
 
 
 
 
 
 

Amy Morris 
Reidsville Middle School 

Literacy Coach, Grades 6-8 
 



  
     Whether you are new to teaching English Language Learners (also referred to as ELLs or L2 
students) or just in need a quick refresher, this pamphlet contains important tips to help teachers 
achieve success in the classroom.  It is a necessity that we educate ourselves on best teaching 
practices for this rapidly growing population.  According to Hadaway (2009), since 1990, “More 
than 7.5 million school age children in the United States come from homes where a Language other 
than English is spoken” (PAR week 2, pg. 14).  Hadaway (2009) also notes that ELLs are more likely 
to be retained than white peers, less likely to pass mandated achievement assessments, and are 
more likely to drop out of school” (PAR Week 2, pg. 15).  Also alarming is the fact that “When  
compared with their non-ELL peers, ELLs demonstrate the greatest performance gap on the read-
ing portion of the TAAS” (Hadaway, PAR Week 2, 2009, pg. 15).   
     When looking at statistic specific to North Carolina, the Office of English Language Acquisition, 
Language Enhancement, and Academic Achievement for Limited English Proficient  
Students (2010), reports that the amount of English Learners enrolled in the state of North Caro-
lina has increased by 269.8% from 1998-2008.  Consequently, a report from The National Clearing-
house for English Language Acquisition (2011) states that “North Carolina’s EL  
population is among the ten fastest growing in the nation.        
     A survey taken by U.S. Department of Education Office of Educational Research and  
Improvement in 1993-1994, and reported by The National Center for Educational Statistics (1996), 
shows only 29.5% of public school teachers had received any training with students that were LEP 
(Limited English Proficient) and of those teachers 86.7% had at least some LEP   
students in their classes.  Nieto (2002) states, “Considering that by 2020 almost half of the public 
school population in the United States will be from families whose native language is not English, 
and that many ELLs spend most of their time in regular classrooms, it is critical to better prepare 
reading teachers to address ELLs’ cultural and social needs” (as cited Yoon, 2007, pg. 225). 
     Now is the time to educate ourselves, if we, as teachers are to produce literate and productive  
students that are equipped with the skills needed to be competitive in the 21st century.   
Taking these astonishing statistics into consideration, it is dire that teachers account for the 
needs of English Language Learners in their classrooms.  With researched-based teacher hints, 
useful websites and resources, and parent-friendly suggestions, 
this pamphlet will help beginning or veteran teachers add some 
much needed tools to their L2 toolbox! 

Background Information 
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Hint 2: Embrace the diverse cultures of 
ELLs.  In a study, after a classroom observa-
tion, the researcher states, “She (Mrs. Young) 
engaged in many multicultural approaches by 
celebrating her ELLs’ cultural and linguistic 
differences and by encouraging their participa-
tion by calling on them to share their experi-
ences.  Mrs. Young modeled through her teach-
ing how the mainstream students should posi-
tion ELLs as important members of the learning 
community,” (Yoon, 2007, pg. 216).  Ms. Young 
also allowed students to share experiences 
from their native land, inviting them into class  
discussions.  She also incorporated literature 
from different cultures and included anecdotes 
of her own experiences with different cultures.  
Yoon (2007) summarizes this study by writing, 
“The implications of this study is that  
reading teachers need to be aware that they, 
not methods, are the most important factors in 
promoting ELLs’ participation” (pg. 225). 

Hint 3: Use the compare and contrast text  
structure to strengthen understanding.  The  
compare/contrast text structure allows students to 
look at what learners already know and connect to new 
material.  This text structure works particularly well 
with informational texts, making it a very useful  
strategy, but it also tends to be a difficult task for 
many students, due to lack of experience.  Therefore, 
this strategy must be modeled with explicit  
instructions.  Moll et al. (1992), indicate, “These  
connections are particularly important for ELL  
students, who may bring different ‘funds of knowledge’ 
to school than their native English-speaking peers,  
including different interests, experiences, and other 
types of background knowledge” (as cited in Dreher & 
Gray, 2009, pg. 138).  The researchers also suggest 
making a word bank “drawing students’ attention to  
cueing words and phrases that are often included in 
compare/contrast, such as unlike, similar to, resembles, 
and compared to” (Dreher & Gray, 2009, pg. 138). 

“Help!  I’m New to Teaching L2s!” 
 
