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STANDARD ON CULTURE AND LEADERSHIP 

The Norwalk High School community actively and consistently provides a safe, positive, 

respectful, and supportive culture that fosters student responsibility for learning that results in 

shared ownership, pride, and high expectations for all. Norwalk has always valued the 

importance of school climate. During the last several years there has been a concerted effort by 

the administration, teachers, and staff to improve the school climate. Administrators, faculty, and 

staff established and continue to support many school-wide initiatives that build school culture. 

Some of those include programs and assemblies designed for students and parents and guardians 

on issues such as anti-bullying awareness, Mothers Against Drunk Driving (MADD), and culture 

sensitivity. In addition, administrators, faculty, and staff make efforts to support fundraisers, 

plays, plant sales, athletics and the various activities that make up Norwalk’s school community. 

Students have initiated many extra-curricular clubs and activities aimed at demonstrating respect 

for each other, the school’s community, as well as the world around them. The activities include: 

Safe Zones, Safe Rides, Bears Beating Cancer, BROWN, BuildOn, and Best Buddies among 

others. At the beginning of each school year all students receive a copy of the school’s Student 

and Parent/Guardian Handbook and an agenda, which communicate school and district rules and 

policies, school-wide expectations, as well as graduation requirements.  The agenda is also used 

for classroom assignments, homework, and hall passes. Each year, upperclassmen are selected to 

serve as mentors to the incoming freshman, giving tours and answering questions to help ease 

their transition to high school within the Link Crew Program. Norwalk High School has also 

established the Freshmen Academy, which is designed to provide incoming freshmen with the 

skills necessary to smoothly transition between the middle and high school model.  The Norwalk 

High School community, mindful of individual needs and differences, strives to teach all of its 

students the importance of becoming independent learners and responsible members of a global 

society. For example, Norwalk High School has held numerous fundraising events, such as a 

dodgeball tournament, designed to raise funds for relief efforts at home and abroad. Others 

events include: Hits for Haiti, Breezy Point, NY (a Sandy Relief effort), the Norwalk Carver 

Center, and Costa Rica. Over the past few years, the school has participated in Red Cross blood 

drives, campus clean-ups, Snowflakes for Sandy Hook, community outreach, coat donations, toy 

and food drives, and community service at senior centers within the city. In September 2012, 

three programs were implemented within the school in order to foster the vital part of 
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development during their adolescent years: Advisory, Link Crew, and Positive Behavior 

Intervention and Support (PBIS). These enable students to develop connections and a sense of 

belonging with faculty and staff.   

The learning expectations at Norwalk High School are intended for every student. As a 

result, continued efforts by teachers to make active student engagement a high priority has 

resulted in the emphasis on high expectations for every student. The Parent Portal in the online 

reporting system and Naviance, has allowed more open and timely means of communication and 

reporting with both the parents and guardians and students. The Endicott Survey indicates 86% 

of parents believe Norwalk High School encourages students to take responsibility for their 

learning. Norwalk High School prides itself on a wide variety of community building activities 

with students, staff and faculty. 

According to the school’s Strategic School Profile (SSP), disciplinary offenses 

committed by students include all serious offenses, offenses involving drugs, alcohol, or tobacco, 

and all incidents resulting in suspension or expulsion. In the 2011-12 school year, 575 students 

were responsible for these incidents. These students represent 36.8% of the estimated number of 

students who attended this school at some point during the 2011-12 school year. The total 

number of incidents was 516. The data fluctuates; in 2008-2009, the total number of incidents 

was 484, whereas in 2009-2010, there were 384 incidents. According to the Endicott Survey, 

43% of students feel that students do not respect teachers and 50% of students do not agree that 

students respect one another. With the implementation of school-wide initiatives addressing 

climate and culture, it is the hope that students will take more ownership of the school and there 

will be a downward trend in the disciplinary data, which includes a reduction in suspensions. 

Norwalk High School is equitable, inclusive, and fosters heterogeneity where every 

student over the course of the high school experience is enrolled in a minimum of one 

heterogeneously grouped core course. Every student at Norwalk High School must complete a 

Civics credit as a graduation requirement. Civics is a heterogeneously grouped course. In an 

effort to foster heterogeneity, the majority of 9th graders are enrolled in Physical Science and 

World History. All students are also afforded the opportunity to take a heterogeneously grouped 

course in multiple elective subject areas in order to graduate, such as: health, physical education, 

world languages, art, music, and business. Students with special needs and English Language 

Learners (ELL) have the opportunity to enroll in these heterogeneously grouped courses as well. 
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All students are required to take elective courses in core subject areas in order to graduate, such 

as, but not limited to, Creative Writing I and II, Statistics, Psychology, and Marine Biology. 

