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Assets 
Leverages the funds of knowledge from students, families, colleagues, and 

communities to inform teaching and learning, build relationships, and honor various 
forms of knowledge and experience. 

Critical incidents Awareness Commitment Enactment 

Does not recognize the assets of students, 
families, colleagues, or communities or 

only sees deficits (what students, families, 
colleagues, or communities lack) rather 

than assets. 
 
 

Views culture as a fixed and sterotyped 
aspect of students’ lives. 

 
 
 

Marginalizes or disempowers any part of a 
student’s identity. 

 
 

Does not recognize cultural, racial, 
linguistic, and socio-economic 

assumptions and biases in oneself or 
others. 

Distinguishes between assets and deficits 
when working with students, families, 

schools, and communities. 
 

 
 

Desires to learn about students’ 
backgrounds and communities. 

 
 
 

Describe strategies for learning about the 
strengths of students, their families and 

communities and its importance to 
teaching. 

  
  

Understands that one’s cultural, racial, 
linguistic, and socio-economic background 
shapes one’s understanding of students, 

their families, and communities. 
 

Identifies the multiple assets of students, 
families, and communities and recognizes 
students’ cultural and linguistic resources 

as essential to their achievement. 
 
  

Considers culture in ways that are 
dynamic, fluid, and identity-shaping. 

 
 
 

Engages with families and communities to 
build relationships and learn from their 

expertise. 
 

 
Recognizes own / others' deficit views of 

students, families, communities when 
they emerge. 

Integrates multiple assets of students, 
families, and communities in teaching in 
ways that empower students and gives 
them some control over their learning. 

  
 
 

Engages with students, families and 
communities outside of the school day, 

connects with community educators and 
resources, brings these resources into 

classroom teaching and learning. 
 
  

Uses critical inquiries about culture to 
build relationships and inform teaching 

and learning. 
  
 

Works to rectify one’s own and others’ 
deficit views of students, families, 

colleagues, or communities, championing 
an assets view instead. 
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Role of Self Develops an on-going critical awareness of one’s self and establishes a critically 
aware teaching presence in the classroom to teach for equity. 

Critical incidents Awareness Commitment Enactment 

Is unaware of or overlooks personal 
characteristics, biases, and multiple 

identities and their impact on teaching 
and learning. 

 
 

Makes assumptions about students, 
families, colleagues, and/or communities 
that negatively impact their self-worth, 

learning, and/or educational 
opportunities. 

 
 

Teaching presence shows patterns of 
tentativeness, timidity, disrespect, 
disdain, distance and/or disinterest 

towards at least some students. 
  

 
  

 Does not recognize schooling as being 
political with regard to equity and access 

for all students and assumes that 
inequities do not need to be challenged. 

Understands that their personal 
characteristics, biases, and multiple 

identities impact teaching and learning. 
  
 
 

Understands the importance of examining 
one’s assumptions and world views that 

can impact teaching and learning. 
 
 
 

Recognizes the need to establish a strong 
teaching presence based on mutual 

respect in order to ensure learning for all 
students. 

 
 
 

Positions self and one’s actions within 
systems of power, hierarchy, and/or 

privilege.  

Critically reflects on the ways in which 
their personal biases, characteristics, and 
identities impact teaching and learning. 

 
 

Accepts one’s own view as partial.  
 

 
 

Seeks out coaching and feedback to 
establish strong teaching presence 

grounded in mutual respect. 
  
  
  
  

Accepts critical inquiry as a stance yet 
struggles to identify actions that can 

challenge the status quo. 

Engages in professional activities to 
support growth regarding personal 

characteristics, biases, and identities. 
  
 
 

Practices an ethic of humility in what may 
not be known or understood in terms of 

understanding one’s self and others. 
 

 
 

Establishes a commanding teaching 
presence, grounded in mutual respect, a 
commitment to educational equity, and 

relentless determination that all students 
can learn. 

  
 

Takes a critical inquiry stance to reorient, 
as necessary, biases, attitudes, and 

presuppositions and leverages differences 
to better teach toward equity.  
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Communication & 
Collaboration 

Meaningfully communicates and collaborates with students, families, and 
colleagues through a variety of interpersonal modes that support equity based 

teaching. 
Critical incidents Awareness Commitment Enactment 

Avoids or neglects opportunities for 
communication or collaboration with 
students, families, communities, or 

colleagues. 
  
