
Manaiakalani Research Report December 2010 

 

The Learning Edge  1 

 

 

 

THE MANAIAKALANI PROJECT RESEARCH 

 

What is the impact of the Manaiakalani Project on 
literacy teaching and learning? 

 

2010 

 

 

 

Colleen Gleeson M.Ed. (Hons) 

The Learning Edge 

 

 

 



Manaiakalani Research Report December 2010 

 

The Learning Edge  2 

 

CONTENTS 

1.0 Introduction       7 
  

2.0 Literature Review      9 

2.1 21st Century Learning    9 

2.2 Using e-learning tools to Support Literacy 10 

2.3 Professional Development   12 

2.4 Student Engagement    13 

3.0 Methodology      15 

4.0 Literacy       19 

4.1 Literacy Cycles     19 

4.2 Student Motivation    20 

4.3 Emphasis on E-Learning in Literacy   22 

4.4 Audience Awareness    24 

4.5 Reflection and Critique    25 

4.6 Literacy Teaching and Learning  26 

4.7 Integration with other curriculum areas 28 

4.8 Recommendations for Literacy   29 

5.0 E-Learning       30 

5.1 Support and Guidance    30 

5.2 Role of the Lead Teacher   31 

5.3 New Technology     32 

5.4 Increase in Student Independence  32 

5.5 Peer Coaching     33 

5.6 Resourcing      34 

5.7 Careers Initiative     35 



Manaiakalani Research Report December 2010 

 

The Learning Edge  3 

 

5.8 Netbook Pilot     36 

5.9 Recommendations for e-learning  38 

6.0 On-Line Publishing Spaces    39 

6.1 Blog Use      39 

6.2 Blog Management     40 

6.3 Internet Safety     42 

6.4 Interactive Blogging    43 

6.5 Parent Participation    44 

6.6 Recommendations for on-line publishing 45 

7.0 Student Engagement     46 

7.1 Student Engagement Data   46 

7.2 Student Engagement Findings   46 

7.3 Internet Survey     47 
 

7.4 Recommendations for Student   48 
Engagement 
 

8.0 Oral Language      49 
 
8.1 Background      49 

8.2 Methodology for Oral Language  50 

8.3 Oral Language Findings    50 

8.4 Recommendations for Oral Language 51 

9.0 Achievement Data      52 

9.1 AsTTle Reading     52 

9.2 AsTTle Writing     53 

9.3 Ethnic Achievement    54 

9.3.1 AsTTle reading-Ethnic groups  54 



Manaiakalani Research Report December 2010 

 

The Learning Edge  4 

 

9.3.2 AsTTle Writing-Ethnic groups  56 

9.4 Gender Achievement    57 

9.4.1 AsTTle reading-Gender groups  57 

9.4.2 AsTTle Writing-Gender groups  58 

9.5 Comparative Data     59 

9.5.1 AsTTle Reading – longitudinal  
Comparison     59 

 
9.5.2 AsTTle Writing – longitudinal  

Comparison     60 
 

9.5.3 AsTTle Reading – Longitudinal  
comparison of shifts   61 

 
9.5.4 AsTTle Writing – Longitudinal  

comparison of shifts   62 
 

 
10.0 Summary       63 

 
10.1 How does the Tamaki Schools’    63 

Manaiakalani Project impact on the  
teaching of literacy in the lead teachers’  
classrooms? 

  10.1.1 Impact on teacher knowledge  63 

  10.1.2 Impact on teacher confidence  63 

  10.1.3 Impact on teacher practice  64 

  10.1.4 Impact on ability to change practice 64 

  10.1.5 Impact of professional development  

  on beliefs and practices   65 

 

 
10.2 How does the Tamaki Schools’    66 
Manaiakalani Project impact on the  
students’ learning of literacy in the lead  
teachers’ classrooms? 
  10.2.1 Impact on student engagement 67 

10.2.2 Impact on achievement in oral   



Manaiakalani Research Report December 2010 

 

