
1 
 

NORWALK HIGH SCHOOL 
ASSESSMENT OF AND FOR STUDENT LEARNING 

 
Co-Chairs 

 
Chris Laughton - Social Studies Department 

Pat O’Shaughnessy - Social Studies Department 

 
Committee Members 

 
John Albrecht - Physical Education Department 

Jennifer Burkhalter - Music Department 

Evan Byron - Science Department 

John Foldeak - Science Department 

Richard Fuller - English Department 

Denise Hermida - Mathematics Department 

Miles Kirschner - Special Education Department 

Al Morganthaler - Business Department 

Gloria Foster - World Languages Department 

Laura Vancini - World Languages Department 

Kevin VonArter - Social Studies Department 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



2 
 

STANDARD ON ASSESSMENT OF AND FOR STUDENT LEARNING 
 

Norwalk High School teachers and administrators employ a formal assessment process 

through the use of school-wide rubrics and currently use these rubrics to assess whole-school and 

individual student progress in achieving 21st century learning expectations. In order to better 

communicate the school’s 21st century learning expectations, the Norwalk High School professional 

staff began developing school-wide rubrics in the 2012-2013 school year in subcommittees. These 

sub-committees determined ten expectations required school-wide rubrics, which were then created 

by different departments: Oral Communication, Oral Presentation, Effective Reading, Effective 

Writing, Critical Thinking and Problem Solving, Research and Information Gathering, Multimedia 

Presentations, Collaboration, Class Participation, and Global Awareness. The staff also 

acknowledged the need for an eleventh rubric to assess student progress toward the service 

expectation based on each student’s responsibility to his or her community.  

After piloting their use by department in 2012-2013, the ten school-wide rubrics were 

implemented during the 2013-2014 school year. Each department that created a rubric, assessed 

student progress according to that rubric and another of its choice. For example, the Math 

Department utilized the Critical Thinking and Problem Solving Rubric as well as the Participation 

Rubric, and the English Department used the Effective Writing as well as the Effective Reading 

Rubric. The expectation is that each teacher use each rubric one time per marking period. The 

progress is reported through the use of the Parent and Student Portals in the school’s online student 

reporting system. Each teacher assessed student progress on an assignment and published the results 

in the online grade book for both students and parents to view each marking period. Administrators 

met with individual staff members to assist in the use of these rubrics and whole departments created 

learning goals centered around these assessments. It is an expectation that all classroom teachers use 

the school-wide rubrics in their teaching on a regular basis. 

Based on the Endicott Survey taken at the beginning of the 2013-2014 school year, 70% of 

the Norwalk High School professional staff understand the formal process of using school-wide 

rubrics to assess school and individual progress. At that time, 59.7% of the faculty were currently 

using the school-wide analytic rubrics when assessing student work. Since the results of this survey 

were shared, there was professional learning time dedicated to assisting teachers in how to implement 

and report on student progress using the school-wide rubrics in the student reporting system. This 

occurred during the school day in small groups. This professional learning increased the use of 
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school-wide analytic rubrics during the third and fourth quarters to approximately 95% as seen in the 

online reporting system.  

At the end of the 2013-2014 school year, student progress according to each rubric was 

recorded and averaged. This whole-school progress toward each learning expectation as assessed in 

all departments is published on the Norwalk High School website under “School-Wide Rubrics. 

Effective and consistent communication of students’ progress in achieving school-wide 

academic expectations, to students, parents, and the community, has been achieved by the 

professional staff through a substantial formal process. Both students and their families receive 

frequent communication from the school’s staff in the form of interim reports, report cards, parent-

teacher conferences, student-teacher conferences, administrative conferences, assemblies, open 

house, webpages, telephone calls, emails, and the school’s online reporting system that includes the 

Parent and Student Portal. According to the Endicott Survey, 73% of parents were in total agreement 

that the school’s professional staff provides them with formal reports that explains their child’s 

progress.  Interim reports and report cards are generated quarterly for each student and mailed 

home.  Conferences are scheduled according to the needs of each individual student; furthermore, 

conferences are regularly initiated by students, parents, teachers, administrators, or guidance 

counselors. 

