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STATEMENT ON LIMITATIONS 

 

 

THE DISTRIBUTION, USE, AND SCOPE OF THE  

VISITING COMMITTEE REPORT 

 

 

The Commission on Public Secondary Schools of the New England Association of Schools and Colleges 

considers this visiting committee report of Oak Hill High School to be a privileged document submitted 

by the Commission on Public Secondary Schools of the New England Association of Schools and 

Colleges to the principal of the school and by the principal to the state department of education.  

Distribution of the report within the school community is the responsibility of the school principal.  The 

final visiting committee report must be released in its entirety within sixty days (60) of its completion to 

the superintendent, school board, public library or town office, and the appropriate news media. 

 

The prime concern of the visiting committee has been to assess the quality of the educational program at 

Oak Hill High School in terms of the Commission’s Standards for Accreditation.  Neither the total report 

nor any of its subsections is to be considered an evaluation of any individual staff member but rather a 

professional appraisal of the school as it appeared to the visiting team. 
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INTRODUCTION 

 

The New England Association of Schools and Colleges (NEASC) is the oldest of the six regional 

accrediting agencies in the United States.  Since its inception in 1885, the Association has 

awarded membership and accreditation to those educational institutions in the six-state New 

England region who seek voluntary affiliation. 

 

The governing body of the Association is its Board of Trustees which supervises the work of six 

Commissions:  the Commission on Institutions of Higher Education (CIHE), the Commission on 

Independent Schools (CIS), The Commission on Public Secondary Schools (CPSS), the 

Commission on Technical and Career Institutions (CTCI), the Commission on Public Elementary 

and Middle Schools (CPEMS), and the Commission on American and International Schools 

Abroad (CAISA). 

 

As the responsible body for matters of the evaluation and accreditation of public secondary 

school member institutions, CPSS requires visiting committees to assess the degree to which the 
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evaluated school meets the qualitative Standards for Accreditation of the Commission.  Those 

Standards are: 

 

  Teaching and Learning Standards 

   Mission and Expectations for Student Learning 

   Curriculum 

   Instruction 

   Assessment of Student Learning 

 

  Support of Teaching and Learning Standards 

   Leadership and Organization 

   School Resources for Learning 

   Community Resources for Learning 

 

The accreditation program for public schools involves a three-fold process:  the self-study 

conducted by the local professional staff, the on-site evaluation conducted by the Commission’s 

visiting committee, and the follow-up program carried out by the school to implement the 

findings of its own self-study and the valid recommendations of the visiting committee and those 

identified by the Commission in the Follow-Up process.  Continued accreditation requires that 

the school be re-evaluated at least once every ten years and that it show continued progress 

addressing identified needs. 

 

 

Preparation for the Evaluation Visit – the School Self-Study 

 

A steering committee of the professional staff was appointed to supervise the myriad details 

inherent in the school’s self-study.  At Oak Hill High School, a committee that included the 

principal supervised all aspects of the self-study.  The steering committee assigned all teachers 

and administrators in the school to appropriate subcommittees to determine the quality of all 
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programs, activities, and facilities available for young people.  In addition to faculty members, 

the self-study committees included school administrators, students, and community members. 

 

The self-study of Oak Hill High School extended over a period of seventeen (17) school months 

from October 2007 to February 2010.  The visiting committee was pleased to note that students 

and citizens joined the professional staff in the self-study deliberations. 

 

Public schools evaluated by the Commission on Public Secondary Schools must complete 

appropriate materials to assess their adherence to the Standards for Accreditation and the quality 

of their educational offerings in light of the school’s mission, learning expectations, and unique 

student population.  In addition to using the Self-Study Guides developed by a representative 

group of New England educators and approved by the Commission, Oak Hill High School also 

used questionnaires developed by the Global Institute at Endicott College to reflect the concepts 

contained in the Standards for Accreditation. These materials provided discussion items for a 

comprehensive assessment of the school by the professional staff during the self-study. 

 

It is important that the reader understand that every subcommittee appointed by the steering 

committee was required to present its report to the entire professional staff for approval.  No 

single report developed in the self-study became part of the official self-study documents until it 

had been approved by the entire professional staff. 

 

The Process Used by the Visiting Committee 

 

A visiting committee of fifteen evaluators was assigned by the Commission on Public Secondary 

Schools to evaluate Oak Hill High School.  The Committee members spent four days in Sabattus, 

Maine, reviewed the self-study documents which had been prepared for their examination, met 

with administrators, teachers, other school and system personnel, students, and parents, 

shadowed students, visited classes, and interviewed teachers to determine the degree to which 

the school meets the Commission’s Standards for Accreditation.  Since the evaluators 

represented public high schools from three separate New England states and included teachers, 

administrators, a guidance counselor, a media specialist, and a superintendent of schools, diverse 

points of view were brought to bear on the evaluation of Oak Hill High School. 
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The visiting team built its professional judgment on evidence collected from the following 

sources: 

 

 review of the school’s self-study materials 

 

 over 40 hours shadowing 15 students for a half-day 

 

 in addition to student shadowing, 10 hours of classroom observation 

 

 numerous informal observations in and around the school 

 

 tours of the facility 

 

 individual meetings with 30 teachers about their work, instructional approaches, and the 

assessment of student learning      

 

 group meetings with students, parents, school and district administrators, and teachers 

 

 the examination of student work including a selection of work collected by the school 

 

Each conclusion on the report was agreed to by team consensus.  Sources of evidence for each 

conclusion drawn by the visiting committee appear in parenthesis in the Standards sections of the 

report. The seven Standards for Accreditation reports include commendations and 

recommendations that, in the team’s judgment, will be helpful to the school as it works to 

improve teaching and learning and to better meet Commission Standards. 

 

The report of the findings of the visiting committee will be forwarded to the Commission on 

Public Secondary Schools which will make a decision on the accreditation of Oak Hill High 

School. 



8 

 

Overview of Findings 

 

Although the conclusions of the visiting committee on the school’s adherence to the 

Commission’s Standards for Accreditation appear in various sections of this report, the 

committee wishes to highlight some findings in the paragraphs that follow.  These findings are 

not intended to be a summary of the report. 

TEACHING AND LEARNING AT OAK HILL HIGH SCHOOL 

 
Oak Hill High School is a supportive and collaborative learning community that is mission-

driven, committed to improvement, and on the verge of significant progress in student 

achievement. The faculty, staff and administration are working together in earnest to provide 

OHHS students the opportunities and supports needed to acquire and demonstrate the skills for 

success in an ever-changing world. 

The mission statement and expectations for student learning are prominently displayed 

throughout the building. While students and parents are less familiar with the narrative preamble 

of the mission, all are well-versed in the expectations for student learning that are ubiquitously 

displayed in rubrics used throughout the school in all disciplines. The mission is an effective 

reconciliation of statewide learning goals and local beliefs about student learning. The 

professional staff at the school has done exhaustive work to identify, describe, and make 

measureable the school-wide levels of achievement expected of Oak Hill students. 

While the school is to be commended for its efforts to make all expectations clearly expressed 

and understood by the learning community, its conscientious and continuous efforts have 

resulted in a myriad of messages given to students that may actually diminish student 

understanding of expectations rather than provide the clarity that is essential in order to 

maximize student learning. With so many initiatives at work to improve student achievement, 

greater care and communication is needed on the part of the school’s leadership team to promote 

understanding of the connections between reform initiatives and the school’s mission. 

The school has gone to great lengths to ensure all students have access to a guaranteed and viable 

curriculum. It has eliminated basic level classes and instituted literacy strategies in all courses to 

give students access to the curriculum and the supports necessary for success.  Curriculum 

development is based on the mission and expectations, and decisions are made with data 

gathered from a variety of sources. Concurrently, OHHS has instituted a wide array of Advanced 

Placement classes in several disciplines to ensure all students are appropriately challenged 

academically. Technology is somewhat integrated in the curriculum through the 1 to 1 laptop 

computer program, thereby opening up many new learning opportunities for students. However, 

greater planning and communication are necessary in order to take full advantage of the exciting 

opportunities made possible by the infusion of personal technology. Curriculum is written using 
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the Understanding by Design model, and Education Policy Improvement Center (EPIC) software 

enables teachers to write uniform course syllabi. Both measures have improved the consistency 

of curriculum documents and made the curriculum more available and user-friendly to all 

stakeholders. The school has embraced instructional strategies that support literacy skills across 

the curriculum.  In all corners of the school, teachers are helping to improve reading and writing 

skills in the context of course-specific content. The commitment to literacy is commendable. 

Teachers have displayed a significant willingness to engage in professional development aimed 

at improving instruction. For the most part, teachers employ instruction techniques that 

personalize learning and support student learning expectations. Greater care is needed, however, 

to ensure that all students are regularly challenged to engage in learning activities that promote 

higher order thinking and depth of knowledge. Additionally, taking into account their recent 

arrival, the laptops issued to students are a vastly underutilized instructional resource. 

Student learning is regularly assessed using a wide variety of assessment strategies using 

numerous well-developed common course assessments. Students at Oak Hill High School are 

given a more than ample number of rubrics to explain learning expectations across the 

curriculum. Students have the advantage of school-wide rubrics, department rubrics, and class-

specific rubrics. Most are aligned with the mission and expectations for student learning. The 

culminating assessment toward the learning expectations is the nascent Senior Project, a program 

that allows for personalized learning and great student choice.  As the school moves toward 

common course assessments with school-wide rubrics, it is important to create formal time for 

teachers to collaborate and calibrate their understanding of standards. 

 
SUPPORT FOR TEACHING AND LEARNING AT OAK HILL HIGH SCHOOL 

 

The learning climate at Oak Hill is respectful, supportive, and conducive to learning.  Students 

feel supported and are appreciative of the voice they have been afforded in decision-making. The 

faculty and staff work cooperatively with the administration in a constant search for better ways 

to meet the needs of students. The principal and her leadership team have made an effort to be 

well-informed on state initiatives as well as national trends in best practices for teaching and 

learning. She works within the limits of available resources to coordinate measures designed to 

support student achievement.  Dropout prevention, Senior Project, literacy support, and the 

student advisory program are just a few reforms that are in place to increase student 

achievement. The new advisory program is a structure with untapped potential for 

communicating with and motivating students toward higher achievement. Given proper direction 

and used in the right way, the school will be able to reach students in advisory to gain further 

buy-in to increased standards and higher achievement. 

With so many initiatives at work in the school community, the need for dialogue and 

collaboration among the professional staff members is critical. The school is urged to find ways 
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for teachers to meet within and across disciplines and engage in regular, reflective discourse 

about student learning. With the impending formation of a Consolidated School Union, Oak Hill 

High School will enjoy the benefit of having only one sending school instead of three. This will 

increase the opportunity for meaningful vertical articulation with the sending school and a 

greater understanding of the learning expectations by the incoming ninth graders. Special 

educators, guidance counselors, and other support personnel are tireless in their constant effort to 

help students achieve. Some adjustments are needed to afford underclassmen increased contact 

with the guidance department, however. 

The school facility is a reflection of the commitment the Oak Hill Board of directors has toward 

the NEASC accreditation process.  Many of the improvements made at the school are a direct 

result of recommendations made in the last decennial visit. The campus is well-maintained and 

serves the needs of the students adequately. With a few exceptions, teachers have the equipment, 

texts, and materials needed to provide high quality instruction. The district has made 

considerable investment in technology, recognizing the need for connecting with students in a 

manner consistent with 21
st
 century learning and communication styles. A critical need, 

however, is the qualified personnel necessary for both maintaining the technology and helping 

teachers to integrate it into their instruction and assessment. 

Oak Hill High School is a learning community that is poised to improve its progress toward the 

mission. Throughout the professional staff, there is a remarkable and commendable commitment 

to raising standards, stressing higher order thinking, emphasizing depth over breadth, and 

increasing student achievement. By incorporating the recommendations included in this report, 

the faculty will get the credit it deserves, the support it needs, and the clarity that will produce 

the results addressed in the mission. 
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School and Community Profile 
 

 Oak Hill High School is located just inside the border of the town of Wales, serving as 

the secondary school for School Union #44.  The Oak Hill Community School District is 

comprised of the towns of Litchfield, Sabattus, and Wales.  Each town, though acting jointly, 

is essentially self-governing and has its own school committee and sets its own policies and 

budgets.  This organizational structure will be changing as the three towns reorganize as 

Regional School Unit (RSU) #4.  The high school, designated as the Oak Hill Community 

School District, or CSD #15, is centrally located and is situated on 56 acres of hilltop, 

overlooking Route 126.  Lewiston, Gardiner, Augusta, and Brunswick are all within easy 

commuting distance from the school; the district is equidistant from Brunswick and Augusta, 

the state’s capitol. 

 

 Litchfield and Wales are pastoral, while Sabattus identifies demographically with the 

urban cities of Lewiston and Auburn and is classified as a suburb of Lewiston.  The school 

was constructed in 1976, with a major reconstruction in 1993 and an add-on in 2003.  This 

add-on opened in 2004 and consisted of four classrooms, an office, and a conference room.  

Oak Hill also serves as the adult education hub for the district.  The school feeds from three 

schools with a combined student population of 711:  Carrie Ricker Middle School, Sabattus 

Central School, and Wales Central School.  Student transportation to the high school is 

currently provided by the sending towns, although Oak Hill does provide transportation to 

the Lewiston Regional Technical Center for its students.  No public transportation system 

exists in any of the three communities serviced. 

  

 Wales has a population density of 90 people per square mile for 16.1 square miles and a 

total population of 1,457.  The population is 97% Caucasian.  The median household income 

of Wales is $57,615, which is $12,000 higher than the state average.  The median house 

value is $167,281, almost $10,000 lower than the state’s median.  The cost of living index is 

89.5, 10.5 points lower than the state.  The unemployment rate is 3%, 1.2% lower than the 

state average.  Eight percent of the residents are below the poverty level, which is 3% lower 

than the state average.  Wales is a pastoral community with privately owned and service 

oriented businesses that render services like snow plowing, construction, wood milling and 

splitting, heating oil delivery and servicing, and used auto sales.  No major businesses exist 

in this community. 
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 Litchfield has a population density of 92 people per square mile for 37.4 square miles 

and a total population of 3,430.  The town’s population is 97.9% Caucasian.  The median 

household income of Litchfield is $49,670, $4,000 higher than the state average.  The median 

house value is $154,282, $20,000 less than the state median.  The cost of living index is 

91.3%, 9 points lower than the state average.  Unemployment holds almost even with the 

state’s rate at 4%; 8.1% of the population live below the poverty level, 2 full points below the 

state level.  Like Wales, Litchfield is a pastoral community of privately owned businesses 

that render services like snow plowing, construction, wood milling and splitting, convenience 

store shopping, heating oil delivery and servicing, and used auto sales.  No major businesses 

exist in this community.  Litchfield is part of Kennebec County, while Wales and Sabattus 

are part of Androscoggin County.   

 

 Unlike Litchfield and Wales, Sabattus is a suburb of Lewiston.  Sabattus has a 

population density of 181 people per square mile for 26.8 square miles and a total population 

of 4,628.  The population is 98% Caucasian.  The median household income is $54,313, 

$10,000 higher than the state average.  The cost of living index is 88.6, almost 12 points 

lower than the state’s index.  The median house value is $135,138, $40,000 less than the state 

median.  The unemployment rate in Sabattus is 3.8%, 1.5% lower than the state’s rate.  The 

percentage of the town’s residents below the poverty line is 2.8%, 8% lower than the state.  A 

few small businesses such as snow plowing establishments, barn building companies, 

vegetable farms, and convenience stores exist in the area.  In addition, Sabattus has attracted 

franchises such as Cumberland Farms and Dunkin’ Donuts. 

