Early Advanced – Persuading using complex sentences with future and conditional 
EP.EA.15 Early Advanced – Explain cause and effect using complex sentences with past tense verbs 

 
THEME: "No taxation without representation" 
 
LESSON TOPIC: The Stamp Act 
 
OBJECTIVES 
Language: Identify the correct definitions for the words taxation, representation, boycott, riot, and 
repeal. Explain the phrase "No taxation without representation" in everyday language. Write a letter to 
the king of England telling him to stop taxing the colonies. 
 
Content: Describe what the Stamp Act is. Identify one reason why the British started taxing the 
American colonies in 1765. Identify three ways that the Americans responded. 
 
LEARNING STRATEGIES: Simulation, concept definition maps, Think-Pair-Share, SQP2RS, flow chart 
graphic organizer, RAFT writing prompt 
 
KEY VOCABULARY: taxation, representation, boycott, riot, repeal 
 
MATERIALS: Article about the Stamp Act, stamped copy of the article for the simulation, stamp and 
inkpad, word wall, sticky notes, pictures placed in a PowerPoint presentation, handouts with a blank 
flow chart, papers with events concerning the Stamp Act printed on them 
 

MOTIVATION: (Building background) 
I will start the lesson with a short simulation.  I will tell the students that the principal has decided to 
charge 25 cents for every piece of paper used at school.  To prove that the 25 cents has been paid, 
teachers will stamp each piece of paper after they have collected the money.  (Show piece of paper with 
stamp on it to students.) Ask students to share with their partner how this makes them feel, then allow 
them to share out to the whole class. Allow student discussion to continue for 3-5 minutes. 
 
Links to experience: Beginning the lesson with a simulation allows students to make a connection that 
they might not have had before: the idea of being charged money in a way they don't think is fair.  



Throughout the lesson I will refer back to this simulation in order to help students make connections. 
 
Links to learning: Prior to this unit I will have taught my students about early colonization of North 
America and the fact that Britain, despite being an entire ocean away, is in charge of the 13 colonies.  
We also will have briefly discussed the French and Indian War.  After students have finished discussing 
the 25 cent paper tax (and been assured that it is not really going to happen!), we will discuss the 
situation in the American colonies right after the French and Indian War.  I will scaffold students' 
understanding by asking questions such as, "How much money do you think wars cost?  What do you 
think the money situation was for the British government in 1765?  How might they raise money to pay 
off their war debts?"  
 
PRESENTATION:  
At this point, I will have guided the discussion to the idea of taxation as a way for governments to raise 
money.  We will discuss the difference between the words "tax" and "taxation."  I will explain to the 
students that we are going to complete a concept definition map (shown on page 67 of the SIOP text) 
for the word taxation.  I will instruct all students to get out their journals and open them to the next 
blank page.  For this entire process, I will be modeling the creation of the concept definition map on the 
document camera.  At the top of the page we will write the definition of taxation under the heading 
"What is it?"  In the center left of the page we will write the word taxation.  Then, I will give them an 
example of taxation by referring back to our simulation at the beginning of class.  After everyone has 
written that on their concept map, I will give the students two minutes to work in groups and write 
down as many other examples as they can think of.  I will draw popsicle sticks to call on random  
students to share their examples.  I'll write them on my concept map and instruct students to do the 
same.  Then, under the heading "What is it like?," I will give students another 2 minutes in their groups 
to brainstorm descriptions of taxation.  Once again, I will call on random students to share and we will 
write down their answers.  For lower level students and ELLs, working in a group will help scaffold their 
understanding of the concepts and give them an answer to share if they are randomly called on. We will 
add the word "taxation" to our word wall. 
 
