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Results Continued 
 

 Asian children earned higher reading/math scores than Whites who earned higher scores than 

Latinos.  Differences between parents’ nativity status were significant only for Latino children, favoring 

children of U.S.- born parents. 

 

 Parents born in the U.S. generally received higher scores on the various parenting practices (except 

for barriers and discipline).  

 

 Latino parents generally received lower scores than Whites or Asians.  

 
 After controlling for demographic variables: 

•  There were no differences in children’s reading and math scores if parents were born in the U.S.  

•  For children of non-U.S. born parents, Asians scored higher than Whites who scored higher than 

Latinos.  

•  Differences due to parents’ nativity status were found only for Asians (favoring non-U.S. born) not 

the other two groups. 

  

 After controlling for demographic variables and nativity status:   

• Parent involvement at school and home-based engagement in academic and enrichment activities 

significantly predicted children’s READING and MATH scores. 

• In addition, barriers to involvement and parents’ warmth predicted children’s MATH scores. 

 

 To explore whether the effects of parenting practices differed across the six groups, regression 

analyses with hierarchical entry were conducted with demographic variables entered first, the main 

effects of parenting practices and race/nativity entered second, and the interaction terms between 

parenting practices and groups entered last. 

• Interactions between the 6 groups and parenting variables explained only 0.5% of the variation in 

reading and 0.7% in math. 

s  

 

At least 1 in 4 U.S. children lives in an immigrant family, with many of Latino or Asian origin 

(Hernandez & Napierala, 2012; Landsale, Thomas, & Hook, 2011).  

 

Many Latino children do not do as well in school as White children (Reardon & Galindo, 2009) with  

differences evident as early as kindergarten (Sonnenschein & Galindo, 2014).  

• Although both Latino and White children’s reading and math scores improved from 1990 

(NAEP, 2011), the gap between the groups has not substantively narrowed (Hemphill & 

Vanneman, 2011).  

 

 In addition to considering similarities and differences across racial/ethnic groups, we also need 

to disentangle immigration status (Marks et al., 2014; Quintana et al., 2006).  

• 1st generation Latino children generally do significantly better academically than later 

generations (Crosnoe & Lopez Turley, 2011; Hill & Torres, 2010).  

• However, much of the research, is based on older children. We know far less about how 

generational status affects children of different race/ethnicity just starting kindergarten.   

 

Research on immigrant families has focused mainly on income, home/school communication, 

family dynamics, living arrangements, and quality of schools (Hill & Torres, 2010; Landale et al., 

2011; Pena, 2001); it has not sufficiently considered the home learning environment, outcomes for  

young children, or differences between academic domains 

 

Parents’ home-based educational involvement predicts children’s early reading (Farver et al., 

2006; Serpell et al., 2005) and math skills (Kleemans et al, 2012; LeFevre et al., 2009, 2010: 

Sonnenschein & Galindo, 2014). 

• However, Latino families are less likely to read to their children or have books in the home 

than families from other racial/ethnic groups (Bradley et al., 2001). 

• And, we know far less about how families from demographically diverse backgrounds 

socialize their children’s math development. 

 
 

Research Questions for This Study 
1.Do parental involvement at school, barriers to involvement, home learning environment (literacy, 

math, enrichment/world knowledge indices), and parenting style (warmth, discipline) vary across 

U.S.-born vs. non-U.S. born Asian, Latino, and White parents?  
 

2. Are there differences in these kindergartners’ reading/math scores? 
 

3. Which parenting variables predict children’s reading/math scores, and do the predictors differ 

across U.S.-born vs. non-U.S. born Asian, Latino, and White parents?  
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Discussion 
 

There were significant differences in how parents of different race/ethnicity and nativity status 

socialized their children’s early academic development. In general, children of Latino parents, 

particularly those not born in the U.S., had lower incidence of exposure to home-based, academically 

relevant activities than other children.  

 

 Asian and White children earned higher scores on both reading and math measures than Latino 

children. Contrary to the immigrant paradox, Latino children earned higher scores if their parents were 

born in the U.S. However, consistent with research by Keiffer (2008) and Reardon & Galindo (2009), 

many of these group-based differences were accounted for by demographic factors (e.g., parents’ 

education, income, language).   

 

 Regardless of parents’ race/ethnicity, nativity status or other demographic factors, how parents 

socialize their children’s academic development is associated with their early reading and math skills.   