The Learning Edge  5 

 

language and presentation   67 
10.2.3 Impact  on achievement in reading   

and writing     67  

 i) AsTTle Reading  68 

 ii) AsTTle Writing   69 
    

10.3 How do the Tamaki schools prepare for  
individual student netbook capability and use? 70  

10.3.1 In what ways have Principals prepared their  

schools for netbooks?     70 
10.3.2 In what ways have lead teachers prepared  

for netbooks?      70 
10.3.3 In what ways have teachers prepared  

for netbooks?      71 

 

11.0 Concluding Statement     72 
11.1 What worked in Manaiakalani Lead 

Teacher classes?     72 
11.2 What we found from Manaiakalani  

Research      73 
      

12.0 References       75 

 

 

 

 

 

 

 

 

 

 

 



Manaiakalani Research Report December 2010 

 

The Learning Edge  6 

 

TABLE CONTENTS 

Table 1  AsTTle Reading Year 4 to 8 and Year 10 showing shift  
from March 2010 to November 2010    52 
  
   

Table 2  AsTTle Writing Year 4 to 8  showing shift  
from March 2010 to November 2010    53 
 

Table 3   Ethnic Achievement  - AsTTle Reading Year 4 to 8 and  
Year 10 showing shift from March  2010 to  
November 2010       54 
 

Table 4  Ethnic Achievement – AsTTle Writing Year 4 to 8 showing  
 shift from March 2010 to November 2010   56 
 
Table 5  Gender Achievement – AsTTle Reading Year 4 to 8 and  
 Year 10 showing shift from March 2010 to November 2010 57 
 
Table 6 Gender Achievement – AsTTle Writing Year 4 to 8  

showing shift from March 2010 to November 2010  58 
 
Table 7 AsTTle Reading Average Mean Scores – Y4 to 8 and Y10  

target  students – March  2008 to November 2010  59 
 

Table 8  AsTTle Writing Average Mean Scores – Y4 to 8 target  
students – March  2008 to November 2010   60 

 
Table 9 AsTTle Reading Shifts – March 2008 to  
  November 2010       61 
 
Table 10 AsTTle Writing Shifts – March 2008 to November 
  2010         62 
      
 

APPENDICES 

 Appendix 1  Student Engagement Criteria for Teachers 79 

 Appendix 2  Student Engagement Criteria for Students 80 

 Appendix 3  Internet Survey 2010    81 

 



Manaiakalani Research Report December 2010 

 

The Learning Edge  7 

 

1.0 Introduction 

Seven schools in the Tamaki Cluster have been involved in an e-Learning 
Initiative called “Manaiakalani” (the ‘hook from heaven’ that was given to 
Maui so he could succeed in the world’s largest ever fishing project). 

Manaiakalani was begun as a 4 year curriculum development project to raise 
student achievement outcomes and improve student engagement by linking 
key learning from Schooling Improvement with developing practices from 
the national e-Learning Action Plan (Enabling the 21st Century Learner). This 
report covers the first three years of this research. The Manaiakalani Project 
is changing in the fourth year (2011) with the introduction of netbooks for 
each student from Y5 to Y13. Therefore, this phase of Manaiakalani research 
will finish with this report.  

All seven schools involved were decile 1 schools catering for mainly Maori 
and Pasifika students in the Tamaki Basin, NZs oldest state housing 
community. The schools had all experienced collaboration, working together 
to develop strong practices for direct instruction and micro-teaching through 
their involvement in Schooling Improvement, the Tamaki Achievement 
Pathway Initiative (from 2004), as well as working together to develop 
effective collaborative practices and pedagogy in the e-Learning environment 
via the Pt England ICT PD Cluster (2004-2006). The Project began with 11 
lead teachers in 2008 which increased to 15 lead teachers in 2009 and 
2010. 

The Manaiakalani Project aimed to measurably raise the student achievement 
outcomes in Speaking, Listening, Reading and Writing and to raise student 
engagement. The key objective was to empower the students with an 
evidence based belief that their personal voice is valuable, powerful and can 
be heard around the planet from their decile 1 community. 

The aim of this research was to determine the extent of impact the 
professional development had on teaching and learning and to provide ideas 
and considerations for future development and research in this field. As 
many students in the area are Maori or Pasifika the results of the research 
will provide data for these groups. 

