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Understanding the Other: a dialogue building lesson plan 

I. Target learner audience 

This lesson is designed for a course aimed at fostering dialog building and intercultural communication through language teaching 

between communities who are in conflict. This particular lesson is centered on dialog between the Arab Muslim and Jewish 

communities in France. Half of the participants are French of North African descent from countries such as Algeria, Morocco, or 

Tunisia while the other half consists of a mixture of French Sephardic Jews, Jews who are descendants of Spain and Portugal, and 

Ashkenazic Jews, Jews who have origins from Eastern Europe. There are eight participants in the class: six boys and two girls aged 

between 13 and 14 years old; they have an upper-intermediate to advanced level of English. This class is mostly oral communication-

based with occasional focus on lexis and pragmatics. It is held under the auspices of an organization called Amitié judéo-musulmane 

(Jewish-Muslim Friendship) at a youth center in Seine-Saint Denis, a suburb of Paris. The course takes place twice a week on 

Wednesday and Sunday from 3 to 4:30pm and lasts three months. 

II. Materials 

 Three pictures depicting hate speech against Arabs, Muslims, and Jews. 

 Butcher paper 

 Markers 

 A copy of Scene 1 

 Note cards with discussion questions 

 Journals 

 

III. Goals of the course 

 Students will be able to confront their prejudices regarding each other’s faith, ethnicity, race through discussing the content of 

the play and listening to different viewpoints. 

 Students will be able to learn about other points of view while reflecting on their own views during post-reading discussions of 

the play of the root causes of the characters’ and their reactions. 
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 Students will be able to develop and deepen understanding of each other and discover common concerns by reframing the 

conversations in the play through a reenactment of the scenes or a scripting of their own play about this topic. 

IV. Rationale 

Using drama as a literacy practice to tackle divisive issues can be a powerful vehicle for externalizing feelings and emotions, for 

developing a more critical awareness of other perspectives, and for effecting social change. Following a Freirian approach to 

facilitating dialog through asking inductive questions known as problem-posing questions and employing codes, concrete 

representations of an issue (e.g. a play) (Wallerstein, 1983), the teacher directs the students from a descriptive level to an analytic level 

of thinking skills in order to raise their consciousness of other perspectives and generate critical discussion. The purpose of this 

approach is thus to create a space for students to share their stories in order to emphasize common experiences, to connect the socio-

cultural and historical context to their views and feelings on the subject matter, to encourage reexamination of current beliefs through 

ongoing reflection, and finally, to offer alternatives to resolving the issue (Freire, 2000; Moriarty, 2006; Wallerstein, 1983). In so 

doing, students will be more inclined to reach their own conclusions about the origins of the issue. They will also be more amenable to 

listening to other perspectives in a respectful manner and acknowledging different viewpoints.  

In addition, this type of activity functions as a means of challenging students’ beliefs and attitudes which are inextricably intertwined 

with a particular discourse community (Gee, 1986). Because members of the Jewish and Arab Muslim community have been 

socialized into a belief system that determines their perceptions of each other (i.e. sworn enemies who want to kill or destroy each 

other or who lack understanding and empathy of the other’s suffering), being exposed to another way of thinking, discussing the issue, 

and interpreting it from another point of view would cause them to begin to critically reframe their culturally-embedded prior 

knowledge or Available Designs (Kern, 2000). As a result, they may be more willing to gain an understanding of the other discourse 

community’s reactions and responses to the issue.  

Finally, a main goal for encouraging dialog through drama is to establish what Grazier (2003) coined cultural fluency; that is, a back 

and forth movement between two cultures to honor one’s culture while at the same time recognizing and accepting its relationship to 

others. This entails the ability to communicate with another culture and express another viewpoint or other cultural beliefs, alongside 

one’s own culture. Moreover, dialog building through drama implies the exploration and awareness of cultural differences, and the 

impact that those differences have on an individual’s status and place in the world within a given context.  Part of cultural fluency 

consists of reducing prejudice which can occur when distinct cultures engage in each other’s company (Grazier, 2003); hence, the need 
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to implement programs such as dialog-building through drama to bring together dissenting communities in the hope that they will learn 

to listen to each other and embrace each other’s differences.  

V. Introduction to the lesson 

The scene discussed in this lesson is part of a play which will also include other characters who hold diverging opinions from those 

typically expressed in their respective communities. To this end, the participants can discern a wide variety of opinions and draw 

comparisons between their viewpoint and those of the characters in the play. The play concerns two characters, a Jewish and Arab 

Muslim teenager, who initially feel intense hatred towards each other, fuelled by hate-filled beliefs that they are enemies who can 

never coexist.  Both are 14 years old and live in Seine Saint Denis. The purpose of the play will be to display the gradual progression 

from a refusal to communicate to eventual acknowledgment of commonalities to mutual acceptance and understanding of each other.  