Norwalk High School’s professional staff communicates with parents in various ways: 

email, telephone, or conferences in school.  The online student reporting system is utilized 

frequently by staff as well. Benefits of this system that staff has found especially useful in 

communicating to parents are: the speed at which student progress can be updated is increased 

eliminating the waiting for traditional progress reports and report cards, and the Parent and Student 

Portal allow for “real time” communication regarding assignments and attendance. The online 

reporting system allows for teacher “comments” that have increased the specific nature of 

communication regarding progress toward an academic or behavior expectation. Teachers create 

notes for parents next to an individual assignment or student thereby providing specific detail 

regarding a that student’s progress for the parent or guardian to view. When a school-wide analytic 

rubric is used in class, feedback is shared with students in a number of ways. Some teachers have 

one-on-one conferences to discuss progress, as seen in the English department’s use of the Effective 

Writing Rubric; other teachers provide written feedback like the Business Department in assessing 

multimedia presentations; and others provide oral feedback like the World Languages Department 
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after assessing students using the Oral Communication Rubric. Through the use of the online 

gradebook and the online Portal, students and parents are able to view individual student progress 

in achieving the school’s 21st century learning expectations according to the school-wide rubrics. At 

the end of the 2013-2014 school year, whole school progress was reported to parents and the 

community on the Norwalk High School website under “School-Wide Rubrics.”  

The school’s Core Values and Beliefs Statement, as well as the 21st century learning 

expectations are verbally communicated to each student during the first week of school during grade 

specific assemblies.  To ensure that parents and community members are aware of school-wide 

learning expectations, they are listed prominently on the school’s website, which also provides the 

teacher’s websites where students and parents can find critical information pertaining to the 

curriculum, school-wide analytic rubrics, and other relevant data. In addition, each individual teacher 

provides a course syllabus which lists learning expectations that are aligned with the school-wide 

analytic rubrics.  

The community is informed of the school’s achievement of the 21st century learning 

expectations through a variety of networks: academic awards ceremonies, athletic awards 

ceremonies, CAPT Master’s breakfast, Guidance Department Scholarship Ceremony, honors 

students listed in local paper, and the release of CAPT and SAT scores to the public. Each of these is 

aligned with the academic, social, or civic competencies of Norwalk High School. The school’s 

progress in achieving its 21st century learning expectations is also reported to parents and the 

community at monthly meetings held by the Parents of Norwalk High, the School Governance 

Council, the Father’s Club, the African-American Parent Club, and other ancillary parent groups. 

Professional staff collects, disaggregates, and analyzes data to identify and respond to 

inequities in student achievement. The professional staff at Norwalk High School uses assessment 

data that has been collected, disaggregated, and analyzed to assess individual student progress for the 

purpose of both identifying and responding to inequities in student achievement. According to the 

Endicott Survey results, 57.1% of the staff collect and analyze data to respond to inequities in student 

achievement. Responses to the NHS Evidence Collection Survey were anecdotal. These responses 

were categorized by number value in order to quantify the frequency of actions taken by staff to 

address student achievement inequities and placed in a matrix.  After reviewing these responses, it 

was determined that 26% of staff take extensive actions to address student inequities, 42% of staff 

take regular actions, and 27% of staff take some actions. It should be noted that 100% of respondents 

are taking action of some kind. Staff examines data on student performance as it relates to individual 

students and subgroups, during Instructional Data Team (IDT) meetings and department meetings, 
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where performances and possible interventions are recommended. The process originated with basic 

steps that enabled teachers to use data to make informed decisions and take strategic action: setting 

the stage, examining the data, understanding the findings, developing an action plan, as well as 

monitoring progress and measuring success. These are steps that were established, but are not 

implemented with fidelity across the school. Since the inception of the CT SEED evaluation model, 

data teams have focused on analyzing student progress toward established learning objectives based 

on state, district, and department assessments.  

