
EC Nuts and Bolts:  
Sorting it all Out

What do I need to know to start this year and how will  
I be evaluated?



Presentation Objectives:
● To provide teachers with examples of job responsibilities 

in order to understand how you will be evaluated for your 
overall performance in the first five standards of the 
Teacher Evaluation Instrument

● To communicate best practices as it relates to EC 
programs within your school and how you can determine 
the percentage of your responsibility for students



Quality is Job 1...

Teacher quality matters. In fact, it is 
the most important school-related 

factor influencing student 
achievement.

Teacher Quality:
Understanding the Effectiveness

 of Teacher Attributes
By Jennifer King Rice



Margaret L. McLaughlin, President of CEC:

"We know that special educators have a 
unique and complex role within schools 
that is not often well understood..."

Press Release from October 24, 2012



Potential Challenges to 
Consider:
● Accurately Measuring Growth of 

Students with Disabilities
● Use of Value-Added Models
● Using Accurate Measures of 

Instructional Practice
● Training on Observation Protocols
● Incorporating
● Movement of Students



CEC's position calls for evaluation 
systems to:

● Include Fundamental System-Wide 
Component

● Identify the Complex Role of the Special 
Education Teacher

● Measure the Use of Evidence-Based 
Practices

● Recognize the Professionalism of Special 
Education Teachers

● Continually Incorporate Findings from 
Research



Education Week
July 22, 2013

http://blogs.edweek.
org/edweek/speced/2012/10/states_must_tread_
cautiously_o.html
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Activity:  Sorting It All Out
10 minutes

● Participants will create five groups
● Each group will receive a bag of cards with 

teacher actions & a poster of the five standards
● Place the cards on the poster under the standard 

that the action best fits
● Rank each action as they best fit the four levels 

of performance 
● Discuss amongst the group the rationale for the 

rankings and placement of cards under each 
standard



Sorting It All Out
Professional Evaluation of EC Teachers

       Standard I                      Standard II                  Standard III                      Standard IV                          Standard V
 EC Teachers demonstrate           EC Teachers establish a                    EC Teachers know the             EC Teachers facilitate                                  EC Teachers reflect
leadership.                                    respectful environment for a              content they teach.                   learning for their students.                        on their practice.
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Activity:  Sorting It All Out
10 minutes

● Each group will be given chart paper with a 
standard listed on it

● For the assigned standard, use the actions to 
determine what evidence would be needed 
for the teacher to prove themselves at an 
accomplished or distinguished level

● Record on the chart paper
● Select a spokesperson to report out to the 

entire group



Standard I: 

Teachers demonstrate leadership in their 
classrooms, schools, and profession. They 
advocate for positive change in policies and 
practices affecting student learning. They 
demonstrate ethical principles including 
honesty, integrity, fair treatment, and respect 
for others.



Standard II: 

Teachers establish a respectful environment 
for a diverse population of students. They 
provide an environment in which each child has 
a positive, nurturing relationship with caring 
adults. They embrace diversity in the school 
community and in the world. They adapt their 
teaching for the benefit of students with special 
needs, and they work collaboratively with the 
families and significant adults in the lives of their 
students.



Standard III: 

Teachers know the content they teach. They 
align their instruction with the state standards 
and their district's curriculum. They recognize 
the interconnectedness of content areas and 
make instruction relevant to students.



Standard IV: 
Teachers facilitate learning for their students. 
They know the ways in which learning takes place 
and the appropriate levels of intellectual, physical, 
social, and emotional development of their students. 
They plan instruction appropriate for their students 
and use a variety of instructional methods. They 
integrate and use technology in their instruction, 
help students develop critical-thinking and problem- 
solving skills, and help students work in teams and 
strengthen their leadership qualities. They 
communicate effectively and use a variety of 
methods to assess what each student has learned.



Standard V: 

Teachers reflect on their practice. They 
analyze student learning, link professional 
growth to their professional goals, and function 
effectively in a complex, dynamic environment.



What if Scenarios



What if:

The EC teacher collaborates with the classroom 
for planning, grading, classroom management 
and teaching, discusses IEP goals with the 
classroom teacher, and assists in modifying 
classroom assignments and assessments.  The 
model is truly one of a co-teaching classroom.

Possible percentage split: ______________



What if:

The EC teacher pulls a student out for 30 
minutes three times a week for reinforcing 
academic skills taught with the regular 
classroom.  The student comes to the EC 
teacher to take tests and to have additional 
support with homework assignments or 
complete projects.  This tends to be an 
additional 30 minutes three times a week.

Possible percentage split: ______________



What if:

The EC teacher teaches a math course or ELA 
class.  The EC teacher plans, grades, manages 
the classroom behaviors, works on IEP goals, 
etc.  

Possible percentage split: ______________



What if:

A student is in the Wilson Reading group and receives 45 
minutes every day.  Lesson plans are created by the EC teacher, 
grades or progress are reported back to the regular teacher, 
assessments are completed, the teacher discusses on a regular 
basis with the classroom teacher about how the student is 
progressing towards their IEP goals and works to assist the 
teacher in understanding how they might assist the student in 
making progress with the Wilson Reading skills.  The WRS 
group is specialized instruction and makes up half of the total 
classroom literacy block.

Possible percentage split: ______________



What if:

EC teacher modifies assignments and the EC 
students come to the EC teacher to take tests 
with extended time or read aloud.  The EC 
students go to the EC teacher’s room to 
complete assignments when worked out with 
the classroom teacher.  This may happen 
periodically but not necessarily on a regularly 
scheduled basis.

Possible percentage split: ______________



What if:

The student goes to the EC teacher for a 90 
minute block.  The EC teachers teaches 60 
minutes of academic targeted skills to reinforce 
the core subjects the student is enrolled in for 
that semester.  The other 30 minutes is used to 
focus on other areas such as homework 
completion, project completion, graduation 
requirements, behavior/social skills support...