Counselors meet with students in large groups per grade level to explain the subject selection 

process. To ensure each student understands this process, counselors then meet with them 

individually. Teachers also meet with each student to recommend courses for the subsequent 

year, whereas they encourage students to challenge themselves to rigorous courses that will 

extend their learning. In recent years, grade prerequisites have been removed from the subject 

selection handbook, so as to ensure equitable opportunities to course access. Norwalk High 

School makes the subject selection guide available online so that students and parents have the 

opportunity to review course descriptions and select from the available classes. If there are 

disagreements between teachers and students regarding the course recommendation, counselors 

allow for discussion and parental feedback to ensure an inclusive learning environment. 

The mission of the superintendent is “to create a student-focused culture that motivates, 

challenges and supports every individual student to reach his or her highest levels of 

achievement. In light of this, Norwalk Public Schools will continue to re-examine class sections, 

groupings and ‘levels’ at all grade levels with the goal of creating more ‘personalized learning.’ 

This will be done with intention of closing the achievement gap and preparing each student to 

reach his or her potential for college, career, and lifelong success.” Norwalk High School 

continues to work to achieve this vision by providing all students the individualized support they 

need. Co-taught classes, which are comprised of students with IEPs and 504 plans, and regular 

education students, are offered in the core subject areas (math, English, history, and science). 

These classes are designed to give the students the support they need in an inclusive 

environment.   

At Norwalk High School there is a formal, ongoing program through which each student 

has an adult in the school, in addition to the school counselor, who knows the student well and 

assists the student in achieving the school’s 21
st
 century learning expectations, which include 

collaboration, digital literacy, critical thinking, and problem-solving. In the summer of 2012, the 

Advisory Design Team was assembled to write and implement an advisory program for the next 

school year. In researching other school districts, the team found that there was a need for a 

freshman transition program and an all-grade advisory program. The design team comprised of 

an English teacher, social studies teacher, guidance counselor, math teacher, and a department 
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chair developed the curriculum and an advisory schedule for an all grade program. The grade-

specific curriculum was designed for students to reflect on their approach to their high school 

education and their involvement in the school community.  The curriculum is designed to create 

an environment for the students and staff to make a connection with one another as well as the 

school. 

The freshman curriculum focuses on creating collaborative relationships between the 

students in their advisory group.  Many of the objectives of the lessons revolve around problem-

solving as a group.  For example, one lesson poses a problem where the students are stranded in 

the woods with only a few supplies.  The students are asked to work together to figure out their 

plan of survival by utilizing the provided supplies.  As part of the advisory program, the design 

team adopted a California-born program called Link Crew.  This program connects all grade 9 

students with pre-selected grade 11 and 12 students that have demonstrated leadership abilities. 

Throughout the year, the Link Crew Leaders help the students in their designated homerooms to 

transition into their new community using specific lessons and personal experience.  Depending 

on the activity, either the advisory teacher or the Link Crew Leaders facilitate these lessons, 

which by the nature of their design, are student-centered and facilitate in the building of 

relationships between the teacher and his or her advisory group and the Link Crew Leaders and 

their advisory group. Students remain with the same advisory teacher for all four years. 

Another example of the advisory program’s objectives is the post-graduation plans and 

service focus of the senior advisory. Some of the activities ask the seniors to work together to 

brainstorm service activities to improve the Norwalk High School community, and during other 

activities, former Norwalk High School graduates and college admission officers visit the senior 

class. Each advisory averages a 15:1 student to adult ratio and meets for 25 minutes for 20 

lessons, approximately every other week. In addition, during advisory sessions, the entire school 

watches The Bear Country News (BCN).  BCN is a student-produced news program which is 

facilitated by a staff member that covers relevant information to student academic and 

extracurricular activities, as well as enhances the advisory lesson planned for that day. Student 

interaction with BCN enhances the student’s digital literacy.   

The built-in collaborative time enables the professional staff to engage in discourse for 

reflection, inquiry, and analysis of teaching and learning on a daily basis. Through the use of the 

Instructional Data Team (IDT) period, each team of teachers works towards a goal which is 



6 
 

provided by the department head. According to the NHS Evidence Collection Survey, most 

teachers noted that IDT periods helped them to maintain currency with best practices. Teachers 

have a structured meeting schedule where they can discuss strategies, protocols, instruction, 

reflection, and assessment.  These IDT meetings have proved to be vital in linking current best 

practices to student needs, especially implementing the Common Core State Standards during the 

2013-2014 school year. However, the special education teachers lack sufficient time to 

collaborate with their subject area teachers. The teacher evaluation model also provides a 

structure in which formal discourse about teaching and learning occurs. During each of the 

yearly meetings, as well as all of the pre and post observation conferences, teachers and 

evaluators discuss student achievement as to how it relates to instruction. The reflection, inquiry, 

and analysis of student outcomes and teacher practice is ongoing. According the Endicott Survey 

results, 56% of professional staff feels input from supervisors who are responsible for evaluating 

their teaching plays an important role in improving their instructional practices. 