According to the NHS Evidence Collection Survey, staff collects, disaggregates, and 

analyzes data from a variety of assessments such as: summative assessments, authentic assessments, 

labs, benchmarks, student classwork, formative assessments, exams, standardized tests, report cards, 

and others. The administrators, faculty, and support staff have the ability to access, compile, and 

review class scores and student records from previous years from Connecticut Mastery Tests (CMT) 

and Connecticut Academic Performance Test (CAPT) through an online program. During IDT 

meetings, staff analyzes data and scores from both these tests and specific courses, to determine if a 

student’s current achievement is improving or declining.  Recommendations for intervention or 

remediation are then made by the team. These actions include one-on-one conferencing, re-teaching 

skills, parent or guidance counselor contact, tutoring, as well as enrichment opportunities.  

The standardized data used by the majority of the staff is from CMT, CAPT, AP exams, 

PSAT, CT Fitness, Common Formative Assessments (CFA), graduation statistics and LinkIt.  Data 

from previous school and state assessments are used to determine the needs of incoming students. 

Students who are identified as having special needs are assigned a case manager, and Planning and 

Placement Team (PPT) meetings are conducted to individualize learning goals and objectives. Case 

managers and support staff collaborate with classroom teachers to track student progress. Incoming 

students identified as English Language Learners are assessed by staff and data is reviewed in order 

to place them into the corresponding program based on their level of performance. Classroom 

teachers and school support personnel that have noticed student achievement is below standard may 

refer students to special education.  A PPT reviews the referral and makes recommendations for the 

next course of action, which may involve a referral to a 504 plan. Prior to the referral, counselors 

ensure the Scientific Research Based Intervention (SRBI) process has been followed. 

Students falling below state proficiency levels according to CAPT results received by the 

school have been required to retake the test.  At the beginning of each school year, classroom 

teachers in mathematics, science, and English are provided with a list of students who did not meet 

goal and need to retake the CAPT test in grade 11. To date, upon completion of the retake, 
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counselors review test results and students who continue to fall below state proficiency levels are 

required to take “Grad Prep” courses in grade 12.  

It is the expectation that all teachers communicate the school’s applicable 21st century 

learning expectations and unit-specific goals to be assessed prior to each unit of study.  Based on the 

Endicott Survey, progress towards this expectation is evident, however, more improvement is 

needed. The survey revealed that 60% of students and 58.9% of parents agree that teachers state their 

learning expectations before each unit. Additionally, 52.9% of teachers agree that they state 

expectations for both 21st century learning and unit-specific learning goals prior to each unit of study. 

These expectations are incorporated into individual class syllabi, unit projects, rubrics, and 

communicated verbally.  

Of the four core subject areas (English, mathematics, social studies, and science), 47% of 

teachers had a website in which their class expectations, rubrics and unit information were clearly 

stated and accessible and aligned with the school’s 21st century learning expectations.  Based on the 

Endicott Survey it is evident that improvements can be made to make these materials more accessible 

to the school community. 

Teachers regularly provide their students with course specific rubrics that are used to assess 

students learning prior to summative assessments. The Endicott Survey revealed that 65.9% of the 

student respondents agree their teachers use rubrics to assess their work and 68% of students 

understand the rubrics their teachers use.  Also, based on the Endicott Survey, 55.5% of parents are 

familiar with, and understand the school-wide analytic rubrics used to assess their students’ learning. 

The NHS Self-Study Survey showed that nearly 50% of teachers provide corresponding rubrics to 

summative assessments ahead of time, and an additional 18% of teachers provide the rubric prior to 

giving an assessment. There is a need for more consistent communication of academic expectations 

to students in the form of rubrics prior to assessments. 

In addition to providing students with rubrics, teachers also take the time to review and 

explain the expectations illustrated in the rubric to clarify any questions that students may have prior 

to summative assessments.  Since the Endicott Survey, Norwalk High School’s school-wide rubrics 

have increased in use by teachers in all content areas and has been reported using the online student 

reporting system. All school-wide rubrics are published and are provided to students in the beginning 

of the year.  
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Teachers apply a range of assessment strategies, including formative and summative 

assessments in each unit of study. Formative assessments are regularly used to gain feedback on 

performance, as well as to gain insight into a student’s strengths and areas in need of improvement. 