 

Multiple modes of communication are not 
used or those used negatively impact 
relationships with students, families, 

communities, or colleagues. 
  

 
Resists opportunities to collaborate or 
attempts at collaboration negatively 
impact relationships with students, 

families, communities, or colleagues. 
 
 

Classroom communications (e.g., tone and 
inflection of voice, movement in the room, 
use of humor) are detrimental to student 
engagement and learning opportunities. 

 
 

Digital footprint raises questions about 
professional identity or is not used 

appropriately with students, families, and 
communities. 

 

Describes the value of proactive and 
ongoing communication and collaboration 
with students, families, communities, and 

colleagues. 
  
 

Articulates the importance of multiple 
modes of communication and the need to 

make information accessible to all 
students and families. 

  
  

Holds collaboration as an ideal but does 
not follow through on building working 
and sharing relationships with others. 

  
 

Understands that classroom 
communications are complex and include 

aspects such as tone and inflection of 
voice, movement in the room, and use of 

humor among others. 
  
 

Digital footprint is professionally 
appropriate but is not used to support 

communications with students, families, 
and communities. 

Resolves to be proactive in ongoing 
communication and collaboration with 
students, families, communities, and 

colleagues. 
  
 

 Multiple modes of communication are 
attempted as a matter of form, but 

success of those communication attempts 
is not monitored or known. 

  
 

Desires to collaborate with students, 
families, communities, and colleagues but 
is not adept at maintaining a responsive 

collaborative relationship. 
  
   

 Works toward creating positive 
classroom communication approaches 

using tone and inflection of voice, 
movement in the room, use of humor 

among others. 
   

 Digital footprint is used for one-way 
communication (e.g., posting static 

information for consumption by students, 
families, and communities).  

Actively listens and responds to students, 
families, communities, and colleagues. 

 
 

Reaches out to families and communities 
to explicitly communicate classroom and 

school details through a variety of 
culturally relevant, language accessible, 
and sustaining communication modes. 

 
Collaborates in ways that are on-going, 
professional, sensitive, responsive, and 

persistent through difficulty. 
 

Uses communication approaches in the 
classroom (e.g., tone and inflection of 
voice, movement in the room, use of 

humor) that create supportive 
relationships and hold positive meaning 

for students. 
 
 

Maintains a digital footprint that is 
appropriate and responsive to the needs 
of students, families, and communities. 
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Critical Care 
An ethic of critical care actively nurtures and contextualizes complex relationships 

to responsibly work in solidarity with and for all students, their families, and 
communities. 

Critical incidents Awareness Commitment Enactment 

Struggles to show care for particular 
students due to inability or unwillingness. 

 
 
 

Does not acknowledge students’ 
resilience or engages in actions that 
undermine or deconstruct students’ 

resilience. 
 
 

Absence of caring relationships with 
students is evident in teaching, learning, 

and/or lack of classroom community. 
 

 
Engages in relationships with students 

that are unprofessional, inappropriate, or 
misguided.  

Articulates how caring relationships 
impact teaching, learning, and classroom 

community. 
 
 

Recognizes the role teachers play in 
building students’ resilience. 

  
 

Understands that relationships are 
situated in complex sociopolitical 

configurations and appreciates the need 
for critical care for all students. 

  
Understands critical care as a deliberate 

practice.  

Accepts responsibility to care for students 
in order to impact teaching, learning, and 

classroom community. 
 

 
Attempts to connect with students in 

ways that acknowledge their resilience. 
  

 
Holds a willingness to accept different 
perspectives and experiences and the 

need to create circumstances where all of 
students have opportunities for deep 

learning and self-determination through 
caring relationships. 

 
Embraces practices of critical care, but 

may be only partially attuned to 
reciprocity and how to appraise how 

students receive critical care.  

Builds relationships with students through 
empathy and understanding of students’ 

needs towards a goal of building students’ 
self-efficacy and achievement. 

  
Builds and fortifies students’ resilience 

through support, assurance, and helping 
to mitigate the need for students to be 

the bearers of resilience. 
 