The cumulating goal of the course will be for the participants to either reenact scenes of the play where they play themselves or 

another character and attempt to facilitate dialog or create their own play on the topic. Throughout the course, they will be expected to 

keep a reflective journal in which they will write their thoughts and impressions about what they had learned from the experience. 

During the final class, the teacher or facilitator can discuss ways in which they can share what they had learned in their communities 

and what they can do to educate and inform others about acceptance of each other’s community. 

In this first lesson, the course participants will discuss common stereotypes that they have of other’s ethnicity and religious 

background and will observe how they are played out in the scene. They will then be furnished further discussion questions to reflect 

on the reactions of the two youths and the way in which they mirror their own feelings and perceptions about the Other. In the final 

stage of the lesson, they will be presented with the two above-mentioned options and will have to opt for one of them. Alternative 

projects are also welcome so long as they adhere to the principles of dialog building.  

Because this will be the first lesson, it is difficult to predict the course participants’ responses to the material, their behavior towards 

each other, and the amount of time needed for each activity. Note that classroom management issues may arise during this first lesson, 

therefore teachers should be flexible vis-à-vis the procedure of the lesson plan. They should also anticipate having to adapt or 

significantly modify the content of the lesson in order to cater to the current classroom dynamics and the participants’ reactions to the 

content and each other. Thus, the lesson plan detailed below should be perceived as a suggested plan that can be subject to change at 

any time.  
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VI. Procedure 

3 pm  

(15 minutes) 

Warmer 

 

 The origins of my name activity 

T greets the students and introduces herself. She has the stands sit in a circle and has each person say his or her 

name. The teacher then gives background information about her name: 

T: My name is Lea and my name means “to bring good luck” in Greek and “tired’ in Hebrew. My great-

grandmother was named Lea. In Jewish tradition, we usually give the name of a family member who recently died 

to the baby.  

Then, she tells them to work in pairs and to tell each other what their names means and why they think that they 

were given that name. T pairs Jewish and Arab Muslim students. T tells them that they will have to report back to 

the class about the meaning and background information about their partner’s name. 

Ss share information about their names with each other and during the feedback session report details about their 

partner’s name. 

T asks why they did this activity to prompt Ss to think about their identity, to learn about cultural traditions and 

customs from other ethnic-religious groups, and to notice similarities and differences among those cultures. 

 

Next, T asks students what they think that they will be learning during this class to gauge student’s expectations of 

the course. 

 

3: 10pm 

(10 minutes) 

Lead-in 

 

Thereafter, T shows three pictures of examples of hate speech/hate crimes towards Jews/Arab Muslims (see 

Appendix A)  to the students and asks them to describe what they are seeing and what it makes them think of when 

they see those pictures, eliciting key words which will be used in the next task. 

T: What is happening in those pictures? Are there other examples of this that you have seen before? Can you tell us 

about them? How do they make you feel? Why do people do these things? 

T then leads a feedback session.  
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The purpose of the activity is for students to share stories about experiences where they have been discriminated 

against either from each other’s group or from the wider society and show that experiencing intolerance and 

discrimination is common among every minority. This will serve to highlight commonalities between the groups. 

3: 20 pm 

(20 minutes) 

Pre-reading task (schemata activation) 

 

T writes the following on the board: Jews are…./Muslims are…/Arabs are… 

T has the students work within their own ethnic-racial-religious group and write down on butcher paper words 

(positive and negative) that they associate with the other group. For example, the group of Jews writes about what 

they think about Muslims and Arabs.  

T allots about 10 minutes to the task and then has students stick the papers around the room and look at each 

group’s work.  

T and Ss regroup and share their thoughts about what they saw. 

T: What did you think of some of the sentences? For example, “Muslims are terrorists” or “Arabs are violent” or 

“Jews are greedy”? Where did you learn about this information? How do you know that it’s true? How do you feel 

when people say that about you? 

T mentions the word stereotype and elicits the meaning from students. T states that these are often ideas-usually 

negative- that we have of a certain group of people which causes us to see them in a certain way and believe that all 

the people in that group act or are this way.  

3:40 pm 

(5 minutes) 

Prediction task  

 

T writes the following words on the board: 

Israel Palestine  Algerian War   Holocaust  

T elicits prior knowledge from the Ss about these topics and writes them on the board. This is another type of 

schemata activation task meant to prepare them for the reading of the scene.  