Teachers use the assessment data to reflect upon best teaching practices, and according to the 

Endicott Survey, 84.9% of teachers surveyed frequently use formative assessments throughout each 

unit of study. These assessments most often take place at the beginning of a unit, or when introducing 

a new topic. In addition, many teachers continue to use formative assessments at milestones 

throughout each unit of study. 

The use of formative assessments at Norwalk High school is broad and diverse across each 

department.  In the beginning of class, strategies such as “admission tickets” and “do now” problems 

are used frequently. During the lesson, many teachers utilize question and answer techniques, as well 

as brief written responses to questions on mini-whiteboards and partner sharing. At the end of lesson, 

teachers across disciplines use “exit slips” and “post its” on “parking lots.” Also, formative 

assessments in science are found in lab report rough drafts, daily homework assignments, practice 

problems, and inquiry-based activities. There is room for further development in this area as to 

ensure formative assessment drives instruction.  

According to the NHS Evidence Collection Survey, 98.8% of teachers use summative 

assessments in their classes. Summative assessments in general, are most commonly used by staff at 

the end of a unit of study, and as midterm and final exams. For example, the Science Department has 

common summative assessments in the form of midterm and final exams in General Science, 

Biology, and Chemistry, as does the Math Department in Algebra I and Geometry. The English 

Department has a common portion of their summative assessments in each grade level, whereas 

social studies has that in Civics, World History, and U.S. History. These summative assessments 

come in the form of essays, speeches, multimedia presentations, reading for information, and 

research among others. Many are aligned with the school-wide rubrics. 

Teachers collaborate regularly in formal ways on the creation, analysis, and revision of 

formative and summative assessments, including common assessments. Within its daily schedule, 

Norwalk High School provides formal time for common planning, as well as time to analyze 

assessment data and revise assessments in each department. During an eight day rotation, all teachers 

have a designated Instructional Data Team (IDT) period every other day, during which time teachers 

discuss student learning and achievement. According to the NHS Evidence Collection Survey, 

“Revisions are made to formative, summative and common assessments based on student 
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results...during IDT revisions are made most times.” This survey also shows the creation, analysis, 

and revision of formative and summative assessments occur during department meetings.  

Developed by school leadership teams, goals and agendas dedicate time to setting student 

goals, discussing, reviewing formative and summative assessment data, and making modifications 

based on student learning in curricular, instructional practices. Teachers are given time to meet 

formally to discuss and improve both formative and summative assessment strategies. These 

strategies are used to ensure student learning is regularly assessed. At the conclusion of each week, a 

record of what was accomplished is sent to the principal. 

Teachers in each of the core academic areas are developing authentic learning tasks in 

collaborative teams which are the common assessments for the course. It is expected that this process 

will result in meaningful adjustments to instructional practices. The school recognizes the need to 

increase the use of common assessments and assignments, and has focused its support both 

financially and through the use of time to implement these. During the last two school years, through 

money from a grant, departments were compensated for creating these common assessments. The 

World Language, Science, Math, Social Studies, and English Departments increasingly reflect on and 

edit common assessments and department rubrics within common courses based on student data and 

achievement. The World Language Department uses common vocabulary quizzes, oral presentations, 

and other reading and writing exercises. The Math Department uses common rubrics, formative 

assessments, and summative assessments to inform future planning, instruction, and necessary 

interventions. The Math Department also ensures common assessments are being graded consistently 

through departmental calibration, so that meaningful analysis can lead to proper action. The Art 

Department uses common summative assessments for classes more than one teacher teaches. 

The English Department has focused on thesis writing revisions and other common tasks to 

assist student use of important language and writing skills. The Science Department uses common 

formative assessments, school-wide rubrics, and CAPT or CMT data to focus on future instruction of 

important skills and concepts that students need more work with to be successful in future courses. 

