
School: GWES and NKES Grade/Course: 1st Grade Music Year: 2011-2012

Time 
Frame

National 
Content 

Standards

Achievement 
Standards

Virginia SOLs

BIG IDEAS &
Essential Questions

Essential 
Vocabulary

Essential Skills & Knowledge Example Assessment Strategy Resources

Embedded 
throughout 
the year

1. Singing, alone 
and with others, a 
varied repertoire 
of music

1a. Sing 
independently, on 
pitch and in 
rhythm, with 
appropriate timbre, 
diction, and 
posture, and 
maintain a steady 
tempo
1.1.1; 1.1.2; 1.2.2

HOW TO SING

How do singers build 
confidence?

On Pitch
Posture
Breath Control
Melodic Direction
Diction
Timbre
Tone 

1. Sing on pitch
2. Demonstrate steady beat and 
accurate rhythms while singing
3. Demonstrate appropriate timbre, 
diction, and tone quality while singing
4. Demonstrate proper posture and 
breath control while singing

The student is asked to sing song containing the pitches sol, mi, and la unaccompanied, in a comfortable key.
   Proficient level of response:
     1. Sung with good pitch, and few minor discrepancies.
     2. Sung with good rhythm and generally steady beat.
     3. Sung with good timbre, diction, and tone quality (pure vowels & articulated consonants.)
     4. Sung with good posture and position, with mouth sufficiently open, and with good breath control and tone 
support. 

Vocal repertoire
Classroom aids and 
materials to assist in 
vocal development 
(e.g., video excerpts, 
whistles, slide whistle, 
bean bags, scarves, 
puppets, pipe cleaners, 
stories, etc.)

Embedded 
throughout 
the year

1. Singing, alone 
and with others, a 
varied repertoire 
of music

1b. Sing 
expressively, with 
appropriate 
dynamics and 
phrasing
1.1.1; 1.1.2; 1.7.1; 
1.7.2

SINGING WITH EXPRESSION

How do people demonstrate 
expression while singing?

Loud 
Soft
phrase
phrasing

1. Demonstrate a consistent dynamic 
while singing a familiar song
2. Demonstrate appropriate phrasing 
while singing a familiar song 

The teacher chooses 2 songs familiar to the student:
A, which should be sung softly
B, which is composed of clearly defined phrases
   Proficient level of response:
     A. The student sings softly throughout with little variance.  Intonation & rhythm are good.
     B. The student demonstrates correct phrasing by breathing only at appropriate points throughout.

Vocal repertoire
Teacher 
accompaniment 
instruments

Embedded 
throughout 
the year

1. Singing, alone 
and with others, a 
varied repertoire 
of music

1c. Sing from 
memory a varied 
repertoire of songs 
representing genres 
and styles from 
diverse cultures
1.1.1; 1.1.2; 1.2.1;

SINGING DIVERSE 
REPERTOIRE

Why should people learn a wide 
variety of songs?

Style
Folk Songs
Traditional Songs
Spirituals
Ethnic Songs
Patriotic Songs

1. Perform appropriate song repertoire 
from memory, including songs in 
foreign languages

1. Teacher keeps a log of songs memorized. 
2. Curricular repertoire will include at minimum, songs associated with 3 ethnic groups, including:
     A. Two American folk or traditional songs 
     B. Two folk or traditional songs from outside the U.S.
     C. Two spirituals or ethnic songs
     D. Two patriotic songs

Vocal repertoire
Supporting 
audio/visual 
recordings
Teacher 
accompaniment 
instruments

Embedded 
throughout 
the year

1. Singing, alone 
and with others, a 
varied repertoire 
of music

1d. Sing with 
rhythmic or 
melodic ostinatos
1.1.1; 1.1.2; 1.2.1; 
1.4.2

SINGING IN HARMONY
What is harmony?

Harmony
Ostinato
Rhythmic Ostinato
Melodic Ostinato

1. In a small group, sing a song with 
accurate rhythm, pitch, and text, while 
an ostinato is being played.

A group of students  is asked to sing a familiar song while a rhythmic ostinato is being played
   Proficient level of response:
     1. The student is not distracted by the ostinato
     2. The student's rhythm, pitch, and words are correct.

Vocal repertoire
Teacher 
accompaniment 
instruments

Embedded 
throughout 
the year

1. Singing, alone 
and with others, a 
varied repertoire 
of music

1e. Sing in groups, 
blending vocal 
timbres, and 
matching dynamic 
levels, recognizing 
stop and stop cues
1.1.1; 1.1.2; 1.7.1; 
1.7.2

ENSEMBLE SINGING SKILLS

How is singing in an ensemble 
different than singing by 
yourself?

How do I sing  in an ensemble?