Norwalk High School teachers seek professional development through a variety of 

resources outside of school to stay current with best practices. The district dictates most 

professional development opportunities. Many teachers have received their Teacher Education 

and Mentor (TEAM) Program training to become mentors and collaborators to student and new, 

incoming teachers. Several others attended Advanced Placement (AP) course training, as well as 

National Teaching Conferences and Common Core training. According to the NHS Evidence 

Collection Survey, teachers work with Naviance and have also attended Common Core 

workshops. Many staff members have also gone to Sheltered Instruction Observation Protocol 

(SIOP) training to ensure English Language Learners’ success. Also, in order to be current with 

changing safety standards, staff and faculty are being trained in new building safety initiatives 

driven by regulations from the Occupational Safety and Health Administration (OSHA), which 

includes blood borne pathogens and other workplace related concerns. There is a need for 

professional development addressing intervention and remediation strategies for heterogeneously 

grouped courses and stanine 5 classes. The result of the professional learning is applied to all 

facets of school culture including; curriculum, assessment, and instruction.  

Recent professional development opportunities have been are focused around initiatives, 

such as Link It which have not always proven to be sustainable. Teachers dedicate both 

professional meeting and personal time for reflection, inquiry, and analysis of teaching and 
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learning. According to their specialty areas, teachers select coursework from accredited colleges 

and universities, as well as state and city course offerings. Members of the faculty are currently 

pursuing degrees in Educational Leadership, Special Education, Literary Special Arts, 

Educational Technology, Administration, and several other areas. Also, in order to be current 

with changing safety standards, staff and faculty are being trained in new building safety 

initiatives driven by regulations from the OSHA, which include blood borne pathogens and other 

workplace related concerns.  

Formal time dedicated to professional development efforts designed to promote student 

learning occurs.  Due to recent state and district initiatives, much of the time allotted for 

professional development has been dedicated to informing teachers about new procedures and 

requirements. This includes the new teacher evaluation model (SEED) and common assessment 

data gathering tool (Link It). According the Endicott Survey results, 61% of staff disagreed that 

the school’s professional development programs enable teachers to acquire and use skills to 

improve instruction and assessment. More recently, the emphasis on creating curriculum and 

developing common classroom experiences has come with the emergence of the Smarter 

Balanced Assessments. 

Each department is supervised by a housemaster that is responsible for implementing 

departmental guidelines and evaluating teachers. According to the Endicott Survey, the work of 

the housemaster in each department is reported as having a positive impact on student learning. 

Each housemaster provides support for best practices in both mid-year evaluations and regular 

departmental meetings.  The housemaster also provides guidance for classroom instruction, 

assessment ideas, and implementation of Common Core State Standards. These suggestions and 

this guidance drive decisions for professional development as seen in the departmental 

professional learning sessions in consecutive department meetings in May 2014. Each 

department generated ideas to address the needs. For example, the art department had a applied 

higher order thinking skills and Webb’s Depth of Knowledge (DOK) to its discipline. The 

English department created authentic learning tasks in grade level teams, and the math and social 

studies departments aligned curriculum documents and assessments. 

The skills, practices, and ideas gained in order to improve curriculum, instruction, and 

assessment are applied in varying degrees by the professional staff. As seen in the assessment 

tools, instructional strategies utilized in classrooms, development and revision of curriculum 
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documents, evaluation data, and common assessment scores, there is a range of application 

across all disciplines. 

School leaders regularly use research-based evaluation and supervision processes that 

focus on improved student learning. The evaluation process is focused on student learning; 

however, the results would have a greater impact with a more effective use of time. In 2012, 

Norwalk Public Schools became a pilot district to implement the new Connecticut teacher 

evaluation model System for Educator Evaluation and Development (SEED). This model 

emphasizes the following research-based principles: multiple standards-based measures of 

performance; growth over time; professional judgment and consistency; dialogue about student 

learning; aligned professional learning, coaching, and feedback to support growth; as well as 

feasibility of implementation. As a result, each teacher’s final summative rating is determined by 

the Student Outcome Rating and the Practice Rating. The Outcome Rating breaks down to: 45% 

for Student Growth and Development, 5% for Whole-School Student Learning Indicators; while 

the Practice Rating is: 40% for Observations of Performance and Practice, 10% for Parent 

Feedback. 