The school maintains the appropriate balance between formative and summative assessments 

to ensure that daily, ongoing student learning is assessed. While all teachers use a balance of 

formative and summative assessments, it is becoming more routine in all departments, that common 

formative and summative assessments inform student progress and future instructional practices.  
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The opportunity exists for cross-curricular collaboration within the IDT period, but it has not 

been utilized to this point. When structured properly, this can provide common time to develop cross-

curricular assessments.   

Teachers across all disciplines provide specific, timely, and corrective feedback to ensure 

students revise and improve their work. According to a portion of the anecdotal responses in the NHS 

Evidence Collection Survey, teachers employ many strategies and tools to assist in providing 

immediate feedback: written notes or cues, one-on-one conferences, individual whiteboards, clickers, 

trackers, daily openers and exit slips, project revisions, rough drafts, modeling, peer revision, and 

school-wide rubrics. Some teachers, provide “constant feedback on assignments that [students] can 

revise or seek help on. This varies from homework and class assignments to post quiz and test 

tutoring sessions.” Other teachers “require students to submit a rough draft for a project or essay 

which is graded and given feedback.” With this, “the student is able to revise and re-submit.” 

Examples of how teachers utilize these approaches are evident in student work from social 

studies, English, and mathematics classes. Social studies teachers frequently provide written 

feedback on short response and short essay questions. In English classes, teachers use rough drafts to 

allow students to revise their work before the final draft is due. Mathematics teachers often use 

written notes or cues on assessments to assist students with their own corrections. Science teachers 

allow some students to reflect on the process of an experiment and possibly do the lab again.      

According to the Endicott Survey, 57% of students agree that their teachers assess their work 

in a reasonable amount of time , and 67% of students agree that their teachers offer suggestions to 

help improve their school work. This indicates that the feedback is meaningful and effective when 

provided in a timely manner. Additionally, 67% of parents agree that their child’s teachers provide 

timely and corrective feedback and assist in revising and improving assignments.  

Teachers continuously use a variety of formative assessments to inform and adapt their 

instructional practices in order to improve student learning. The results of the Endicott Survey show 

that 75.6% of students, 71.3% of parents and 69% of faculty members believe formative assessments 

are used to guide instruction. The NHS Evidence Collection Survey indicates that 93% of faculty 

members regularly employ a wide variety of formative assessments and are modifying their lessons 

to address gaps in student learning, determining the speed at which to continue and, rework standards 

into subsequent lessons.  Formative assessments vary by department, but the general result is 

conscious evaluation of lesson design.  

One example of how teachers adapt their instruction is “grouping of students of varying 

levels in order to aid one another in instruction and follow through of assignments both written and 
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practical.” Another example is that teachers “use formative assessments to gauge how pacing is 

going or to determine how in depth the teacher needs to go on certain subjects.” Formative 

assessments also provide teachers the necessary information to decide whether they need to reteach 

or move forward in the curriculum. Some specific examples of types of formative assessment used 

for this include: concept maps, quizzes, lab drafts and exit slips.  

Norwalk High School teachers and administrators, individually and collaboratively, examine 

a broad range of evidence of student learning for the purpose of revising curriculum and improving 

instructional practices. Teachers and administrators, individually and collaboratively, examine a 

range of evidence of student learning for the purpose of revising curriculum and improving 

instructional practice, including all the following: student work, common course and common grade-

level assessments, individual and school-wide progress in achieving the school’s 21st century 

learning expectations, standardized assessments, data from sending schools, receiving schools, and 

postsecondary institutions, and survey data from current students and alumni. Student performance 

results are an essential component to the process of assessing and revising curriculum and improving 

instructional strategies. Most of the data is examined during IDT meetings on a bi-weekly basis, in 

department meetings as well as faculty meetings every other month. These meetings facilitate an 

open forum where teachers can share their thoughts, instructional strategies, and assessment results 

with their colleagues, respective department heads, and administrators. In these periods, teachers 

most often analyze student work and common assessments, including authentic learning tasks. Many 

of these tasks assess the students’ application of the school’s 21st century learning expectations 

according to school-wide rubrics. This collaboration among teachers initiates the discussion around 

instructional practices and determining why some students were successful and others were not. In an 

administrative team meeting with department heads and school administrators, school-wide progress 

toward the learning expectations was discussed, specifically the impact of every teacher having to 

report consistently. During department meetings, student performance data from grade level or 

course specific assessments, or district benchmark assessments are analyzed by teachers and 

administrators. Projects are also presented, and departments occasionally reflect as a whole group on 

the project or portfolio. The department’s discussion drives changes to the curriculum. For example, 

the Algebra I teachers review data from the common assessments based on the Common Core State 