Ensemble
Balance
Dynamics
Start 
Stop

1. Sing in balance (blend) in a choral 
ensemble
Sing in a choral ensemble with 
accuracy (pitch, rhythm, intonation, 
steady beat)
Recognize start and stop cues

The teacher chooses 2 familiar songs in varying length.  Students will have practiced will start and stop cues 
before hand.  Teacher will lead the class in song by using start and stop cues.  Assessment is based on the 
performance of the 2 songs considered together.
   Proficient level of response:
     1. The students' voices blend well, and seldom can the voice of an individual student be discerned by the 
listener.
     2. The students sing the correct pitches and rhythms with only occasional discrepancies.  The intonation is 
good and the beat is steady
         Attacks & releases are together

Vocal repertoire
Supporting 
audio/visual 
recordings
Teacher 
accompaniment 
instruments

Embedded 
throughout 
the year

2. Performing on 
instruments, 
alone and with 
others, a varied 
repertoire of 
music

2a. Perform on 
pitch, in rhythm, 
with appropriate 
dynamics, and 
maintain a steady 
tempo, while 
playing high and 
lower melodic 
patterns

PLAYING INSTRUMENTS 
ACCURATELY

What techniques do you need to  
perform properly on 
instruments?

Technique
Posture
Position
Sticking
Orff/Classroom 
Instruments
Body Percussion
Higher
Lower

 Transfer rhythms and simple 
melodies to an instrument with a 
steady beat.
Apply proper performance technique 
while performing on the given 
instrument.
Demonstrate accurate instrumental 
classroom performance.

The student is asked to play two familiar melodic patterns. Teacher will then ask the student to play the higher 
(or lowers pattern).  This will be repeated twice more
  Proficient level  
     1. The pitches are generally correct a maximum of 1-2 errors.
     2. The student’s rhythm is good and the beat is generally steady.  Tones are usually held for their full value.
     3. The student can correctly ID. and play the higher or lower pattern 2 out of three times.

Orff mallet 
instruments
Classroom Percussion 
Instruments
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Embedded 
throughout 
the year

2. Performing on 
instruments, 
alone and with 
others, a varied 
repertoire of 
music

2b. Perform easy 
rhythmic, melodic, 
and single chord 
patterns accurately 
and independently 
on rhythmic, 
melodic, and 
harmonic 
classroom 
instruments
1.1.1; 1.1.2; 1.1.3; 
1.2.1; 1.2.2; 1.5

PLAYING RHYTHMS, 
MELODIES, AND CHORDS

How do you play rhythmic 
patterns on instruments?

How does a melody move?
How do you play a melody on an 
instrument?

How and Why do you play 
chords on an instrument.

rhythm
rhythmic pattern
melody
chords
repeated
higher 
lower
skip 
step
leap

Demonstrate steady beat and accurate 
rhythms while performing on a 
classroom instrument
Demonstrate accurate melodic 
performance on a classroom 
instrument.
Demonstrate the ability to perform 
more than one note at the same time 
(single chords)
Perform with accuracy and steady 
beat.
Demonstrate the ability to perform 
higher and lower melodic patterns.

TASK A:  The student will accompany a familiar song on a Orff instrument, playing a 4-beat rhythmic ostinato 
(half note, quarter note, and pairs of eighth notes).
TASK B:  The student is given a melodic instrument (mallet keyboard instrument) and taught brief 4 beat 
melodic ostinato with higher and lower repeated patterns as well as skips, steps, and leaps.

For all tasks:  Notation will be provided however, the students will become familiar with the pattern first 
through  body percussion, before applying it to the instrument.  Emphasis will be placed on the performance and 
the notation will be used as a reminder.  Tempo with be approximately mm=120, in order to ensure success.  
Groups of students will be asked to perform the given task, while the remainder of the class sings the chosen 
song.  Students will be given the opportunity to perform a second time.
   Proficient levels of response:
     1. The student(s) performs the rhythmic/melodic ostinato accompaniment on the 1st try.
     2. The beat is steady and the rhythm/pitch is accurate.
     3. Students can easily change between the higher and lower patterns.

Orff mallet 
instruments

Embedded 
throughout 
the year

2. Performing on 
instruments, 
alone and with 
others, a varied 
repertoire of 
music

2c. Perform 
expressively a 
varied repertoire of 
music representing 
diverse genres and 
styles
1.1.1; 1.1.2; 1.1.3; 
1.3.2

PLAYING WITH 
EXPRESSION

How can instruments be played 
musically?

Genres/styles
Folk/traditional
Jazz/pop/ show 
tunes
Historical time 
periods

1. Perform songs of differing styles 
and genres on melodic and rhythmic 
instruments

Classroom repertoire should represent as wide a variety as possible, including works in these 3 categories:
A. folk or traditional melodies
B. jazz, pop, or show tunes
C. short selections of Medieval, Renaissance, Baroque, Classical, Romantic, or contemporary music.  
Instruments used may include recorder, mallet keyboard instruments, percussion, and folk instruments. 

Orff mallet 
instruments
Folk instruments
World drums
Classroom percussion 
instruments

Embedded 
throughout 
the year

2. Performing on 
instruments, 
alone and with 
others, a varied 
repertoire of 
music

2d. Echo short 
rhythmic and 
melodic patterns
1.2.1

REPLICATE RHYTHMIC AND 
MELODIC PATTERNS ON 
INSTRUMENTS

What is the difference between a 
melodic pattern and a rhythm 
pattern?

echo
rhythmic pattern
melodic pattern
beat interruption
beat
rhythm

 Demonstrate the ability to echo 
(replicate) a rhythmic pattern on a 
classroom instrument.
Demonstrate the ability to echo a 
simple melodic pattern on classroom 
instrument.