        The process occurs in different stages throughout the year: Goal Setting and Planning, 

Mid-Year Check-in, and End-of-Year Summative Review. The Goal Setting portion includes 

evaluators collaborating with teachers about their practice focus areas and Student Learning 

Objectives (SLOs), teachers reflecting on the previous year’s results, and ultimately holding a 

Goal-Setting Conference to establish the focus areas, goals and objectives. This must be 

completed by November 15. The Mid-Year Check-in occurs between January and February, and 

it entails reflection and preparation from both the teacher and evaluator. Each collects and 

reflects on evidence about the teacher’s practice and student learning to discuss during the Mid-

Year Conference. This is an important point of the year to address concerns and to review results 

of how students are progressing toward SLOs and other goals. The End-of-Year Summative 

Review occurs before June 30 and includes the teacher’s self-assessment, specific scoring based 

on submitted evidence for Teacher Practice Ratings, and Student Outcome Ratings. The 

evaluator and the teacher meet to discuss all evidence and component ratings. Following the 

conference, the evaluator assigns a summative rating and generates a summary report of the 

evaluation. 
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        Norwalk High School utilizes MyLearningPlan to facilitate the evaluation system. It 

provides both teachers and evaluators an online tool for communication. It provides rubrics and 

the opportunity for meaningful feedback as well as the exchange of ideas throughout the year. It 

is particularly useful before and after observations. First and second year teachers must have at 

least 3 formal observations, 2 of which include a pre-conference and all of which include a post-

conference. Below Standard and Developing teachers must have at least 3 formal observations, 2 

of which include a pre-conference and all of which include a post-conference. Proficient and 

Exemplary teachers must have a combination of at least 2 formal observations/reviews of 

practice, 1 of which must be a formal in-class observation.   

Prior to the implementation of the SEED pilot during the 2012-2013 school year, all 

administrators that have the responsibility of evaluating teachers through the Connecticut 

educator evaluation and support system attended a multi-day training session. Participants gained 

an understanding of the components and elements of the entire educator evaluation and support 

system and knowledge of the domains and indicators found in the State Department of Education 

Common Core of Teaching (CCT) and the revised CCT Rubric for Effective Teaching 2014.

 During the evaluator training, all four components of the teacher evaluation guidelines 

were addressed and included an opportunity for administrators to demonstrate proficiency. The 

training objectives were: understanding the four components of the Guidelines for Educator 

Evaluation; developing skills on setting student learning goals/objectives and how to provide 

quality feedback; developing skills in conducting effective observations and providing high 

quality feedback; and demonstrate skills in collecting evidence and aligning evidence to the CCT 

Rubric for Effective Teaching 2014, and demonstrating proficiency in the observation and 

evaluation of teachers. 

The organization of time supports research-based instruction, professional collaboration 

among teachers, and the learning needs of all students. The “eight-day, eight period, rotating, 

drop one” schedule provides 7 periods each day over an 8 day cycle. There are 6 periods with 46 

minutes, 1 period with 72 instructional minutes and 30 minutes for lunch, as well as 1 period that 

does not meet. With the rotating schedule, every class meets during each of the time blocks and 

drops during the cycle. The long period allows for students to have additional time for testing, 

reinforcement of skills, and meaningful application of authentic learning tasks. Lab sciences 
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have a scheduled lab period two out of the eight days in the cycle, and Intensified Algebra 

classes meet for two periods every day. The daily schedule also has alternative options built into 

it such as assembly time, advisory period, homeroom, shortened day as well as delayed opening 

and early dismissal. When necessary, these can also be modified. The school also incorporates 

into the schedule a class period for Instructional Data Teams (IDT) to meet on a rotating 

basis. Every other day, IDTs are scheduled to meet for one forty-six minute period. These 

meetings promote common collaboration time for members to share ideas and pedagogical 

methodology. Also during these sessions, members of the team collaborate and discuss course 

curriculum and common assessments. Data from these assessments is reviewed to revise 

instruction and design grading rubrics; this time also allows for an ongoing dialogue regarding 

teaching strategies. The members of the IDT also provide tutoring to students when they are not 

collaborating. This time provides students an opportunity to receive additional instruction or 

practice in skill reinforcement, and it offers an alternative to after-school help. Some drawbacks 

to the current design are that any disruption to the normal schedule impacts instructional time. 

Teacher and student absences, as well as cancelation of school due to weather cause large gaps in 

student learning. For example, if a student is absent on Friday and that class does not meet on 

Monday, it will be 5 days between 46 minute classes. The rotation also prevents students from 

leaving the building for internships or other real-world experience during set times. A year long 

process took place to generate a schedule that reduced the number of study halls and increased 

student achievement.  This process included staff and student surveys, meetings with all 

stakeholders, analysis of courses and requests, as well as the revision of academic demands on 

students. The district initiated a new scheduling committee at the start of the 2014-2015 school 

year. 

Class sizes vary; therefore, teachers have the opportunity to individualize instruction and 

meet the needs of all students. The superintendent’s vision is that all students will graduate 

prepared to reach their potential for college, career and lifelong success in a globally competitive 

society. While there are some exceptions, the class sizes enable teachers to individualize. The 

superintendent also notes that while the “primary goal” is to close the achievement gap, the focus 

will include both personalized learning and new programs. As of the March 20, 2014 enrollment 

report, Norwalk High School has 1,560 students and 115 certified staff. Therefore, the FTE 
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certified staff to student ratio is 14 to 1; however, the teacher to student ratio in classes is 21 to 1. 

