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I.Statement of goals or objectives defining how reading proficiency will be
ensured for ALL students at each grade level Kindergarten through Grade 3. 

Our Early Success Story: FAIR Reads

The FAIR Reads program has created a culture of reading in the K-3 at FAIR School 
Downtown, Minneapolis, Minnesota. The collective leadership vision at FAIR is that 
reading proficiency be ensured for ALL students.

Starting in the fall of 2010, the district and school wide leaders regularly analyzed the 
services provided and made informed decisions so that teachers could further 
implement frequent, formative classroom assessments using the Fountas & Pinnell 
system of AA-Z developmental reading levels in order to help each student find his or 
her zone of independent practice.

As instructional leaders, we all promote the use of innovative practices to provide 
universal access to books and technology so that students independently select books 
from the K-3 leveled library once each student knows his or her "letter." Each student 
takes home up to five books nightly for independent reading. 

Our leadership has developed strong, strategic partnerships supported by strong 
community interest where one of our corporate sponsors, Target Corporation, visits and 
reads weekly with all students as individual reading buddies including all groups of 
underperforming students to ensure that all students succeed. We are so proud of our 
Target reading buddies, approximately 200 Target corporation employee volunteers, 
who stream through the skyways weekly to read to and with our elementary students. 

We select all our sponsors and staff based on the belief that all students can achieve.

Parents and guardians receive information on the grade level equivalency of the 
Fountas & Pinnell levels as well as tips on supporting reading at home. During a 
common literacy block of two hours each day, students work across grade levels in 
flexible groupings. Improvement in reading skills is celebrated, regardless of the level 
achieved; students proudly share their new "letter" with each other, their teachers, 
principals. 



We seek and welcome any feedback you may have regarding any information, the 
usefulness of our literacy plan and any other support you may need to assist us with 
ensuring all students and reading well by grade 3 at FAIR School Downtown. 

At FAIR School Downtown, we us the Oral Reading Fluency Assessment for each 
student as an initial screening for each grade level, K, 1, 2 and 3 each fall to determine 
proficiency. Each student is then placed in his/her Fountas & Pinnell independent 
reading comprehension level at the beginning of the year. Students select independent 
reading books from common book room library and classroom libraries to have a rich 
collection of books at anytime. 

The graph below depicts change in students' Fountas & Pinnell independent reading 
levels from the start to the end of the 2010-2011 school year. Students across all 
demographic groups improved, and the gap between groups narrowed. Put another 
way, students who needed the most improvement, improved the most. The median 
improvement for all grades was 6 Fountas & Pinnell levels, or about 1.5 grade levels. 
Fourteen students improved 12 or more Fountas & Pinnell levels (approximately 3 
grade levels); one improved by 16 – nearly four grade levels!



In order to have sufficient numbers for the disaggregation, results for all 156 students in 
grades K-3 are included. N for each subgroup was: Native American = 8, Asian = 12, 
Hispanic = 10, Black = 86, White = 40.

The range of reading levels present in each class expanded during the year. This was 
particularly notable for Kindergarten and first grade classrooms, expanding from a range 
of 9 to 15 levels and 10 to 17 levels, respectively. This tells us that even as students at 
the low range of reading made striking gains, those at the high end continued to be 
challenged as teachers differentiated instruction by making independent learners of 
them. 

MCA Reading scores from the third grade, the first grade tested, substantiate the 
success of FAIR Reads. tests report proficiency at four levels relating to the standards 
for each grade level: Exceeds (E), Meets (M), Partially Meets (P), or Does Not Meet (D). 
For the first time, no FAIR third grader scored a D, and did NOT meet the standard on 
MCA Reading. This means that all third graders are reading at some level; 94% scored 
at or above grade level, earning E's or M’s. Only 6% of FAIR third graders read below 
grade level, earning P's. These results indicate that we are well on our way to meeting 
our Reading Well by 3rd grade goal of sending students to FAIR Crystal at grade four 
with no achievement gap. 