TASK A:  The student is asked to echo, on a rhythmic instrument, a series of 4 rhythmic patterns, each 
consisting of two measures in 2/4 meter, played by the teacher, including combinations of  quarter and eighth 
notes.  Students should play immediately following the teacher, with no interruption of beat.
   Proficient level of response:
     1. The student is able to echo 4 patterns without errors.  The student is always able to enter on time and 
seldom distorts the rhythm, tempo, or 

TASK B:  The student is asked to, echo on a melodic instrument, a series of 4 rhythmic, 4-beat melodic patterns 
that are one measure long, consisting of higher and lower patterns.  Patterns will be played by the teacher and 
include combinations of quarter and eighth notes.  The starting tone will be given and the students may sound 
the tone.  The patterns will move stepwise and the student(s) should play immediately following the teacher, 
with no interruption of the beat.
   Proficient level of response:
     1. The student is able to echo 4 patterns without errors.  
     2. The student is always able to enter on time and seldom distorts the melody, rhythm, tempo, or length of the 
patterns.

Orff mallet 
instruments
World drums
Classroom percussion 
instruments
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Embedded 
throughout 
the year

2. Performing on 
instruments, 
alone and with 
others, a varied 
repertoire of 
music

2e. Perform in 
groups, matching 
dynamic levels, 
starting and 
stopping together.
1.7.1; 1.7.2; 1.8.2

ENSEMBLE PLAYING 
SKILLS

How can instruments be played 
in an ensemble?

ensemble
timbre
dynamics
balance
loud 
soft

Perform in on an instrument, in an 
ensemble, with a steady beat.
Demonstrate the ability to blend, in an 
ensemble, while performing on an 
instrument.
Match timbre and dynamic levels, in 
an ensemble, while performing on an 
instrument.
Demonstrate the ability to follow 
starting and stopping cues.

The teacher will chose 2 familiar pieces, in at least 2 parts, that have different dynamics and timbre.  Students 
will be taught their parts through body percussion, patsching, and clapping before it is applied to the instrument.  
Students will be given visual cues (through conducting) to show how to start and stop as a group.  This will be 
practiced in class before assessment.  The assessment is based on the combined score from both pieces.
   Proficient level of response:
     1. The student(s) blend well, and individuals can be seldom heard by a listener.
     2. The students play the correct pitches and rhythms, with only occasional discrepancies. The intonation is 
good and the beat is steady.  Attacks and releases are together.
     3. The student responds to visual cues by starting and stopping at the correct time.

Orff mallet 
instruments
Classroom percussion 
Instruments
World Instruments

Embedded 
throughout 
the year

2. Performing on 
instruments, 
alone and with 
others, a varied 
repertoire of 
music

2f. Perform a 
rhythmic ostinato 
while other 
students sing or 
play contrasting 
parts
1.2.1

PERFORMING ON 
INSTRUMENTS 
INDEPENDENTLY IN 
HARMONY

What is an instrumental 
Ostinato?

How do you play an ostinato 
while other people perform 
different part?

ostinato
ensemble
independence
harmony
instrumental parts

Independently demonstrate an 
ostinato while a contrasting part is 
played or sang.

In small groups,  students are asked to play a rhythmic ostinato using first body percussion, then classroom 
rhythmic instruments  The ostinato will be taught through patsching, clapping and using body percussion.  It 
will then be applied to the instrument.  Notation will be provided; however it is merely a reminder and emphasis 
will be placed on performance rather than note-reading.  If the student has difficult, he/she will be allowed to 
perform a second time.
   Proficient level of response:
     1. The student completes the selection with the class/recording.
     2. The rhythm is accurate and the beat is steady throughout.
     3. The performance is good with respect to dynamics, attack, and release.

Classroom percussion 
instruments

Embedded 
throughout 
the year

3. Improvising 
melodies, 
variations, and 
accompaniments

3a. Improvise 
"answers" in the 
same style to given 
rhythmic and 
melodic phrases
1.6

QUESTION AND ANSWER

In music, what is a question an 
answer?

improvisation
question and 
answer
steady tempo
beat interruption
phrase
tonal center
do-pentatonic

Independently perform contrasting 
rhythmic answer in Q & A form.
Independently perform contrasting 
melodic answer in Q & A form.
Demonstrate understanding of phrase 
length in Q & A form.
Demonstrate understanding of tonal 
center in Q & A form.

TASK A: The student is asked to improvise a rhythmic “answer” to a “question” played by the teacher (clapping 
or percussion).  The teacher will play a 1 measure pattern; the student plays an “answer” of the same length and 
in the same tempo.  The student should play immediately following the teacher, with no interruption of beat.
TASK B: The student is asked to improvise a melodic “answer” to a “question” played by the teacher (clapping 
or percussion).  The teacher will sing a 1 measure pattern; the student sing an “answer” of the same length and 
in the same tempo.  The student should play immediately following the teacher, with no interruption of beat.
   Proficient level of response:
     1. The “answer” follows the question with no hesitation or interruption of the beat.
     2. The tempo of the answer is the same of that of the question.  The beat is steady.
     3. The rhythm/melody of the answer is performed with precision.
     4. The answer is identical in length to the question.
     5. The answer ends on the tonal center (TASK B only)

Orff mallet 
instruments
World drums
Classroom percussion 
instruments
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Embedded 
throughout 
the year

3. Improvising 
melodies, 
variations, and 
accompaniments

3b. Improvise 
simple rhythmic 
accompaniments
1.2.1; 1.4.1; 

OSTINATO (REPEATING 
PATTERNS)

How do you create your own 
ostinato?

rhythmic ostinato
rhythmic pattern
improvisation

Developing skills to meet this 
standard:
See achievement standard 2F

Students will create their own rhythmic ostinato to accompany a learned melody in class.
   Proficient level of response:
     1. Student can confidently perform his/her piece with learned rhythms and a steady beat, while the class 
performs their learned melody.