Standards. The Art Department uses many different formative assessments to guide instruction, 

pacing and lesson and unit planning including pre-tests, process checks, small group critiques with 

accompanying vocabulary guides and rubric etiquette, whole-class discussions, peer discussions, and 

teacher-student discussions The English Department reviews data from the Beginning of the Year 
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(BOY) assessment, which is a district level test that is aligned to the curriculum. Science analyzes the 

CAPT data. In these meetings, departments and administrators discuss Student Learning Objectives 

(SLOs) and skills to focus on for a specific timeframe. Adjustments to common assessments and 

pacing guides are also made from these discussions. In faculty meetings, student achievement data on 

national tests such as the PSAT, SAT, or AP exams are shared. This information is presented to all 

staff as to increase awareness of student performance and to generate ideas of how to improve.  

The Endicott Survey shows that 75.6% of students agree that teacher use a variety of methods 

to assess their learning. 58% of certified staff feel teachers and administrators examine a variety and 

range of student work, common course assessment, common grade-level assessment, and 

standardized assessments to revise and improve curriculum and instructional practices. 71% of 

parents feel teachers use a variety of methods to assess his or her student’s learning. This indicates 

that although this analysis is occurring, can be used to drive reviews of instruction practices and 

curriculum revisions on a larger scale.  

CT SEED, the evaluation process, requires teachers to create two Student Learning 

Objectives (SLOs) which are the teacher’s goals for the school year. The administrator that oversees 

a teacher meets with each teacher to develop two SLOs, which become the focus for the year. 

Assessment data is collected during each marking period toward these objectives; the mid-year 

review, all pre and post-observation conferences, and the summative review are all occasions in 

which the examination of evidence will directly impact instructional practice. There are also 

meetings with grade level or course representatives to examine the curriculum documents and student 

results on authentic learning experiences. The purpose of these meetings is to revise curriculum. 

Norwalk High School receives data from report cards and student records as well as 

standardized data in the form of the CMT and CAPT scores. Norwalk High School also provides data 

to post-secondary institutions, but does not receive data in return.  Teachers from both Norwalk 

middle schools, administrators, counselors, and parents recommend and place incoming grade 9 

students at Norwalk High School. Grade 10 teachers use CMT scores to direct their evaluations as 

well as direct how they will prepare students for the CAPT in the spring of the student’s sophomore 

year and now the Smarter Balanced Assessment Consortium (SBAC) in grade 11. 

The Guidance Department sends transcripts and immunization records for students 

attending two-year schools. For four-year colleges and universities, the documents include: 

transcripts, school profiles, letters of recommendation, and, if available, senior year grades. 

The survey data that is collected on students at Norwalk High School is compiled by the 

school’s Guidance Department. The surveys used most frequently are through an online program 
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called Naviance. This program has interest and personality inventories as well as graduation surveys. 

The Naviance program is used to direct students to post-secondary institutions that are best suited for 

them as well as what career choice the student can pursue. The Guidance Department also collects 

and stores data on the acceptance letters seniors receive from post-secondary institutions. These post-

secondary institutions do not send any data back to Norwalk High School to inform the school on 

how well the students are progressing. Currently, alumni surveys are only for alumni who return to 

Norwalk High during their freshman year of college to speak about college with the current senior 

class.    

Grading and reporting practices at Norwalk High School are regularly reviewed to ensure 

alignment with the school’s core values and beliefs about learning. The school has ten specific 

school-wide rubrics that are used by all departments and student progress is reported through the 

school’s online student reporting system. Based on the Endicott Survey, 68.9% of parents agreed that 

teachers’ grading practices are aligned with the school’s beliefs about learning. Parents have the 

ability to see how their child is progressing in each class on a daily basis in the Parent Portal. 