 

Engages in critical caring practices that are 
beyond sentimentality or superficiality 
and works in solidarity with students, 

families, and communities to act against 
inequitable policies and practices. 

 
   

 Systematically uses critical reflection, 
feedback loops, and self-care to build and 
improve relationships with students and 

colleagues.  
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Intentional 
Professional 

Choices 

Engages in ongoing professional learning and decision-making that is ethical, based 
on multiple forms of evidence and feedback, and extends opportunities for 

professional growth and leadership. 

Critical incidents Awareness Commitment Enactment 

Violates standards of professional conduct 
in the Code of Ethics for Minnesota 

Teachers. 
  

Does not embrace the responsibility to be 
intentional in choices in order to best 

meet the needs of students and 
successfully collaborate with others. 

  
 
 

Avoids, ignores, or dismisses feedback 
from various sources, including mentors, 

colleagues, students, families, and 
communities as to how to improve 

teaching and  address students’ needs. 
 
 

Does not understand or engage in teacher 
leadership activities such as formal roles or 

informal actions and collaborations.  

 
Understands teaching requires many daily 

decisions and recognizes the teachers’ 
responsibility for ongoing reflection. 

  
 
 

Articulates the importance of educators 
seeking input for how to improve teaching 

and address students’ needs. 
 
 
 
Appreciates the variety of leadership roles 

and actions that teachers play in the 
school and more broadly in the 

profession. 

 
Expresses intention for reflection on daily 

choices in the classroom and in 
collaborations with others, but does not 

fully embrace a process of responsive 
learning grounded in evidence and 

analysis. 
 

Demonstrates willingness to learn from 
multiple sources, including students, 

mentors, families, and communities to 
improve teaching and  address students’ 

needs.  
 
 

Teacher leadership is held as an ideal that 
will be taken up with more experience. 

 

Adheres to standards of professional 
conduct in the Code of Ethics for 

Minnesota Teachers. 
 

Continually evaluates teaching practices 
and professional collaborations and 
makes intentional choices rooted in 
evidence and analysis of practice. 

 
 

Gathers evidence and seeks input from 
multiple sources, especially students, 

mentors, families, and communities, to 
develop, adapt, or refine teaching 

practices to better meet students’ needs. 
  

Engages in leadership activities and 
actions such as formal roles as well as 

informal actions and collaborations that 
contribute to the profession, to school 
culture, and to improving the equitable 
conditions of learning for students and 

colleagues. 
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Navigation: 
Flexibility and 
Adaptability 

Reads and interprets multiple contexts in which teaching can be situated (e.g., 
classroom, grade level, department, school, community) in ways that are responsive 

to local situations and needs. 

Critical incidents Awareness Commitment Enactment 

Is unaware of classroom, school, 
community, or district contexts or 

struggles to navigate classroom, school, 
community, or district contexts. 

 
  

Does not adapt to complexities in a 
particular teaching/learning environment 

or remains inflexible or rigid in 
approaches to teaching and learning in a 

particular context.  
 
 

Does not seek input or opportunities to 
learn about local contexts from students, 

colleagues, or community members. 
 
 

Eschews educational equity as a goal of 
teaching and learning. 

Understands the complexities of, and 
multiple influences on, teaching and 

learning. 
  
 

Recognizes the importance of 
adaptability and flexibility in teaching and 

learning in multiple, layered contexts. 
 
 
 

Articulates the importance of educators 
seeking input or opportunities to learn 

about local contexts from students, 
colleagues, or community members. 

  
 

Understands the imperative to work 
toward educational equity. 

 

  

Seeks opportunities to learn about the 
specific contexts such as classroom, school, 

community, and district. 
 

 
Attempts to adapt to teaching context 

while maintaining teaching practices that 
meet students’ needs, yet struggles with 
the complexity of decisions to be made. 

 
 

Passively learns from students, colleagues, 
and like-minded people in communities as 
a means of finding a navigational compass. 

 
 

Demonstrates a commitment to 
educational equity but remains risk averse 

in making choices under complex 
conditions. 

 

Creates opportunities to learn about the 
complex experiences of students, families, 

and communities. 
 