The research focused on student achievement in Literacy, including reading, 
writing, speaking and presenting and also on student engagement. The 
project focused on the use of technology to publish and present student 
literacy, mainly through blogs.  
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2.0 Literature Review 

2.1 21st century learning 

Education researchers for the past 5 to 10 years have been focusing on a 
“21st century education” system and the fact that we are entering a 
“knowledge age”. This paradigm shift (Treadwell, 2003) from the Industrial 
age to the “digital age” has provided a challenge to all educators.  

The Ministry of Education (2007) states that, 

“A 21st century education system must be responsive and flexible 
enough to ensure every young person can achieve their potential and 
is set up for life-long learning”. 

There is no perfect model for 21st century learning, for as quickly as it is 
prescribed it is out of date, therefore “a focus on process (rather than 
product)” (Bolstad and Gilbert, 2006) seems to be the way forward. Most 
researchers (Bolstad & Gilbert, 2006; Simons, 2004; Lombardi, 2007; Dede, 
Korte, Nelson, Valdez & Ward, 2005; Glaze, 2009; Wright, 2010) believe that 
a 21st century learning environment should foster the development of 
students’ critical thinking, their ability to find and evaluate knowledge, their 
ability to communicate their ideas to other people, and their deep 
understanding of how knowledge is constructed, tested, and used. They 
need to know how they and others learn and how to work together with 
others to achieve their goals. Glaze (2009) also added the need for “Superior 
personal and technical communication skills and global awareness and 
understanding”. 

Schools need to provide opportunities for students to develop and practice 
their knowledge and skills in authentic, ‘real world’ contexts which are 
engaging and relevant. (Johnson, Smith, Levine, Haywood, 2010; Wright, 
2010) “Creating such an environment means re-examining the extent to 
which they serve the goals of a 21st century learning environment” (Bolstead 
& Gilbert, 2006). 

Schools built for 20th century learning are not equipped for the needs of the 
21st century learner (Warlick, 2005, cited in Burt, 2007; Bolstead & Gilbert, 
2006). 21st century schools need to provide opportunities where students, 
teachers, and people within and outside of the school’s community 
participate in the process of making the school a learning community 
(Bolstead & Gilbert, 2006; Duckworth, 2008).  
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It is becoming increasingly evident that technology is a means for 
empowering students. It provides a method of communication and 
socializing, is a major influence and is ubiquitous in every part of their lives. 
The students of today are living in a world of ever-changing technology, 
digital images and social networks. Schools need to provide some 
connection between their world and their experience at school for it to be 
relevant. (Henderson et al, 2010; Wright, 2010) 

2.2 Using e-learning tools to support literacy 

Much of the research on 21st century learning and development of school 
systems relates to e-learning and the use of Information and Communication 
Technology (ICT) to promote learning.  
 
The New Zealand government has made a substantial investment in e-
learning development within schools and the Ministry of Education, in its 
publications “Personalising Learning” and “Enabling the 21st century learner” 
speak about using ICTs to enhance learning and to develop the skills 
required for “accessible, relevant, and high quality learning so that every 
student is better able to achieve their full potential.” Ministry of Education 
(2006). 
 
Duckworth (2004) found that students throughout New Zealand “use ICT 
with confidence”, and those schools “have no choice but to embrace the use 
of ICT that offers breadth and richness to learning”.  She found that students 
using technology well thrived in their school journey. 
 
Many researchers (Simons, 2004; Bolstad & Gilbert, 2006; Sandholtz, 
Ringstaff & Dwyer,1994; Honey, McMillan Culp & Spielvogel, 2005; 
Henderson et al, 2010)) have found that using ICTs to support the 
curriculum is a powerful tool for learning. The novelty of using ICTs provides 
ensured engagement, if only until the novelty wears off. It supports co-
operative learning and the creating of knowledge. The limitations are that 
once the novelty wears off the engagement may also decrease. More 
research is needed into the long term use of ICT as a powerful tool 
(Schooling Issues Digest, 2008).  
 