Hint 1: Use students’ knowledge of popular media, such as  
movies, video games, comic books, and popular music to  
connect to literacy activities.  Ranker (2007) conducted a study on 
a teacher’s use of comics as read-alouds in a ESL (English as a Sec-
ond Language) classroom.  Norton (2003) states, comics are of high 
interest to many students, thus increasing motivation to engage in 
literacy” (as cited in Ranker, 2007).  The 
teacher in this study used comic books to 
demonstrate reading with a critical eye 
(gender stereotypes), to study the  
author’s use of text features (quotation 
marks and speech bubbles) and plot  
elements (conflict and solution), and to  
incorporate a writing component by  
allowing students to create their own comics.  Liu (2004) states, 
“...because comics are highly visual texts, they have been shown to 
be especially effective for increasing reading comprehension  for 
second/additional language learners” (as cited in Ranker, 2007).   

Hint 4: Use Response Protocols to guide students’ use of academic 
talk.  Question and answer formats are a common practice for many 
teachers.  However, English Learners may not have a sufficient  
vocabulary to express complex thoughts or ideas, “so teachers must 
respond in ways that facilitate ELLs’ efforts to share their thinking 
and contribute their voices to classroom communication” (Mohr & 
Mohr, 2007).  Response Protocol requires teachers 
to press for student elaboration by praising what 
has been said, asking for further explanation, and/or 
asking follow-up questions.  “Teachers must seek 
student input by beckoning their participation and 
the contribution of their ideas” (Mohr & Mohr, 
2007).  Mohr and Mohr (2007) suggest, “Accept 
phrases and partial answers and model more com-
plete sentences,” as well as “Give student a way to show their knowl-
edge without having to construct complete sentences.” 
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Hint 6: Stop the blues with daily news.    
Researcher, Manyak (2008), investigated the use of ELL 
students’ everyday stories to incorporate reading,  
writing, speaking, and listening using a 
newspaper format.  This activity is 
highly engaging as it draws from  
familiar, personal experiences, pro-
viding a platform for meaningful and 
rich discussions.  Students were 
first asked by the teacher to share 
news of events from home or school, 
verbally, as the teacher scribed the stories on large 
chart paper.  News stories were then read chorally (a 
low-risk method of reading for ELLs) by the class.  When 
some students preferred to share their stories in Span-
ish, the teacher asked for students to help translate 
their peers’ words.  “By allowing the students to share 
their news in Spanish, the teachers enabled even the 
most limited English-Speaking students to participate in 
daily news” (Manyak, 2008).  Additionally, for those stu-
dents who shared in Spanish, the teachers would question 
them in English.  Manyak (2008) writes, “Because Ms. 
Page’s questions and comments were centered on the 
topic of Roberto’s own narrative, they were comprehensi-
ble to him and he responded appropriately.”  In summary, 
Manyak (2008) states, “I believe that this type of rich 
language and literacy instruction is critical to ELL’s long-
term reading achievement, to their development of a 
positive view toward their primal language and bilingual-
ism, and to their appreciation of the value of literacy 
within their own social and cultural worlds” (pg. 451). 

Hint 7: Combine Partner Reading and Content 
(PRC2).  This strategy pairs students together to 
read short informational books that meets the  
literacy level of both students.  Partners must first 
preview the text noting the title, pictures, and other 
text features, and predicting what the book is about.  
Next students read each pair of pages three times 
each (each partner taking a side of the book), two 
times silently and the third time aloud, as if  
performing the text.  After the third read, students 
ask questions and engage in discussion over the  
material.  Before students can be expected to  
successfully accomplish PRC2, the teacher must model 
each step of the process.  After observing students 
engaged in this activity, the researchers concluded, 
“When listening to students ask and  
respond to questions, the team realized that many stu-
dents lacked knowledge and experience with ways to 
engage in content discussion.  Some ELLs don’t have 
enough understanding of the syntax of the  
English language to extend there discourse.  In  
problem-solving this reality, we decided to make a list 
of prompts for students to use when 
talking with their part-
ners” (Ogle & Correa-Kovtun, 
2010, pgs. 539-540).  The 
question stems were  
written in both Spanish and 
English. 

