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When I created this IDPD in 2002 I had only been teaching for two years. Therefore all of the
courses, conferences, and workshops I have attended plus the countless hours of teaching and
reading have benefited me as a teacher. There have also been several changes in my life during
this time which has influenced my teaching. The first is becoming a parent of two girls. This
allows me to think from the perspective of a parent as well as a teacher. The other changes
relate to my teaching assignments. During my first years of teaching I taught at the upper
elementary level in a departmentalized, multi-age fifth and six grade classroom. From there,
the focus of instruction turned to a self-contained fifth and sixth grade. For the past two years
I have had a third grade teaching assignment. All of it has been part of the greatest period
in my professional growth. So forgive me if my “summary” appears long-winded. There is
much to share and that which I do share is so interconnected it is difficult for me to assign is
to one particular standard.

Standards for Vermont Educators

Learning
The list of conferences and workshops I have attended and materials I have read in order
to support my learning is endless. I read countless children’s books in order to familiarize
myself with the current literature. I also read materials to support my knowledge in the social
sciences, literacy, and math.

Three books influenced my teaching of the social sciences: American Colonies by Alan
Taylor; Thomas Jefferson: A Life by Willard Stern Randall, and The Story of Vermont: A
Natural and Cultural History by Christopher McGrory Klyza and Stephen C. Trombulak.
These books increased my knowledge base of the early years of America settlement. In turn,
I provided my students with the latest in information and understanding of that particular time
period.

Two other books have also increased my knowledge base. These are Guiding Readers
and Writers: Teaching Comprehension, Genre, and Content Literacy and Teaching for
Comprehension and Fluency: Thinking, Talking, and Writing About Reading, K-8 both by
Ireane C. Fountas and Gay Su Pinnell. These books were read as part of my change in
teaching responsibility and helped prepare me for an area of teaching out of my depth of
knowledge.

Professional Knowledge
Much of what I learned has influenced my instruction. While keeping in mind the Vermont
Framework of Standards as well as Thetford Academy’s curriculum, I adjusted my own fifth
and sixth grade social studies curriculum. I developed a Colonial America unit focusing on
the economic and cultural reasons behind the settlement of the Americas. I felt a need for
such a unit as a precursor to a unit on the causes and effects of the American Revolution. To
highlight the economic and cultural factors I had the students create sales posters to “pitch”
their colony. The posters had to reflect aspects of the particular colony.



Social studies can be considerably fact based and at times full of lecture. The result is
often a paper and pencil test. Therefore I tried to incorporate other forms of assessment and
learning in my classroom. Students could then communicate their knowledge in various forms
including posters, dioramas, game boards, alphabet books, and skits.

As I continued to provide a continuum of social studies knowledge reflecting the TES and
TA curriculum I became aware of a large gap or need. This happened to coincide with the
school’s commitment to develop literacy instruction in the third through sixth grades. I needed
to find adequate reading materials for my students. Most of what was available was geared
for upper middle school/junior high or early elementary. With the help of special education
colleagues who worked with my students I found a textbook that would meet my requirements
as well as provide a much needed source of instruction in how to read informational text.
In 2003, I began to use the textbook Build Our Nation as part of my curriculum. Even in
my current assignment, I remain focused on the need to provide students with instruction of
reading informational text as well as literature. Our school’s work with Sue Biggam supported
my instruction in this area.

As part of my work with the OESU Social Studies Committee, I have been reflecting on
the gaps in our curriculum and remain committed to developing a school-wide geography
curriculum. My fourth grade colleague and I began to use Map Essentials, a geography
curriculum developed by National Geographic, prior to my work on the committee. As the
committee’s observations based on Curriculum Mapper work are shared, the TES staff is
including more intentional instruction of geography in their units of study.

I developed a Poetry Unit for my third graders. The focus of the unit was reading fluency and
grew out of our school’s commitment to developing fluent readers.

Colleagueship
I have been a part of regular team meetings since joining the TES staff. I have also served on
the OESU Social Studies Committee since 2004. I consider my work with these various teams
important. They are a place to consult and share with each other. These meetings also provide
a way to connect within and across the schools.

In 2002, I was invited to share my ideas for teaching social studies in the classroom with
Dartmouth student teachers. This was an opportunity for me to help other future teachers
develop ways to make learning of the social sciences interesting, fun, and creative. I was able
to bring samples of student work including alphabet books, family crest projects, and paper
plate portraits.

My work is not completed in isolation. It requires the help of many special educators
and paraprofessionals as well as assistance from the OESU math coordinator and literacy
coordinator. During my first year of teaching third grade, Marty Bouchard, a TES reading
teacher, and I consulted regularly about the literacy block. She was assigned as my mentor to
help me transition into my new teaching assignment.

During this first year I created a Poetry Unit. The unit required support in technology,
oral reading, and listening. Special education paraprofessionals and the speech-language



pathologist provided valuable support during this unit. Becoming extra sets of eyes and ears to
help my students become more fluent readers.

I encouraged parent volunteers. Steve Glazer donated his time to help my third graders
develop a quest for the Mimi’s Trail, located across from Thetford Elementary School.
He devoted time to teaching the class about haiku writing and also created a lesson on
decomposers for our Field and Forest unit. A second parent, Steve Hoffman, taught a lesson
on animal adaptation, using insects as the focus of the study.

Advocacy
I send home a regular parent newsletter in addition to newsletters which are part of various
curricula [Investigations (math) and FOSS (science)]. The content has changed a great deal
from just day to day nuts and bolts of the classroom. I now use the newsletter to communicate
about my expectations, my instruction practices, and my units of study.

I am supportive of our school’s commitment to diversity education. When developing units I
look for ways to include all points of view. For example I expanded the third grade Colonial
America unit to include a look into the native settlers of Vermont. As part of that we took the
third grade class to the Vermont History Museum to see their exhibit of the Abenaki people. I
also created a unit in the fifth and sixth grade focusing on how environment influences cultural
development in the native people.

My work with Lisa Yaffee, OESU math coordinator, has influenced my math instruction.
She has modeled lessons, met with me to discuss my work, and instructed me on how to
assess my students’ understandings. With her guidance I feel more capable of assessing what
my students need in order to be successful in math. Much of what I have learned has also
transferred into other areas of my teaching.

Accountability
The use of Curriculum Mapper, SCIPE, and Understanding by Design has benefited me in
my teaching. They provide me with a structure to ensure I meet all the other standards of an
educator. During the course of these seven years, I also participated in the state-wide initiative
to have teachers calibrated for portfolio scoring. I did not meet the passing standard the first
year, but was clearly able to see that my expectations of students were raised higher than the
state’s. So over the following year I was able to adjust my scoring of students’ portfolio pieces
to better reflect the state expectations. With that practice I was able to pass all genres during
the teacher calibration the following year. Each in its own way provides me with feedback
to adjust my teaching. I can see a growth in myself over these seven years. My portfolio
provides further evidence of that growth.