 

 In short, much of the locus of differences in children’s academic readiness scores across race/ethnic 

and nativity groups appears to be in the frequency of home-based practices and demographic factors. It 

is easier  to address home-based practices. Thus, we need to look for ways to make all parents aware 

of the importance of these activities and to facilitate the provision of relevant experiences. Schools may 

be an important source of such information or experiences for children, particularly for Latino families 

(Han, 2008; Hill & Torres, 2010). In addition, it is important to note that Latino families may be providing 

their children other relevant experiences or learning opportunities that may not have been captured in 

our measures (Ramos, 2014).  
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Associations between Parents’ Country of Birth, Race/Ethnicity, 

Parenting Practices, and Children’s Early Academic Skills  
 

Susan Sonnenschein, Shuyan Sun, Cassandra L. Simons, Joy A. Thompson 

University of Maryland, Baltimore County 

  U.S.-Born Parents Non-U.S.-Born Parents 

  White Latino Asian Total White Latino Asian Total 

Reading Scores 51.91 48.37 54.54 51.35 52.34 43.56 54.56 47.91 

Math Scores 45.1 40.61 46.38 44.35 44.32 37.23 46.98 40.98 

Involvement 3.77 3.3 4.2 3.7 3.24 2.98 3.14 3.06 

Barrier to Involvement 1.31 1.56 1.37 1.35 1.43 2 1.66 1.83 

Literacy Activity 28.55 28.13 28.68 28.48 28.2 26.19 27.54 26.84 

Math Activity 17.54 17.25 17.01 17.49 17.41 16.14 16.15 16.31 

Enrichment Activity 3.9 3.48 4.03 3.83 3.98 2.75 3.35 3.07 

Warmth 15.1 15.09 14.65 15.09 14.94 14.7 14.83 14.77 

Discipline 4.33 4.19 4.46 4.31 3.94 4.42 3.97 4.23 

Contact: sonnensc@umbc.edu or suns@umbc.edu; SRCD Special Topics Meeting (2014, Nov.) 

New Conceptualizations in the Study of Parenting-At-Risk, San Diego, CA 
 

Participants 
• Sample comes from the ECLS-K: 2011, a nationally representative data set of children who 

entered kindergarten in Fall 2010.  

     U.S. born (N= 7900) White n= 6390, Latino n= 1370, Asian n = 150 

     Non-U.S. born (N=3,160)  White n = 360 , Latino n = 1830, Asian n = 980  

•Non-U.S. born Latino participants came mostly from Mexico (69%), El Salvador (7%), and 

Puerto Rico (4%). 

•Non-U.S. born Asian participants came mostly from India (24%), China (23%), and  

Vietnam (14%).   

 

Measures 
Children’s Reading and Math Skills  

• The reading assessment (α = .95) focused on language, basic reading skills (e.g. print familiarity, 

letter recognition, decoding) and reading comprehension.  

• The math assessment (α = .94) included number sense, properties, operations, measurement, 

and geometry. We used overall IRT-scaled scores. 

  

Parental involvement at school (7 items; α = .60). 

• Parents were asked about their involvement at school.    

Ex: “Since the beginning of this school year have you or the other adults in your household 

attended an open house or a back to school night?” (1= Yes, 2= No). 

 

Barriers to involvement (8 items; α = .58). 

• Parents were asked about things that might interfere with their participation in school activities.  

Ex: This year, have the following reasons made it harder for you to participate in activities at 

{CHILD}’s school?  Inconvenient meeting times? Has that made it harder for you to participate 

in activities at {CHILD}’s school? (1= Yes, 2= No).  

 

Home learning environment  

• Literacy (9 items; α = .72).   

Ex: “In a typical week, how often do you or any other family members tell stories to {CHILD}?”  

(1= Not at all, 2= 1-2 times a week, 3= 3-6 times a week, 4= every day).   

• Mathematics (6 items; α = .63).  

Ex: “In a typical week, how often do you or any other family members practice reading, writing, or 

working with numbers with {CHILD}?}”.   

• Enrichment/World Knowledge (12 items; α = .56).   

Ex: “In the past month, has anyone in your family gone to a play, concert, or other live show with 

{CHILD}?” (1= Yes, 2= No). 

  

Parenting style  

• Warmth (4 items; α = .65).  Questions about providing affection for the child.  

Ex: “I express affection by hugging, kissing, and holding {CHILD}.”  (1= completely true,        2= 

mostly true, 3= somewhat true, 4= not at all true). 

• Discipline (11 items; α = .61).  Questions about punishment and perceived hardships associated 

with parenting.   

Ex: “Do you ever spank {CHILD}? (1= yes, 2= no).   

 

Procedure 
• Parents were interviewed in the fall of 2010. Items from the interview were standardized and 

summed to create parenting practices variables. Reading and math skills were assessed in the 

spring of kindergarten.   