In past years, Central Office has not replaced retiring teachers with new staff as to cut spending. 

As a result, class sizes and teacher to student ratios are higher in some departments than others, 

like special education and art. As evidenced by the 2013-2014 master schedule, teachers have a 

variety of courses and levels within each discipline, and class sizes vary based on subject and 

available work stations in classes with labs. Most classes are limited to a maximum of 26 

students; there are very few exceptions.  Total student load per teacher may not contractually 

exceed 130. The vast majority of classes are below the 26 student maximum. Due to the structure 

of the music program, the number of students in these classes exceed the 26 student maximum. 

Students prepare for performances in and outside of the regular school day, and most of their 

grades are based on these performances. All science classes are limited to 24 students in order to 

ensure lab safety. This limit in science follows both the National Science Teacher Association 

and the Connecticut State Department of Education recommendations for class size so that the 

highest regard for safety can be afforded. Although co-taught classes are provided to give 

personal attention to students who may struggle academically, the class sizes are often higher 

than the average; therefore, they frequently do not provide the environment to allow for 

individualized instruction as is the intention. For example, there are honors classes with 15 

students enrolled, but the co-taught classes often have 26 students enrolled. The ratio is 13 to 1; 

however, the IEPs require more attention. The students in the co-taught classes require more 

individualized instruction and one-on-one time, so it is difficult to meet all of the students’ needs 

when the classes have 26 or more students enrolled.  Many of the students who require more 

individual attention are also enrolled in Academic Assistance classes where a special education 

teacher will help each of his or her students in whatever subject area they need.  Because of this, 

the teacher is addressing multiple subject areas and multiple skills in a 46 minute period; 

therefore, these class sizes also need to be smaller for maximum results. For grade 9 students 

who may struggle with reading and writing, additional support is provided through a Freshman 

Studies class. In addition, both grade 9 and 10 students have Academic Enhancement classes. 

The principal appoints building leaders to provide instructional leadership that is rooted 

in the school’s core values, beliefs, and learning expectations. Virtually every facet of running 

the school is rooted in the school’s core values, beliefs, and learning expectations, which is 
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brought to and executed by the building leaders. For example, 21st century learning expectations 

are evident in the school’s academic competencies seen in assessment and instruction, as well as 

the social and civic competencies visible in classrooms, pep rallies, and other student led school-

wide events like Service Week. Another example of school’s social competencies is seen in the 

appreciation and acceptance of diversity as evident throughout the school and celebrated during 

Diversity Week in the spring. The administration supports these in each of the offices throughout 

the building by holding students accountable for performing academically and contributing 

positively both socially and civically. Norwalk High School’s competencies and Norwalk Public 

Schools Code of Conduct provides a structure for all house offices to be consistent. This 

consistency is discussed in housemaster meetings; evident in communication to parents, students, 

and staff; seen in bulletin board displays; and other forms of data from each office. The principal 

oversees four housemasters in their supervision of assigned departments; however there is a need 

for more communication, visibility, and support around the priorities of the school. The Endicott 

Survey results show that 48% of staff feels the principal and other school leaders provide 

instructional leadership that is consistent with the school’s core values, beliefs, and learning 

expectations; the results also show 54% of students believe their principal is clear about what he 

wants to accomplish for all the students. Increased communication in the form of instructional 

feedback and direct interaction with staff, as well as transparency in important decisions that 

reflect the school’s core values and beliefs will contribute to an improved school culture. There 

is also a need for the principal to more clearly communicate his expectations to teachers and his 

priorities for the school.  The principal addresses staff at faculty meetings, and informs the 

department heads of information at weekly department head meetings.  It is the expectation that 

they bring this back to the teachers in their departments.  The housemasters work with teachers 

and the department heads to assist in incorporating the core values, beliefs, and learning 

expectations in their classrooms. The housemasters discuss pertinent subjects with the principal 

at weekly housemaster meetings. It is the expectation they use that information, such as 

discipline and assessment data, to inform their decisions. When the administration and 

department heads informally observe classes, the “look fors” include instructional strategies and 

students that are “behaved, engaged, academically prepared, respectful, and safe.” Department 

head, administrator, as well as teacher leadership is also evident during faculty and department 

meetings, and in Instructional Data Teams (IDT). 
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Since 2012, the principal has enabled the Advisory program to develop, allowed the 

implementation of the Freshman Orientation program, and initiated the Nellie Mae Grant at 

Norwalk High School. The principal formalized the weekly and bi-weekly department head 

meetings. In these meetings, department heads and administration discuss instructional data. The 

principal continues to allow the programs that were already in place, and others which were 

proposed, implemented, and facilitated by staff.  An example is Freshmen Academy, a summer 

program designed to help students bridge the gap between middle and high school.  The principal 

also supported the implementation of the student-created internship program which allows for 

students to make decisions in real world settings and participate in an ever changing global 

society.  This program allowed seniors to work in a setting of their choice and interest during the 

last two months of school.  The internship program was created by a senior as her senior Project 

Explore project.  Project Explore is facilitated by two teachers who also have the support of the 

administration.  Project Explore allows students to create, develop, and execute a project for 

class credit as an independent study. Programs and opportunities for students have been 

implemented that are rooted in the schools core values, beliefs and learning expectations. The 

principal has also continued a school-wide awards program in which each department head, 

housemaster, and the principal nominates students to receive recognition for various 

accomplishments. He is also a member of the School Governance Council along with parents, 

students, and staff, which was established in 2013 to provide an opportunity for all stakeholders 

to guide the school. The principal attends school events such as athletic games, band 

competitions, and theater productions. 