World drums
Classroom percussion 
instruments

Embedded 
throughout 
the year

3. Improvising 
melodies, 
variations, and 
accompaniments

3c. Improvise 
simple rhythmic 
variations on 
percussion 
instruments
1.2.1; 1.4.1

VARIATIONS

What are variations?

variation
improvisation
variation
rhythmic variation
melodic variation

 Demonstrate the ability to create a 
variation of a rhythmic example, 
using familiar and unfamiliar 
rhythmic patterns.
Demonstrate the ability to create a 
variation of a melodic example, using 
familiar and unfamiliar melodic 
patterns.
Percussion Instruments

TASK A: The student is asked to improvise a rhythmic variation of a 1 measure familiar rhythmic pattern from a 
learned tune.  Students will variate the rhythmic pattern by changing rhythms, while keeping the essence of the 
original pattern.  Students will be assessed on this by speaking and performing on a rhythmic instrument.  The 
scores from both assessment styles will be combined to given the final score
   Proficient level of response:
     1. There is at least one place in which variations are used.  In regards to the melodic assessment, the melodic 
contour is unchanged.

Orff mallet 
instruments
World drums
Classroom percussion 
instruments

Embedded 
throughout 
the year

3. Improvising 
melodies, 
variations, and 
accompaniments

3d. Improvise short 
instrumental pieces 
in the pentatonic 
scale, on mallet 
keyboard 
instruments
1.2.1; 1.4.1; 1.4.4; 

IMPROVISING SONGS 
(MELODIES)

What is improvisation and how 
do you improvise a melody.

improvisation
songs
melody
pentatonic 
keyboard 
instruments

 Independently improvise a pentatonic 
melody on a mallet keyboard 
instrument.

The student will improvise a 1-2 measure melody based in the pentatonic scale.
   Proficient level of response:
     1. The music demonstrates unity and variety.
     2. The piece is played with accurate rhythm and a steady beat.

Orff mallet 
instruments
Melodic Keyboard 
Instruments

Embedded 
throughout 
the year

4. Composing 
and arranging 
music within 
specified 
guidelines

4a. Create and 
arrange music to 
accompany 
readings or 
dramatizations
1.3.4; 1.4.1; 1.4.3; 
1.4.4

MUSIC AND TEXT

What can be added to a story to 
make it more dramatic and 
expressive?

Story
Accompany
Sound Effects
Compose
Create
Compliment
Represent

Add complimentary sounds to 
represent a part of a story in a 
complimentary way.
Create music or sounds to accompany 
a short story
Perform and Replicate sounds on 
instruments, body percussion, found 
objects, or by voice

TASK A:  A familiar story will be picked by the teacher and read to the class.  Students will be asked to listen to 
the story for parts where sounds can be placed to emphasize sectionals, or enhance the story.  Students will 
create their own (as a class) to accompany the story.  Instruments, voices, and sounds effects may be used to get 
the desired effect.  Class will practice adding sound to different sections and then perform their sounds 
composed sound effects while the teacher reads the story.
   Proficient level of response:
     1. The student chooses distinguishing and easily identifiable music (or sounds) to accompany most of the 
major characters, places, objects, actions, events, or feelings described in the story.  
     2. The music (or sound) for each representation is distinctive with respect to at least one element (e.g. pitch, 
rhythm, tempo, dynamics, and timbre).  
     3. The student uses the same music to accompany or symbolize each subsequent reference to that component 
of the story.
     4. The musical representations are appropriate for the characters, places, objects, actions, events, or feelings.

Library of stories & 
poems
Orff mallet 
instruments
Folk instruments
World drums
Classroom percussion 
instruments
Sound Creation 
Instruments

Embedded 
throughout 
the year

4. Composing 
and arranging 
music within 
specified 
guidelines

4b. Create and 
arrange short 
rhythmic 
compositions 
within specified 
guidelines
1.2

WRITING AND ARRANGING 
SONGS

What makes an effective 
composer?

compose
arrange
binary form
ternary form

Students must have an understanding 
of question and answer phrasing in 
music
Create a piece of music using 
standard notation 
Make changes to an existing 
composing to adapt to a classroom  
situation
Audiate and write down musical 
thoughts using standard notation
Create a musical work in binary form

The students is asked to create a rhythmic piece in Question and Answer Form  The student is given time to 
prepare and create a written version of the piece. This piece and be 1-2 measures in length [Note:  In this 
strategy the student composes an original work; a parallel strategy should be crated to provide an opportunity 
for the student to arrange an existing work within specified guidelines}.
   Proficient level of response:
     1. The piece is in Q & A form.  The Answer section differs from the Question.