T mentions that they will now be reading a scene from a play about two teenagers: A Jewish and an Arab Muslim 

youth. T has them guess what they think will happen in the scene and what they will be talking about.  

3:45 pm 

(10 minutes) 

Reading of the play 

 

T tells Ss that they will be reading aloud the scene. She nominates different students throughout the reading, 
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ensuring that everyone has a chance to read. If during the reading, Ss asks for clarification of the meaning a 

vocabulary word, the T writes it on the board and explains the meaning afterwards. There may be some questions 

about specific slang. 

 

3: 55 pm 

(10 minutes) 

Post-discussion reading 1 

 

After the reading, T asks Ss for their thoughts about what they read: 

T: How did you feel about the ending? What did you think about what Rachid said? His reactions? Do you agree 

with them? Why? Why not? What did you think of Jeremie’s reactions? Have you seen this type of exchange 

before? Have you had a similar experience? How did you react? 

4: 05pm 

(15 minutes) 

Post-discussion reading 2 

 

T then separates Ss into two groups of four and distributes note cards with discussion questions. Ss are expected to 

discuss and share their views about the questions in order to express their opinions on the subject matter. 

The following questions could be: Why do Jeremie and Rachid talk about Israel and Palestine? How is it 

connected to their identity? Why do you think that Rachid is angry that his History teacher spends more time 

talking about the Holocaust than about the Algerian War? What does that mean when people talk more about the 

Holocaust than the Algerian War? Why does he tell Jeremie that the Holocaust doesn’t exist? What do you think 

his reasons are? Why does Jeremie talk about the Holocaust? Why does Jeremie say that all Muslims and Arabs 

are terrorists? What do you think his reasons are? What do you think will happen in the next scene?  

T reviews with students expressions for discussions such as ways to agree/disagree: I agree with you, but….You 

have a point.. 

Fillers: Well, let me think… 

Interruption: Sorry to interrupt, but… 

Opinion: In my opinion, I believe.. 

4: 20 pm 

(10 minutes) 

Feedback and set up for final project 

 

T and Ss reconvene and share their answers from their groups. T then tells them about the final project where they 

will have to decide whether to create their own play or recreate the scene, but changing the situation by adding 
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themselves or other characters to the play. T allots some time for Ss to choose partners and decide what they want 

to do. Afterwards, T distributes journals and tells Ss that for homework they have to write a short paragraph about 

what they learned on that day and something that they liked or didn’t like. T could also have them do a mini-

research project for the next class where Ss have to research information at home about Israel/Palestine, the 

Algerian War, the Holocaust or any other topic relating to Muslims/Arabs/Jews and give a mini-presentation of 

their findings. 
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Appendix A: Pictures 

      

                  Picture 1              Picture 2 

 

 

Picture 3 
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Appendix B: Play 

Scene 1 

This is the first scene from a play about creating dialog between a Jewish and Arab Muslim teenager within the context of rising 

tension between the two communities. Both are 14 years old and live in a suburb of Paris called Seine Saint Denis.  

Background: Jeremie, a French Ashkenazic Jew and Rachid, a French Arab Muslim of Algerian descent, are playing a soccer game 

organized by the local youth center. The scene takes place during last summer’s attack on Gaza (end of June to end of August 2014). 

As they are playing soccer, Rachid accidentally pushes Jeremie who falls to the ground. Jeremie thinks that it was done on purpose. 

He says something under his breath:“Those dirty Arabs are always so violent”. Rachid hears this, and then, sees Jeremie’s chain 

around his neck with the Star of David, the symbol of Judaism; he jumps at him. They start to fight and insult each other. The 

coordinators hear the commotion and separate them. They send them to a large room inside the youth center and have them sit on 

chairs facing each other. There is a window on one side of the room. One coordinator stands outside next to the window, and checks 

on them every so often to make sure that they do not try to attack each other. Jeremie and Rachid want to continue to fight, but they 

notice that the coordinator is watching them. 

The two boys are looking at each other with hate and anger. 

The conversation starts. 

Jeremie (stares at Rachid angrily and yells):  Why are we here? Why do I need to sit here with you? 

Rachid (yells and angrily gestures as he is talking): Screw you. You’re the one who started yelling racist stuff at me. You’re so 

pathetic. It’s your fault that we’re here. I can’t believe that I’m even talking to you. 