Sandholtz, Ringstaff and Dwyer (1994) in their research found that with the 
use of ICTs teachers needed to re-examine their own beliefs to make 
learning happen and that the impact was not the technology itself but how it 
was used. Honey, McMillan Culp and Spielvogel (2005) explained how 
“students can learn “from” computers, where technology is used essentially 
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as tutors and serves to increase students basic skills and knowledge; and 
can learn “with” computers, where technology is used as a tool that can be 
applied to a variety of goals in the learning process and can serve as a 
resource to help develop higher order thinking creativity and research skills”. 
Therefore, it is what a teacher does with the technology (the e-learning) that 
is important. Honey et al.(2005), found strong evidence that “educational 
technology complements what a great teacher does naturally”. They also 
indicate that “use of technology is more effective as a learning tool when 
embedded in a broader education reform movement that includes 
improvements in teacher training, curriculum, student assessment, and a 
school’s capacity for change.” 
 
Effective e-learning opportunities do not happen without deliberate 
pedagogical actions by teachers. Wright (2010) stated that “These 
opportunities create spaces for interaction, collaboration and thinking to 
occur in educative ways.” The use of e-learning tools provides students with 
an opportunity to learn in an authentic way. 
 
The use of e-learning tools in schools supports positive change in teacher 
pedagogy. Wright (2010 explains that teachers become “more focused on 
student-centered, active and interactive learning” and they “provide 
opportunities for students to create, communicate and transform knowledge 
– thus students are more likely to be critical thinkers.” 
 
Teachers need to be aware of the “ever expanding content and technology 
choices” (Marshall 2002, cited in Honey, McMillan Culp and Spielvogel, 2005; 
Johnson et al, 2010; Wright, 2010) available to students today. The growing 
use of Web 2.0 tools by young and old, eg. Facebook, blogs, Bebo, Trade 
me, etc. indicate that students need to understand and be able to use these 
tools effectively and safely. Web 3.0 is now upon us and there will be a 
continued development of future electronic environments. Students need to 
become “comfortable operators” (Glaze, 2009) of these tools and aware of 
the consequences and positive aspects of their use. Wright (2010) cites the 
research of Lewin, Mavers & Somekh (2003) which revealed the gap between 
the use and the extensive knowledge students have of technology in their 
everyday lives outside of school, and the fact that schools generally fail to 
acknowledge this in their programmes. 
 
Much recent research (Johnson et al, 2010; Wright, 2010; Flickinger, 2010) 
explains that the use of netbooks, cloud computing, collaborative 
environments (blogs, wikis) game-based software, virtual worlds and mobile 
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phones all have a place in education to connect the students’ home and 
school worlds. 
 
The skills gained in the use of ICT at school can greatly benefit students, 
especially those in lower decile areas. Evidence from research (Lau & 
Lazarus, 2002, cited in Honey, McMillan Culp and Spielvogel, 2005) suggests 
those literacy skills using ICTs such as multimedia literacy on the Web, 
publishing and video production, “provide marketable skills for at-risk 
youth.”  
 
Collaborative, interactive and student-centered pedagogies are identified as 
important in e-learning classrooms. This type of learning and classroom 
environment reflects and closely links with the many researchers (Alton-Lee, 
2003; Bishop, Berryman, Tiakiwai and Richardson, 2003; Fletcher, Parkhill, 
Fa’afoi and Taleni, 2006; Burt, 2007) who all agree that student – teacher 
relationships and collaborative learning and problem solving are conducive 
to learning for Maori and Pacific Island students.  
 

2.3 Professional Development 
 
Along with the paradigm shift and the investments made in information and 
communication technology it is assumed that pedagogical change is 
necessary (Bolstad and Gilbert, 2006; Wright, 2010). There has been much 
recent research done in New Zealand on teacher development (Bolstad and 
Gilbert, 2006; Timperley, Wilson, Barrar and Fung, 2008; Poskitt and Taylor, 
2007, Hill, Hawk and Taylor, 2001) and all agree that teacher learning 
opportunities need to be promoted in ways that impact on student 
outcomes. 
 
When setting up an initiative for professional development there are many 
models to choose from. Most research (Bolstad and Gilbert, 2006; 
Duckworth, 2004; Timperley et al, 2008; Russell, Ainley and Frydenberg, 
2007, Hargreaves and Fink, 2006; Hill, Hawk & Taylor, 2001) shows the 
importance of school leadership as the central driving force for professional 
development. 
 