 

 The district is allocated 69% of the local property tax and spends $8,923.34 per pupil, 

$593.75 less than the state contributes.  The total student population of the district is 1,522. 

Seventeen high school age students from the district attend nonpublic schools. 

 

 

The School and the Students 

 

 Oak Hill High School is a public secondary school serving students in grades 9-12 with 

a student population of 520 divided between 266 males and 254 females.  Like the 

communities it serves, the school has very little racial diversity, as over 98% are Caucasian 

and 100% use English as their primary language.  There have not been any significant 
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changes in the ethnic/racial/cultural composition of the student body.  Student enrollment has 

decreased by approximately 20 students since the 2007-2008 school year.   

 

 There are 84 personnel that comprise the Oak Hill staff, including 43 teachers.  The 

teacher attendance rate is 96.8%.  The teacher/student ratio is 1/10.2. The overall average 

student load for individual teachers is 66 and the average class size is 15. 

   

 The school uses an alternating 80 minute block schedule.  There are small learning 

communities such as the grouping of transitional ninth graders; the Androscoggin Valley 

Educational Cooperative (AVEC) for students identified as gifted; and Jobs for Maine 

Graduates (JMG) for students identified as being interested in immediate employment.  The 

school has planning times scheduled for its teachers; the alternating 80 minute block 

schedule does give teachers opportunities to plan together. The Freshman Transition Team 

has 80 minutes of common planning time every other day. 

 

 The majority of students at Oak Hill come from the three feeder schools with a limited 

number of students with superintendent agreements.  Students occasionally transfer in to Oak 

Hill after moving within the district’s boundaries during the school year.  Over the past two 

years, the student attendance rate rose from 90% to 91.6% and the dropout rate decreased 

from 7.9% to 4.8%.  Academic awards include but are not limited to the Student of the 

Month and the Class Member of the Month.  The non academic awards include sports-related 

awards, the Raider Award, and awards given by clubs.  The average SAT score for the class 

of 2008 was 416 in critical reading skills, 424 in mathematics, and 415 in writing.  The state 

averages were 469 in reading, 466 in math, and 461 in writing.  The national averages were 

502 in reading, 515 in math, and 494 in writing.  The school contracts with the Northwest 

Evaluation Association (NWEA) to provide biannual testing at the ninth grade level and 

annual testing at the tenth grade level that measures student performance.           

 

 In order to graduate, students must complete a Senior Project, consisting of a 7-10 page 

research paper on a preapproved project of their choice and a 25 minute oral presentation.  

The oral presentation includes the use of Microsoft PowerPoint and a description of the 

student’s product.  The product can range from a brochure to an amateur film, providing it 

has been preapproved.  All senior projects must be approved by a designated advisor and 

every senior is assigned an advisor to assist in the project’s creation and completion.   
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 The percentage of students in ELL courses is .19%.  There are 60 students (11.8%) in 

the school’s special education program.  Almost 15% of the male graduates and 18.1% of the 

female graduates from 2008 are enrolled in four-year colleges.  In addition, 10.9% of the 

males and 17% of the females are enrolled in two-year colleges.  Immediate employment was 

sought by 20.9% of the males and 9.1% of the females.  2.7% of the school’s male graduates 

and 1.8% of the females joined the military.  The numbers above vary from previous years, 

displaying a reduction in enrollees for four-year colleges.  However, the two-year college 

enrollment count was higher in 2008, as was immediate employment.  On the other hand, 

2008’s male military enlistments were only half of what they were in 2007, while females 

doubled their previous year’s enlistment count.  The closest post-secondary institutions to 

Oak Hill High School are Bates College, the University of Southern Maine’s (USM) 

Lewiston-Auburn College, Andover College, and Central Maine Community College; 

students may attend early college at any of these institutions during their tenure at Oak Hill.  

Three students currently attend this college via the College for ME-Androscoggin program.  

Lewiston Regional Technical Center is the local technical/vocation venue for Oak Hill’s 

students.   

 Work Opportunities Unlimited works with students with special needs to help them 

“secure jobs with a future” by creating transition programs that link students to work and 

careers.  One of the elements of the transition program at Oak Hill is the “job club”.  In 

addition, the Andrews Council on Transition (ACOT) provides technical assistance in regard 

to transition to the high school.  The Lewiston Regional Technical Center (LRTC) 

coordinates opportunities for its students (including students from Oak Hill) with local 

businesses and industries, such as Hudson Bus Lines in Lewiston, Maine. 

 Students are expected to perform ten hours of community service, to be approved by 

home room teachers, guidance, and the administration.  Community service hours can consist 

of work for a nonprofit organization or an elderly or disabled community member that is not 

a relative, providing no money is exchanged for the services rendered.  Oak Hill does not 

level; thus, no information regarding number or percentage of students in levels is available.  

Classrooms at Oak Hill are heterogeneously grouped. 

School Improvement Planning 

 Oak Hill High School’s plan for school improvement includes the steps necessary to 

realize the vision for the school’s future dynamic.  The five initiatives that outline the process 

to achieve the school’s overall goal of improved student learning have been ongoing since 

2005:  Advanced Placement, Literacy SPIRAL, Design for Understanding, standardized 

assessments, and advisor/advisee training. 
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 A grant from the National Governors’ Association (NGA) allowed Oak Hill to initially 

implement four Advanced Placement courses in Economics, English, Statistics, and World 

History. Currently there are nine AP courses offered to students.  Student success in AP 

courses requires early preparation.  Therefore, subsequent resources from the College Board 

have encouraged growth in the implementation of vertical teaming and pre-AP strategies 

within disciplines.  (Future efforts are expanding vertical teaming strategies to the sending 

schools.)   

 The Literacy SPIRAL initiative is truly two “spirals” that began with fact finding and is 

continuing with implementation.  Center for Resource Management/Public Consulting Group 

(CRM/PCG) began its work with Oak Hill by conducting a literacy audit as the first step in 

developing a professional development plan in response to the high school’s identification as 

a Continuous Improvement Priority School (CIPS).  This audit provided baseline data on 

student performance and teacher perceptions.  The implementation spiral followed the audit 

in the form of professional development in the use of literacy strategies across the 

curriculum.  Typically, CRM/PCG organized day-long trainings led by a consultant with 

follow-up sessions by academic departments.  (The last training occurred in March 2009.)  

The Literacy Team, which had been formed following the experiences of a group of Oak Hill 

teachers at a Promising Futures-sponsored literacy series, facilitates literacy training 

throughout the school year.  Critical Friends Groups meet once a month to support literacy 

training as teachers from multiple academic areas use a protocol to fine-tune their skills in 

using literacy tools.   

 The Design for Understanding strand of the school’s improvement plan set in motion 

the school’s improvement plan with its focus on common assessments.  Working with 

consultant Connie Manter has allowed teachers to develop Design for Understanding 

curriculum units that have become the standard for curriculum in the school.  Essentially, 

DFU units probe the connections between the school’s academic areas within the overall 

curriculum.  This work dovetails with the literacy initiative as teachers embed strategies to 

improve student literacy in the foundations of DFU units.   

 Oak Hill High School has identified the following as the most critical challenges facing 

the school:  

 Decrease the dropout rate (measured annually) 

 Implement a successful advisor-advisee program 

 Improve the transition to and from high school for all students 

 Increase parent involvement 

 Increase student motivation 

 Maintain current programs and initiatives in an era of decreasing elementary school 

populations and repeated reductions in state aid to education as the school union 

moves to a Regional School Unit (RSU) 

 Raise the graduation rate (measured over a four year period)  
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Oak Hill High School Mission 

  

Oak Hill High School has a supportive, collaborative learning environment that 
respects and fosters diversity.  Through effective leadership and use of research-
based instruction, there are opportunities for all students to acquire and 
demonstrate the skills, aptitudes and knowledge needed for success in an ever-
changing world.  

  

Expectations for Student Learning – An Oak Hill Student will be: 

  

I.  A Clear and Effective Communicator  

A. Uses the spoken and written English language effectively 

B.  Is able to present ideas and thoughts in a variety of methods so the  

     audience understands 

  

II.  A Self-Directed Life-Long Learner  

A.  Develops and uses research skills 

B.  Is a reflective learner  

C.  Demonstrates initiative and motivation for setting and attaining goals 

              

III.  A Collaborative and Quality Worker  

A.  Contributes in group setting to accomplish goals 

B.  Produces work individually and in groups that meets a high standard of   

      quality 

C.  Understands individual roles within a group 
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D.  Perseveres in challenging situations  

 

IV.  A Creative and Practical Problem Solver  

A. Uses appropriate decision-making strategies to solve problems and  

     successfully achieve goals and objectives 

B.  Has the ability to use appropriate technology for a variety of purposes 

  

V.  An Integrative and Informed Thinker  

A. Uses higher-level thinking skills (analysis, evaluation, and synthesis) 

B. Integrates and synthesizes information from multiple sources and  

    disciplines 

VI.  A Citizen Who Is Involved, Civic-Minded, and Personally and Socially  

      Responsible  

A.  Understands the positive or negative impact of speech and personal   

      behaviors on oneself, others and the environment 

B.  Is a positive contributing member of a large community with rules and   

     expectations 

C. Understands rights and responsibilities as a member of society.  

D. Understands that there are legal and acceptable avenues to promote   

    change 
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TEACHING AND LEARNING STANDARD 

 

 

Mission and Expectations for Student Learning 

 

The school’s mission statement describes the essence of what the school as a community of 

learners is seeking to achieve.  The expectations for student learning are based on and drawn 

from the school’s mission statement.  These expectations are the fundamental goals by which the 

school continually assesses the effectiveness of the teaching and learning process.  Every 

component of the school community must focus on enabling all students to achieve the school’s 

expectations for student learning. 

 

1. The mission statement and expectations for student learning shall be developed by the 

school community and approved and supported by the professional staff, the school 

board, and any other school-wide governing organization. 

 

2. The school’s mission statement shall represent the school community’s fundamental 

values and beliefs about student learning. 

 

3. The school shall define school-wide academic, civic, and social learning expectations 

that: 

 are measurable. 

 reflect the school’s mission. 

 

4. For each academic expectation in the mission, the school shall have a targeted level of 

successful achievement identified in a rubric. 
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5. The school shall have indicators by which it assesses the school’s progress in achieving 

school-wide civic and social expectations. 

 

6. The mission statement and the school’s expectations for student learning shall guide the 

procedures, policies, and decisions of the school and shall be evident in the culture of the 

school. 

 

7. The school shall review regularly the mission statement and expectations for student 

learning using a variety of data to ensure that they reflect student needs, community 

expectations, the district mission, and state and national standards. 

 

 

 

 

Mission and Expectations for Student Learning 

Conclusions  

The Oak Hill professional staff and Board of directors has developed, approved, and supported the Oak 

Hill High School (OHHS) Mission Statement and Expectations for Student Learning document.  Using 

their last mission statement from 2002 as a point of departure, a committee from OHHS solicited input 

from the faculty, students, and parents through surveys and e-mails.  Using this input, they drafted a new 

narrative, which they revised with further feedback from professional staff members.  When creating the 

expectations for student learning, the committee also referred to the Guiding Principles from the Maine 

Learning Results.  After many staff meeting discussions and revisions, the final version was approved by 

the faculty, and the entire mission and expectations for student learning was approved by the Board of 

directors on June 11, 2008.  Sixty percent of the students had parents return the Endicott Survey, but only 

51% of those parents indicated that they are familiar with the school's mission and expectations for 
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student learning.  While those involved with the revision process generally feel ownership of the mission, 

the degree of familiarity with and attachment to the mission is directly related to how involved 

participants are in the life of the school on a daily basis.  The schools should increase the familiarity with 

the mission and expectations through continuous reference in the classroom, school announcements, 

correspondence, etc.  (parents, students, clerical staff, district administration, self-study report, Endicott 

Survey) 

 The OHHS Mission Statement represents the fundamental values and beliefs of two distinct 

entities.  To the extent the mission statement is grounded in the guiding principles and employs the 

language of the Maine State Learning Results, it represents the state's fundamental values and beliefs 

about student learning as expressed in legislation.  The mission statement also embodies the beliefs about 

student learning of the vast majority of the staff members and a substantial majority of the school's Board 

of directors.  Exceptionally, only 44% of the parents surveyed, despite the 60% return rate, concurred in 

this with the staff and board.  While this may be an artifact of data collection, the school's mission 

statement, as a result, does not necessarily reflect the fundamental values and beliefs about student 

learning from one important part of the school community – the parents.  In a mission-driven school, as 

OHHS shows itself to be, this is a potential source of difficulty and could cause some parents, and their 

children, not to support the school.  Great care must be taken to include a strong contingent of broadly 

representative parents in any mission review and/or revision. (Maine State Learning Results [2007], 

mission standard committee, self-study, Endicott Survey.)  

 OHHS has extensively defined academic learning expectations that closely reflect the school's 

mission and has created mission rubrics to measure the extent to which those expectations are met.  These 

rubrics provide teachers with tools to assess student work in different classroom settings, across 

disciplines, and through a variety of activities and products.  Civic and social learning expectations have 

also been defined, and these definitions align well with the school's mission.  The school measures 

student achievement of these expectations through the Senior Project and community service graduation 
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requirements.  For all expectations for student learning, students must score a 'meets' or 'exceeds' in order 

to show proficiency.   With these measurable expectations in place, OHHS can continually assess the 

effectiveness of the teaching and learning process.  (student/parent handbook, graduation requirements, 

mission rubrics, self-study) 

 Unbidden by NEASC, OHHS had already identified some targeted levels of successful academic 

achievement and expressed them in a series of common rubrics, to which they now have added newer 

mission rubrics for many of the academic expectations.  Complete rubrics are in place for being a clear 

and effective communicator, a creative and practical problem -solver, and an integrated and informed 

thinker.  Only two of the criteria for being a collaborative and high quality worker and a self-directed life-

long learner, however, have been expressed in rubric form.  Descriptors used in these rubrics are couched 

in terms used more often by teachers than by students.  Most students are aware of the general quality of 

work needed to meet or exceed expectations, especially when exemplars of work that previously met or 

exceeded expectations are provided.  There is a degree of duplication between Oak Hill's own pre-

existing common rubrics and some portions of the new mission rubrics; this can complicate students' 

ability to meet the expectations for student learning.  (student interviews, teacher interviews, self-study 

report, student work samples) 

 OHHS has indicators by which it assesses the school’s progress in achieving school-wide civic 

and social expectations but does not document whether students meet this expectation until their senior 

year.  All students are required to complete ten hours of community service in order to graduate, and the 

expectations are delineated in the student/parent handbook.  OHHS has also amended its graduation 

requirements so all students must complete a portfolio as part of their Senior Project.  The students use 

this portfolio to provide evidence of meeting all of the expectations for student learning  including the 

civic and social expectations.  One purpose of the new advisory program was to provide a support 

structure for the students to complete this portfolio, for which they receive a portfolio product descriptor 

in the fall of their senior year.  Students can show they are a “citizen who is involved, civic-minded, and 
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personally and socially responsible” through their involvement in the community or school activities and 

the reflection of these in the portfolio.  Through their community service and portfolio reflections, 

students at OHHS are able to demonstrate their achievement of the school-wide civic and social 

expectations.  Waiting until the senior year to assess meeting this expectation, however, delays the 

benefits of reflecting on the experience until a student's last year in high school.  (student interviews, 

department heads, self-study report, self-study materials) 

 OHHS endeavors to make the mission statement and school’s expectations for student learning 

the guide for procedures, policies, and decisions of the school and to show clearly in the culture of the 

school.  With the school’s Continuous Improvement Priority Schools (CIPS) status, however, OHHS 

shares some decision-making with state officials.  The management team has balanced these competing 

forces, aligning the CIPS initiatives with the school's mission as much as possible.  The expectations for 

student learning are used to drive their discussions and decisions on curriculum, including the reduction 

in the number of course levels.  The faculty has applied its teacher training in literacy, instructional 

techniques, Design for Understanding (DFU), and Habits of Mind to improve instruction and to help 

students be clear and effective communicators as well as meet the other academic expectations.  While 

only 25% of the board of directors says they refer to the mission statement when making important 

decisions, 55% of the staff says they consider the mission statement when making important professional 

decisions.  The number of initiatives over the past several years, however, including AP for All, the EPIC 

syllabus project, the Maine Learning Technology Initiative (MLTI) 1-to-1 computers for students, the 

switch to the Infinite Campus data management system, the initiation of the advisory program, expanding 

literacy throughout the curriculum, and using Northwest Evaluation Association (NWEA) data, in 

addition to completing the CIPS mandates and NEASC accreditation process, have strained the ability of 

the staff to effectively manage the ever-increasing demands.  While the exhaustive incorporation of the 

expectations for student learning in the common rubrics and senior project portfolio helps ensure that the 

mission is evident in the culture of the school, competing forces make it difficult to focus the procedures, 
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policies, and decisions of the school solely on the mission and expectations for student learning.  