Teachers are able to set the weights for their categories based on their own policies, but each is 

required to use the online gradebook for each of their classes. For example, physical education 

teacher use department rubrics for each unit and skill taught, a participation grade for each class 

period which is aligned to the school-wide Participation Rubric, and unit exams. The Math 

Department uses common assessment rubrics, the school-wide rubric for Problem Solving, and 

summative assessments. All are placed online in each marking period. There is a need for more 

movement toward common grading practices. With each department reporting on school-wide 

rubrics each marking period, the grading and reporting practices are being revised regularly.  

 

2014-2015 Update 

As a result of the 2014 School-Wide Rubric Departmental Reflection completed in the spring 

of 2014, the ten school-wide rubrics were combined to six and a Service Rubric was created. 

Currently, each department is responsible for reporting on one school-wide rubric each marking 

period, with some departments having only one per semester. The English Department is reporting 

using the Effective Writing Rubric, Social Studies is using the Reading for and Gathering 

Information Rubric, World Languages and English Language Learners are using the Oral 

Communication Rubric, Mathematics is using Critical Thinking and Problem Solving, the Science 

and Business Departments are using the Multimedia Rubric once per semester, Music, Art, and 
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Physical Education are using Collaboration and Participation one marking period each, and the 

Service with Global Awareness Rubric is reported on through Advisory. Teachers assess student 

progress using the entire rubric on a particular assignment, or they can assess specific components of 

the rubric to various assignments over the course of the marking period and ultimately obtain a score 

out of 20. This progress is reported in PowerSchool, the new student reporting system. The whole-

school progress determined by the average student progress across all grade levels is reported on the 

school’s website. In addition, Norwalk High School determined its “School-Wide Learning Indicator 

Goal” found in each teacher’s evaluation, to be that students will show individual growth in their 

application of 21st century skills as measured according to each school-wide rubric. This is 5% of 

each teacher’s overall evaluation.  

At the conclusion of the each semester, at the midpoint and end of the school year, students 

and parents will receive a School-Wide Rubric Report Card that communicates individual progress 

according to each component of the seven school wide rubrics. Each rubric is out of a possible 20 

points, with 5 components worth 4 points each. The report card contains all of this information and is 

also available through the Parent and Student Portals in PowerSchool. The school’s progress is 

continuing to be reported through various parent groups, as well as on the school website and in the 

school’s published newsletter, Fact Finder. The Fact Finder highlights what is happening in the 

school and is published online and mailed out to the community at large.  

 With the change in Connecticut’s standardized test from CAPT to Smarter Balanced 

Assessment Consortium (SBAC), the school is attempting to utilize other forms of assessment in 

order to identify and respond to student inequalities in achievement. At this point, district 

assessments aligned with CCSS in English and Algebra have provided some opportunity for data 

analysis. The district is hopeful that with the release of SBAC data from last year, Norwalk High 

School can respond according to student need.  

Curriculum documents were created at the end of the 2013-2014 school year and now contain 

the alignment with 21st century skills and learning expectations. Teachers now use these documents 

to introduce topics and concepts at the beginning and end of each unit, as well as prior to common 

formative assessments. Also found in these documents in some subject areas, are common 

assessments along with department rubrics. These are provided to students prior to giving the 

assessment. With increased accountability in using one school-wide rubric per department, teachers 

and students will be more aware of the criteria prior to assessments. 
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 Teachers utilize the school-wide rubrics to assist in providing a range of strategies of 

summative assessments: speeches, analytic writing, real-world problem solving, collaboration 

projects, multimedia presentations, and research assignments. Professional learning around formative 

assessments and differentiated instruction is a focus for this school year. During the November 4, 

2014 Professional Learning on personalized learning, teachers spent their time in sessions dedicated 

to personalizing instruction through differentiation, use of formative assessments, and analyzing 

student work which was led by school administrators. 