For professional development to be effective teachers need to own the 
process, it must meet their needs and be relevant to their situation. They 
need to learn by taking risks and trying something new. The professional 
development needs to be based on pedagogy rather than subjects or 
curriculum areas (Hill, Hawk & Taylor, 2001). 
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Teacher participation in professional reading, discussion and sharing best 
practice contribute to building a school learning community who work 
together to improve. This type of professional development is effective when 
teachers are given time to process new understandings and the implications 
on teaching and can analyse the effect it has on student outcomes 
(Timperley et al, 2008; Honey, McMillan Culp and Spielvogel, 2005) 
 
Honey, McMillan Culp and Spielvogel (2005) suggest that the use of ICT as a 
learning tool is most effective when it is embedded in a broader educational 
reform (eg. Schooling Improvement), and includes collaboration within the 
school and with other schools and agencies within the community. The 
professional development needs to be ongoing and part of a learning 
process. 

 

2.4 Student engagement 

The Ministry of Education (Ministry of Education, 2006) information on 
student engagement all points to engagement being only attendance at 
school rather than actually engaging in learning. For effective outcomes and 
changes to occur students need to be engaged in their learning. Student 
engagement has been defined as “the time and energy students devote to 
educationally sound activities inside and outside the classroom and the 
policies and practices that institutions use to induce students to take 
participate in these activities” (Kuh, 2003). Natriello (1984) defined it more 
simply as “participating in the activities offered as part of the school 
program”.  

Disaffection (Chapman, 2003; Fletcher, 2005) is the opposite of engagement 
and can be seen as students who are “passive, do not try hard, and give up 
easily in the face of challenges.... (they can) be bored, depressed, anxious, 
or even angry about their presence in the classroom; they can be withdrawn 
from learning opportunities or even rebellious towards teachers and 
classmates” (Belmont and Skinner, 1993).  

Fletcher (2005) states that, “Student engagement is increasingly seen as an 
indicator of successful classroom instruction and is increasingly valued as an 
outcome of school improvement activities”. Students who are engaged, 
according to Skinner and Belmont (1993) show “positive emotions” such as 
“enthusiasm, optimism, curiosity and interest”. Some researchers 
(Fredericks, Blumenfeld and Paris, 2004) classify engagement into three 
sections – behavioural, emotional and cognitive and these forms of 
engagement are interdependent (Russell, Ainley and Frydenberg, 2007) in 
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that, with positive attitudes, learning is more likely to increase cognitive and 
behavioural engagement. 

The use of Information and Communication Technology is known to engage 
students in their work (Duckworth, 2004; Bolstad & Gilbert, 2006; Sandholtz, 
Ringstaff & Dwyer,1994; Wright, 2010) but technology in itself is not 
sufficient and students need to engage in the type of learning activity the 
ICT activity provides. For engagement to be sustained teacher and student 
relationships have a significant role (Russell, Ainley and Frydenberg, 2007; 
Hawk, Cowley, Hill and Sutherland, 2001). The pedagogy and classroom 
climate, expectations and school organisation and systems are all factors 
that affect student engagement. 

“An assumption in current definitions of ‘engagement’ is that the curriculum 
we offer will engage our students. A curriculum for engagement calls for 
teaching that is likely to engage, to connect, to lift, to enthuse, even to 
inspire. A curriculum for engagement calls for a pedagogy for engagement”. 
(Haggis, 2006). The New Zealand Curriculum offers teachers the opportunity 
to provide a pedagogy for engagement if used with innovation and 21st 
century thinking. 

Krieglstein (2009) suggested that the difference between students HAVING 
to do it and WANTING to do it is the difference between apathy and 
engagement.” This is a simplistic view, however students who want to learn 
and seek to learn are engaged. 

Students who can relate what they learn in school to their lives and can 
collaborate with their peers, are meaningfully engaged in learning.  Wright 
(2010 suggests that “If e-learning tools can assist with this kind of 
engagement then it is sensible to use them.” 

For the purpose of this research, student engagement will be viewed as 
“wanting” to learn and showing signs of enthusiasm, optimism, curiosity and 
interest in their learning and achievement.  
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3.0 METHODOLOGY 

RESEARCH QUESTION  1. 

How does the Tamaki schools’ Manaiakalani Project impact on teaching of 
literacy in the lead teachers’ classrooms.  