Reconciling the many parallel but competing initiatives that are currently in place could increase the 

faculty's effectiveness in helping students achieve the expectations for student learning.  (teacher 

interviews, department heads, building administrators, self-study, Endicott Survey) 

 OHHS has plans to regularly review the mission statement and expectations for student learning 

document using a variety of data to ensure that it reflects student needs, community expectations, the 

district mission, and state and national standards.  The current mission statement is scheduled to be 

reviewed in May, 2010.  As a result of the integration of the school's mission statement and Maine's 

Guiding Principles, any future revisions to the state documents will force a subsequent revision to Oak 

Hill's mission statement.  Additionally, since the expectations from the mission statement have been 

integrated into both the school-wide common rubrics and the Educational Policy Improvement Center 

(EPIC) course syllabi, teachers will inherently review the mission's expectations for student learning 

every time they assign and grade student work.  As part of the creation of the new Regional School Unit 

(RSU), the community held a Future Search Forum and developed an RSU Mission Statement:  Inspiring 

Students for Future Success.  OHHS's review will need to determine the concurrence between these two 

mission statements and engage the board of directors in this process.  The school committee voted to 

adopt the new mission statement in June of 2008, but, due to turnover in the fall, only 62.5% agreed that 

they had been involved in a review of the mission statement in the past five years.  While the 

superintendent feels the RSU's mission meshes well with the high school document, the board of directors 

will need to keep both in mind when finalizing its role.  The school's data committee has been inactive as 

a result of time constraints, but it plans to review NWEA, PSAT, and SAT data when ensuring that the 

expectations for student learning are meeting student needs.  While the school has plans for reviewing its 

mission statement and expectations for student learning, the OHHS Mission Statement will not remain a 

current and vital document without a definitive, inclusive, and data-driven review process.  (department 

heads, district administrators, building administrators, Endicott Survey, self-study report) 
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Commendations 

1.  The mission statement's reconciliation of state requirements and local beliefs, particularly 

the expectations for student learning 

2.  The community service requirement for graduation, a major commitment by the school 

and community to the education of civic-minded students 

3.  The staff's extensive efforts to identify, describe, and make measurable via rubrics, the 

desired school-wide levels of student achievement 

4.  The measurement of the mission's civic and social expectations through the Senior Project 

5.  The tenacity of the staff to continue to implement initiatives despite their vast number 

Recommendations 

1.  Increase the involvement of all stakeholders in the understanding and review of the mission and 

expectations for student learning 

2.  Develop a plan to involve a broader and more representative parent voice in the review and revision 

of the mission 

3.  Combine or reduce the common and mission rubrics that duplicate the same expectations 

4.  Clarify the role of the many initiatives in place toward advancing the school’s mission and 

expectations 
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5.  Create opportunities for students to assess progress towards meeting the civic and social 

expectations prior to their senior year 

6.  Implement an inclusive and data-driven review process with a timeline for review of  the mission 

and expectations for student learning 
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TEACHING AND LEARNING STANDARD 

 

 

Curriculum 

 

The curriculum, which includes coursework, co-curricular activities, and other school-approved 

educational experiences, is the school's formal plan to fulfill its mission statement and 

expectations for student learning.  The curriculum links the school’s beliefs, its expectations for 

student learning, and its instructional practices.  The strength of that link is dependent upon the 

professional staff’s commitment to and involvement in a comprehensive, ongoing review of the 

curriculum. 

 

1. Each curriculum area shall identify those school-wide academic expectations for which it 

is responsible.   

 

2. The curriculum shall be aligned with the school-wide academic expectations and shall 

ensure that all students have sufficient opportunity to practice and achieve each of those 

expectations.  

 

3. The written curriculum shall: 

- prescribe content; 

- integrate relevant school-wide learning expectations; 

- identify course-specific learning goals; 

- suggest instructional strategies; 

- suggest assessment techniques including the use of school-wide rubrics. 
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4. The curriculum shall engage all students in inquiry, problem-solving, and higher order 

thinking as well as provide opportunities for the authentic application of knowledge and 

skills. 

 

5. The curriculum shall: 

- be appropriately integrated. 

- emphasize depth of understanding over breadth of coverage. 

 

6. The school shall provide opportunities for all students to extend learning beyond the 

normal course offerings and the school campus.   

 

7. There shall be effective curricular coordination and articulation between and among all 

academic areas within the school as well as with sending schools in the district.    

 

8. Instructional materials, technology, equipment, supplies, facilities, staffing levels, and the 

resources of the library/media center shall be sufficient to allow for the implementation 

of the curriculum. 

 

9. The professional staff shall be actively involved in the ongoing development, evaluation, 

and revision of the curriculum based on assessments of student performance in achieving 

the school’s academic expectations and course specific learning goals.  

 

10. The school shall commit sufficient time, financial resources, and personnel to the 

development, evaluation, and revision of curriculum.   

 

11. Professional development activities shall support the development and implementation of 

the curriculum.  
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Curriculum 

Conclusions  

  All curriculum areas assume responsibility for school-wide academic expectations. OHHS has 

identified six expectations in its mission statement. These include a clear and effective communicator, a 

self-directed life-long learner, a collaborative and quality worker, a creative and practical problem-solver, 

an integrative and informed thinker, and a citizen who is involved. Each department has matched 

academic expectations with individual courses and taken responsibility for applying the corresponding 

school-wide rubric.  For instance, English II has identified "a clear and effective communicator" as an 

academic expectation as its focus and uses the corresponding rubric. In many cases, teachers match the 

school-wide rubric to the project or work assigned. Other teachers include assorted rubrics whether 

teacher-generated or the Maine Learning Results. Many curriculum-related materials contain one or more 

rubrics. OHHS students and teachers benefit from the consistent use of rubrics and the application of 

these rubrics continues to support the focus and mission of the school. (school-wide academic 

expectations, rubric spreadsheet, teachers, student work, self-study survey) 

 

     OHHS ensures that students have sufficient opportunity to meet each of the expectations for student 

learning. From the school-wide academic expectations rubric spreadsheet, each content area identifies 

those standards and indicators which can be met in each course as well as the number of opportunities 

which exist to do so by unit. All sophomore students participate in the English/biology project, and all 

seniors are required to create a Senior Project. Review of the use of the academic expectations throughout 

the curriculum shows that some are covered as many as five times more than others.  Consequently, 

depending on a student's academic program, he/she may be exposed to a differing  number of 

opportunities to meet OHHS’ academic expectations. While content areas keep track of the standards they 

meet, individual teachers are keeping track of similar information for each student who takes their class. 
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In order to ensure that all students have sufficient opportunities for each of these expectations, the school 

needs to develop a system to measure progress toward the expectations. Thus, data can be produced to 

inform curriculum and instruction improvement and to clearly document student achievement. (school-

wide academic expectations rubric spreadsheet, sample curriculum unit, curriculum committee, teacher 

interviews) 

      Through the implementation of the EPIC initiative, each discipline has created course-specific syllabi 

which describe content that supports the academic expectations of OHHS. Course offerings integrate 

relevant school-wide learning expectations into all units studied.  Through the inclusion of essential 

questions, essential understandings, and/or prescribed course outcomes, OHHS curricula identify course 

specific learning goals for each.  Each unit of study suggests instructional strategies relevant to the lesson 

and lists literacy strategies such as Roles, Audience, Format, Topic (RAFT), Habits of Mind, dual entry 

journals, quick writes, peer reviews, concept maps, and Venn diagrams which can be incorporated into 

lessons.  Each syllabus also includes various assessment techniques utilizing school-wide rubrics where 

appropriate. A spreadsheet records the school-wide academic expectations for which each discipline is 

responsible. Not every individual curriculum guide includes that information, however. The EPIC 

initiative has given each content area the tools to create consistent scope and sequencing for its respective 

subject curriculum. With maintenance of this spreadsheet and use of available tools, the OHHS 

curriculum will continue to improve and evolve in a manner that will benefit the students. (curriculum 

committee, teacher interviews, self-study, principal) 

 

      Oak Hill High School endeavors to offer its students multiple opportunities to demonstrate higher 

order thinking skills in authentic applications.  Through the freshman research paper in English class, the 

science energy debate for freshmen, the sophomore English/biology project, the junior social studies 

research paper, and the Senior Project, the curriculum  provides every student with opportunities to 

engage in inquiry, problem-solving, and higher order thinking skills.  There is also evidence of rigor in 
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individual classes such as World History which uses the RAFT literacy strategy to create a pamphlet on 

the French Revolution. Latin I class studies the passive voice, and World Geography conducts 

investigative research and requires students to analyze and evaluate situations in the world today.  The 

debate in Freshman Science and the Senior Project are examples of authentic application of the students' 

knowledge and skills.  However, some courses fail to sufficiently to emphasize higher order thinking 

skills. Despite emphasis of higher order thinking skills in many courses, there are inconsistent 

opportunities to engage throughout the curriculum. With expanded use of literacy strategies throughout 

the curriculum, Oak Hill High School will continue to increase its higher order thinking skills across all 

disciplines.  (classroom observation, student work, teacher interview) 

 

     According to the Endicott Survey, 82% of the faculty at OHHS states that the curriculum within their 

department emphasizes depth of understanding over breath of coverage. This is most evident in the 

school’s interdisciplinary projects. The English/biology project for all sophomores appropriately 

integrates curriculum through its interdisciplinary approach in teaching the research paper.  Biology 

students choose a topic; the English teacher assists students to create a thesis statement; the biology 

teacher assesses the scientific data, and the English teacher assesses the English content. The Senior 

Project requires all seniors to use a cross-curricular approach to complete the components of the project.  

There is a limited number of additional opportunities to participate in other interdisciplinary work such as 

the cooperation between Health II and science and between  Algebra II and social studies.  As these 

examples of interdisciplinary projects demonstrate depth of understanding over breadth of coverage, there 

is an emphasis on depth over breadth evidence in numerous content areas.  Many subject area syllabi 

require the use of critical thinking skills and higher order thinking in individual classwork and 

assignments.  As teachers develop additional interdisciplinary units, they will continue to foster depth 

over breadth, enabling students to more successfully meet the expectations of student learning.  These 

curricula show an unusual number of formal integrations enriching the students’ learning as well as a 
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faculty awareness of the importance on the emphasis on depth of understanding. (self-study materials, 

EPIC curriculum guides, interdisciplinary units. 

 

     Oak Hill High School provides opportunities for all students to extend their learning beyond the 

normal course offerings. Students may travel to Bates College (Early College for seniors), the University 

of Maine in Augusta, the University of Southern Maine in Lewiston/Auburn, and the Lewiston Regional 

Technology Center to extend their learning. Students are offered the opportunity to participate in the 

Androscoggin Valley Educational Collaborative program. OHHS also offers alternative and adult 

education and summer, remedial, support, and ancillary programs designed to address a range of student 

needs in order to ensure success for all students.  In addition to academic opportunities, OHHS offers a 

number of fall/winter/spring sports as well as a variety of extra-curricular activities throughout the year.  

Many students complete the required ten hours of community service while working off-campus with Big 

Brothers/Big Sisters.  With the many opportunities afforded to them, OHHS students can extend their 

learning beyond the normal course offerings and the school campus.  (students, department heads, 

parents, Board of Directors) 

 

     At OHHS, there is effective curricular coordination and articulation between and among some 

academic areas within the school. Both the English/biology research paper and the Senior Project 

demonstrate aligned curriculum between subject areas. Through the work completed with the EPIC 

initiative, all curricula reference both the school-wide learning expectations and the Maine Learning 

Results. EPIC has likewise afforded content areas the tools to ensure that the curricula are aligned with 

the academic expectations. Department heads meet two to three times a week with administrators to plan 

and coordinate the ongoing business of the school and bring feedback from staff to their agendas. 

Departments meet on a monthly basis to discuss curriculum and assessment. The literacy initiative has 

been instrumental in providing commonality among almost all content areas.  Through the extensive work 
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with the EPIC and literacy initiatives, OHHS has created effective school-wide curricular coordination 

and articulation. Although the curriculum is aligned 9-12, there is no current vertical articulation with 

grades K-8. With creation of the RSU #4, however, the academic community has the valuable opportunity 

to develop a seamless K-12 curriculum which will ensure that all students receive appropriate learning 

opportunities. (self-study, department heads, teacher interviews, curriculum guides, EPIC folder) 

 

 

       OHHS has a sufficient number of books, periodicals, equipment, staff, and media/library resources to 

allow the implementation of the curriculum.  As indicated in the Endicott Survey, 88% of the students, 

85% of the staff, and 87% of the parents agree that the school provides the materials, supplies, and 

equipment needed for each class.  In addition, the media center, which also serves as a community 

library, offers a variety of resources such as electronic databases, inter-library loans, Maine State Library 

Books by Mail, Googledocs, a professional collection for teachers, and technical support.  Print 

collections are current with the exception of science. OHHS has invested in the Maine Learning 

Technology Initiative providing each student with his/her own laptop.  However, the lack of training 

provided to both teachers and students limits the effectiveness of this tool as it is applied to curriculum. 