“Help!  I’m New to Teaching L2s!” 
Hint 5: Use modified guided reading (MGR) as a gateway to liter-
acy learning.  MGR is an altered version of guided reading, for the 
purpose of meeting the need of ELLs.  Knox and Amador-Watson’s  
research determined that, “ELLs are not generally ready for English 
reading instruction until they are at the intermediate stage of Eng-
lish-language acquisition” (as cited in Alvalos, Plasencia, Chavez & Ras-
co ́n, 2007, pg. 319).  When implementing this modified approach, 
teachers need to allow for a longer instruction cycle, present 
culturally relevant texts in a read aloud or shared reading format to 
model fluency and comprehension strategies, coach students on 
reading and word recognition strategies, and incorporate explicit 
instruction on phonics concepts, grammar, and vocabulary that connect 
to relevant texts.  This modified instructional approach allows 
teachers to “monitor ELL’s progress, meet their needs in order to 
facilitate literacy and language learning, and enable students to 
extend their reading and language proficiencies by building on what is 
know in their L1” (Alvalso et al., 2007, pg. 328).  An important step in 
the process is for the teacher to analyze a text ahead of time, to 
anticipate possible problem areas for ELLs. The average reading gains 
for L2s, after MGR, was 1.5 grade levels. 

Hint 8: Allow opportunities for peer collaboration and discussion.  L2s 
greatly benefit from informal opportunities to discuss reading and  
collaborating in reading projects, creates a shared purpose.  In Manyak’s 
(2008) study, students worked in small groups, where at least two  
members were responsible for reporting the news of the story-teller.  
Frequently, Manyak observed the reporters questioning the news givers in 
order to elicit more detailed accounts.  Why did the students care?  The 
news reporters had to record the spoken word of the news giver.  In  
doing so, “...this created a sense of commitment to producing the public 
document expected off them” (Manyak, 2008, pg. 455).  In addition,  
students could help their L2 peers with handwriting, stretching out  
syllables for the writer to hear the sounds, spelling words correctly, point-
ing out and helping to correct errors, and scribing difficult words.  “During 
such interactions, no one student laid exclusive claim to a high ground of 
competence vis-`a –vis his or her peers.  As a result, the students ap-
peared intensely engaged in the collaborative work, each waiting for oppor-
tunities to momentarily display their expertise” (Manyak, 2008, pg 455). 
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Hint 10: Stuck on sticky notes.    
After teacher modeling, students use sticky notes to jot 
down “I wonder” statements before reading and to jot 
down “I learned” statements after reading has taken 
place.  These statements can be posted on a bulletin, so 
that those who wish to share their comments, may.   
During a recent study on integrating literacy techniques 
for ELLs, Guccione observed, “’I learned’ statements took 
many forms during the year.  
They were used in everything 
from individual reading to  
discussions to research  
posters and presentations.  
Eventually, a code (an “L” in a 
circle) was developed to signal 
the use of this common  
literacy practice” (Guccione, 
2011, pg. 571).   

Hint 11: Intertwine Literacy Practices: Instead of 
teaching literacy strategies (questioning, decoding, 
viewing, schema, etc.) in isolation, model for students 
how strategies work together.  While you may have to 
start by modeling each skill independently, the end goal 
is to have students deciding on their own which  
strategies will work for the reading task at hand.   
After conducting research in three, first grade  
classrooms, Guccione (2011) writes, “In Brian’s  
classroom, individual literacy practices were complex 
and rarely, if ever, occurred in isolation.  Instead,  
multiple literacy practices were documented within 
single literacy events” (pg. 574).  In this study, the 
teacher gave an assignment to make research posters 
and to report research in the form of a presentation.  
The author writes, “Brian never dictated which  
strategies were required...He aided students in  
selecting and using strategies that suited their  
reading, research, and presentation needs and  
encouraged them to work together.  This further  
illustrates the need to put the students in control 
over figuring out what reading strategies are appro-
priate for which tasks.   

“Help!  I’m New to Teaching L2s!” 
 
Hint 9: Pictionary meets the bilingual dictionary.   
This dictionary should contain the new vocabulary term or phrase in 
the L1 or learner’s native language as well as in  
English.  If the word is a verb, the student 
can conjugate the verb in its present, -ing 
form, and past tense. Bauer and Arazi
(2011), summarize the impact of this  
strategy on one particular student when 
they write, “The bilingual dictionary aided 
Cheung in connecting what he already knew 
in his native Chinese with what he was 
learning in English.  Cheung’s expanding  
dictionary was always available to him during 
a lesson so that he could refer to it when he 
was trying to communicate a verbal message 
or when he needed to create a sentence” (pg. 384).  In  
addition, students can draw pictures in the dictionary or locate  
pictures in magazine to paste in the dictionary.  This provides a visual 
aide to help provide meaning to the word.   