SUB QUESTIONS 

• In what ways does ‘Manaiakalani’ impact on teacher knowledge? 
• In what ways does ‘Manaiakalani’ impact on teacher confidence? 
• In what ways does ‘Manaiakalani’ impact on teacher practice? 
• What factors (internal and external) impact on teachers’ ability to 

change their practice? 
• To what extent does the professional development impact on teacher 

beliefs and practice? 
 
RESEARCH QUESTION 2. 
 
How does the Tamaki schools’ Manaiakalani Project impact on students’ 
learning of literacy in the lead teachers’ classrooms? 

SUB QUESTIONS 

• In what ways does ‘Manaiakalani’ impact on student engagement? 
• In what ways does ‘Manaiakalani’ impact on student achievement in 

oral language and presentation? 
• In what ways does ‘Manaiakalani’ impact on student achievement in 

reading and writing? 
 
In 2010 the following question was added: 
 
RESEARCH QUESTION 3. 
 
How do the Tamaki schools prepare for individual student netbook capability 
and use? 
 
SUB QUESTIONS 
 

• In what ways have Principals prepared their schools for netbooks? 
• In what ways have lead teachers prepared for netbooks? 
• In what ways have teachers prepared for netbooks? 
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This research lends itself to a longitudinal study of trends over a three year 
period using a mixed mode of inquiry (qualitative and quantitative) methods.  

The methodology used will be field research or ethnography (Davidson and 
Tolich, 1999, p125) using “participant observation research” (Neuman, 2003, 
p364). The researcher is known to both teachers and students and has 
access to areas of the research sites. The impact of the researcher on the 
setting is minimal, as the teachers and students are used to being observed 
and videoed in all aspects of school life. 

The “triangulation of method” (Neuman, 2003, p139) will be used across the 
research. Quantitative (data analysis and what teachers and students do) and 
qualitative (how they react) data will be collected. 

“Thick descriptions” (Geertz, 1973) will be recorded at all lead teacher 
workshops and Principal’s meetings led by the Project Manager to ensure an 
understanding of the professional development programme and the 
expectations of the project. The Project Manager will be interviewed once 
per term to clarify the researcher’s thinking and understanding. Reflection 
journals done by teachers will also be collected and analysed. 

To witness the impact of ‘Manaiakalani’ on teaching, it is necessary to 
observe lead teachers taking sessions related to the project goals using 
video-taping to “record what they say and do (with words, gestures and 
tones)” (Neuman, 2003, p146), and afterwards interview the teacher to 
establish meaning for their actions and to ensure that the researcher’s 
‘theorising’ (Neuman, 2003, p146) was accurate. The observations and 
interviews with the lead teachers would occur at 6 to 8 month intervals 
throughout the three year period. 

The video tapes will also be used to observe student engagement during the 
taped sessions. The tapes will be analysed and commented on by the 
researcher, adding extra information observed, sensed or heard during the 
session. One to one interviews with teachers will be done twice per year and 
with students once per year. Student engagement will be monitored using 
criteria based on recent research (Maiers (), Chapman (2003), Russell, Ainley 
& Frydenberg (2008), Sandholtz, Ringstaff & Dwyer (1994), Fletcher (2008).) 

All observations will err on the side of including everything rather than 
ignoring potentially significant details (Neuman, 2003, p381). Movement, 
physical environment, body language and interactions between students and 
students and teacher will be noted. Jotted, direct observation, inference, 
analytic and personal notes will be taken. Pseudonyms will be used for 
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names of students and teachers to ensure anonymity in the final report. 
Video sessions will be between 60 and 90 minutes in duration. 

All notes and videotapes will have date and time recorded and will be stored 
in a locked file in the researcher’s home.  

To witness student achievement in oral language and presentation skills a 
mixture of audio and video tapes will be taken twice each year (March and 
November). These tapes will be analysed and analysed against a set of 
criteria based on the levels of achievement in oral language and presentation 
and will be compared to New Zealand curriculum levels in speaking and 
listening (NZ Curriculum Draft, 2006) for progress. 

Each lead teacher’s blog will be viewed once each per month and monitored 
for changes and modifications which show evidence of teaching and learning 
progress towards the goals of ‘Manaiakalani”. Notes will be kept on these 
changes and modifications. 