Staffing levels at OHHS are sufficient to allow for the implementation of the curriculum. The school-

wide student to teacher ratio is 12:1, as no class is smaller than 4 or higher than 25 students. OHHS 

includes a media center, auditorium, gymnasium, consumer science room, individual art and music 

rooms, as well as classrooms.  Although there was major reconstruction in 1993 and an addition in 2003, 

there remains a lack of space to accommodate the needs of students.    Both the nurse's and the social 

worker's offices are too small to insure students' confidentiality. Students seeking support throughout the 

day have difficulty finding some teachers as teachers share classroom space.  Because of this, students 

and teachers have difficulty finding suitable areas to meet and discuss students' needs. Overall, OHHS 

has sufficient materials, technology, equipment, staffing levels, supplies, and library/media center 
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resources to allow for the general implementation of the curriculum. However, the library's outdated 

science collection, the need for training for optimal use of technology, and the limited space in the 

building negatively impact the implementation of the curriculum for many students. ( teacher interviews, 

students, building tour) 

 

 

According to the Endicott Survey, 86% of the staff is involved in the ongoing development, evaluation, 

and revision of curriculum. Much of this work is done at monthly department meetings. Teachers discuss 

results of NWEA testing and analyze teacher-generated assessments and standardized tests such as 

PSATs, and SATs to review curriculum effectiveness. The status of OHHS as a  Continuous 

Improvement Priority School (CIPS) school has increased its efforts to raise SAT scores in reading and 

math. The EPIC initiative has allowed teachers to include the MLRs, the Expectations for Student 

Learning (ESL), Habits of Mind, school-wide rubrics, and course-specific learning goals in all curriculum 

guides. The curriculum task force reviews and forwards new course proposals to the management team 

comprised of department chairs and administration. Once approved by the Board of Directors, new 

courses are added to the program of studies. With the ongoing assessment of student performance, OHHS 

has the opportunity to develop, evaluate, and revise its curriculum as needed. (self-study, teacher 

interview, department head meeting) 

 

     Because of its CIPS status, OHHS has received a significant amount of financial support to invest in 

the development, evaluation, and revision of its curriculum. Over the past three years, school personnel 

have been involved in the following programs:  literacy strategies for reading and writing, Habits of 

Mind, the EPIC syllabus maker, Northwest Evaluation Association (NWEA),  Data Team, Design for 

Understanding (DFU), SAT/PSAT concept development training, SAT 100 words project, PSAT 

Summary of Answers and Skills (SOAS) review, professional development  for special education,  math 
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and science, Fluency Factory, Maloney Reading, Advanced Placement course training,  dropout 

prevention, professional learning groups, 9-12 advisory curriculum development, Southern Maine 

Partnership transition for incoming grade 9 students, Infinite Campus, IWalkthroughs, MLTI, NEASC 

preparation, developing and aligning school-wide rubrics to measure academic expectations, and 

developing common rubrics for cross curriculum assessments to name a few.  In addition to school 

personnel, outside consultants have been hired to train teachers in Maloney literacy strategies and Fluency 

Factory.  Few teachers have common planning time to develop, evaluate, and revise curriculum during the 

school day, however, and Endicott Survey results state that only 32% of teachers indicate that the school 

has provided them sufficient time to develop, evaluate, and revise curriculum. Since the majority of 

dedicated time for curriculum development has been during department meetings and after school, 

teachers have not had adequate time to continue their routine department work and attend to the needs of 

their students and course work.  (self-study, teachers, Endicott Survey) 

  All staff members have been involved in professional development which supports the 

development and implementation of curriculum. Due to its CIPS status, OHHS has undergone the 

extensive number of initiatives listed above in the past three years.  Based on reading scores, the focus of 

professional development has centered on the use of literacy strategies across the curriculum.  Eighty-

three percent of staff members completing the Endicott Survey states they take advantage of professional 

development opportunities related to curriculum.  The staff has received professional development in all 

school initiatives with emphasis on Promising Futures, the Design for Understanding model of curriculum 

construction, and issues of the school’s meeting or not meeting Adequate Yearly Progress.  From the fall 

of 2006 to the spring of 2008, OHHS faculty members have taken 25 undergraduate or graduate level 

courses and have participated in 206 professional workshop days.  Clearly, professional development 

activities provided to OHHS staff members support the development and implementation of the 

curriculum which benefits students. (self-study, Endicott Survey, teacher interviews) 
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Commendations  

1. The material and equipment available for classroom instruction to facilitate delivery of 

the curriculum 

2. The library/media curriculum supports sufficient for student research and work 

3. The literacy strategies introduced across the curriculum  

4. The use of EPIC to create uniform curriculum documents        

5. The use of data to inform curriculum design 

6. The availability of tech support to maintain equipment 

7. The open availability of Advanced Placement courses to ensure access to all students 

8. The use of Senior Project as a culminating opportunity to demonstrate mastery of the 

curriculum and provide data for curriculum revision 

9. The use of reading groups for best practices for department heads 

10. The support for professional development to facilitate effective curriculum work 

 

Recommendations 

1. Develop a cohesive framework which links targeted academic expectations, MLRs, and school-

wide rubrics for each curriculum in a user-friendly interface 

2. Update and replace obsolete parts of the collections in the library 

3. Insure that student support services have adequate space to fulfill their responsibility to 
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provide access to the curriculum for all 

4. Create a systemic record of student achievement of the school’s expectations for student 

learning to provide data to improve curriculum 

5. Extend curriculum articulation with sending schools 
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TEACHING AND LEARNING STANDARD 

 

 

Instruction 

 

The quality of instruction in a school is the single most important factor affecting the quality of 

student learning, the achievement of expectations for student learning, the delivery of 

curriculum, and the assessment of student progress.  Instructional practices must be grounded in 

the school’s mission and expectations for student learning, supported by research in best 

practice, and refined and improved based on identified student needs.  Teachers are expected to 

be reflective about their instructional strategies and to collaborate with their colleagues about 

instruction and student learning. 

 

1. Instructional strategies shall be consistent with the school’s mission statement and 

expectations for student learning. 

 

2. Instructional strategies shall: 

 

- personalize instruction; 

- make connections across disciplines; 

- engage students as active learners; 

- engage students as self-directed learners; 

- involve all students in higher order thinking to promote depth of understanding; 

- provide opportunities for students to apply knowledge or skills; 

- promote student self-assessment and self-reflection. 

 

3. Teachers shall use feedback from a variety of sources including other teachers, students, 
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supervisors, and parents as a means of improving instruction.   

 

4. Teachers shall be expert in their content area, knowledgeable about current research on 

effective instructional approaches, and reflective about their own practices.   

 

5. Discussion of instructional strategies shall be a significant part of the professional culture 

of the school.   

 

6. Technology shall be integrated into and supportive of teaching and learning.   

 

7. The school's professional development program shall be guided by identified 

instructional needs and shall provide opportunities for teachers to develop and improve 

their instructional strategies. 

 

8. Teacher supervision and evaluation processes shall be used to improve instruction for the 

purposes of enhancing student learning and meeting student needs. 

 

Instruction 

Conclusions  

 The faculty of Oak Hill High School utilizes multiple instructional strategies that are consistent 

with the stated mission and expectations for student learning.  All members of the school community 

work willingly to provide an academic environment that fosters respect and diversity through the use of 

performance and learning expectation rubrics and advanced literacy strategies to enhance the learning 

process for all students.  The use of rubrics and other assessments and varied literacy strategies allows 

teachers to tailor instruction to the learning styles of their students.  The opportunity for all students to 

acquire and demonstrate skills and knowledge is evident in most classes. Through the use of multiple 
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instructional strategies, OHHS prepares students for success in an ever-changing world. (student 

interviews, teacher interviews, student work) 

The Oak Hill High School faculty employs instructional strategies that personalize instruction, 

engage students as active and self-directed learners, and promote student self-assessment and self-

reflection.   Through the recently implemented advisory program, each student at OHHS meets regularly 

with a faculty member in a small group setting with the specific goal of making personal connections.  

Furthermore, a significant number of students reports that they feel comfortable going to their teachers for 

help.  Senior Project  provides an opportunity for students to personalize their instruction through student 

choice of a major research project required for graduation.  Through the use of school-wide rubrics, 

multiple literacy strategies, and other instructional methods such as reflective essays and peer editing, the 

faculty of OHHS promotes self-assessment and self-reflection.  The faculty's use of literacy strategies and 

its dedication to incorporate writing into the curriculum across all disciplines, as evidenced by the broad 

use of the writing rubric, are widely apparent. While teachers make efforts within individual classes to 

make connections between disciplines, such as the biology-English II research paper, connections across 

disciplines are only occasionally  made.  The inclusion of Advanced Placement courses into the program 

of studies and the use of essential questions in some department’s curricula demonstrate an attempt to 

promote greater student engagement and higher order thinking.   While some teachers and projects utilize 

activities that encourage a greater depth of understanding, higher order thinking skills, and real-life 

applications, not all students outside of honors and Advanced Placement courses are regularly engaged in 

such activities.   While there are instructional strategies that promote personalization and student self-

assessment, greater emphasis must be placed on developing interdisciplinary connections and providing 

opportunities for all students that promote higher order thinking skills.  (self-study materials, classroom 

observations, student work) 

  The Oak Hill High School faculty regularly solicits feedback from several sources as a means of 

improving instruction.  Much of this feedback takes place during informal conversations among teachers 
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in the teachers' room.  Through professional learning groups at OHHS, teachers have monthly scheduled 

time after school to share best practices and to review student work.  Students report that some teachers 

use formative assessments (e.g., quizzes, exit slips) to review material and refocus on difficult topics.  

While this practice is reported, its use is inconsistent among the faculty.  Most teachers report that 

feedback from department chairs based on classroom observations  is helpful, but a significant number of 

teachers indicates that classroom observations and feedback made by department chairs and 

administrators would be more meaningful if conducted earlier in the school year.  OHHS teachers use 

data from state assessments to drive instruction-related professional development.  Feedback from 

students is limited as a means of informing teachers about their instruction to ensure student success, and 

there is no formal method to gather feedback from parents. Thus, the school does not make full use of 

potential for helpful feedback to improve instruction. (teacher interviews, self-study report, classroom 

observations) 

Teachers at Oak Hill High School can cite numerous examples that point to their 

expertise in their content area, but, they struggle to utilize their knowledge of current research on 

effective instructional approaches or to demonstrate their abilities to be reflective practitioners. 

Faculty members have spent numerous hours in grant-funded workshops and various 

professional development opportunity programs across the country to enhance their 

understandings of their content.  On several occasions, budget restraints and freezes have meant 

that faculty members have paid for these conferences as out-of-pocket expenditures.  

Additionally, OHHS has been a pilot institute for a Maine Pathways Project on common syllabi 

with EPIC.  The faculty is scheduled to regularly participate in Professional Learning Groups 

(PLGs); however, these meetings have been largely ineffective because of their sporadic nature 

and lack of the adequate time that each process requires. The administrative goals of fostering 

professional support and encouraging the sharing of effective instructional strategies during these 
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meetings have not been met and faculty members regularly find themselves sacrificing personal 

preparation time, meeting before/after school or on breaks to discuss instructional strategies.  

Overall, faculty members are communicating their effective instructional strategies, as cited in 

their self-survey (85%), but this is done  at the sacrifice of other professional needs.   Teachers 

are concerned that, as more and more initiatives are introduced, their professional group meeting 

time will continue to be restricted and they will not have adequate time to meet and share 

effective instructional practice and reflect with like-minded practitioners. Because effective 

change requires reflection and practice, the school will do well to prioritize its initiatives and 

support deeper incorporation of essential improvements. (teacher interviews, self-study, 

administrative interview) 

Teachers are regularly involved in informal discussions involving effective instructional strategies 

and the review of student work. These take place several times each month in department meetings, team 

and taskforce meetings, and in Professional Learning Groups.  Additionally, teachers engage in informal 

conversations during preparation time, before school, and/or after school.  In recent years, Oak Hill High 

School has devoted much professional development time to instructional strategies in the areas of literacy 

training and curriculum development and to the preparation for the NEASC accreditation visit. 

Nevertheless, faculty members recognize that professional development time must be devoted to 

instructional practices and ongoing initiatives more often before OHHS takes on additional initiatives. 

Despite having PLGs scheduled to meet once per month, these groups do not meet consistently to share 

best instructional practices and to review student work. Moreover, there is no formal process in place for 

providing formal time for teachers’ collaboration. The lack of formal collaborative time and a consistent 

schedule for examining student work and sharing best teaching practices hampers the development of a 

truly professional culture at OHHS. (self-study, teacher interviews, department chairs) 
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Oak Hill High School is not appropriately integrating technology into daily classroom 

practice.  While all students are furnished with MLTI 1-to-1 laptops, professional development 

opportunities for the faculty to integrate technology, including related classroom management, is 

limited or non-existent.  Attempts are made to utilize various software programs in daily 

instruction – some with success – but many teachers are limited by the lack of implementation 

knowledge.  While there are varied forms of classroom hardware such as ELMO projectors and 

SMART Boards, their use was limited to simple student Power Point presentations or mobile 

bulletin boards. The most commonly cited use of technology by students and teachers were word 

processing and basic Internet searches for various classroom activities. The introduction of the 1-

to-1 laptops has improved Internet availability for students who previously lacked access.  This 

allows students greater freedom for research potential and enhanced understanding outside of the 

school day.   Despite pockets of success, the lack of any consistent, formal training for faculty 

and staff members on the use of classroom technology, including the MLTI 1-to-1 laptop 

initiative, is restricting advanced implementation and integration of technology into classroom 

practice. (teacher interviews, student shadowing, student work) 

The professional development program at Oak Hill High School is guided by identified 

instructional needs and provides opportunities for teachers to develop and improve their 

instructional strategies. OHHS has identified needs in the areas of curriculum and literacy 

through the analysis of NWEA and state assessment data. To meet the needs in curriculum, 

teachers have received training in Design for Understanding and have been actively developing 

common course syllabi using EPIC’s SyllabusMaker.  Through these curriculum-focused 

initiatives, teachers have created common curricula, addressed the Maine Learning Results, 

identified instructional and literacy strategies, and Oak Hill High School’s expectations for 
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student learning.  Throughout the school there are examples that demonstrate effective and 

widespread use of literacy strategies. However, many initiatives have been adopted at Oak Hill 

High School in recent years (including, but are not limited to, literacy, Design for Understanding, 

EPIC, AP Courses, 1-to-1 laptops, and the creation of an advisory program) that have led 

teachers to feeling overwhelmed.  Most teachers agree these initiatives are valuable, but they 

must be given adequate time to further understand and implement these strategies in classes 

before more initiatives are begun.  The faculty of OHHS is wholly dedicated to the improvement 

of student learning and the related professional development needed to produce positive change.  