Orff mallet 
instruments
Folk instruments
World drums
Classroom percussion 
instruments

Embedded 
throughout 
the year

4. Composing 
and arranging 
music within 
specified 
guidelines

4c. Use a variety of 
sound sources 
when composing
1.4.1; 1.4.3

SOUND SOURCES

What can you use to creatively 
add different sounds to a piece?

sound source 1. Use a variety of sound sources in 
compositions and arrangements

The student is given assess to explore a variety of classroom instruments and electronic instruments (if 
available).  He/she is asked to compose a short piece using at least 3 distinctive sounds, including 1 electronic 
sound (if available) and at least one vocal sound.

Orff mallet 
instruments
Folk instruments
World drums
Classroom percussion 
instruments
Electronic & non-
traditional sound 
sources
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Embedded 
throughout 
the year

5. Reading and 
notating music

5a. Read quarter, 
notes and rests and 
eighth notes
1.2.1

RHYTHM

How do you visualize, read, and 
write rhythms?

Quarter Note
Pair of Eighth 
Notes
Quarter Rest
Measure
Phrase
Barline
Double Barline
Measure
Repeat

1. Read and perform brief rhythmic 
phrases, clapping and saying rhythm 
syllables, while keeping a steady beat

The teacher uses a set of flash cards, each showing one measure of rhythmic notation.  Collectively, the notation 
includes quarter note and rest , and paired eighth as well as tied rhythmic patterns.  The teacher establishes a 
tempo of approximately 120 bpm and asks the student to read the rhythms by clapping and using rhythmic 
syllables while keeping the beat as cards are displayed in succession.  Each new card is revealed on the final 
beat of the preceding card.  The exercise continues for approximately 2 minutes.  Every symbol and meter is 
used several times.  Any card that is misread is shown again later.  When the flash cards are presented in order 
of difficulty, it is also possible to assess on the basis of how far the student can proceed.
   Proficient Level of Response:
     1. The student can read 75% of the cards correctly
     2. Any minor hesitation from one card to the next is quickly overcome.
     3. The beat is generally steady, though minor discrepancies may be evident from time to time.

Rhythmic 
reinforcements and 
manipulatives

Embedded 
throughout 
the year

5. Reading and 
notating music

5b. Use a system 
(solfege/letters) to 
read simple pitch 
notation in the 
treble clef using so 
mi la songs.
1.1.1; 1.2.1

PITCH

How do you visualize, read, and 
write pitch?

What is a staff and treble clef, 
and what do they show?

What is the musical alphabet?

so mi la

treble clef
staff
musical alphabet

1. Read and perform brief melodic 
phrases on syllables while keeping a 
steady beat

The students is asked to sight-sing simple but unfamiliar unaccompanied melodies, using syllables or letters.  
The melodies are folk song-like and are 1-2 measures in length using So Mi La combinations.  Melodic and 
rhythmic movement is simple and the tempo is appropriately 60mm.  An error is counted if the student sings 
with incorrect pitch, incorrect syllable, or both.  A pitch error resulting in a change of tonality is counted only as 
1 error.  When melodies are presented in order of difficulty, it is also possible to asses on the basis of how far the 
student can proceed.
   Proficient Level of Response:
     1. The student is able to sing 75% of the melodies with no more than 2 errors per melody
     2. The beat is generally steady, though uncertainty may be evident from time to time.
     3. The student uses syllables or letters correctly and consistently, with only a few errors

Melodic 
reinforcements and 
manipulatives

Embedded 
throughout 
the year

5. Reading and 
notating music

5c. Identify 
symbols and 
traditional terms 
referring to simple 
dynamics and 
tempo, and 
interpret them 
correctly when 
performing
1.8.2

EXPRESSION AND

What are dynamics?

What is tempo?

How do I use dynamic and 
tempo when performing music?

loud 
Soft
Fast
Slow
High 
Low

1. Identify/define standard music 
terms relating to dynamics & tempo
2. Demonstrate dynamics & tempo 
using familiar songs

TASK A
The student is given a series of (1) simple music vocab (loud/soft, fast/slow, and  high/low relating to simple 
dynamic levels and tempo and (2) symbols or abbreviations for those terms.  He/she is asked match each term to 
its symbol.  
TASK B
Students will be asked to perform a familiar folk song.  Each student will be asked to perform in a variety of 
way (fast/slow loud/soft and high/low)  Teacher will have visuals of the symbols from TASK B.  Teacher will 
point to the symbol to show how the piece should be performed.
   Proficient levels of response:
     1. The students can name or define 80% of the terms, symbols, or abbreviations.
     2. The student can illustrate, convincingly, the meaning of 80% of the terms, symbols, and abbreviations by 
means of performance.

Visual reinforcements

Embedded 
throughout 
the year

5. Reading and 
notating music

5d. Use standard 
symbols to notate 
measures, rhythm, 
pitch, and 
dynamics in simple 
patterns presented 
by the teacher
1.2.1; 1.7.1; 1.7.2

DICTATION

How can I notate rhythmic and 
melodic patterns I hear?

Dictation
Notation
Rhythmic Pattern

Identify familiar and unfamiliar 
patterns, using learned rhythms, by 
sight and sounds.
Transfer performed rhythmic patterns 
(audiation) by using standard 
notation.