Teachers, students and parents are involved in meaningful and defined roles in decision 

making that promote responsibility and ownership for academic and social success. The 

inclusion of parents as partners in the education of their children, along with the inclusion of 

students as active participants in their education requires parents, students, and the school to each 

have meaningful and defined roles in Norwalk High School. This inclusive involvement in the 

decision-making process promotes responsibility and ownership. Many parents are involved in 

fundraising efforts to support the school. There are multiple groups and organizations within the 

school that facilitate the cooperation between teachers, students, and parents beyond the 

classroom to help foster and promote personal responsibility and ownership. These groups 
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include, but are not limited to: The Fathers Club, Parents for NHS, African American Parent 

Outreach, Hispanic Parents Outreach, Touchdown club, PTO, various hiring committees and 

many others. Most recently, there were parents on the committees used to hire the two new 

housemasters. Often, these groups are presented with proposals from the school community and 

choose which endeavors they feel will have the greatest impact on the school community and 

support them accordingly. Norwalk High School has a School Governance Council (SGC) that is 

comprised of 7 parents, 5 certified staff, 2 students and the school principal. The SGC serves in 

an advisory capacity and is charged with assisting the school administration in making 

programmatic and operational changes to improve the school’s achievement. The goals of the 

committee, agenda items, meeting dates and times, and overall purpose are decided by its 

members. It focuses on improving student achievement. There are opportunities for those 

participants on the leadership teams to be significantly involved in this way. Moving forward, 

specific input from this group on decisions would help make the process more inclusive. 

There are many student-centered groups and organizations within the school that 

facilitate the cooperation between teachers, students and parents beyond the classroom to help 

foster and promote personal responsibility and ownership. These groups include, but are not 

limited to: Students Government, The Hiring Committee, Link Crew, George Washington Carver 

Community Center programs, Peer Academic Leaders (PAL) and many others. These groups are 

student-centered, but often look to involve the teachers and parents of the school in many of their 

events. The school gathers additional information from parents and students via online survey 

tools to gather feedback about existing programs and to gather opinions which occasionally 

impact decisions about new programs and policies. The Norwalk Public Schools gave parent and 

staff surveys in 2010-2012, to elicit stakeholder feedback to improve the district schools. The 

survey asks parents a variety of questions surrounding the environment, culture, communication, 

and transportation. These results are public and posted on the Norwalk Public Schools website. 

This data is reviewed by administration and staff to drive decisions. 

Teachers exercise initiative and leadership essential to the improvement of the school and 

to increase students’ engagement in learning. Many teachers take a proactive approach toward 

creating a positive environment whereby students can feel invested in their school’s community; 

thus encouraging student engagement, enriching school culture and climate, and promoting 
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academic success. Teachers are provided with an opportunity to organize programs and 

initiatives.  For example, teacher-led activities that support a positive environment, include the 

annual Campus Clean-up, Freshmen Academy, Link Crew, Bears Beating Cancer Club, and other 

initiatives. Previous class advisors have created an atmosphere of cohesiveness by creating 

Green and White day to promote school spirit on Fridays, which has been supported by the 

principal. Activities that support learning and academic success that are teacher-initiated and led 

include Project Explore, Advisory, and Student of the Month awards. The faculty is dedicated to 

student learning and academic success, and many of the initiatives help achieve these goals in 

environments outside of the general classroom. In addition, activities that enrich school culture 

and climate include Safe Zones, Safe Rides, PBIS and the School Climate Committee, and 

Helping Hands. In the 2012-13 school year, Safe Zones were introduced to the faculty and decals 

were created in the art department. Moving forward, there will be training on effective 

implementation by members of the climate committee.  

New initiatives in mathematics are found in the CCSS curriculum aligned with the 

SBAC, specifically Algebra I. English initiatives were focused on implementation of the Pearson 

text and creation of authentic learning tasks aligned with CCSS and the SBAC. These help 

provide the school’s diverse culture with an environment in which they can feel safe to grow and 

learn. Teachers who donate their time and effort with all of these beneficial initiatives are held in 

high regard and are often helped and supported by the rest of the faculty and housemasters, 

building a positive environment at Norwalk High School. 