Adapts to teaching contexts by shifting,  
prioritizing, differentiating, creatively 

taking initiative, and being responsive in 
meeting students’ and communities’ 

needs. 
  
 

Creates opportunities to learn from 
students, colleagues, and like-minded 
people in communities as a means of 

finding a navigational compass. 
 
 

Demonstrates a clear commitment to 
educational equity in the choices made in 

light of potential risks. 
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Imagination 
and Innovation 

Creates enriching and engaging learning environments to support all students—
and the identities and perspectives they represent—by imagining and innovating 

practices beyond the status quo. 
Critical incidents Awareness Commitment Enactment 

Does not try new strategies, pedagogies, 
practices, even when others are not 

working. 
 
 
 

Seeks comfort in the status quo.  
 

 
 

Only thinks in terms of what is required or 
what is already known. 

Realizes a teaching or learning situation 
may need “something else” other than 

more traditional pedagogical approaches. 
 
 

Recognizes the importance that creativity 
and imagination plays in teaching and 

learning. 
  
 

Acknowledges the need for collaborative 
problem solving in challenging situations 

and dung conflict. 

Open to trying new strategies, 
approaches, pedagogies, and practices. 

 
 

Explores creative and imaginative 
approaches to teaching and learning with 

students, family members, colleagues. 
 
  

Embraces innovative and creative 
problem solving to challenging classroom 

situations, but needs coaching and 
support to enact those solutions. 

Assesses teaching or learning situations 
with regard to the need for alternate 

approaches. 
 

 
Models creative and imaginative thinking 
for students, inspiring others to engage in 
alternative ways of thinking, teaching and 

learning. 
 
 

Creates innovative solutions in 
challenging situations and conflict in 
collaboration with others, embraces 
uncertainty, and is not afraid to fail. 
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Advocacy Effects systemic change for students, families, and communities in ways that are 
responsive to multiple and intersecting inequities. 

Critical incidents Awareness Commitment Enactment 

Takes up a mode of advocacy that 
assumes a position of superiority over 

students, families, communities, schools, 
on account of race, gender, culture, class, 

religion and/or other markers of 
difference. 

 
 

Simplifies, generalizes, and/or stereotypes 
students’ experiences. 

 
 
 
 
 
 

Denies existence of systemic barriers, 
discrimination in US education, or 

understands race as an extrinsic issue not 
worth problematizing. 

  
 
 
 

Unaware of or ignores educational, 
institutional, or political contexts at local, 

state, or national level.  

Recognizes the role of advocacy in 
teaching and learning. 

 
 
 
 
 
 

Recognizes the teacher’s role in 
supporting students and families to 

advocate for themselves, or connecting 
them with others to facilitate desired 

changes. 
 
 
 

Understands the effects of endemic 
racism and historical legacies of 

oppression and exploitation in schooling 
practices and policies. 

  
 
 
 
 

Assesses educational, institutional, and 
political contexts at the local, state, and 

national levels.  

Demonstrates efforts toward advocacy 
that are grounded in respect for and 

awareness of racial, cultural, religious, 
gender, class, and/or other markers of 

difference. 
 
 
 

Seeks to understand the complex realities 
of students’ experiences, including 

multiple and intersecting oppressions of 
society, and connects them with others to 

facilitate desired changes. 
 
 

Centers the experiences and stories of 
students and communities who have 

historically experienced marginalization in 
attempts to develop a practice of 

advocacy for equitable and restorative 
learning opportunities. 

 
 

Seeks to understand the importance of 
creating anti-oppressive and liberatory 
schooling environments for students, 
especially those who are historically 

marginalized.  

Advocates alongside students and families 
in the pursuit of equity in schooling and 

towards systemic change. 
  
 
 
 

Listens to and understands the needs of 
students, families, and communities in 

ways that support them to exercise 
agency and to find opportunities to 

advocate for significant issues. 
  
 
 

Approaches advocacy for equity as a 
learning opportunity and an abiding 

lifelong endeavor.  
 
 
 
 
 

Actively pursues a sociopolitical praxis to 
disrupt structural violences and to 

contend with a politics of difference that 
creates new ways of relating and engaging 

with society.  

 