To witness the impact on student achievement in reading and writing all 
students will be tested in both areas using the asTTle assessment tool 
(www.asttle.org.nz) twice yearly, in March and November, as part of the 
Tamaki Achievement Pathway Schooling Improvement Initiative. From this 
data each Lead teacher’s target group’s data will be monitored. Mean 
averages, shifts and attained levels will be compared to the asTTle national 
means and typical shifts as shown on the asTTle website user manual 
(www.asttle.org.nz Chapter 3 p 26). 

All data collected will be analysed and patterns and recurrent behaviours will 
be identified. Data will be examined, sorted, categorised, evaluated, 
compared and synthesised. The data will be coded with open, axial and 
selective coding using themes that will emerge throughout the data 
gathering process. Throughout this process analytic memos (Neuman, 2003, 
p445) will be made of thoughts and ideas about the coding which will also 
assist in identifying themes. Verification and authenticity will be sought from 
the Project Manager, teachers and students throughout the process. 

The final report will be in the form of a narrative but may well include graphs 
and tables of assessment data. The audience for this report will be the 
participating school communities, “Manaiakalani” Project Manager and 
Tamaki Achievement Pathway Management Committee. Other interested 
parties may include the Ministry of Education Schooling Improvement 
Division, nationwide ICT clusters and all teachers interested in e-learning. 
The final report will tell a story of research in a sequence and descriptive 
language that will be easy to read. It will give a picture of the “Manaiakalani” 
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Project and as much as possible the researcher will leave the data to speak 
for itself (Neuman, 2003, p448). 

The final report will be initially presented to the Project Manager and 
participating schools and then to the wider education community. It is hoped 
that it will provide an insight into this model of professional development in 
schools and will provide information and ideas which will benefit the 
teaching and learning of literacy in an e-learning environment. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4.0 Literacy 
 
In 2008 all 7 schools in the Project were involved in the Tamaki Achievement 
Pathway (TAP) Cluster which focused on writing. In 2009, six schools were 
involved in TAP, with a writing focus, and the seventh school focused on 
reading comprehension. In 2010, the final year for TAP funding, five schools 
were involved. Each of the five schools had a writing focus, and most had 
additional professional development in literacy, from outside agencies, 
during the year. Of the 7 Manaiakalani schools, four remained in TAP 
throughout. 
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All fifteen lead teachers in the Manaiakalani Project based their intervention 
on reading and writing with links to oral language, shown clearly in their 
literacy cycles.  

4.1 Literacy Cycles 

Each teacher designed a literacy cycle, with the project co-ordinator, which 
supported their classroom programme. The cycles clearly incorporated all 
areas of literacy and displayed the process taken from brainstorming and 
writing to publishing and then reflection. At the beginning of the project all 
literacy cycles were the same or very similar. Over the three years, minor 
changes have been made to cater for class level or terminology changes. By 
the third year all lead teachers displayed the Literacy Cycle on their blogsite 
and the classroom wall and most students were able to articulate the various 
stages of the cycle.  

Some teachers were using the Literacy Cycle as a guide for students as they 
work through the process, moving their name around the process to show 
progress. This helped these teachers to monitor progress and provided 
encouragement for slower students. Teachers commented that they had to 
teach each of the stages of the cycle carefully before the students could use 
it independently. They also found it useful at the conferencing stage, to keep 
students on track. 

“My literacy cycle is working well for me. The students are motivated 
to work through the cycle and complete each piece of writing to the 
reflection stage.” (E2) 

“I have found that like everything else, children need opportunities to 
practice ALL skills, brainstorming, thinking, creating, writing, editing, 
analysing and reflecting etc.” (A7) 

One teacher commented that, throughout the school, students had learned a 
‘writing cycle’ and she therefore had to spend substantial time at the 
beginning of the year working through the “presentation and evaluation 
parts of the cycle as these areas of the cycle are very new to these students” 
(C1) 

Most students were able to articulate how they used the literacy cycle and 
there was no particular trend as to the stage they preferred, preferences 
were shared evenly across the whole cycle. 