The student is asked to dictate, using manipulatives , using standard notation, a series of 4 simple rhythm 
patterns 1-2 measures each.  These examples will be performed three times for the students, by the teacher, on a 
keyboard instrument.  The students will also need to indicate dynamic levels and the teacher will provide the 
meter, which will be in 2/4,   Students will need to insert bar lines in the correct spaces.  The rhythms will 
consist of whole, half, and quarter notes/rest as well as pairs of eighth notes and tied rhythmic patterns.
   Proficient Level of Response:
     1. The rhythm must be at least 75% correct.
     2. In 3 of the patterns, meter and bar lines are correct.
     3. In three of the fours patterns, the dynamic level must be used.

Dictation materials & 
manipulatives

Embedded 
throughout 
the year

6. Listening to, 
analyzing, and 
describing music

6a. Identify simple 
music forms when 
presented aurally
1.6

FORM

What is form?

How do I identify similar and 
contrasting musical phrases?

How do label the parts of music?

Form
Binary Form
Accompanied 
Unaccompanied

Group music into similar sections.
Identify similar and contrasting 
melodic phrases
Label melodic phrases as “A” or “B” 
to distinguish between Binary Form 
(AB)

; Form Manipulatives
Audio Examples
Smart Board
Power Point Listening 
Maps
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Embedded 
throughout 
the year

6. Listening to, 
analyzing, and 
describing music

6b. Demonstrate 
perceptual skills by 
moving, by 
answering 
questions about, 
and by describing 
aural examples of 
music of various 
styles representing 
diverse cultures
1.3.1; 1.3.2; 1.3.3; 
1.3.4

MUSICAL STYLES AND 
CULTURES

Why are different musical styles 
important?

Style Group music by similar styles and 
instrument selections
Identify, describe aspects of form, 
melody, rhythm, harmony, and texture

Four examples of music are played for the student.  The student is asked to describe the medium, form, as 
accompanied, or unaccompanied.  A checklist, manipulatives, or an activity sheet listing these items will be 
provided.  Each example is played 4 times.  At least 1 example should be from outside Western music tradition.; 
at least 1 should be Western, but outside the art music tradition; at least 1 should be primarily vocal; and at least 
1 should be primarily instrumental.  After the 1st hearing, the student is asked to discuss the medium and form, 
and after another hearing, to discuss the melody/rhythm, and the harmony or texture.  Additional hearings 
should be offered as needed.  The teacher should prompt the student by asking questions when he/she is unable 
to volunteer more information (e.g., What instruments were playing? What kinds of singers were they?  What 
was the form?  Was the melody flowing?  What it primarily rhythms?  Did it move by skips or steps?  In what 
sort of setting would this music take place?)  Note: In this strategy the student responds by describing and 
answering questions about music; a parallel strategy should be to created to provide opportunities for the student 
to respond by moving.
   Proficient Level of Response:
     1. The student can make a significant and accurate observation about 4 or the following characteristics for at 
least 3 of the works: medium, form, melody, rhythm, harmony/texture, and the setting.

Manipulatives
Audio Examples

Embedded 
throughout 
the year

6. Listening to, 
analyzing, and 
describing music

6c. Use appropriate 
terminology in 
explaining music, 
instruments, and 
music 
performances
1.2.1; 1.1.3

ANALYZING MUSIC

How can we describe music 
using vocabulary we have 
learned?

Loud
Soft
Fast
Slow
Trumpet
Drum 
Rhythm
Dynamics
Form
Timbre
Instruments
Etc

Identify important aspects of music: 
dynamics, form, rhythm, instruments, 
etc
Speak about music using correct 
(grade level) music vocabulary

The student is asked to describe recorded music performance, or a live performance by the teacher.  Students 
will be asked to use manipulatives to ID. characteristics of each piece (dynamic changes, tempo changes, 
accompanied, or unaccompanied)
   Proficient Level of response:
     1. More often than not, the students uses music terms rather than general vocabulary terms in describing 
music and music performances.
     2. When asked by the teacher for a music term equivalent to a general vocabulary term, the student usually 
applies the music term.

Audio Examples
Video Examples

Embedded 
throughout 
the year

6. Listening to, 
analyzing, and 
describing music

6d. Identify the 
sounds of a variety 
of orchestral 
instruments and 
instruments form 
various cultures
1.9

TIMBRE
WORLD INSTRUMENTS

Can instruments play at the same 
time?

accompanied
unaccompanied
instruments
voice
Melody
accompaniment

Distinguish whether a recording has 
several instruments  playing, or 
whether an instrument is playing 
alone.
Identify and group musical excerpts 
as accompanied or unaccompanied

Students will hear brief recorded excerpts of  accompanied and unaccompanied music the student is asked to 
identify whether each piece is accompanied or unaccompanied
   Proficient level of response:
     1. The student can identify each example correctly as accompanied or unaccompanied.
     2. When errors occur, they tend to occur with instruments or voices that belong to the same family

Audio Examples of 
accompanied and 
unaccompanied 
material

Embedded 
throughout 
the year

6. Listening to, 
analyzing, and 
describing music

6e. Respond 
through purposeful 
movement, to 
selected prominent 
music 
characteristics or to 
specified music 
events while 
listening to music
1.3.1; 1.3.2; 1.3.3; 
1.3.4

MUSIC AND MOVEMENT

Why do we add movement to 
music?

How can you show aspects of 
music by moving?