The school board, superintendent, and principal are collaborative, reflective, and 

constructive in achieving the school’s 21
st
 century learning expectations.  Norwalk welcomed Dr. 

Manuel Rivera as the new superintendent for the 2013-2014 school year.  Dr. Rivera is a 

nationally known educational innovator and former CEO of Global Partner schools, and was also 

named New York State Superintendent of the Year in 2005 and National Superintendent of the 

Year in 2006. He joined the district and immediately discussed his plan of action for improving 

the school district. The superintendent has stated his vision for Norwalk moving forward. Dr. 

Rivera is looking to improve curriculum, instruction, assessments, and professional development, 

which is referred to as “professional learning” in Norwalk. The district is committed to closing 

the achievement gap by 2020. In order to achieve the goals set by Dr. Rivera, the school aims to 
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create a collaborative community where the superintendent, principals, teachers, and parents all 

work together. The Norwalk Board of Education, Dr. Rivera, and Mr. Roberts work together to 

help students achieve the school’s 21
st
 century learning expectations. This is evident by the 

decisions reached by all parties. 

 

Three focus areas that the superintendent looks to strengthen are: a formalized literacy 

policy, an improved plan for professional learning, and common assessments across the district. 

The principal and superintendent meet three times a month with various committees to discuss 

curriculum and instruction, finance, and policy. Consistent communication with the faculty will 

ensure these areas of focus remain a priority in the building. These meetings are outlined in the 

Norwalk Board of Education Meeting minutes, which show their collaboration to achieving Dr. 

Rivera’s comprehensive vision. 

 

The school board and superintendent provide the principal with sufficient decision-

making authority to lead the school. Most decisions regarding budget and staffing are determined 

at the district level and are based on student enrollment. Norwalk Public Schools has had five 

different superintendents in the past ten years; the decision making authority given to the 

principal has varied with the five superintendents.  The current superintendent, Dr. Manuel 

Rivera has listened to all stakeholders about their concerns regarding the district and has 

verbalized he will be assessing its needs in the first portion of his tenure. Also during the last ten 

years, there have been five different principals at Norwalk High School. Currently, the principal 

has the ability to recommend and create a hiring committee for potential new employees. 

Recommendations from the principal are sent to the Human Resource Department at Central 

Office. The deputy superintendent has the final decision in the hiring of personnel. The principal 

entrusts building level responsibilities to the housemasters, which provides them with autonomy 

to make decisions to help lead the school.  He is also very supportive of school clubs, activities, 

as well as school sponsored events and fundraisers. 

2014-2015 Update 

Norwalk High School is working towards a more inclusive environment, which includes 

de-leveling U.S. History, Biology, and World History this school year. There are plans to 

continue this progress moving forward. 
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This year, Advisory is accountable for reporting on student progress toward one of the 

school’s learning expectations. Service with Global Awareness is an expectation that students 

demonstrate a responsibility to their community. Through multiple activities, lessons, and 

reflections, the advisory program has taken on an active role in assisting students to achieve the 

school’s 21st century learning expectations. BCN will continue to be linked with Advisory, and 

this year students and advisors use the student broadcast to introduce certain topics or activities. 

For example, students in the ROTC program discussed their community service and its impact 

prior to the activity on the Service with Global Awareness school-wide rubric. Advisors will 

report on student progress toward this learning expectation in the new online reporting system, 

PowerSchool. Advisory meets weekly, which allows for a deeper connection to be made with an 

adult in the building other than the counselor. An additional goal of this increased meeting time 

and number of lessons is allow for students to take ownership of their own learning and create a 

more positive climate for students. 

The State of Connecticut has revised some requirements of SEED. “Exemplary” and 

“Proficient” teachers need to have one formal observation every three years, and three informal 

observations during the other two. “Basic” and “Developing” teachers, as well as beginning 

teachers, are required to have three formal observations as was in the case in the past. This will 

assist in providing time for meaningful feedback to improve instructions. Finally, procedural 

changes have been made to formal and informal observations. Also, Norwalk High School’s 

teacher evaluation now includes student learning outcomes in the area for its School Wide 

Indicator. Each teacher is responsible for reporting on student progress according to one of the 

Norwalk High School’s seven school-wide rubrics and five percent of the teacher evaluation is 

tied to student performance according to the designated rubric. This ensures accountability and 

emphasis on student progress toward 21
st
 century learning expectations. 

 

There has been a district committee assembled with administrators from both high 

schools and Central Office, as well as teachers from both schools will meet regularly to establish 

a district wide bell schedule. The priority is to increase instructional time for students. Two other 

committees are focused on graduation requirements and the attendance policy. An art teacher and 

a special education teacher were hired this school year as a result of student numbers. 
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A sensitivity training session is scheduled for professional learning in March that will be 

facilitated by the school’s climate committee. The focus of the November professional learning 

was personalized learning, specifically differentiated instruction as well as formative 

assessments. The principal, housemasters, and teachers facilitated the sessions. 