Hint 12: Teach students to take on the role of Questioner: 
English Language Learners may be more hesitant to ask questions when 
they are in their mainstream classrooms than they are when in a bilingual 
classroom.  Therefore, it is important to teach students how to become 
an active questioner.  According to Williams (2010) you first need to 
teach students the difference between a heavyweight and lightweight 
question.  “My goal in using the heavyweight and lightweight terms was to 
move the students beyond the literal level of meaning toward questions 
that engaged them more fully in thinking about the significance of the 
text” (William, 2010, pg. 278).  Williams used a method called “Reciprocal 
Teaching” to allow students to ask questions about the text with  
confidence.  “In order for all students and especially ELs to make sense 
of the academic language used in the classroom, they must know how to 
ask questions and feel comfortable doing so” (William, 2010, pg. 281).  
Students need to begin thinking for themselves and not relying on the 
teacher to spoon-feed information.  The idea of the student switching 
roles with the teacher, as a questioner, should give students a broader 
understanding and appreciation for what they have learned, as they are in 
charge of their literacy needs. 
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Hint 14: Start teaching vocabulary and reading com-
prehension strategies early.  English Language Learners 
need to be exposed to different types of texts and a 
wide-range of vocabulary at an early age.  Kletzien & Dre-
her (2004) and William et al. (2005), state, “Research 
has shown that early experiences with and instruction in 
the use of informational texts support students’  
comprehension of these types of texts and can help  
prepare young students for future interactions with  
informational texts.  When students do not have these 
early experiences with informational text, they may be 
more likely to struggle when they encounter such texts in 
the later grades” (as cited in 
Dreher & Grey, 2009, pg. 134).   
Exposing young  
children to informational texts 
certainly couldn’t hurt in our 
efforts to help close the gap 
between  the testing results of 
ELLs and their non-ELL peers. 

Hint 16: Set High Expectation: Too often teachers 
feel that they need to lower expectations for ELL  
students.  While modifications may be necessary in 
certain areas, both first– and second/additional-
language researchers such as Freeman & Freeman 
(2000), Mohr (2004), and Taberski (2000) have found 
that, “...teachers need to have high expectations for 
their students, engaging them in a wide variety of 
texts and diverse literacy practices” (as cited in 
Ranker, 2007, pg. 304).  In Ms. Stephens comic book 
activity, ELL students were capable of critical analysis 
which is a higher level reading concept.  She did not 
change her expectations and her students rose to the 
challenge.  Ranker (2007) writes, “When using comic 
book read alouds, Ms. Stephens didn’t settle for a  
simplistic reductionistic reading pedagogy for the  
second/additional-language learners in her classroom—
a danger in teaching ELLs that several authors have 
noted (Fitzgerald, 1993; Mohr, 2004)” (pg. 304). 

“Help!  I’m New to Teaching L2s!” 
 
Hint 13: Read texts in a variety of different ways and from a 
variety of cultures.   
L2  students need to see main characters that they resemble.  If 
teachers do not attempt to read books that incorporate the people 
and places of other cultures, students may not gain the sensitivity 
they need to be accepting of other cultures.  Yoon (2007) observed, 
“For example, Mrs. Young was reading aloud The Leaving Morning 
(Johnson, 1992) to her students to show how important it is to add 
feelings in their writing.  The picture book was about a boy’s sorrow 
and anxiety before departing for a new home” (pg. 222).  Afterward, 
Mrs. Young asked students to share similar experiences of a time 
when they had to move.  At another point in the year, Mrs. Young 
shared the story The Thanksgiving Visitor (Capote, 1997).  She asked 
her ELLs whether or not they celebrated a similar holiday in their own 
countries, which led to further discussion about foods eaten during 
these holidays.  Mrs. Young uses a read aloud method during this 
study, which allows L2 students to hear the correct pronunciation of 
the words.   However, other effective methods are choral reading and 
cloze reading, as discussed in Yoon’s (2007) study.  This type of 
whole-class reading provides a safe environment for students to read 
and practice words. 