MCA Trend Data



Our current spring 2014 data based on Fountes & Pinnell reading levels AA-Z is: 
86% Proficient/14% Not Proficient

K:  3.7% Not Proficient (NP); 96.4% Proficient 

1st:  25% Not Proficient; 75% Proficient
 
2nd: 16% Not Proficient; 84% Proficient
 Native American=0, Asian=0, Hispanic=3, Black=3, White=6

3rd: 15% Not Proficient; 85% Proficient
 Native American=1, Asia =1, Hispanic=2, Black=3, White=1

Our current practices and supports for our core literacy instruction for all students and 
specifically for student groups that have not yet achieved adequate growth to meet our 
grade level objectives have been successful in providing access to accelerated literacy 
and closing the achievement gap. 

Our leadership has developed a shared understanding of how students access literacy 
throughout our school and provides support for effective differentiated access and



instructional strategies at each grade level. Students are able to self-select books to 
refresh their book collections individually and with support from adults on a daily basis.

We believe that the structures and schedules focused on literacy practices, meaningful
instructional time provide appropriate time and resources for intervention and
enrichment as a part of each school day. Students who need more time spent on
reading are provided additional time during the school day.

Leadership has technical and practical knowledge of current best practices and
encourages cross-grade level student and staff collaboration to ensure all students have
enough time reading at their independent level. Leadership assigns teachers to work
with students based on a match between their competency and student needs.

Our current practices and supports have demonstrated success/data leading to 
improved results for groups of students not yet proficient. We believe that because there 
is collective ownership for student learning among administrators, teachers, support 
staff, students, families and the community at FAIR School Downtown we have been 
recognized by the University of Minnesota Reading Research Institute as having made 
significant progress for 2009-2010 and 2010-2011. We have also been highlighted at 
the Target Showcase in 2011 in recognition for our community involvement for our 
Target Reading Buddies. 

As we continue to work together the staff and administration would like to express our
sincere gratitude to our families and community as we work together to achieve our
school goals.

II. Statement(s) of process to assess students’ level of reading proficiency
including assessments used, when administered, how proficiency is determined,
and when and how results are communicated with parents/guardians of student
in Kindergarten through Grade 3. 

Ensuring Progress and Closing the Gap
The screening assessments, given to all students at minimum in Fall and Winter, that 
support all staff with identifying and supporting students who need targeted assistance 
to achieve grade-level proficiency are the: Oral Reading Fluency K-3, Fall and Winter, 
Reading A-Z, K-3, Fall and ongoing as needed, and NWEA 3rd in the fall only.

The Reading AA-Z assessments regularly evaluate and review the systemic 
implementation of independent reading comprehension curricula and instructional 
practices by providing evidence that teachers’ units and/or lesson plans show intentional 
planning to foster students’ use of literacy and thinking skills for reading comprehension.

There is training for administrators and teachers in the effective collection, 
management, and use of data in planning, implementing, and monitoring instruction 
through regular weekly grade level meetings



The Oral Reading Fluency universal screening, and Reading AA-Z comprehension 
assessment data is reviewed to determine the percentage of students currently 
proficient overall and within each sub-group, and a gap analysis is completed. Staff 
collaborates at weekly team meeting to address the gap. The current list of all 
assessments administered at all grade levels, is available and consulted when district/
school level decisions are made at grade level and cross-grade level team meetings 
regarding accelerating achievement for all students.

This diagnostic assessment process and data that guides staff belief and matches 
student needs with instructional practices are the extensive self selection of 
independent reading which based on scientifically based research have the greatest 
likelihood of closing the gap as students read extensively independently and proficiently.