Possible percentage split: ______________



What if:

The EC teacher assists by walking around the 
room and assisting individual students, pulls 
one or two students to the side and works with 
them, teaches on occasion (functioning more as 
an assistant than a co-teacher).  They are 
providing suggestions for classroom 
assignments and are periodically modifying 
assessments based on teacher requests.

Possible percentage split: ______________



What if:

The EC teacher assists the classroom teacher in 
classroom management, works with small 
groups of students, teaches in the classroom on 
occasion, when a substitute is present the EC 
teacher steps up and leads the classroom, and 
assists in modifying classroom assignments and 
assessments.  The EC teacher does not plan the 
lessons or grade any assignments.

Possible percentage split: ______________



Switching Gears...



Thumbs Up/Thumbs Down



Thumbs Up/Thumbs Down

Reading: She continues to read and spell new sight words 
identifying the word requested by touch. Then
she will spell them when you break them apart in sound 
segments. She is beginning to spell some of the simple sight 
words independently. She did prefer to type the words on 
her communication device at her previous school. We have 
not used this device this year,as it has frayed wires and 
could possibly shock the student.



Thumbs Up/Thumbs Down

Academic and Functional Goal
Math: Given instruction and opportunities for 
practice, K. will use strategies to add, subtract 
and multiply one to two digit
numbers with 70% accuracy.



Thumbs Up/Thumbs Down
Academic Goal
MANAGING ADHD: Given a lecture or set of instructions, L. will use self-
advocacy strategies to clarify missed information
or confusing details.
1. L. will select a peer from class to compare instructions or lecture information 
in order to identify missed or confused
details.
Expected Level of Achievement: 9 out of 10 times
2. L.will seek clarification from the classroom teacher when he feels he has 
missed details or was confused by instructions.
Expected Level of Achievement: 9 out of 10 times
3. L. will ask for alternative study materials or alternative modes of instruction 
when needed to held clarify course content.
Expected Level of Achievement: 9 out of 10 times



Thumbs Up/Thumbs Down

Academic and Functional Goal
MATH: Given a word problem, M. will 
determine which operation he needs to perform 
(addition or subtraction) and solve
it correctly with 90% mastery. When presented 
with math vocabulary, M. will demonstrate his 
knowledge of it with 80%
mastery



Thumbs Up/Thumbs Down

 K. has made little to no progress on IEP goals 
this year.         

First grade assessments show some progress. 
Though progress is not consistent



Thumbs Up/Thumbs Down

Academic and Functional Goal
Z. will write a story on a give topic with details 
and descriptive words in a logical sequence 
with correct capitalization of beginnings of 
sentences and proper nouns and correct ending 
punctuation 8 out of 10 times.



Thumbs Up/Thumbs Down
HE PROVISION OF FAPE/OTHER DECISIONS: (Provide Proposals or 
Refusals)
Proposals: Make C.s goals and objectives more functional and relate them to 
daily living skills.
Refusals: Continue to target higher domains on Bloom’s Taxonomy.
EXPLANATION OF ACTION(S) PROPOSED OR REFUSED
I. The IEP Team or other group of appropriate individuals decided the action(s) 
stated above because:
C. needs functional skills to attain some level of independence. A long term goal 
is some type of employment.
II. The IEP Team or other group of appropriate people also considered the 
following option(s) and rejected these option(s)
because:
Attempting to target skills that require C. to analyze, evaluate, or create are 
outside of C. ability level at this time



Thumbs Up/Thumbs Down
I. The IEP Team or other group of appropriate individuals decided the action(s) 
stated above because:Caleb has been experiencing academic difficulties in the 
classroom. He demonstrates a significant discrepancy between his ability level 
and academic performance in reading comprehension and written expression. 
Caleb meets the eligibility criteria for Specific Learning Disabled and requires 
specialized instruction to meet his educational needs. The IEP Team decided to 
provide Caleb specialized instruction in the regular setting because his 
educational needs can be reasonably met in this setting. An initial IEP was 
developed with reading comprehension and writing goals in order to address 
Caleb’s weaknesses in each of these areas.
II. The IEP Team or other group of appropriate people also considered the 
following option(s), including the continuum of alternative educational 
placements if applicable, and rejected these option(s) because:The IEP Team 
also considered providing Caleb specialized instruction in a resource setting; 
however, this option was rejected because his educational needs can be met in a 
less restrictive environment. The IEP Team also considered providing Caleb 
specialized instruction in math; however, this option was rejected because he is 
performing at or near his ability level in math



Keep in Mind...

● Compliance issues:  All EC folders should be 
maintained in a secure location with specific 
processes in place for access.  It is the 
responsibility of EC teachers to maintain 
accurate, up to date state forms.  If there is a 
question of compliance, it is important for you to 
reach out to Program Leads or Coordinators for 
assistance.  This year, we will send to each 
administrator lists from audit of what files were 
compliant and those that must be corrected and 
resubmitted.



Keep in Mind...

● Data collection/progress monitoring:  It is 
highly important that EC teachers collect 
data on their EC students.  There is a session 
today on how you should progress monitor 
your EC students and what administration 
may look for throughout the year. This will 
hopefully be repeated in a zonal meeting.

●  Teachers in the self-contained setting 
should have data sheets for each student and 
data should be collected a minimum of every 
two weeks.



Keep in Mind...

● It is the responsibility of the LEA 
representative to take minutes at all 
contentious meetings.  Parents are to receive 
their copy as they leave the meeting.

● When recording an IEP meeting, you must 
give 2 days notice to the parent/guardians in 
writing.  Parents may request a copy.



Questions