 
Hint 16: Model text selection: Choose a book of perfection. 
Students will often pick a book based on the cover or because they see a 
friend reading the same book.  And while those strategies may work from 
time to time, teachers need to model how to pick a book that will allow 
students to be successful.  In one research study, the teacher asked  
students to watch him as he modeled how to select five books and  
informed them that the class would then have to find five books of their 
own.  “Brian used a think-aloud to talk about the personal interests that 
influenced his text selections.  Students followed him, viewing how he 
selected different types of texts in the room” (Guccione, 2011, pg. 570). 
Students made their selections from labeled tubs that were spread 
throughout the room, each containing a different genre of text.  The 
teacher even modeled how to use the communal space and supplies when 
walking around to locate their books.  In addition, students must take into 
consideration the difficulty level of a book.  As a rule of thumb, if  
students are reading for understanding, they should know 95 percent or 
more of the words they encounter” (Routman, 2003, pg. 127). 
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Parent Tips 

According to Postlewhwaite 
and Ross (1992), “Family  

involvement may be the most 
critical factor in children’s 
literacy achievement,” (as 
cited in Hadaway, 2009). 

 

 

1.  Read every day and read together.  Whether it is a book in your native language or a book 
in English, take turns reading.  Your child will benefit from both your  
pronunciation and having to read aloud to you.  Do not fret if your child chooses to  
reread the same books over and over again, as this can help improve reading fluency. 
 
2.  Be an active listener.  Listen to your child’s accounts of what happened at school that day 
or what they are learning about.  Listen to the new words your child is saying and notice the vo-
cabulary used in your child’s writing.  Do your best to reinforce those words by using them in 
your everyday language.  In addition, work in some new  
vocabulary words that are related to the topic/s that your child may not know yet. 
 
3. Take your child to the library or local book store.  Make sure that your child has access 
to a wide variety of books at home to choose from, by obtaining a library card or by purchasing 
books at a new or used books store.  At the library or bookstore,  
encourage your child to pick out “just right” books that are not too hard or too  
difficult. 
 
4. Tell stories.  Students love hearing a good story, particularly when it involves them or a 
family member.  Ask your child to predict how your story might end or why the person/s in-
volved may have said or done something.  These are the same skills that will transfer over to 
analyzing written texts.  If the story is told in your native language, see if your child can trans-
late all or parts of it into English. 
 
5. Engage in word play.  Have fun with tongue twisters,  
alliteration, and nursery rhymes.  Sing songs together and  
point out all of the rhyming words.  All of these activities  
draw attention to sound and pronunciation, which can be 
 particularly helpful to emerging readers. 
 
6. Encourage technology use.  Introduce your child to  
online resources that will allow for your child to practice  
and play with phonemic awareness or word study skills.  In  
addition, show your child how to use an online Spanish to  
English dictionary features correctly.  Finally, teach your child  
word processing skills.  This will help with spelling and word  
decoding.  Ask your teacher for a list of resources 
that will be helpful to you and your child. 
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The authors of this book present an unbiased look at the different views on language acquisition, such as whether 
language is acquired or learned and the language goals from the each of the different perspective.  In addition, the 
reader will learn about the role your brain, ears, nose, and mouth play when learning to speak, and the impact that 
the environment and the people in that environment have on a language learner. 

 
Irujo, S. (2011). What does research tell us about teaching reading to english language learners? Retrieved from 

http://www.readingrockets.org/article/19757/ 

 
Believing that The National Literacy Panel’s (2006) findings and recommendations were not extensive enough, the 
author of this article draws on her own experiences and research to highlight ways that instruction can be modified 
for English Language Learners.  The article is broken down into the same five essential elements of reading instruc-
tion and suggestions for each are made regarding modifications and instructional practices that will be most benefi-
cial to ELLs.  This article is not about fun and engaging tasks, but rather focuses on the importance of implementing 
strategies ELLs need in order to achieve success.  This article is big on facts, not on frills.   

 
Robertson, K. (2008). Increasing ell student reading comprehension with non-fiction text. Retrieved from 

http://www.colorincolorado.org/article/29035/ 

 
This article is full of helpful suggestions for teaching students to how to work with non-fiction texts.  Among the 
suggestions are introducing students to text structure and format, providing opportunities for students to interact 
with the texts, modeling what “good readers” do, and using peer interaction to tie it all together.  All learners, espe-
cially ELLs, will benefit from the variety of tasks that she has for students to be able to unlock the mystery of non-
fiction. 