There must be adequate time to implement, practice, and assess the effectiveness of all programs 

currently undertaken before undertaking new ones, or classroom instruction will suffer. (teacher 

interviews, self-study materials, department chair interviews) 

  The supervision and evaluation process is not a valued tool used by teachers to improve 

instruction for the purpose of enhancing student learning.  One or both administrators evaluate 

faculty members using a summative model once every three years.  Faculty members who are in 

an evaluation year must have formal goals written with reflective pieces completed before the 

end of the school year.  Teachers not on their evaluative cycle need only their goals written in 

benchmark form and lack any type of reflective piece.  All goals must adhere to the Strategic 

Measurable Attainable Realistic Timely (SMART) goal model. Faculty members new to the 

profession are assigned a veteran mentor, but meetings between them are severely limited and 

members are often dissatisfied with the process because of difficult mentor  matches.  There is a 

district-level professional evaluation plan, but it is not consistently implemented at the classroom 

level.  The faculty reports getting very little constructive feedback from administrative 

evaluations because the evaluations are poorly timed as most occur in the last month of school.   
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The faculty members feels it is difficult to implement any of the recommendations in classroom 

practice due to the poor timing of the evaluations. Administrators are limited in their aspect of 

teacher supervision due to time constraints and devotion to other initiatives; therefore, evaluation 

is not implemented effectively and does not provide sufficient opportunities for improving 

instruction for the purpose of enhancing student learning and meeting student needs. (teacher 

interviews, self-study, administrator interviews) 

 

 

Commendations 

1. The alignment of instructional strategies with the mission statement and expectations for 

student learning 

2. The instructional strategies that personalize student learning  

3. The opportunities for student self-assessment and self-reflection  

4. The school-wide focus on and effective implementation of literacy strategies across all 

curricula  

5. The expertise and qualifications of teachers in their subject areas  

6. The willingness of teachers to engage themselves in professional development in order to 

improve student learning 

7. Continued commitment to technological equipment for students and faculty members 

 

Recommendations 

1. Create a plan to increase the development of interdisciplinary connections related to 
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instructional strategies  

2. Employ instructional strategies that address higher order thinking and depth of 

understanding for all students 

3. Utilize daily feedback between student and teachers to improve instruction 

4. Increase funding to provide adequate professional development to improve instruction, 

especially as it relates to higher order thinking and effective use of technology 

5. Provide formal time for teachers to collaborate on instructional strategies and participate 

in the review of student work 

6. Provide sufficient classroom support for continued integration of and professional 

development in instructional technology at OHHS  

7. Prioritize and coordinate existing instructional initiatives as they relate to the school’s 

mission and expectations for student learning 

8. Create a more authentic and valued method for teacher evaluations to better promote 

effective instructional strategies 
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TEACHING AND LEARNING STANDARD 

 

 

Assessment of Student Learning 

 

Assessment is an integral part of the teaching and learning process.  Its purpose is to inform 

students regarding their learning progress and teachers regarding ways to adjust the curriculum 

and instruction to respond effectively to the learning needs of students.  Further, it communicates 

to the school community the progress of students in achieving the school’s expectations for 

student learning and course-specific learning goals.  Assessment results must be continually 

discussed to improve curriculum and instruction. 

 

1. The school shall have a process to assess school-wide and individual student progress in 

achieving the academic expectations in the mission based on school-wide rubrics. 

 

2. The school’s professional staff shall use data to assess the success of the school in 

achieving its civic and social expectations.   

 

3. For each learning activity, teachers shall clarify to students the relevant school-wide 

academic expectations and course-specific learning goals that will be assessed.     

 

4. Teachers shall base classroom assessment of student learning on school-wide and course-

specific rubrics. 

 

5. Teachers shall use varied assessment strategies to determine student knowledge, skills, 

and competencies and to assess student growth over time. 
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6. Teachers shall meet collaboratively to discuss and share student work and the results of 

student assessments for the purposes of revising the curriculum and improving 

instructional strategies.  

 

7. The school's professional development program shall provide opportunities for teachers 

to collaborate in developing a broad range of assessment strategies.   

 

8. The school’s professional staff shall communicate: 

 

 individual student progress in achieving school-wide academic expectations to 

students and their families; 

 the school’s progress achieving all school-wide expectations to the school 

community. 
 

 

ASSESSMENT OF STUDENT LEARNING 

Conclusions  

 The Oak Hill High School (OHHS) Mission and Expectations for Student Learning document is 

used by all to assess school-wide and individual student progress in achieving the academic expectations 

in the mission based on school-wide rubrics.  All classrooms, including the library, guidance office, 

administration office, and hallways display laminated copies of the school mission and expectations for 

student learning.   A culminating activity and graduation requirement  is the Senior Project that affords all 

students the opportunity to demonstrate competency in all academic expectations.  Prior to the Senior 

Project, students are taught to use the rubrics in most of their classes and become familiar by the use of 

common language by their teachers.  The students who use the school-wide rubrics have the necessary 

tools to demonstrate an understanding and successful completion of the identified learning expectations.   

(self study materials, classroom observations, examination of student work, teacher interviews) 
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 The OHHS Mission and Expectations for Student Learning document clearly delineates the social and 

civic expectations for students, and the school has a process to evaluate student achievement in meeting 

the social and civic expectations.   To that end, all students must complete a minimum of ten hours of 

community service as graduation requirement.    In the fall of 2009, an advisory program was 

implemented to provide support for the academic, social and developmental needs of all students, and the 

student leadership team developed goals and expectations for student behaviors.  Posters were made, 

laminated, and posted in all classrooms, hallways, and common areas.   Through the mandatory 

community service requirement and senior project, students have clear guidelines of how they are 

measured to meet the civic and social expectations.   (self study materials, student/parent handbook & 

athletic & co-curricular handbook, teacher interviews) 

 

 

 Teachers communicate effectively to students the relevant school-wide academic expectations 

and course-specific learning goals that will be assessed.   A large majority of teachers provides course 

syllabi at the beginning of the school year and specific school-wide rubrics prior to assigning major 

assessments.   The school has gone one step beyond by the purchase and implementation of  EPIC, a 

syllabus-generating software, which is aligned with the state standards and gives common format for the 

development of syllabi.   In the fall of 2009, teachers agreed to the use of school-wide rubrics exclusively 

for all major assessments, although course-specific rubrics continue to be utilized for course-specific 

needs.   In addition, many teachers supplement the school-wide rubrics with product descriptors and/or 

course-specific rubrics to further explain expectations and learning goals. Additionally, the use of 

standards-based assessments coupled with traditional grading practices proves somewhat confusing for 

students.  Reconciliation of the two systems is necessary. The school understands that for students to be 

assessed accurately, it is essential that they have a thorough understanding of expectations and that 
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understanding is achieved through the examples provided by teachers and the use of rubrics.    (classroom 

observations, teacher interviews, student interviews, student work, Endicott survey) 

  Teachers base summative assessment of student learning on school-wide rubrics and formative 

assessments on creative and varied assignment descriptors developed by the teacher.   The school-wide 

rubrics assess students in the areas of:  expectations for student learning, writing, research papers, oral 

presentations, multi-media presentations, performance, and products.   The school-wide rubrics and other 

assessment methods are extensively used and describe clear expectations for the quality of work.  Survey 

results indicate that the majority of students, parents, and teachers expects that students know in advance 

what they have to do in order to receive a particular grade.  Student work samples also reveal the use of 

course-specific rubrics for many classes.  The widespread use of rubrics and clear expectations for quality 

of work enhance the students’ ability to understand the curriculum and increase their learning. (classroom 

observations, teacher interviews, student work, Endicott survey information) 

  The teachers at OHHS employ a variety of assessments to determine student competence in a 

given subject area.  Examples of assessment tools include but are not limited to projects, presentations, 

quizzes, labs, essays, research papers, oral proficiency tests, and skills assessments.   In addition, a 

significant number of assessments evaluates literacy skills along with the content objective material.   A 

large number of courses, from required to elective classes, provides detailed assessments which evaluate 

specific literacy strategies (ex. triple entry journal, Role, Audience, Format, and Topic (RAFT), 

knowledge rating guides, exit slips, and graphic organizers, content knowledge and application of 

knowledge.   Beginning in their freshman year, student growth is assessed over time through the Senior 

Portfolio, which is a graduation requirement.   By providing a variety of assessment strategies, OHHS 

teachers create an opportunity for students to become more engaged in their learning and enable students 

with different learning styles to participate and be successful in meeting the school’s learning 

expectations.    (student work, teacher interviews, classroom observations, Endicott survey, and self-

study) 
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  Teachers meet to discuss student work and assessments on an informal basis using information 

from the  department head meetings, after school and summer committee work to collaborate and revise 

curriculum and instructional strategies.   Even though one department meeting per month is scheduled, 

teacher interviews  reveal a lack of common planning time among department members as a deterrent to 

discussing student work in a formal manner.   One exception is the Freshman Transitional Team for at-

risk ninth graders.   This team meets every other day for 80 minutes and includes four teachers, one each 

from math, social studies, English, and science.  Other teachers have very little formal time to meet and 

discuss the many initiatives currently being implemented at OHHS.   While their willingness to work is 

unquestioned and commendable,  for faculty members to promote best practices in the areas of instruction 

and assessment, dedicated blocks of time must be allotted to specific considerations of the practices or 

school improvement efforts will be compromised.   (teacher interviews, self study, Endicott survey, 

administration interviews) 

  OHHS currently has ten workshop days per school year, with eight days devoted to specific 

professional development related to its multiple school initiatives and expectations.  For the past several 

years, professional development has focused on literacy, syllabus development, Advanced Placement 

course development, and accreditation.   There is support for teachers to expand their knowledge of 

assessment strategies through workshops, conferences, seminars and continuing education courses.    In 

the fall of 2009, Professional Learning Groups (PLG) were instituted to provide an avenue to continue 

work on literacy achievement and common assessments within similar content areas.   Most staff 

members are provided opportunities to collaborate with other teachers in developing a broad range of 

student assessment strategies, but during the past year, opportunities not related to the school initiatives 

have been limited by budget issues.    Even though there are opportunities for professional development 

and informal collaboration, without a scheduled time to share the acquired knowledge, the impact of the 

new assessment strategies will be difficult to evaluate.    (Endicott survey, teacher interviews, self-study) 
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  In order to communicate with parents about how students are progressing and how they are being 

assessed, OHHS uses a variety of communication methods.   Through Infinite Campus, the online grading 

system, parents have access to students’ grades at any time.  In addition, Preliminary Scholastic Aptitude 

Tests (PSAT), Scholastic Aptitude Tests (SAT) and Northwest Evaluation Association (NWEA) scores 

are mailed home to parents.  When a student is lacking credits or graduation requirements, guidance 

counselors mail letters to parents informing them of the status of their child.   In addition, progress reports 

are available to be mailed, upon request, every two weeks.    As a result of problems with Infinite Campus 

at the beginning of the school year, all teachers’ grade books were photocopied and sent home every two 

weeks until the technical issues were resolved.   Even though parents are regularly updated on grades and 

standardized assessments, there is no formal method to inform  members of the school community and the 

public about the school’s progress in meeting school-wide expectations expressed in the mission 

statement.   (Endicott survey information, administrative interviews, self-study) 

 

Commendations 

1. The development of a variety of school-wide rubrics to address the requirements of the 

Senior Project 

2. Significant work on development and use of classroom and school-wide rubrics 

3. Significant work on and implementation of  a variety of assessments, including Senior 

Project  

4. Willingness on the part of teachers to implement school wide rubrics 

5. Extensive use of assessment results data to drive assessment practices 

6. Numerous, well-developed, common course assessments, in particular the research paper  

7. The sophomore English/biology project as an authentic interdisciplinary assessment 
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Recommendations 

1. Clarify assessment expectations by reconciling course-specific rubrics with school-wide 

rubrics   

2. Institute formal planning time for teachers to collaborate to increase use of assessment 

data to inform instruction 

3. Reconcile grading practices with school-wide rubric use  

4. Develop a process to monitor assessment data to track student achievement toward 

expectations for student learning 

 



54 

 

 

 

 

COMMISSION  ON 

PUBLIC  SECONDARY  SCHOOLS 

 

 

SUPPORT  STANDARDS 

 

 

 

 

 

 

 

             

LEADERSHIP AND ORGANIZATION 

 

SCHOOL RESOURCES FOR LEARNING 

 

COMMUNITY RESOURCES FOR LEARNING 
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SUPPORT STANDARD 

 

 

Leadership and Organization 

 

The way in which a school organizes learning for students, fosters leadership, and engages its 

members has a profound effect on teaching and learning.  The professional culture of the school 

must be characterized by thoughtful, reflective, and constructive discourse about decision-

making and practices, which supports student learning and well-being. 

 

1. The school board and superintendent shall ensure that the principal has sufficient 

autonomy and decision-making authority to lead the school in achieving the mission and 

expectations for student learning. 

 

2. The principal shall provide leadership in the school community by creating and 

maintaining a shared vision, direction, and focus for student learning.   

 

3. Teachers as well as administrators other than the principal shall provide leadership 

essential to the improvement of the school.     

 

4. The organization of the school and its educational programs shall promote the school’s 

mission and expectations for student learning.   

 

5. Student grouping patterns shall reflect the diversity of the student body, foster 

heterogeneity, reflect current research and best practices, and support the achievement of 

the school’s mission and expectations for student learning.   

 

6. The schedule shall be driven by the school's mission and expectations for student learning 
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and shall support the effective implementation of the curriculum, instruction, and 

assessment.   

 

7. Meaningful roles in the decision-making process shall be accorded to students, parents, 

and all members of the school staff to promote an atmosphere of participation, 

responsibility, and ownership.   

 

8. Each teacher shall have a student load that enables the teacher to meet the learning needs 

of individual students.   

 

9. There shall be a formal, ongoing program through which each student has an adult 

member of the school community in addition to the school guidance counselor who 

personalizes each student’s educational experience, knows the student well, and assists 

the student in achieving the school-wide expectations for student learning.   

 

10. The professional staff shall collaborate within and across departments in support of 

learning for all students.   

 

11. All school staff shall be involved in promoting the well-being and learning of students.   

 

12. Student success shall be regularly acknowledged, celebrated, and displayed.   

 

13. The climate of the school shall be safe, positive, respectful, and supportive, resulting in a 

sense of pride and ownership. 

 

14. The school board shall support the implementation of the school’s mission and 

expectations for student learning. 
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Leadership and Organization 

Conclusions  

  The board of directors and superintendent ensure that the principal has sufficient 

autonomy and decision-making authority to lead the school in achieving the mission and 

expectations for student learning.  However, there have been two recent decisions to implement 

reforms (Infinite Campus, MLTI) that were made using little input from the principal.  The RSU 

#4 Board of Directors supports the implementation of the mission and student expectations of 

Oak Hill High School through its policy manual. The principal controls the budget development 

for the school and is able to advocate for the needs of the faculty at an annual board meeting.  

Because of this, the principal is able to maneuver funds more flexibly to meet the needs of the 

school.  Finances have recently become tighter as a result of budget shortfalls at the state level. 

However, when asked if the budget supports their needs, the majority of the faculty members 

replied that it does.  As a result of this autonomy, the principal is able to act as the educational 

leader responsible for achieving the mission and expectations for student learning.  (central 

office administration, school support staff, department leaders, and self-study) 

  The principal provides leadership in the school community by working to create and 

maintain a shared vision and focus for student learning. The principal's extensive leadership of 

the staff's work in literacy to meet the requirements for the continuous improvement priority 

schools (CIPS) process supports the schools' continued focus on student learning. The creation of 

school-wide rubrics that support the school's mission and student expectations has assisted the 

faculty in implementing the shared vision.  Currently, there are many initiatives underway, 

however, that have not been clearly communicated to the faculty in a manner that allows them to 

see the initiatives' connections to the school's vision.  As a result, there is a significant percentage 
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of the faculty members experiencing frustration at the prospect of having to implement several 

seemingly unrelated school reforms simultaneously. Clarifying how these reforms connect both 

with one another and with the school's vision will allow the faculty to recognize that its work is 

directed toward one common purpose. (school leadership team, teacher interviews, department 

head interviews) 

 Teachers as well as administrators provide leadership essential to the improvement of the 

school. Teachers are actively involved in school improvement initiatives as members of 

committees such as the portfolio task force, the dropout prevention committee, and the advisory 

task force. Teachers are also given more formal leadership roles essential to the improvement of 

the school by serving as department heads and members of the management team. 

