
Decoding the Differentiation Form 

Use this document if you have questions on what various parts of the differentiation 

form mean. Parts are explained in the order of the form. 

Summary: This is the meat of the form. This tells you how the lesson was different for 

those who are in the gifted program (or who pre-tested and showed they needed 

advanced differentiation). While we should be planning lessons that meet the needs of 

all of our students, not all gifted students may pre-test in for advanced differentiation for 

every unit/lesson. 

After this point of the form, some boxes may be checked and some may not. 

Differentiation can incorporate a variety of methods. The key is this: HOW was the 

lesson different for the gifted learner (or those who pre-tested in to the lesson) as 

opposed to the standard lesson? 

Pre-Testing: Pre-tests should be given regularly in the classroom to gauge readiness 

for all students. If a student receives a high B or an A on the pre-test, that shows they 

have a high grasp of the material already and should be accelerated or given more in-

depth instruction on that topic. 

Resources: One way to differentiate is to provide more complex texts to those who 

show they are capable of reading them. A teacher may incorporate a variety of texts in a 

lesson as well. 

Content: Differentiating for content means changing “what” the students learn. This 

may be done in a variety of ways. 

 Depth: The depth of the lesson may be changed by advanced language, details, patterns, 
trends, rules, ethics, unanswered questions, or big ideas used. Essentially, did the lesson go 
into more detail for those who were gifted or who pre-tested to show they needed that? 

 Complexity: The complexity of a lesson means that as opposed to the standard lesson, this 
lesson went into more detail on changes over time, may have incorporated multiple subject 
areas (interdisciplinary), or it may have observed various points of view or perspectives. 

 Type of Strategy: In addition to depth and complexity, a lesson may incorporate a specific 
strategy for implementing differentiation of content. 

o Problem-based: The lesson centers around an over-arching problem the gifted must 
solve. 

o Interest-based: The gifted were able to choose the content they were interested in to 
study. 

o Content-based: The gifted had varied content, but it was chosen by the teacher. 
o Independent study: The students worked on a project individually. 
o Acceleration: The students studied the content at a faster pace than the other 

students or skipped lessons they pre-tested out of. 
o Compacting: Curriculum compacting is a content acceleration strategy that enables  

students to skip parts of the curriculum they have already mastered and  
move on to more challenging content and activities 

 



Process: Differentiating for process means changing “how” the students learn. This can 
also be done in a variety of ways.  
 

 Bloom’s Taxonomy Higher-Order Questioning: Students may be required to answer 
questions or complete tasks that are at a higher level on the Bloom’s Taxonomy than other 
students. 

 Open-Ended Learning Tasks: Students may be given a task that has more freedom for the 
students on where they choose to take it. 

 Inquiry-based: Students may have the lesson driven by a question. 

 Learning contracts: Students may work independently but have a learning contract designed 
by the teacher they are accountable to. 

 Learning centers vs. learning stations: Centers are different from stations in that centers are 
distinct while stations work in concert with each other.  A learning center is a classroom area 
that contains a collection of activities or materials designed to teach, reinforce, or extend a 
particular skill or concept.  An interest center is designed to motivate student’s exploration of 
topics in which they have a particular interest. Stations refer to spots where students work on 
different tasks simultaneous in a classroom and then rotate through them to learn 
content/skills related to a topic. Students might skip stations if they know the material or some 
stations might have tasks designed for advanced students only. For this to be a differentiation 
strategy, there must be more challenging tasks given for those who are gifted or pre-tested in 
a way they showed they needed differentiation. 

 Tiered lesson: A lesson could be tiered by difficulty, usually a Tier 1 task is the basic level, 
Tier 2 has more depth or complexity, and Tier 3 is the most advanced option. 

 Flexible Grouping Strategies: Students may be grouped as a differentiation strategy, and 
those groups could be based on their interest, readiness or ability, or by their learning style 
(visual, kinesthetic, auditory, musical, etc.) 

 
Product: Differentiating for product means the student varies how they show what 
they’ve learned. Once again, this can be done in various ways. 

 Assessed with a rubric: They may have had a more complex rubric than the standard lesson, 
or the standard lesson may not have been rubric-based. 

 Choice of product: Students had a say in how (what medium) they showed what they learned. 

 Self-assessment: Students were able to have input on their own evaluation. 

 Real-world audience: Students were expected to present their product in a real-world setting. 

 Unusual/creative perspective: Students were given an alternate form of product choice that 
had an unusual or creative outlet. 

 

Learning Environment: This should not be the only form of differentiation for a lesson, 
but it is important for the gifted learner, as a safe (physical and emotional) environment 
can impact learning goals. There is a place for additional and individual 
accommodations to be entered, but most differentiation strategies include grouping 
variations. Students can be grouped within their own class or across different classes, 
they could be clustered by ability, those groups could be flexible based on ability per 
lesson/unit, or students could study independently. 
 
Hopefully this helps “decode” the differentiated lesson plan. Please email Nicolette Hall 

at nhall@sapulpaps.org if you have any further questions. 
 

Information used was taken from various books and websites on gifted education, or it was gleaned from Oklahoma State University 
professors of gifted education, Dr. Linnea Van Eman and Dr. Diane Montgomery. 