Jeremie: Me? (points to himself) It’s your fault. I mean, you knocked me down. I can’t trust, you Arabs. You’re all the same. My 

parents are right; all you think about is violence and killing people (points a finger at Rachid). 

Rachid: What the hell are you talking about? (raises his arms and slams them on his thighs) We don’t all think that way. Why do you 

think that? I mean, look at you; look at what your people are doing?  They are bombing and killing Palestinians in Gaza right now for 

no reason. All you care about is killing all my brothers and sisters. My parents are right; Jews just care about controlling the world and 
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taking over our lands. My people are suffering so much because of your people. They are right when they say that you are gonna be 

punished for making us suffer.  

Jeremie: Man, you’re so ignorant (shakes his head to show disagreement). Look at all the stuff that your people are doing.  You’re the 

ones who are gonna be punished because you made us (points at himself) suffer. Your religion is full of hate. All you do is go around 

terrorizing people and forcing people to convert. Look at all the terrorist attacks that your people commit. It’s because of your people 

that there’s so much violence in this world.  

Rachid (yells and shows his fist to threaten Jeremie): Screw you. I really want to break your face right now. You disgust me. Why do 

you keep saying these things when you know nothing about us?  Why do you keep supporting Israel?  

Jeremie:  Because (pauses) Israel has a right to defend itself. It’s a safe place for all Jews. It’s our home (says these words in a loud 

voice). 

Rachid: I can’t keep listening to this crap (shakes his head and puts his hands over his ears). What the hell are you talking about? You 

don’t even live there! How can you say it’s your home? 

Jeremie: And what about you, huh? Why do you support the Palestinians? Are you Palestinian or something?  

Rachid: No, man; I’m Algerian, but we’re all brothers. 

Jeremie: So, you aren’t even Palestinian. So, why do you care so much? 

Rachid: Hey, are you deaf or something? I just said it: BECAUSE WE ARE BROTHERS! (says it loudly and stresses every word).  

Jeremie: Stop talking to me like that. It’s the same for me, too. I’m not Israeli, but all the Israeli Jews are my brothers and sisters, too. 

We have suffered so much. It’s our right to have our land. 

Rachid: We’ve suffered, too, you know (points a finger downwards). My grandparents lived through wars and massacres in Algeria. 

Even here in France they have to deal with all this racism and discrimination. It’s hell; you know. I am faced with it every day.  Every 

day! Do you think it’s fair to be treated this way? I support the Palestinians because I know what it’s like to deal with discrimination 

on a daily basis. But you, look at you? (looks at him with hate and disgust) Look at your life! You don’t have to worry about anything. 

You have no idea what it’s like.  
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Jeremie: Do you think it’s easy for me to live my life when I am constantly reminded of my grandparent’s past? They died in a 

concentration camp! (looks sad) Do you think it’s easy to hear over and over again that Jews had to deal with all that persecution stuff 

and then the Holocaust? I always have to remember that.  Do you think it’s fair that Jews were treated this way? (says this loudly)  

Rachid: Why do you Jews always bring up the Holocaust all the time? (puts his hand over his head and shakes it) That’s all you can 

think of.  The Holocaust, it never happened; it’s lie (yells). Is that your excuse for supporting the creation of Israel?  

Jeremie: Hey, watch your mouth! Don’t you talk about the Holocaust like that!  

Rachid: So, what if I do? What are you going to do about it, huh? You weren’t even born then. You always talk about the Holocaust, 

but what about the Algerian war? We’ve spent like 3 weeks talking about the Holocaust in our History class. I’m so sick of hearing 

about it all the time (looks annoyed).  Our teacher barely talks about what happened during the Algerian War. It’s like it wasn’t a big 

deal. Do you think that’s fair? 

Jeremie: Well, 6 million Jews died during the Holocaust. That’s a lot of people! (yells and stares at him with anger) We’ve suffered a 

lot, you know. 

Rachid: Hitler was right to kill your people; he knew that you would cause so much pain to the Palestinians.  

Jeremie: Shut up! Shut up with all of your stupid lies (yells and makes big gestures). All you say are lies.  We have more pain than the 

Palestinians; they only think about killing us. They have no right to live in Israel. It’s our country, not theirs.  

Rachid: No, it’s not! (pounds his fist on his leg) 

Jeremie (interrupts him):  It’s our right to be safe from another Holocaust and from hate, especially from people like you. 

Rachid: Yeah, well, you should be afraid because one day we’re gonna  get you and we’re gonna make you suffer just like you made 

us suffer. I really hate you. (looks at him full of hate) 

Jeremie (stares at him with hate): I really hate you, too.  

 

End of scene 1 
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