Our K-3 grade level learning targets are aligned to 2010 English Language Arts 
standards for all students. The regular and continuous use of data is used to inform, 
align, and improve instruction, grouping, and assessment practices as a part of the 
district, school, and classroom way of doing business. There is a comparative analysis 
among disaggregated student groups that enabled identification of demographic-level 
issues in instructional practices and/or assessments

Leadership promotes the use of assessment prior to instruction as a means of 
effectively differentiating instruction for all students within the classroom. Policies are in 
place to ensure that all necessary resources and support services are funded and 
implemented to guide planning and related instruction through use of objective and 
relevant student assessment information necessary to place students in regular 
classroom, title one and special education interventions.

We include an every 6 weeks progress monitoring process and data that support staff in 
evaluating the effectiveness of instruction and in adjusting instruction as needed to 
maximize growth towards proficiency. Our ongoing use of data retreats, dedicated time 
for dissecting and interpreting and integrating data, as well as common meeting time for 
all staff to collaboratively employ data in decision-making processes supports providing 
access to literacy for those students who need it most on a regular and systematic 
basis.

Leadership promotes the use of assessment prior to instruction as a means of 
effectively differentiating instruction for all students within the classroom and our goal is 
to have all students assessed and placed with their book collections during the first 
week of school.

Our communication plan and timelines for sharing screening, diagnostic, and progress 
monitoring data and results with parents or caregivers for all students not meeting grade 
level proficiency expectations is to communicate weekly beginning the first week of 
school. 



All students who are not meeting grade level proficiency conference each trimester with 
parents and each week parents receive a weekly reading log noting the students level 
for use in the at home component of our FAIR Reads program. Staff communicates this 
student-level data to students in ways that enable them to monitor their progress and 
promote development of personal achievement through their reading log where they 
record easy, just right and hard books as they monitor their reading progress.

III. Specific information on how elementary schools within the district will notify 
and involve parents to accelerate literacy development for their children in each 
grade, Kindergarten through Grade 3.

Parents are engaged with the literacy development of their children daily at FAIR 
Downtown. Each day, students bring home five books for the week and parents receive 
a weekly reading log where students note their independent comprehension level for 
use at home. This component of our FAIR Reads program ensures parents know their 
child’s current status and provides each family with the resources necessary to practice 
independently at home. The folder with books and reading log are returned each day 
and books are exchanged as needed daily. 

FAIR School Downtown is connected by Skyway to many major central city work 
locations, so parents find it easy to drop in on classes and even to have lunch with their 
students.



Staff communicates this student-level data to students in ways that enable them to 
monitor their progress and promote development of personal achievement through their 
reading log where they record easy, just right and hard books as they monitor their 
reading progress. 

Our communication plan and timelines for collaborating with parents on understanding 
student data and our existing supports include fall, winter and spring conferences, fall 
initial assessments and daily/weekly reading logs fall-spring.

Our FAIR READS culture provides daily avenues for improving parent and community 
engagement by clearly defining the reading log expectations as a part of our daily 
communication system. Other avenues for families and community members to express  
their needs and concerns and to identify clear pathways for families to stay informed of 
ways they can support their child’s literacy development include parent conferences and 
parent advisory groups, invitations as guest readers, classroom and school-wide arts 
performances, and our open book room in the summertime.

Our partnerships with multiple community organizations provide literacy opportunities 
for parents through weekly Target Reading Buddies program. The FAIR+ community 
partnership program include the following active partnerships:

Minneapolis College of Art & Design, MacPhail Center for Music, Stages Theatre 
Company, The Loft Literary Center, University of Minnesota, The YMCA, Target 
Corporation, Hennepin Theatre Trust, The BrandLab, University of St. Thomas, The 
Lynx/Timberwolves, Architects in the Schools, Midwest Food Connection, Ameriprise 
Financial, Art Institute International, Junior Achievement, Phillips Indian Educators, 
World Savvy, YWCA, Big Brothers Big Sisters, Rotary Club, Eco Education Minnesota. 

Prior to school entry we screen each student so that we can know their literacy level, 
and their interests and abilities so that we can help them with the interests and abilities 
that they are passionate about through multiple opportunities through Dance/Movement, 
Media Arts, Orchestra, Sound Art & Vocal Music, Spoken Word, & Theatre. We provide 
our After School Matters program, and invite students to our Summer Institute. 