Administrators other than the principal also provide leadership. The assistant principal 

administers student discipline and coordinates the data team.  The guidance director creates 

student schedules, coordinates testing, and participates in the student teacher assistance team. 

These formal and informal leadership roles undertaken by both teachers and administrative staff 

members other than the principal, encourage participatory leadership essential to the 

improvement of the school. (self-study materials, department head interviews, teacher 

interviews) 

  The organization of Oak Hill High School simultaneously supports and hinders the 

school's mission and expectations for student learning. The structures that support the school's 

mission include 80-minute block scheduling, open enrollment in AP courses, heterogeneous 

grouping, advisory groups, freshmen essentials, common planning for the freshman transition 

team, MLTI, interdisciplinary research papers, use of common rubrics, and the use of  Education 

Policy Improvement Center (EPIC) software for the creation of syllabi using a common format.  
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What is lacking is an organized infrastructure that supports faculty members in their practice. 

Such infrastructure includes vertical teaming, regularly scheduled collaborative time, regular 

professional development in the integration of technology within classrooms, and additional 

training in the use of EPIC software, Infinite Campus and the MLTI.  Because of inconsistency 

in the structures of the organization, Oak Hill High School is unable to fully implement the 

school's mission and expectations for student learning.  Student academic growth is hindered by 

the lack of consistent cohesive structure. (self-study materials, teacher interviews, examination of 

student work) 

  Student grouping patterns reflect the diversity of the student body, foster heterogeneity, 

reflect current research and best practices, and support the achievement of the school’s mission 

and expectations for student learning.  Such practices as heterogeneous grouping for most 

courses offered, open enrollment in AP courses, and the demonstrated practice of inclusion for 

special needs students ensure that all students are provided with challenging academic 

experiences, and there is equity of access and opportunity in the school. These practices allow 

the school to stay true to its mission and stated expectations of student learning.  The 

heterogenous grouping for most classes encourages students to raise their level of involvement 

and have distinct ownership in their learning. (student shadowing, self-study materials, panel 

presentation) 

  The Oak Hill High School's Mission and Expectations for Student Learning drives a 

schedule that supports the effective implementation of curriculum, instruction, and assessment. 

The alternating block schedule allows teachers to utilize varied instructional strategies that 

support authentic learning and assessment for students. The existing schedule supports the 

implementation of the school's mission statement and expectations for student learning. 
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However, student's schedules, depending on grade level, are limited by requirements and outside 

institutions such as the Lewiston Regional Technical Center. The leadership team has created a 

schedule that allows the school to strive toward its mission, supports student learning and 

encourages students to undertake academic challenges. The missing ingredient, however, is time 

set aside for quality teacher collaboration. (self-study materials, students, central office 

administration) 

  Meaningful roles in decision-making are accorded to students, parents, and all members 

of the school staff to promote an atmosphere of participation, responsibility, and ownership.  The 

atmosphere at Oak Hill High School is positive and collegial. Teachers enjoy shared leadership 

within the school;  parents, students, and staff members feel they have meaningful voices in how 

the school provides programs and services for the students.  Results from the Endicott Survey 

indicates that 42% of students feels they have a meaningful role in the decision-making process, 

45% of staff reports the same, and 45% of parents agrees that they play an active role in the 

decision-making process. Other examples of structures that allow student voice in decision-

making are the student leadership team and the Oak Hill Legislative Assembly. Parents are active 

members in the decision-making process and feel that they have an effective voice through 

committee work and open communication with school leaders. As a result,Oak Hill High School 

benefits from many different sources for feedback and community involvement,  contributing to 

a positive school climate. (panel presentation,  parents, and Endicott Survey) 

  Most teacher student loads enable them to meet the learning needs of individual students.  

The Endicott Survey shows that 53% of the staff agrees they have the time to address individual 

student needs, 51% of students agrees that teachers are aware of student learning needs, and 42% 

reports spending one-on-one time with teachers. The school-wide student to teacher ratio is 12:1.  
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Individual class sizes range from a low of four to a high of twenty-five. Classes have no 

minimum enrollment requirement in order to be offered.  Students say they feel comfortable 

approaching their teachers for help whenever necessary. As a result, there is a climate that 

supports teachers in meeting the individual learning needs of their students. (Endicott Survey, 

self-study, students, teachers) 

  Oak Hill High School has recently initiated a formal advisory program that will create an 

opportunity for each student to have an adult member of the school community who personalizes 

each student's educational experience, knows the student well, and assists the student in 

achieving the school-wide expectations for student learning. This program is still in its infancy.  

The current advisory program is held three times per week for 20 minutes.  Each advisor works 

with between ten to eighteen students assigned to them to create goals, review grades, and assist 

in course scheduling for the following year. Some teachers report being trained in the 

implementation of the advisory program while others say they have received little training.   Oak 

Hill High School students will be best served by faculty members and administration spending 

significant time in more clearly defining the purpose and goals of the advisory program.  Time 

should also be allocated to communicate the purpose and goals more effectively to students, staff  

members and the community.  Students will benefit from a clear universal application of the 

advisory program created to ensure that students have an adult advocate specifically assigned to 

them.  (student shadowing, teacher interviews, self-study materials) 

  The professional staff of Oak Hill High School collaborates within and across 

departments in support of learning for all students.  Oak Hill High School has a formal 

department head and management team structure that supports faculty collaboration focused on 

individual student progress but limited time for curriculum, instruction or assessment. Currently 
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sophomores and seniors are the only students who participate in an assessment that is created and 

implemented by several departments through the sophomore English Science research project 

and Senior Projects.  Additionally, the faculty meets consistently on a weekly basis after school 

for its Tuesday meetings where its members work to implement various school-wide initiatives. 

Faculty members identify students who are struggling and refer them to the student teacher 

assistance team (STAT). This is a group designed for some staff members to collaborate to meet 

the needs of struggling students.  As a result of the faculty's willingness to work together, there 

are several layers of interventions to assist struggling students. However, these interventions are 

not clearly focused on the implementation of the school's mission and student expectations in 

defined ways.  Students acknowledge that they have teachers who are dedicated to their 

individual learning, but the students would be better aided with a clear, well-defined approach. 

(self-study, school leadership team, department leaders, students and teachers) 

  All school staff members are involved in promoting the well-being and learning of 

students. Oak Hill High School has created a Freshman Essentials  course to assist in a positive 

transition between eighth and ninth grade.  The transition is further supported by the 

implementation of a sophomore awareness program initiated by the school's social worker.  

Within the school infrastructure, students have various outlets for assistance including a part-

time IT person whose entire focus is to troubleshoot student technology issues, a full-time school 

nurse, and a library/media specialist. Students also have the opportunity during their junior and 

senior year to participate in programs housed at the Lewiston Regional Technical Center. 

Additionally, students are supported by custodial staff, educational technicians, and 

administrative support personnel. School administrators are seen as supportive and accessible by 

students.   Because of the involvement of school staff members in the programs listed above, 
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structures are in place that support the well-being of students and their learning.  Students thrive 

in an environment that promotes their well-being and learning. (self-study, meetings with school 

support staff, facility tour) 

 Student success is regularly acknowledged, celebrated, and displayed at Oak Hill High 

School. This is a distinct strength of the school organization. Student work is clearly displayed 

and celebrated within trophy cases, bulletin boards, and classrooms.  Upon entering the school 

visitors are greeted with artful displays of student success.  Each month an assembly is held 

which recognizes students who have been nominated for student of the month awards.  During 

this time students are honored in front of the entire student body for their work towards meeting 

student expectations as outlined in the school's mission statement. Student accomplishments are 

also celebrated at athletic and co-curricular award banquets at the conclusion of each season 

and/or events. Additionally, student leadership is acknowledged and celebrated through the 

student leadership team, Oak Hill Legislative Assembly, and the recent reinstatement of a student 

representative on the RSU #4 Board of Directors. Student survey results show that 75% of 

students agrees that their success is regularly acknowledged, celebrated, and displayed. When 

asked, "Have you been recognized for something you have accomplished at school?" 51% of 

students said yes.  As a result, students have a strong sense of self-worth and are empowered to 

act upon that. (Endicott Survey, tour of the facility, meeting with students, and student 

shadowing) 

  The climate of Oak Hill High School is safe, positive, respectful, and supportive, 

resulting in a sense of pride and ownership. In the Endicott Survey, 77% of students states that 

they feel safe at school. Staff members report that 98% feels safe at school, and 81% of parents 

reports that they feel their children are safe at school.  These results are corroborated by the 
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Maine Youth Drug and Alcohol Use Survey (MYDAUS).  When asked if faculty felt supported 

by consistent implementation of the student code of conduct rules and procedures by the 

principal and assistant principal nearly all staff members reported that they are. Although survey 

results indicate that 34% of students respects other students and 35% of students feels respected 

by teachers, interactions observed between and among students, administrators, and faculty and 

staff members are remarkably positive and respectful.  Attendance policies are consistent with 

the school's mission. As a result, students at Oak Hill High School demonstrate a sense of pride 

in their school. Students help to maintain a clean and well-kept learning environment. Students 

participate in the civil rights team, have created a Gay Straight Alliance, and are active members 

in a variety of co-curricular activities. However, some faculty members have reported frustration 

with the implementation of attendance policies and procedures. Without a clearly enforced 

attendance policy, students miss vital learning opportunities. (facility tour, meetings with 

students, Endicott Survey information) 

 The decisions of the board of directors do not regularly support the implementation of the 

school's mission statement and expectations for student learning. Only 50% of the board of 

directors reported on the Endicott Survey that they support the high school's implementation of 

the mission statement and expectations for student learning. Recently, school district 

administrators decided to purchase the Infinite Campus student information system, this decision 

was made without honoring the concerns expressed by faculty, staff, and administrators of Oak 

Hill High School. The Board of Directors has also committed Oak Hill High School to the 

implementation of the MLTI without offering adequate resources and support to ensure the 

success of the initiative. As a result, faculty, staff, and administrators frustrations with these 

initiatives runs high and detracts from their ability to successfully implement other initiatives 
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that are currently underway to meet school mission and expectations for student learning. It is 

clear to everyone at OHHS that increased use of technology is important in the march toward 21
st
 

century learning goals. However, in order for Oak Hill High School to make successful progress 

toward its mission and students to achieve the school’s learning expectations, greater support for 

the implementation of technology is essential. (self-study, survey information, meetings with 

teachers, meetings with department heads, meetings with school support staff,  panel 

presentation) 

 

Commendations 

1. The principal's oversight of fiscal resources and advocacy for the needs of the school 

2. The principal's effective leadership towards implementation of the CIPS plan 

3. The dedication of all personnel to creating a challenging learning environment  

through heterogeneous grouping and open access for all AP courses 

4. The supportive school climate that is positive and collegial and that instills a sense of 

pride and ownership among the members of the school community  

5. Students  real voice in the decision-making process 

6. The dedication of all support staff members to make themselves available to meet the 

needs of students 

7. The visible and genuine display and celebration of student success and achievements 

 

Recommendations 

1. Carefully evaluate, prioritize, and implement existing school initiatives, to streamline 

these initiatives into one, clarified, common purpose as it relates to the school’s 
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mission 

2. Provide additional structured opportunities for teachers to meet and collaborate within 

and across departments in order to address topics such as instructional practices, 

common scoring of rubrics, and continued refinement of curriculum 

3. Address the need for the implementation of a technology integration plan to assist in 

taking full advantage of the fledgling MLTI program and other technology-related 

initiatives 

4. Assess  more effective implementation of existing attendance policies and procedures 

to minimize loss of educational opportunities for students  

5. Address the need for the Board of Directors to appropriately support the initiatives 

they require school administrators to undertake 
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SUPPORT STANDARD 

 

 

School Resources for Learning 

 

Student learning and well-being are dependent upon adequate and appropriate support programs 

and services.  The school is responsible for providing an effective range of integrated resources 

to enhance and improve student learning and well-being and to support the school’s mission and 

expectations.   

 

All Student Support Services  

 

1. The school’s student support services shall be consistent with the school’s mission and 

expectations for student learning.     

 

2. The school shall allocate resources, programs, and services so that all students have an 

equal opportunity to achieve stated civic and social expectations.   

 

3. Student support personnel shall enhance student learning by interacting and working 

cooperatively with professional and other staff and by utilizing community resources to 

address the academic, social, emotional, and physical needs of students.   

 

4. All student support services shall be regularly evaluated and revised to support improved 

student learning.   
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5. There shall be a system for effective and ongoing communication with students, 

parents/guardians, and school personnel, designed to keep them informed about the types 

of available student support services and identified student needs.   

 

6. Student records, including health and immunization records, shall be maintained in a 

confidential and secure manner consistent with federal and state law.    

 

7. There shall be sufficient certified/licensed personnel and support staff to provide 

effective counseling, health, special education, and library media services.     

 

Guidance Services  

 

8. The school shall provide a full range of comprehensive guidance services, including:  

 

 individual and group meetings with counseling personnel; 

 personal, career, and college counseling; 

 student course selection assistance; 

 collaborative outreach to community and area mental health agencies and social 

services providers; 

 appropriate support in the delivery of special education services for students. 

 

Health Services  

 

9. The school’s health services shall provide: 

 

 preventive health services and direct intervention services; 

 appropriate referrals; 

 mandated services; 

 emergency response mechanisms; 

 ongoing student health assessments. 
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Library Information Services 
 

10. The library/information services program and materials shall be fully integrated into the 

school's curriculum and instructional program. 

11.  Library/information services personnel shall be knowledgeable about the curriculum and 

support its implementation.  

 

12. A wide range of materials, technologies, and other library/information services that are 

responsive to the school’s student population shall be available to students and faculty and 

utilized to improve teaching and learning. 

13. Students, faculty, and support staff shall have regular and frequent access to 

library/information services, facilities, and programs as an integral part of their educational 

experience before, during, and after the school day. 

14. The library/information services program shall foster independent inquiry by enabling 

students and faculty to use various school and community information resources and 

technologies.  

15. Policies shall be in place for the selection and removal of information resources and the use 

of technologies and the Internet.  

Special Education Services 

16. The school shall provide special education services related to the identification, monitoring, 

and referral of students in accordance with local, state, and federal laws. 

 
 

School Resources for Learning 

Conclusions  

     Through the integration of mission-driven programs in guidance, health, special education, and library 

media resources, Oak Hill High School (OHHS) provides quality services to enhance student learning.  

These programs work collaboratively to provide a full-range of resources that support the mission's 

expectations. OHHS ensures that all programs are directed by qualified staff members who are cognizant 

of the mission and who work to ensure that all students have equal opportunity to achieve its 
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expectations. (school resources committee, counselors, health services personnel,  library media 

personnel)  

OHHS has made a conscientious effort to allocate appropriate resources, programs, and services 

so that all students have an equal opportunity to achieve the school's expectations for student learning, 

however,  these efforts fall short in some areas because of  a shortage of effective, on-going 

communication with the school community and the school's space and transportation limitations. The 

guidance department, including a social worker and the other school support services, offer a wide array 

of varied programs such as:  one-on-one academic and emotional counseling, group academic and college 

counseling, parent nights, staffings, a student teacher assistance team (STAT), sexual assault counseling 

(with an outside consultant), and an abused women's advocacy program (with an outside consultant), to 

name a few.  Although the program offerings are extensive, communication of their availability is limited 

to fliers, word-of-mouth, and some handbooks and brochures.  They are briefly mentioned in the student 

handbook, located on the school webpage.  This information must be consolidated and made available in 

an easily accessible repository that includes an up-to-date webpage.  