I will remind the students that the government needs to have taxes to raise money for many things, 
including our schools.  Without taxation, there would be no school!  Everything costs money, from heat 
for our school building to money to pay the cafeteria ladies to cook us yummy pizza for lunch.  So why 
were we so angry about the principal charging us 25 cents?  (Possible answers include: 25 cents is a lot 
of money!  Other people should be paying for this! We don't know where the money is going!) I will tell 
the students that those were all reasons that the colonists were angry too when the British government 
tried to raise taxes after the French and Indian War. Another reason they were angry was because they 
didn't have representation.   Any guesses about what that word means?  
 
Now I will have students complete a concept definition map for the word representation.  We will follow 
the same structure as before, only after we have written down the definition and one example as a 
class, I will let students work in groups to complete the entire map before I have them share.  The 
example for representation will be: Mom ordering food for the entire car when you go through the 
drive-through at McDonald's.  In the end, we will add the word "representation" to our word wall.  Both 
of these concept maps will be an excellent opportunity for me to assess if students understand these 
two vocabulary words. 
 
To help students complete the language objective "Explain the phrase 'No taxation without 
representation' in everyday language" I will have them consider their two concept definition maps.  



Working as a group, they will have 3 minutes to rephrase "No taxation without representation" and 
write it on a sticky note.  Then, one member of each group will be designated the official sticky note 
sticker upper, and they will come to the board and put up their sticky notes.  I will read all the notes out 
loud and have students listen for key words and phrases that are repeated.  Meanwhile, I will be 
assessing students' understanding of the phrase and giving them feedback about what they wrote.  They 
will share the words and phrases that stood out to them while I was reading the sticky notes, and I will 
write them on the board.  Then, as a class, we will use those key  words and phrases to write a sentence 
that means "No taxation without representation" in everyday language. 
 
In preparation for the reading text, I will introduce the last three new vocabulary words and add them to 
our word wall: boycott, riot, repeal.  I will have pictures on a PowerPoint presentation to represent each 
word and will invite students to guess what the words mean.  Then I will provide them with a definition 
and explanation of the words. 
 
Next I will pass out an article about the Stamp Act.  The article will be at a low 5th grade level, or possibly 
a 4th grade level, to make sure that the content is accessible to students.  For this reading, students will 
be performing the learning strategy "SQP2RS."  First, they will survey the text to try to find the key 
concepts.  Then, in groups, they will come up with questions that they think will be answered in the 
reading.  They will share those questions with the whole class while I write them on the board, marking 
the questions shared more than once with a star.  Next, the whole class will predict what three or four 
key concepts they think they will learn about while reading, based on the questions written on the 
board.  After this, I will begin reading to the whole class.  While reading, I will scaffold through a think-
aloud, focusing on our key vocabulary words and the key concepts that students identified through 
SQP2RS. Once I have read for a short while, I will instruct the students to continue reading the rest of 
the text with their group.  I will provide them with sticky notes to mark answers to the key questions 
when they find them in the text.  After the students finish reading, they will respond to the text by 
discussing the answers to our questions with their group.  I will circulate, assess student understanding, 
and assist where needed. Once all groups are finished, I will lead a short discussion of the questions to 
make sure that all groups are on track.  I will draw popsicle sticks to randomly call on students to answer 
each question, and then have the entire class vote thumbs up if they agree and thumbs down if they 
disagree with the answer.  This will quickly assess whole group understanding. Finally, all students will 
summarize the text's key concepts and vocabulary in writing individually, though they may ask their 
elbow neighbor for clarification if they need it.  
 
Following their summary of the text, we will briefly discuss our vocabulary words as they apply to this 
reading.  What did the colonists boycott?  How? Why? Why did they riot?  What did the British 
government do in response?  Then connect the concepts to our simulation.  How could we boycott the 
principal's 25 cent paper tax? How could we riot?  What would happen if the principal repeals the tax?  
 