 The most recent curriculum documents contain specific areas for cross-curricular 

opportunities, as well as pacing guides. These documents will serve as a reference for teachers 

incorporating other disciplines into their lessons. The curriculum documents also enable teachers to 

re-teach skills if a student has not met goal on a summative assessment. The format of this re-

teaching model is still in beginning stages, but departments are investigating support in the classroom 

as well as outside instruction during a tutorial period in the department’s resource center.  

 The 2014 Department Reflection, which resulted in 7 school-wide rubrics, was important as 

to ensure the reporting on student and school progress toward the 21st century learning expectations. 

It also triggered deeper discussions about common grading practices in Department Head Meetings. 

There are currently some subject areas in the building that are common. The revision of the school-

wide rubrics resulted in each department being responsible for one rubric and reporting in our new 

system called PowerSchool. Each teacher has the ability to report on one or more components of the 

rubric, and ultimately the entire rubric must be used for each marking period. Students and families 

will receive a School-Wide Rubric Report Card at the end of each semester. 
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STANDARD ON ASSESSMENT OF AND FOR STUDENT LEARNING 

EXECUTIVE SUMMARY 

        Norwalk High School teachers and administrators employ a formal assessment process 

through the use of school-wide rubrics and use these rubrics to assess whole-school and individual 

student progress in achieving 21st century learning expectations. In order to better communicate the 

school’s 21st century learning expectations, the Norwalk High School staff began developing school-

wide rubrics in the 2012-2013 school year. Effective and consistent communication of students’ 

progress in achieving school-wide academic expectations to students, parents, and the community 

has been achieved by the Norwalk High School professional staff through a substantial formal 

process. Both students and their families receive frequent communication from the school’s staff in 

the form of interim reports, report cards, parent-teacher conferences, student-teacher conferences, 

administrative conferences, assemblies, open house, webpages, telephone calls, emails, and the 

PowerSchool online reporting system that includes the Parent and Student Portals. 

Professional staff collects, disaggregates, and analyzes data to identify and respond to 

inequities in student achievement. The professional staff uses assessment data to assess individual 

student progress for the purpose of both identifying and responding to inequities in student 

achievement. Teachers regularly provide their students with course specific rubrics that are used to 

assess students learning prior to summative assessments, as well as collaborate regularly in formal 

ways on the creation, analysis, and revision of formative and summative assessments, including 

common assessments.  

Teachers across all disciplines provide specific, timely, and corrective feedback to ensure 

students revise and improve their work. They employ many strategies and tools to assist in providing 

immediate feedback, as well as continuously using a variety of formative assessments to inform and 

adapt their instructional practices in order to improve student learning. Grading and reporting 

practices at Norwalk High School are regularly reviewed to ensure alignment with the school’s core 

values and beliefs about learning. The school has seven specific school-wide rubrics that are used by 

all departments, and student progress is reported through a school-wide rubric report card and 

continuously using the online student reporting system, PowerSchool.  

 

Based on the CPSS Rating Guide for the Standard on Instruction, Norwalk High School judges 

its adherence to the Standard as acceptable. 
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Strengths: 

 Formal process of assessing student progress according to the school-wide rubrics is effective 

in that each department shares in the overall responsibility, and the commitment of teachers 

and entire school to measure student growth according to the school’s 21st century learning 

expectations 

 Individual School Wide Rubric Report Card providing specific progress for each student 

 Within its daily schedule, Norwalk High School provides formal time for common planning, 

as well as time to analyze assessment data and revise assessments in each department 

 Feedback for the purpose of revision and improvement of student work is meaningful and 

effective when provided in a timely manner 

 Regular reviews of student learning results in revision of instructional practice and 

curriculum 

 

Needs: 

 Implement a formal process to disaggregate and analyze student achievement data 

 Communicate academic expectations to students in the form of rubrics prior to assessments 

more consistently 

 Utilize formative assessment to drive instruction more frequently 

 Develop cross-curricular assessments 

 Modify instructional practices based on examination of individual student and school 

progress in achieving the 21st century learning expectations regularly 

 