 
Routman, R. (2003). Reading essentials: The specifics you need to teach reading well. Portsmouth: Heinemann. 

 
This book will have you hooked from the moment you read the first page.  Routman understands what it means to 
teach and what it is like to be in the classroom.  In contrast, she also understands the importance of reading and 
writing instruction and sends a clear message that a love a reading is essential for student success.  With interesting 
anecdotes, helpful suggestions, motivational quotes, and a little bit of humor, this book will open your eyes to the 
huge impact a teacher can have on a child’s reading success. 
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http://www.colorincolorado.org/: This bilingual website (English and Spanish) is a goldmine of resources for adminis-
trators, teachers, parents, librarians, and students.  With current research articles, advice for teachers and Spanish-
speaking families, web resources, classroom resources, book suggestions, and information on a range of topics all re-
lated to English Learners, there will likely be no need to search any other websites.  This complete and thorough web-
site, provides a wealth of information and ideas for incorporating literacy into the classroom.  Reading, writing, differ-
entiation, and technology are just some of the literacy-focused topics included on this website that will be a useful aid 
to guide beginning or novice teachers that have L2 learners in their classrooms. 

 

http://www.cal.org/index.html: This website from the Center of Applied Linguistics, houses reports that synthesize 
research on current topics related to English Language Learners, literacy education, dialects, assessment and more.  
These CAL Digests can be very useful to teachers who want a shortened version of the latest research.  These arti-
cles are reader-friendly and offer information on instructional practices and theories that can be immediately applied 
in an ELL or ESL classroom.  In addition to these reports, 

 

https://itunes.apple.com/us/app/showme-interactive whiteboard/id445066279?mt=8: This is free, downloadable App 
for an iPads that allows teachers to illustrate a lesson on a whiteboard and record instructions or oral directions, 
while doing so.  These lessons could then be shared with English Language Learners that will now have their own per-
sonal tutorial on the topic at hand.  Teachers can also include photos, clipart, or even videos from an internal webcam, 
to add more visual cues.  Teachers could also allow students to take notes this way, create a visual dictionary, mind 
maps, diagrams/charts, etc. , or to use as an aid during oral presentations, so that ELLs can record as many times as 
necessary until they are please with how it sounds. 

 

https://itunes.apple.com/us/app/sight-words-by-photo-touch/id421341850?mt=8: This is another free, downloadable 
App for both, the iPhone and iPad.  This App would allow beginning and emerging language learners to practice sight 
words, using various learning styles (sound, sight, and touch), increasing the likelihood that the learner’s needs will be 
met.  A teacher or parent can add in their own voice, which means that this program could also be used to record ob-
jects in the child’s native tongue.  In addition, a teacher or parent could add in their own items (pictures), tailoring 
the vocabulary for a class or individual student, by incorporating words that they are really struggling to grasp.  The 
difficulty level can be increases or decreased by adding few or less items. 

 

http://www.everythingesl.net/inservices/elementary_sites_ells_71638.php: This website contains links to fun and 
engaging websites appropriate for all elementary levels.  The websites are broken down into grade level categories: 
PreK-2, Grades 3-5, and grades 4-8.  The hub of websites links students to educational games, popular nursery rhymes 
and songs, reading and writing practice, audiobooks and online stories, a comic maker, and tons of other educational 
and entertaining resources.  Don’t spend your planning time searching the internet for engaging games, activities, and 
educational resources.  Someone has already done it for you! 

 

http://learnenglishkids.britishcouncil.org/en/: This website from the British Council is designed to help students read 
and write.  Students can play a game, watch videos, read a story, or practice writing.  In ad-
dition, there are skill-based activities, such as practicing grammar and spelling.  They have 
reading passages, with topics from A to Z and connected to all different subject areas.  
Each reading passage comes with a printable worksheet and activities for students to com-
plete.  With videos, songs, tongue twisters, and stories, this website is likely to hold a child’s 
attention for quite some time.  There is also a link for teenagers who are learning English.  
With something for young children, school-age children, teens, parents, and teachers, no one 
is left out. 
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