Health services provide support to students in accessing their education by removing health 

barriers and decreasing out-of-classroom time.  The school nurse has been a very visible staff member, 

working cooperatively  with teachers, students, parents, and the community to ensure that students were 

ready to think, perform, and learn.  A continued effort in disseminating health information will ensure 

greater access for all to the learning opportunities at OHHS.  There continues to be concern with the 

physical space of the health services office. It is inadequate in accommodating multiple students seeking 

services, and it has no waiting room. This concern for proper space extends to other student support 

programs, thus impacting the students, parents and staff who seek to utilize the services in a confidential 

environment.     
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The State of Maine audit process ensures that the special education department provides the 

opportunity for students to access school support in order to fulfill the school's expectations.  OHHS 

Special Education Department administers three programs, including Resource, Intensive Services 

Program (ISP), and Functional Life Skills, to address a range of student needs both in and out of the 

regular classroom setting. All special education teachers teach Life Skills instead of one dedicated person, 

which is a praiseworthy practice. 

     Transportation is a major constraint for school support services.  Only Litchfield provides a late bus. 

This limits student access to school support programs, which may negatively impact the opportunities for 

student learning. (self-study, teacher and student interviews, meeting with counselors, health personnel, 

special education, and school support staff committee) 

     Guidance counselors, the school nurse, special education teachers, the librarian, and other support 

services personnel work cooperatively together and with other faculty members in addressing academic, 

social, emotional, and physical needs of the students, thereby enhancing student learning. The guidance 

program is the driving force for many support services and is integrally involved in coordinating 

assistance.  Before the students enter the high school, guidance counselors coordinate the school support 

services, including the special education department, and meet with the eighth grade students and 

teachers.  Through Freshman Orientation and Freshman Experience, students encounter teachers, staff 

members and programs to facilitate a smooth transition to the high school.  The first day of the new 

school year is reserved for continued support of this freshman transition.  Following this initial impetus, 

guidance counselors do not continue this momentum or interaction with the underclassmen.  Much of the 

department’s focus is directed toward the college and post-secondary choices of juniors and seniors.  

Therefore, second semester freshmen and sophomores have little interaction with guidance personnel.  

According to the self-study survey results, only 41% of students said they are able to meet individually 

with their guidance counselors once or twice a year. This focus on college and post-secondary choices is 

notable, yet there is little evidence to support that the programs established for this purpose are effective 
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or reaching all students.   According to the follow-up study of graduates, the number of high school 

graduates who enrolled in college or post-secondary education after graduation has been inconsistent, and 

there is no indication that the college focus has improved post-secondary choices. A thorough evaluation 

of the guidance program will provide clarification on these issues. 

Library/media resources work cooperatively with teachers and staff to support curriculum.  

According to Endicott Survey results, 41% of teachers reports that they often meet with the library/media 

specialist when developing or revising curriculum and 85% feels that the library media staff can assist 

with their instructional and curriculum needs.  Parents responded to the survey with 46% saying that their 

children frequently use the library media resources.  Thus, there is a need to increase collaboration and 

communication with these groups.  The librarian has made efforts to reach out to the student population 

through publication of information in the Raider Review and establishing a library Facebook page that 

students can access from home to discuss books and library/media center support options.  There has also 

been an effort to work cooperatively with the information technology department to establish a plan to 

disseminate and train students and staff members on further technology options that will promote and 

support student learning.  An increased effort in this area is strongly encouraged. (self-study, Endicott 

Survey, teacher and student interviews, meeting with counselors, health personnel, special education, and 

school support staff committee) 

     The school support services at OHHS are not regularly evaluated and revised to support improved 

student learning.  Although the state and federal governments mandate that the special education, health 

services, and some guidance programs, such as counseling statistics, graduation and attendance rates, and 

state-wide assessment results, be monitored and reported, very little school-based evaluation of programs 

is done.  

    Recently- launched programs such as the advisory period and the Maine Learning Technology 

Initiative have few indicators to assess their effectiveness toward furthering the school’s mission.  Also, it 
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is important that data collected from other on-going programs, such as AP test results and advancement to 

secondary school and post-secondary schools be used to effectively plan programs.  Continuous review 

and revision of programs in place will ensure their effectiveness toward fulfilling the mission.  (self-

study, observations, school resource committee meeting) 

     Student support personnel use a variety of tools to communicate with parents and the school 

community, yet many of these efforts are ineffective.  According to the Endicott Survey, only 60% of 

parents said they know what support services are available to their children at the school.  Guidance 

counselors use eighth grade parent night and freshman orientation to introduce themselves and explain the 

services provided at the high school.  Parents have recently been able to access their student’s grades 

electronically through Infinite Campus (IC), and post cards are mailed home informing parents of college 

planning nights and similar events regarding career preparation. The department is responsible for 

facilitating open houses and parent/teacher/student conferences. Attempts are made to meet with juniors 

and seniors to discuss their career aspirations, but there appears to be a gap in individual services for 

freshmen and sophomores beyond initial orientation and course selection. The school nurse averages 125 

phone calls to parents per month, according to logs.  Student health issues are communicated to teachers 

at least twice per semester.  Ninety-two percent of school staff responded to the Endicott Survey that the 

school nurse keeps them apprised of the specific health needs of students.  IEP meetings and updates, 

triennial reviews, phone calls home, and e-mail are used by the special education department to keep all 

stakeholders informed, yet only 58% of the staff reports being satisfied with the school's special education 

services.   Fifty-six percent of teachers feels that the librarian regularly collaborates with them on 

developing formal  curriculum in their subject area. OHHS should evaluate the modes of communication 

used for all school support programs and ensure that they are adequately reaching the school community 

and offering the opportunity for utilization to all students, parents, and staff  members.  (interviews with 

teachers, self-study, students, Endicott Survey). 
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     Student records are maintained in a confidential and secure manner consistent with federal and state 

laws.  The records in the guidance and special education programs are kept in a series of fireproof, locked 

filing cabinets.  There is a list of people who may have access to the records; they must sign a document 

and state a reason for why they need access to them. The secretaries maintain the records.  Special 

education records are  kept in the superintendent’s office in a similar manner.  Health records are kept in 

the nurse’s office and maintained by the nurse.  These filing cabinets are also locked and fireproof, 

ensuring student privacy. (facilities tour, observation, self-study, health services personnel)  

     The school provides a range of guidance services.  Group meetings are regularly scheduled for a 

variety of purposes, including freshman orientation, welcome back sessions, eighth grade parent night, 

junior and senior parent nights, and financial aid nights.  Guidance services personnel facilitate career 

placement and secondary education planning, and financial aid resources.  College visits are encouraged, 

and college and military recruiters are invited to the school.  A social worker is available for one-on-one 

counseling, but does not facilitate any support groups at this time.  Other provided services relate to 

harassment prevention, civil rights, confidentiality, and human rights.  Alhough the guidance department 

generally maintains an open-door policy, active outreach seems to be missing at the freshman and 

sophomore levels. Underclassmen, when asked, had not seen a guidance counselor since orientation, and 

this perception is supported by the Endicott Survey. Although the individual needs of students are 

targeted, there are few examples of resources or programs that promote group support. Lack of consistent 

and targeted guidance department contact throughout the high school years may impact student decisions 

concerning social, personal and academic choices.   (Endicott Survey, interviews, students, teachers)  

     Although students and faculty members indicated that they believe they are well served by the school 

health office, space limitations impair the services and compromise privacy.  The school nurse provides 

preventive health services and direct intervention services by implementing  the following: blood borne 

pathogen training, providing spill kits, calling home about unexcused absences, tracking communicable 

diseases, hearing and eye screenings for freshmen, and a myriad of other duties associated with the school 
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nursing office.  The nurse is also involved in a number of committees that provide student support, such 

as the STAT team and often attends IEPs and 504 meetings.  The nurse monitors emergency equipment 

within the building, such as the automatic emergency defibrillators (AEDs), and she is actively involved 

in the establishment of emergency protocols.  The nurse also works closely with community organizations 

such as Family Planning and the American Red Cross to sponsor blood drives.  A list is maintained of all 

faculty members trained to administer Cardiac Pulmonary Resuscitation (CPR), basic first aid, and AED 

use.  Teachers are routinely updated regarding changes in student health concerns.  The nurse has 

established a phone call system to better serve students.  Teachers are asked to call the nursing office 

prior to releasing students from classrooms so that students are not lining up in the hallways while they 

wait.  This also helps to ensure the privacy of any student currently in the office.  Space constraints could 

potentially compromise standard medical procedure, however. The single cot in the office is clearly 

visible from the hallway, potentially compromising patient confidentiality and dignity, especially with the 

increasing number of medically fragile students. (observation, interviews with nurse, facility tour, self-

study) 

     The school support services at OHHS are not regularly evaluated and revised to support improved 

student learning.  Although the state and federal governments mandate that the special education, health 

services, and some guidance indicators, such as counseling statistics, graduation rates, attendance, and 

state-wide assessment results, be monitored and reported, very little school-based evaluation of programs 

is done. Consistent data collection and evaluation will ensure the best allocation of resources and effective 

programming. (self-study, observations, School Resource committee meeting) 

      There are sufficient certified personnel and support staff to provide effective student support services.  

Two guidance councilors and the social worker each has a master’s degree. The councilors hold 

certificates in school counseling.  The school nurse is registered and is certified by the State of Maine and 

the National School Nurse Association.  The library/media specialist holds a masters in library 

information science and a Maine 071 credential.  There is also an ED Tech III providing support in the 
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library program.  Five special education teachers, three of whom have master’s degrees, hold teaching 

certificates in special education, and another seven educational technicians are at the education technician 

level II.  Other professional staff members include counselors from community and area agencies. Special 

education services also fund two one-fifth positions of licensed clinical counselors. These professionals 

are reviewed locally according to the professional evaluation standards adopted by School Union #44.  

Providing highly qualified professionals and staff ensure quality programming for students. (observation, 

self-study, health services personnel interviews)  

     The library/information services program and materials are integrated into the school’s curriculum and 

instructional program. The library supports an important piece of the literacy initiative as departments use 

the resources of the library for research projects.  The library offers comprehensive research assistance, 

that includes use of the facility during freshman and sophomore English research papers by both students 

and staff members.  Endicott Survey results indicate that 85% of the staff is confident that school library 

personnel are knowledgeable about the curriculum; another 56% indicates that their curricula include a 

library information services component.  A curriculum map is in place that assists the librarian in being 

proactive in the library program.  A fully integrated library curriculum supports the academic 

achievements of students and creates skills necessary for successful life-long learners  (self-study 

documentation, Endicott Survey, interviews with library/media personnel). 

 With the introduction of the MLTI laptop initiative, computers have been removed from the 

facility, providing more student space. An IT helpdesk currently has residence in a corner of the library 

twenty hours a week.  The introduction of new library software will make available an array of new 

material, including e-books.  A number of magazines is on hand and the card catalog, previously 

unavailable in an electronic format, will now be available to all members of the school community 

anywhere with an Internet connection. The librarian promotes the use of MARVEL!, a collection of 

electronic databases available through the Maine State Library.  The print collection has been analyzed 

through Titlewise, and areas of the collection, such as science, are noted as becoming dated.  The new 
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software program will make it easier to keep circulation and collection data useful in developing  more 

effective programming.  The space is also used to host advisory groups, the civil rights team and evening 

adult education classes.  A wide range of materials, technologies and experiences improve learning for all 

students.  (self-study documentation, observation, interviews with library/media personnel) 

 

     Students, teachers, and support staff members have regular and frequent access to library/information 

services, facilities, and programs as an integral part of their educational experience before, during, and 

after the school day.  The hours of operation are from 7 a.m. to 3 p.m., Monday through Thursday, and 7 

a.m. to 2:30 p.m., Friday.  All students are able to access the library with a pass during study hall and 

passing times.  The library also provides book carts and other resource materials that may be used within 

the classroom. Transportation is also a major constraint for these before and after-school services, as 

buses drop off students between 7 and 7:30 a.m. and leave immediately after the bell at the end of the day.  

Only Litchfield provides a late bus, limiting student access to school support programs. (self-study, 

teacher and student interviews, meeting with school support staff  and school resources committee) 

     The library/media services program fosters independent inquiry by enabling students and faculty 

members to use various school and community information resources and technologies.  The 

library/media center meets with all freshmen during their first week of school to introduce the Big 6, an 

information skills model that has been adopted by many K-12 librarians.  This process model, which 

emphasizes solving information problems using six strategies:  task definition, information seeking 

strategies, location and access, use of information, synthesis and evaluation, supports the school's efforts 

to promote independent inquiry.  Students and teachers are surveyed periodically on their knowledge and 

understanding of the Big 6.  Results will be used to address issues that arise, and should be administered 

regularly.  Without adequate review and assessment of programs and strategies promoting independent 

inquiry, there is no means to measure program or activity effectiveness. 



78 

 

     OHHS does offer a number a number of options to promote and enable students and staff members to 

use various school and community information resources and technologies, yet these are limited because 

of location and insufficient physical space.   In order to supplement school offerings, the library provides 

Googledocs that guide students and teachers to on-line resources.  It also utilizes inter-library loan 

services as well as The Maine State Library Books by Mail.   The Maine Overdrive program,  allowing 

for the download of audio books by students, is currently not compatible with the MacBook software 

technology, but may be accessed by personal PC equipment.  The librarian is eager to expand use of 

additional community resources, such as collaboration with local higher education institutions and 

expansion of library technologies. To meet student learning expectations, it is important to continue 

offering extended learning opportunities as well as providing regular review and revision of these 

initiatives. (self-study, teachers and student interviews, meeting with library/media staff) 

     Library/media services has effective policies in place for the selection and removal of information 

resources and the use of technologies and the Internet.  According to the self-study, 86% of students 

knows the school’s policies about using the Internet.  The school has established appropriate web and 

Internet guidelines which are published in the student handbook, and the library and IT department 

distribute the Oak Hill Network and Internet User Contract to ensure understanding of these rules.  All 

students and parents of students under 18 must sign and return this agreement.  The guidance department 

maintains these on file.  Having these policies in place regarding the proper use of technology ensures 

student understanding of its proper use in school.  The rapidly evolving expansion of technology requires 

that existing policies are continuously reviewed and revised to keep them relevant. (self-survey, library 

staff, Endicott Survey) 

     Oak Hill High School provides a full range of special education services in accordance with state and 

federal mandates.  There are five full-time special education teachers supported by seven educational 

technicians.  The program operates in three sections: Resource, Intensive Services, and Functional Life 

Skills.  Services include but are not limited to providing a self-contained classroom for life skills, 
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behavior specialists, occupational and speech therapists, and mental health counselors.  Students are 

mainstreamed when appropriate.  Teachers are informed of IEPs and are offered support to ensure student 

success.  State agencies work with juniors and seniors to help them successfully transition to life after 

high school. Effective and ongoing communication is achieved through IEP meetings, triennial reviews, 

and phone calls home.  Semester updates to faculty members regarding IEPs and e-mail serve to keep the 

school community informed of changes.  Through the support services provided to them, students are able 

to achieve the school’s mission and academic expectations in the least restrictive environment.  A lack of 

space is impeding the ability of the resource room staff to provide one-to-one instruction. (self-study, 

interviews with teachers, observation) 

 

Commendations 

1. School resources that are aligned with the school’s mission and expectation for student learning 

 

2. Regular participation in curriculum development by the library/media staff members 

 

3. Allocation of resources, programs, and services so that students have an opportunity to achieve 

the school’s expectations for learning 

 

4. The services and programs offered to promote post-secondary and college opportunities 

 

5. The number of varied programs offered to improve student achievement 

 

6. The school resources staff members’ knowledge and expertise 

 

7. The cooperation of all members of the faculty and staff  focusing on student improvement 

 

Recommendations 

1. Provide a systematic method for ensuring that each student’s educational experience is 

personalized  

 

2. Provide sufficient, appropriate space to allow effective delivery of services in guidance, health 

services, special education and social work 
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3. Improve communication channels to ensure staff members, students and parents are aware of 

school services available to them  

 

4. Ensure that all school support offerings are regularly evaluated and revised to support improved 

learning 

 

5. Develop opportunities such as group meetings for an increased number of students to work with 

one another on personal and social issues 
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SUPPORT STANDARD 

 

 

Community Resources for Learning 

 

Active community and parent participation, facilities which support school programs and 

services, and dependable and adequate funding are necessary for the school to achieve its 

mission and expectations for student learning. 