Form
Character
Mood
Q & A
Binary
Ternary
Tempo
Instrumentation

Identify mood, character, and form of 
musical examples.
Associate and create movements that 
represent mood, character and form

Students are asked to devise and demonstrate original movements that reflect the mood, character, and form of a 
brief unfamiliar recorded music example and the change the movements in the style of music.  The example is 
selected to provide clear changes in style.  In a series of subsequent examples, students are asked to respond by 
movement to new sections ( AB form , to specific events (oboe, symbol, recapitulation), or to changes in tempo, 
meter, instrumentation, or register.  Props may be provided if needed.
   Proficient level of response:
     1. More often than not, students are able to devise and demonstrate movements that plausibly reflect the 
mood and character of the music examples and to change movements to reflect events or changes in the music.

Movement Materials
Movement Props
Audio Examples
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Embedded 
throughout 
the year

7. Evaluating 
music and music 
performances

7a. Evaluate 
performances and 
compositions for 
appropriate 
expressive 
qualities
1.11.2; 1.11.3; 1.12

EVALUATING MUSIC AND 
PERFORMANCES

Are we using expression when 
we perform and compose?

Critique
Loud 
Soft
Fast
Slow
High
Low
Accompanied
Unaccompanied
Voice
Instrument

Describe and evaluate a piece of 
music in terms of technique, tone, 
balance, and blend.

Identify important criteria for 
evaluating music, music 
compositions, and music 
performances.

TASK A: The student is asked to suggest important criteria for evaluating music performances (technique, tone, 
balance, blend, etc).  The criteria may be in the form of either questions or descriptive phrases.  The criteria 
suggestions are written down, by the students.  The teacher then plays a recorded performance by the students or 
by a group of which the student is a member, and the student is asked to apply his/her criteria in evaluating the 
performance.
   Proficient level of response:
     1. The criteria references to (1) how good technically the performance was and (2) how musical it was. 
     2. In applying the criteria, the student uses the equivalent music terminology more often than general 
vocabulary terms.

TASK B:  The students is asked to suggest 3 important criteria for evaluating music compositions.  The criteria 
may be in the form of either questions or descriptive phrases.  The criteria suggested by the students is written 
down.  The teacher then plays a recording of a composition by the students, or by a group the student was a 
member,  and the student is asked to apply his/her criteria in evaluating the composition.
   Proficient level of response:  
     1. The criteria include reference to (1) musical effect and (2) the extent to which the composer was 
successful in achieving his/her purpose.
     2. In applying music criteria, the student uses equivalent music terminology more often than general 
vocabulary terms.

Audio Examples
Composition 
Examples

Embedded 
throughout 
the year

7. Evaluating 
music and music 
performances

7b. Engage in 
respectful and 
constructive 
critique of a 
performance using 
appropriate music 
terminology
1.11.3

POSITIVE PERFORMANCE 
EVALUATION

How can we critique a person’s 
performance in a positive way?

Constructive 
Critique
Positive Critique

Understand and describe aspects of 
music regarding form, 
instrumentation, rhythm, melody, 
timbre, harmony, dynamics, etc

Formulate own opinions of likes and 
dislikes in regards to musical 
examples.

Create own preferences in styles of 
music.

Students will listen to three different pieces of music, or watch three different live performances.  Students will 
be asked to describe the performance with positive remarks.  The teacher asks probing questions to help the 
student articulate the musical bases for his/her preferences.  When the student uses a general term for which 
there is a standard music equivalent, the teacher asks, "Did the musician have a steady beat?”
   Proficient level of response:
     1. The student can cite 2 appealing musical features of each of the works named.  These features are based on 
the expressive qualities of music rather than on extra musical associations.
     2. More often than not, the student uses music terminology rather than general vocabulary terms in 
describing his or her preferences.

Audio Examples
Video Examples
Live Music 
Performance

Embedded 
throughout 
the year

8. Understanding 
relationships 
between music, 
the other arts, 
and disciplines 
outside the arts

8a. Identify various 
occupations arts 
occupations 
1.12

RELATIONSHIP BETWEEN 
MUSIC, DANCE, DRAMA, 
AND VISUAL ARTS

How is music like other forms of 
art?

How is music different from 
other forms of art?

Dance Artist
Freelance Musical
Instrumentalist
Vocalist
Opera Sings
Jazz Performer
Ballet Dancer
Painter
Sculptor
Sound Engineer
Conductor
Etc.

Understand the difference real world 
applications of the arts
Understand and Identify the different 
careers one can pursue in the arts.

The student is asked to explain in simple language common occupations in as many of the arts (i.e., music, 
dance, theatre, visual arts) as possible: orchestral musician, ballet artist, jazz singer, etc.  By asking follow-up 
questions and requesting examples, the teacher determines the student's understanding of the similarities and 
differences in meaning of these terms in the various arts.
   Proficient level of response:
     1. The student can explain the meaning of 3 or 4 of the 5 occupations in at least two arts.

Art Career 
Audio/Visual

Embedded 
throughout 
the year

8. Understanding 
relationships 
between music, 
the other arts, 
and disciplines 
outside the arts

8b. Identify how 
other disciplines 
taught in the 
school are 
interrelated with 
those of music 
through common 
vocabulary
1.12

RELATIONSHIP BETWEEN 
MUSIC AND OTHER 
DISCIPLINES

How does music relate to other 
subjects?