Any student who is below grade level K-3 is provided intervention in the regular 
classroom through additional reading time practice, Title 1 small group intervention and 
Special Education support as needed. Progress in communicated weekly through the 
student independent reading log. All students below grade level participate in multiple 
interventions so that the majority of their time is spent reading until all students are 
reading well by grade 3.

Our school embraces technology and its influence on youth culture. All K-3 students use 
iPads as an intervention tool to individualize instruction during the core literacy program. 
We are pleased to have received the Target Corporation Showcase recognition in 2011 
for our parent and community engagement practice in reading.



IV. Explain for a public audience what interventions will be available to students 
not reading at or above grade level in grades Kindergarten through Grade 3 and 
how these interventions will be based on learner data, how services will be 
provided, and how parents will be informed of student progress.

FAIR Reads core literacy instruction and intervention supports are aligned with grade-
level content standards and focus on reading comprehension and motivation for 
authentic literacy practice. We offer a core program that provides both freedom and 
guidance that allows students to find their best selves. As a magnet school of the West 
Metro Education Program our learning community is designed to stimulate curiosity as 
well as excellence. We are dedicated to promoting equity and an innovative fine arts 
curriculum that integrates literacy interventions.

At FAIR our high quality literacy rich environment fosters positive classroom and 
learning experience at all ages and grade levels. Be believe the classroom provides the 
best intervention and excellent teaching and tender loving student care are consistent 
hallmarks of the staff, along with professionalism and pride in our student 
achievements. at any level. 

As one of only a few free all-day public kindergarten programs in the Twin Cities, FAIR 
School Downtown provides a nurturing literacy environment for young ones. Our range 
of research-based instructional interventions for any students at risk of academic or 
behavioral failure includes multiple opportunities to read independently to themselves, 
read to others, to do word work and to work on writing to further reading 
comprehension. 

Accountability is shared among all administrators and teaching staff for high levels of 
achievement among all students, regardless of ability. We review each student’s 
progress data every six weeks. Based on each data review staff provide coaching on 
literary practices and share expertise and strategies to improve interventions.

The curriculum at FAIR Downtown is intended to support social and neuro-linguistic 
development through exploration of the arts and alignment of district practices that 
reflect the unification of regular education and special education curriculum through the 
arts.

FAIR School Downtown has explicit communication of district expectations for high 
levels of achievement among all students and regular and systematic follow- up with 
focused conversations on what achieving high levels will take through our leadership 
and grade level forums. Our curriculum is aligned and articulated horizontally and 
vertically within the school and district to provide a fluid transition from Pre K-K, class-
to-class, grade-to-grade, and school-to-school. We are pleased to have been 
recognized this year by The Minnesota Center for Reading Research for making 



significant progress teaching students to read over consecutive school years, 
2009-2010 and 2010-2011.

V. Describe how elementary teachers will participate in, and benefit from 
professional development on scientifically based reading instruction.

Teachers and specialists collaborate across grades, subjects, disciplines, buildings and 
district to promote development of competent use of literacy practices and instructional 
strategies that are effective for the students most in need of additional supports. 

Weekly grade level meetings provide the opportunity to discuss how to provide 
universal access to all students through the development of our open book room and 
sharing of classroom libraries. This provides the cornerstone for research-based 
strategy of leveled independent reading. 

Providing unlimited access to text, enough independent leveled books for students to 
read in school and at home has been the focus of our staff development. Through grade 
level and cross-grade level collaboration to address equity for the underachievement of 
our K-3 students has promoted strategies and the necessary transformation for 
addressing racial predictability in student achievement and special education. 
Collaborative teaming includes specialists and coaches and provides for regularly 
scheduled meetings to address students’ needs as they arise has resulted in no 
achievement gap at FAIR.

. 