PRACTICE/APPLICATION:  
Now I will give each group one of the following five events printed on a large sheet of paper, including a 
picture:  1. British government needs more money to pay soldiers. --> 2. British government passes the 
Stamp Act to tax all printed papers. --> 3. American colonists get angry because they have to pay a tax 
they didn't vote on. --> 4. American colonists boycott printed papers, write letters to the king, and riot. -
->5. England repeals the Stamp Act.  Each group tries to figure out what the cause of their event was and 
what the effect of the event was, based on their reading.  Then, I call on each group one by one to send 
a representative to come to the front of the room.  The students try to arrange themselves in the 
correct order of cause and effect, creating a flow chart with their events.  Through this, I can assess if 



students understand the concept of cause and effect. I will tape the events in order on the board, then 
hand out papers with a blank flow chart printed on them.  The flow chart should have space for five 
events.  Students fill in the flow chart using the events they have just put in order. This activity should 
scaffold lower level students and ELLs, both because the flow chart provides a visual representation of 
the idea of cause and effect, and because they will work in groups and as a class to complete the flow 
chart. 
 
Next, I will show pictures of each event on the board.  We will discuss how the colonists responded to 
the Stamp Act by boycotting, writing letters and rioting. We will brainstorm other times when people 
have been angry about something the government did.  How did they respond?  I will encourage my 
students from other cultures to share their experiences and memories from the countries that they 
came from.  I will also share some examples of current events happening around the world today. What 
might be a good response for us to use to respond to the principal regarding the 25 cent tax?  Discuss 
the consequences of each.  End with a class vote of thumbs up or thumbs down for each of the three 
options. 
 
Our final big project in the unit will be a RAFT writing activity.  The students' role will be an angry 
American colonist.  Their audience is the king of England.  Their format is a letter, and their topic is why 
the king should repeal the Stamp Act.  I will model how to start a formal letter and the first sentence or 
two.  I will encourage students to use as much of the new vocabulary as they can, and also to tell the 
king the cause of their anger and what they think his response should be.  Then I will walk around the 
room and monitor the students as they are working, assessing for understanding and helping where 
needed. 
 
REVIEW/ASSESSMENT: (Review objectives and vocabulary, assess learning) 
Students will have a chance to read their letters to the class.  Their classmates will listen for key words 
and phrases in the letters.  These words can be vocabulary words or otherwise.  Then, we'll share the 
words on the board and discuss the main concepts that we want to share with the king as a class.  I will 
also prepare a letter, using all of the vocabulary and mentioning all of the key concepts, in case no 
students want to share or in case those who do share do not cover the important words.  When 
students share vocabulary words, I will refer to the word wall and ask fellow students to remind the 
class about the meaning of the vocabulary word.  If no students mention "No taxation without 
representation," I will bring it up myself and discuss how that concept fits into our letters to the king.  
After the last class, I will collect all of the students' letters and assess them to determine whether 
students understood the concepts or if I need to go back and teach anything again.  I will also provide 
students will specific feedback about what they wrote, focusing on content rather than editing for 
conventions. 
 
EXTENSION:  
For students who finish early, I will give them the opportunity to type up their letter to the king of 
England.  For TAG students and other high achievers, I will have them go on the internet and research 
other taxes that the British government placed on the American colonies between the French and Indian 
Wars and the American Revolution.  They will need to search for the answers to the following questions:  
What other goods did the British tax?  How did the Americans respond?  What was the British response?  
Do you see a general increase or decrease of anger and frustration?  Do you agree with the British or the 
Americans?  Why?  

 



Note About Length: 
This unit will extend over several days.  I wanted to cover the material thoroughly, and also tried to 
include all of the SIOP elements.  Although I did not write the unit with a specific length of class time in 
mind, I think it breaks naturally into three lessons.  The first lesson would end with  students writing 
their own definition of "No taxation without representation."  The second lesson would end after either 
the SQP2RS activity or the flow chart graphic organizer. The letter writing portion would possibly take 
two days instead of one, with students who work faster moving on to the extension activities. However, 
because I wanted to show the entire scope of learning and how each activity built on the next, I did not 
break the lesson plans into specific separate days. 