 

1. The school shall engage students and families as partners in each students' education and 

shall encourage their participation in school programs and parent support groups. 

 

2. The school shall foster productive business/community/higher education partnerships that 

support student learning. 

 

3. The school site and plant shall support and enhance all aspects of the educational 

program and the support services for student learning. 

 

4. The physical plant and facilities shall meet all applicable federal and state laws and shall 

be in compliance with local fire, health, and safety regulations. 

 

5. Equipment shall be adequate, properly maintained, catalogued, and replaced when 

appropriate.    

 

6. A planned and adequately funded program of building and site management shall ensure 

the appropriate maintenance, repair, and cleanliness of the school plant.   
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7. There shall be ongoing planning to address future programs, enrollment changes, staffing, 

facility, and technology needs as well as capital improvements.   

 

8. The community and the district's governing body shall ensure an adequate and 

dependable source of revenue to provide and maintain appropriate school programs, 

personnel, services, facilities, equipment, technological support, materials, and supplies 

for student learning. 

 

9. Faculty and building administrators shall have active involvement in the budgetary 

process, including its development and implementation.  

 

Community Resources for Learning 

Conclusions  

  Oak Hill High School engages some parents and families as partners in each student's 

education.  The school and faculty members communicate with parents and families through e-

mail, semi-annual parent/teacher meetings, booster clubs, Senior Project presentations, project 

graduation, guidance mailings, and with the website.  The website includes a parent portal for 

student grades as well as teacher contact information, but communication will be improved with 

links to individual teacher websites being made available from the high school site. Parents are 

encouraged to voice their opinions at local school board meetings and were welcomed for 

involvement on NEASC committees.  The school makes an attempt to involve parents and 

families, but data show that a stronger effort needs to be made in order to impact a larger number 

of families. By involving a greater percentage of parents and families, Oak Hill High School will 

ensure that more students attain the expectations for student learning.  (Endicott Survey, teacher 

interviews, self-study material) 
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  Students at Oak Hill High School benefit from partnerships with a limited number of 

local area businesses.  Donations of services and materials are gladly accepted by the high 

school; this included the well for irrigation of fields and gift certificates to a local ice cream shop 

as well as sponsorship for other recognition programs.  Additionally, students at Oak Hill have 

some partnerships that support higher education such as AP for All, participation in the 

Androscoggin Valley Education Collaborative (AVEC),  college visits to the high school, and 

options to visit college campuses.  By aggressively increasing the number of opportunities to 

travel off campus and visit or attend classes at area colleges, Oak Hill High School will increase 

student awareness of opportunities for pursuing post-secondary opportunities for learning. 

(students interviews, teachers interviews, panel discussions, self-study materials) 

  It is obvious that Oak Hill High School has reacted positively to the recommendations of 

the prior NEASC accreditation cycle.  There are on-site improvements and attention has been 

made to prior suggestions.  The plant and site adequately support and enhance student learning.  

Plans are underway to install a second exit/entrance to the weight room located in the basement 

under a recent addition to allow for safe and adequate use of the facility during the regular school 

day.  Based on prior recommendations, Oak Hill has added classroom space, replaced all student 

lockers, updated climate control systems, and completed necessary window replacement.  

Outside the building, significant improvements have been made to increase and improve parking, 

add to the security of the playing fields, an irrigation system, and the addition of a Project 

Adventure ropes course.  As a result of the clear priority in addressing past recommendations, 

Oak Hill High School's site and plant meet the educational needs of the vast majority of student 

programs.  However, some are some space considerations that need to be addressed.  The school 

needs expanded areas for teacher collaboration, a critical piece in its reform effort to improve 
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student achievement. Additionally, lavatory space for teachers is needed in the new wing and in 

the current professional room. (facility tour, self-study materials, meeting with department 

leaders, board of directors meeting) 

  Oak Hill High School is in compliance with a significant portion of local fire, health, and 

safety regulations.  Appropriate documentation shows MSDS compliance, pest control, and fire 

extinguisher safety.  ADA compliant ramps have been constructed on some of the athletic fields, 

and some school bathrooms have been modified to meet ADA code.  A storage shed for sand has 

recently been constructed to allow for immediate attention to the parking lot and sidewalks 

during inclement weather.    However, an ADA document certifying compliance with all 

regulations could not be located.  Documentation of appropriate training for crisis planning for 

classroom teachers is not evident, but a written plan does exist.    The school is progressing 

towards full compliance with local fire, health, and safety regulations.  Due to the fact that ADA 

compliance documentation cannot be found, Oak Hill High School cannot claim to completely 

comply with state and federal laws at this time.  Securing a document that certifies ADA 

compliance will rectify the situation.  (meeting with standard committee, support staff interview, 

self-study materials, facility tour)  

 The equipment at Oak Hill High School is adequate, properly maintained, catalogued, 

and replaced when appropriate.  There is proper storage of school equipment on campus with 

regular maintenance.  There are service contracts where repairs cannot be  completed by staff 

members.  Care and cataloguing of instructional equipment is departmentalized, with each group 

assuming responsibility for the on-going maintenance, storage, and replacement when necessary.  

Oak Hill High School clearly prioritizes the equipment needs for the continued support of 
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student learning, allowing students and staff members to meet their mission. (Endicott Survey, 

facility tour, teacher interviews, board of directors) 

 

  Oak Hill High School has a planned program of building and site management that is 

adequately funded and ensures the appropriate maintenance, repair, and cleanliness of the school 

plant.  The program is designed and supervised by the head custodian and is broken down into 

four major components.  They are custodial services, maintenance services, operations services, 

and grounds services.  The individual plans detail the responsibilities and delegation of tasks 

within each area.  The head custodian is responsible for the planning and implementation of the 

majority of this work.  He clearly takes great pride in the school and seeks to continue moving all 

services forward.  During a facility tour, it was noted that the boiler is part of the original site 

construction. While this has been properly maintained, given the age and design, planning should 

be done for the eventual replacement of this unit.  Custodial and kitchen staff are in agreement 

this comprehensive program is adequately funded to ensure the appropriate maintenance, repair, 

and cleanliness of the school plant.  The clear attention given to the cleanliness and care of the 

building has a positive effect on the morale of the students and staff members.  (teacher 

interviews, facility tour, self-study materials, Endicott Survey)   

  Although there is no formal five-year plan, Oak Hill High School has a clear plan to 

address future programs, enrollment changes, staffing, facility, and technology needs as well as 

capital improvements.  The school has a comprehensive technology plan to support the Maine 

Learning Technology Initiative program in the school.  Although there are no current funds, 

discussions are taking place on how to best support the technology needs of the building.  

Careful attention should be given to technology integration as well as technology equipment and 
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support.  In addition, plans are currently being addressed to upgrade the phone system.  Since 

RSU #4's inception, a committee has been established to study on-going capital improvement. 

The unknown impact of RSU 4's K-8 reconfiguration on enrollment and staffing needs will have 

to be taken into account when considering the allocation of human resources.  The number of 

staff-accessible bathrooms is acceptable, but consideration should be given to the distance from 

classrooms that some teachers need to travel to use the facility.  The current plan, if 

implemented, will adequately provide staff members and students with the resources needed to 

meet the educational goals of the school.  (self-study materials, meetings with support staff, 

interview with guidance counselors) 

  Oak Hill High School's current budget is adequate to maintain the appropriate programs, 

supplies, and materials needed for student learning.  Even with current budgetary difficulties, the  

governing body is committed to maintaining current staffing levels at the high school, and 

program expansion is a possibility if justified as a learning need.  Several Advanced Placement 

courses have been added in recent years.  Facilities and maintenance are clearly important, and 

this is demonstrated by the current level of staffing in the maintenance department.  With the 

inception of the technology plan, equipment and support are areas of emphasis for the next 

school year.  The professional staff agrees that the district provides the materials and supplies 

needed to serve students.  By providing a dependable source of revenue, the community and 

board of directors are maintaining and supporting the school's programs, personnel, services, 

facilities, technological equipment, materials, and supplies for student learning.  (teacher 

interviews, meeting with parents, board of directors meeting, self-study material) 

  Oak Hill High School's budget development process is clear, easy to follow, and provides 

the opportunity for input at many levels.  Professional staff members are encouraged to make 
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requests to department heads who in turn forward that information to administrators.  The 

administrators present the building budget to the superintendent of schools and the business 

manager in late December.  A formal, district-wide budget is presented to the board of directors 

in early February.  Deliberations continue throughout the spring.  A budget for region-wide 

referendum validation is prepared for a June election.  With faculty members and building 

administrators actively involved in the budget discussion, Oak Hill High School is ensuring 

ownership in the budget development process and meeting the needs for student learning.  (self-

study materials, teacher interviews, meeting with department leaders, meeting with 

administrators)  

 

Commendations 

 

1. The facility upgrades following the recommendations of the prior NEASC accreditation 

visit 

2. The care of and pride in facilities by custodial and support staff members 

3. The continued financial support of the needs for student learning with agreement from all 

concerned parties 

4. Successful community partnership as demonstrated with the installation of an 

irrigation/well system 

5. ADA compliant bathrooms 

6. The district-wide technology plan created to meet the equipment needs of students  

 

 

Recommendations  
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1. Implement the district-wide technology plan to ensure technology integration as well as 

equipment needs 

2. Develop a formal written five-year plan for facility, staffing, and maintenance, including 

plans for the main boiler 

3. Construct a second entrance to the weight room located in the basement 

4. Explore adding more lavatories to the new wing of the building and the professional 

room 

5. Upgrade the phone system to accommodate district needs and facilitate communication 

6. Provide a direct link to faculty web pages on the district website 
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FOLLOW-UP RESPONSIBILITIES 

 

 

This comprehensive evaluation report reflects the findings of the school’s self-study and those of 

the visiting committee.  It provides a blueprint for the faculty, administration, and other officials 

to use to improve the quality of programs and services for the students in Oak Hill High School.  

The faculty, school board, and superintendent should be apprised by the building administration 

yearly of progress made addressing visiting committee recommendations. 

 

Since it is in the best interest of the students that the citizens of the district become aware of the 

strengths and limitations of the school and suggested recommendations for improvement, the 

Commission requires that the evaluation report be made public in accordance with the 

Commission’s Policy on Distribution, Use, and Scope of the Visiting Committee Report. 

 

A school’s continued accreditation is based on satisfactory progress implementing valid 

recommendations of the visiting committee and others identified by the Commission as it 

monitors the school’s progress and changes which occur at the school throughout the decennial 

cycle.  To monitor the school’s progress in the Follow-Up Program, the Commission requires 

that the principal of Oak Hill High School submit Two- and Five-Year Progress Reports 

documenting the current status of all evaluation report recommendations, with particular detail 

provided for any recommendation which may have been rejected or those items on which no 

action has been taken.  In addition, responses must be detailed on all recommendations 

highlighted by the Commission in its notification letters to the school.  School officials are 

expected to have completed or be in the final stages of completion of all valid visiting committee 

recommendations by the time the Five-Year Progress Report is submitted.  The Commission may 

request additional Special Progress Reports if one or more of the Standards are not being met in 

a satisfactory manner or if additional information is needed on matters relating to evaluation 

report recommendations or substantive changes in the school. 

 

To ensure that it has current information about the school, the Commission has an established 

Policy on Substantive Change requiring that principals of member schools report to the 

Commission within sixty days (60) of occurrence any substantive change which negatively 

impacts the school’s adherence to the Commission’s Standards for Accreditation.  The report of 

substantive change must describe the change itself and detail any impact which the change has 
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had on the school’s ability to meet CPSS Standards.  The Commission’s Substantive Change 

Policy is included in the Appendix on page 74.  All other substantive changes should be included 

in the Two- and Five-Year Progress Reports and/or the Annual Report which is required of each 

member school to ensure that the Commission office has current statistical data on the school. 

 

The Commission urges school officials to establish a formal follow-up program at once to review 

and implement all findings of the self-study and valid recommendations identified in the visiting 

committee report.  An outline of the Follow-Up Program is available in the Commission’s 

Accreditation Handbook which was given to the school at the onset of the self-study.  Additional 

direction regarding suggested procedures and reporting requirements is provided at Follow-Up 

Seminars offered by Commission staff following the on-site visit. 

 

In conclusion, the visiting committee expresses its appreciation for the excellent cooperation that 

it received from all levels of the school and school district staff in Oak Hill and for the genuine 

hospitality and courtesy extended by the Oak Hill  school community during the entire visit.  In 

particular, the visiting committee commends the faculty of Oak Hill High School for the 

excellent quality of its self-study as well as the helpful collection of student work made in 

preparation for the school evaluation visit.  The committee wishes Oak Hill High School success 

in all its future educational endeavors. 
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NEW ENGLAND ASSOCIATION OF SCHOOLS & COLLEGES 

 

Commission on Public Secondary Schools 

 

 

 

SUBSTANTIVE CHANGE POLICY 

 

Principals of member schools must report to the Commission within sixty (60) days of 

occurrence of any substantive change in the school which has a negative impact on the school’s 

ability to meet any of the Commission’s Standards for Accreditation.  The report of a substantive 

change must describe the change itself as well as detail the impact on the school’s ability to meet 

the Standards.  The following are potential areas where there might be negative substantive 

changes which must be reported: 

 

 elimination of fine arts, practical arts, and student activities 

 

 diminished upkeep and maintenance of facilities 

 

 significantly decreased funding 

 

 cuts in the level of administrative and supervisory staffing 

 

 cuts in the number of teachers and/or guidance counselors 

 

 cuts in the number of support staff 

 

 decreases in student services 
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 cuts in the educational media staffing 

 

 increases in student enrollment that cannot be accommodated 

 

 changes in the student population that warrant program or staffing modification(s) that 

cannot be accommodated, e.g., the number of special needs students or vocational 

students, or students with limited English proficiency 

 

 identification by the state as an underperforming school 

 

 takeover by the state 

 

 inordinate user fees 

 

 

 

 