Two new mentoring programs have been brought to Norwalk High School: Check and 

Connect and the Norwalk Mentor Program in which many teachers and staff are invested. There 

are also many new hires within the school and district. There are two new housemasters and one 

of the former housemasters is now the head of Norwalk Early College Academy (NECA); thus, 

Norwalk High School now houses five assistant principals. Central Office, a building 

administrator, teachers, parents, and students participated in the hiring process for each. Human 

Resources was restructured and has hired instructional specialists in science and elementary 

English language arts.  

Dr. Rivera submitted his resignation and left Norwalk in January 2015. Currently, Mr. 

Connelly is the Interim Superintendent while a “Search Committee” is formed in the community. 

 

 

STANDARD ON SCHOOL CULTURE AND LEADERSHIP 

EXECUTIVE SUMMARY 

The Norwalk High School community actively and consistently provides a safe, positive, 

respectful, and supportive culture that fosters student responsibility for learning and results in 

shared ownership, pride, and high expectations for all. The Norwalk High School community, 

mindful of individual needs and differences, strives to teach all of its students the importance of 

becoming independent learners and responsible members of a global society.  At Norwalk High 

School there is a formal, ongoing Advisory Program through which each student has an adult in 

the school, in addition to the school counselor, who knows the student well and assists the 

student in achieving the school’s 21
st
 century learning expectations, which include collaboration, 

digital literacy, critical thinking, and problem-solving. 

  Norwalk High School is equitable, inclusive, and fosters heterogeneity where every 

student over the course of the high school experience is enrolled in a minimum of one 

heterogeneously grouped core course.  Additionally, the built-in collaborative time enables the 

professional staff to engage in discourse for reflection, inquiry, and analysis of teaching and 

learning on a daily basis. Norwalk High School teachers individually seek professional 
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development through a variety of resources outside of school to stay current with best practices. 

Teachers dedicate personal time for reflection, inquiry, and analysis of teaching and learning. 

The skills, practices, and ideas gained in order to improve curriculum, instruction, and 

assessment are applied in varying degrees by the professional staff. For the most part, the 

organization of time supports research-based instruction, professional collaboration among 

teachers, and the learning needs of all students. 

School leaders regularly use research-based evaluation and supervision processes that 

focus on improved student learning. In 2012, Norwalk Public Schools became a pilot district to 

implement the new Connecticut teacher evaluation model System for Educator Evaluation and 

Development (SEED).  

The principal appoints building leaders to provide instructional leadership that is rooted 

in the school’s core values, beliefs, and learning expectations. Virtually every facet of running 

the school is rooted in the school’s core values, beliefs, and learning expectations, which is 

brought to and executed by the building leaders. 

Teachers, students, and parents are involved in meaningful roles in decision making that 

promote responsibility and ownership for academic and social success. There are many student-

centered groups and organizations within the school that facilitate the cooperation between 

teachers, students and parents beyond the classroom to help foster and promote personal 

responsibility and ownership. These groups are student-centered, but often look to involve the 

teachers and parents in many of their events. 

Teachers exercise initiative and leadership essential to the improvement of the school and 

to increase students’ engagement in learning. The school board, superintendent, and principal are 

collaborative, reflective, and constructive in achieving the school’s 21
st
 century learning 

expectations. The mission of Central Office is “to create a student-focused culture that motivates, 

challenges, and supports every individual student to reach his or her highest levels of 

achievement. The three main areas that Central Office looks to strengthen are a concrete literacy 

policy, an improved professional development, and common assessments across the district. 

 

Based on the CPSS Rating Guide for the Standard on School Culture and Leadership, Norwalk 

High School judges its adherence to the Standard as acceptable. 
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Strengths: 

 Norwalk High School has a wide variety of clubs and extracurricular activities during and 

after-school, as well as courses that are offered to encompass a wide range of interests in 

the diverse student body. 

 Norwalk High School is strategically working toward grouping multiple courses across 

grade levels and disciplines heterogeneously. 

 The school fosters the connection students have with an adult in the building through the 

schedule and a number of programs. 

 Individual initiative of teachers to seek professional development, certification, and 

growth. 

 Housemasters are supportive and teacher-centric, as well as professional and accountable. 

 Daily schedule with common time allows for alternate days of teacher collaboration and 

tutoring. 

 Families, students, and staff are actively engaged in Norwalk’s school, city, and 

community. 

 

Needs: 

 Offer the opportunity for more high-quality professional development. 

 Analyze and investigate class size and composition, especially in classes with special 

education students and English Language Learners. 

 Establish a formal structure and process to ensure effective and direct communication 

between the building leader and the school staff, as well as transparency in important 

decisions around the priorities of the school rooted in the core values, beliefs, and 

learning expectations.  

 Seek specific input from stakeholders to make the decision making process more 

inclusive when changes are required. 

 