Geographic music
Language arts
Mathematics
Foreign Languages

Identify how music can be used to 
aide in the understand of content in 
other learning areas.

Describe how music is helpful in 
other learning areas

The student is asked to cite examples of how what is learned in music is helpful in learning other subjects taught 
in school or how what is learned in other subjects is helpful in learning music.  Examples include singing songs 
associated with various countries or regions (relevant to geography); using varied tempo, dynamics, rhythm, 
pitch, & timbre in interpretative readings (language arts); counting the values of notes, rests, and meter 
signatures (math); understanding how vibration of strings, drum heads, or air columns generates sounds 
(science); singing songs in various languages (foreign languages).
    Proficient level of response:
      1. The student can cite and explain 3 good examples.

Folk Songs
World Songs
World Map
Cross Curricular 
Examples
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Embedded 
throughout 
the year

9. Understanding 
music in relation 
to history and 
culture

9a. Identify 
examples of music 
from various 
significant music 
individuals
1.12

NOTABLE MUSICAL 
EXAMPLES

What are some pieces that 
notable composers created?

Composer
Arranger
Types of Music
Countries of these 
individuals
Historical 
movements these 
people were a part 
of

Be able to contrast and compare a 
variety of piece of music
Identify a composers style by 
listening to a piece
Describe characteristics  why an 
example was created by a given 
composer 

The student is asked to identify pieces of music by name and composer.  The teacher will play examples of 
major works by composers that have been experienced and reviewed in class.  The teacher will either perform 
the pieces live, or play audio clips of each piece.  
   Proficient level of response:
     1. The student can identify 80% of the pieces by Composer
     2. The student can identify 80% of the pieces by Name

Composer Audio 
Examples

Embedded 
throughout 
the year

9. Understanding 
music in relation 
to history and 
culture

9b. Identify 
various uses of 
Music to convey 
stories about 
people, places, & 
times
1.4.3; 1.4.4; 1.11; 
1.12

COMPARING ELEMENTS OF 
MUSIC ACROSS CULTURES

How can music help to tell a 
story about a time and place?

Folk Tale
Musical
Song Tale
Historical Account

Perform and act as an ensemble to 
present information clearly of a given 
story, historical account, or folk tale
Work together and independently to 
present a musical story

In a group students will use a story with song (i.e. Johnny Apple Seed or something of the like) to convey a 
story/  Students will act out the story, with musical interlude (song tale) that will have instrumental 
accompaniment.  This will illustrate how musical performance can tell a story.  Afterwards, students will discuss 
how the experienced help to visualize the story in its time and place.

Song Tales
Books
Props
Orff Instruments
Classroom Percussion 
Instruments

Embedded 
throughout 
the year

9. Understanding 
music in relation 
to history and 
culture

9c. Identify 
personal musical 
experiences 
outside of school.
1.11.1; 1.11.2; 
1.11.2; 1.12

MUSIC IN YOUR DAILY LIFE

How do I experience music each 
day?

Musical 
Experiences

Students can identify how music is 
present in their lives outside of the 
school setting.

Students can infer how they can make 
music a more significant part of their 
daily lives

In a group setting, the teacher will give a presentation on some of his/her experiences with music.  The teacher 
will discuss many of these experiences with the class.  Students will then be asked to describe some of their 
experiences that they have had with music outside of school.  For example, sing in church, going to concerts, 
learning an instrument, etc.

Power Point
Computer
Smart Board

Embedded 
throughout 
the year

9. Understanding 
music in relation 
to history and 
culture

9d. Demonstrate 
and discuss the 
role of the artist 
and the audience
1.11.2; 1.11.3

AUDIENCE BEHAVIORS

What is the difference between 
the artist and the audience

Audience
Artist
Role
Behavior
Clap
Perform
Sing
Dance
Sit 
Talk
Listen

1. Understand and identify the role 
between an artist and the audience in 
a wide variety of settings (symphony, 
community band, recital, opera, 
church choir, jazz or pop group, 
marching band, etc.)
2. Students apply appropriate 
audience behaviors in various 
settings.

TASK A: After the class has discussed the role of the artist and audience in various performance settings, the 
student is given a checklist.  The student is asked to describe how and artist and audience member function and 
interact in various settings (orchestral, rock concert, comedy, plays, musicians, opera, ballet, etc.
     A. Responses are appropriate.  The student's comments and responses demonstrate a clear awareness that 
different types of audience behavior are appropriate in different music settings.
     B. Responses are appropriate.  The student's reported behaviors and comments demonstrate a clear awareness 
that different types of audience behavior are appropriate in different music settings.

Audio Examples
Video Examples
Activity Sheet
Manipulatives
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The student is 
asked to perform 
a simple melody 
and 
accompaniment 
in a forte and 
piano dynamic 
levels.
TASK A:  A 
group of students 
will be given a 
rhythmic 
instrument to 
perform a 
familiar 2 
measure 
rhythmic pattern 
at the contrasting 
dynamic levels 
(piano then forte, 
or forte then 
piano)
TASK BE:  The 
melodic pattern 
will be two 
measures long. 
The students will 
be asked to 
perform two 
separate pieces 
demonstrating 
both piano and 
forte dynamic 
levels.
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