Specialist teachers struggled with the idea of using the Literacy Cycle, and 
how to adapt it, within their subject. 
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New Lead teachers have struggled with the issue of using a Reading and/or 
Writing ‘tumble’ versus the Literacy Cycle. It needed to be made clear that 
the Literacy Cycle is the Writing ‘Tumble’.  A Reading ‘tumble’ was still 
needed in a ‘learning to read’ programme, however, once students were 
‘reading to learn’ they were facilitated to pursue independent, self-managed 
work which fits perfectly within the Literacy Cycle. 

4.2 Student Motivation 

All teachers agreed that the Manaiakalani project provided the students with 
motivation to write. The “hook” of having an authentic audience motivated 
the students to write with more clarity and ensure that their work was always 
interesting and able to be understood by a wide variety of readers. Particular 
note was made of intermediate students and especially boys having a more 
positive attitude towards literacy. As the project progressed and students 
became more confident with the literacy cycle, the access to computers 
became a huge issue. Many students were coming to school early, working 
in lunch hours and leaving school late to have access to computers to 
complete their work for posting on the blog.  

“We are doing literacy today aren’t we? I really need to finish my 
recount otherwise I won’t be able to post this week.”  (student to C1) 

“Some of the students’ attitude to writing has improved. Especially the 
weakest writers, as they are very keen to get their work published. 
They are writing each day and some are even writing for their 
homework so they can finish their work quicker to get it on the blog” 
(C1) 

“The students who are blogging regularly I think are starting to really 
enjoy writing. They have a voice, they can share, and they can 
celebrate for themselves, friends and family.” (A7) 

“They treat the whole comment process just like the social networks 
…. This attitude makes the blog writing easier as they do not see it as 
class work”. (G3) 

“I think students are more engaged and they are determined to get 
work finished and recorded with me.” (D2) 

A specialist art teacher wanted to scan some pencil sketches to put on the 
blog but found they were too pale: 

“….Next thing she knows the kid is going over it to make it darker to 
ensure it can go on the site. They are really keen” (G2) 
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One teacher commented that the students were very pleased and were 
motivated to continue to post their work when they found that their work 
from previous years was still available and able to be seen. 

The use of blogs as exemplars of work has made an impact on students 
being motivated to write: 

“My students look at other blogs and they see the quality of work and 
want to do the same thing with their work” (G3) 

Students and teachers have not lost motivation or enthusiasm because they 
have continued to use a variety of tools and programmes. As the confidence 
of teachers and students increased so did the variety of tools and 
programmes they used increased. As they grew more confident, students 
became frustrated at the limited access they had to classroom computers 
and the slowness of getting posts uploaded.  

“I have really noticed that the group, having had 2 back-to-back days 
of    

working on this piece of writing, then becomes much more motivated 
to complete it and publish it in their own time” (A3) 

 
The use of Google Docs, to write directly into, was a bonus. Teachers could 
see their work at all times and make comments and give support but still 
there was an issue of access. 

“Writing on Google docs going so well. Such a hook! Students get 
frustrated when they have to take turns.” (A1) 

By 2010, many students across the cluster had their own individual blogs 
which they were very proud of. They were encouraged to post personal items 
as well as school based work. Most of these students preferred to post items 
of schoolwork as they explained that they did not always know what to write 
about otherwise. 

One teacher reflected: 

“It seems that writing on their personal blog isn’t writing. Children 
don’t see it as ‘writing’ but ‘doing their blog’! Quite happy to post 
before school and would like to ‘do’ their blog before any other school 
work. The flip side is that children don’t seem to recraft and write as 
well as they do in class writing tasks. I don’t want to sit and ruin 
excitement of their blogging by going over writing with them. Just 
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hoping writing skills transfer naturally as they become better at 
them”. (A1) 

4.3 Emphasis on Literacy using e-Learning 

Because the Literacy Cycle was the basis of the project, the integration of 
literacy with technology was the aim. In 2008 teachers found themselves 
concerned with infrastructure issues which sometimes hindered their plans 
and some teachers were still coming to terms with how to integrate the 
technology with their established literacy programme. By 2010 it was evident 
that it took teachers at least one year of trial and practice to fully come to 
terms with how the technology could be fully integrated into the literacy 
programme. The teachers who were strong literacy teachers integrated the 
technology quicker and more successfully than those who were stronger and 
more capable in technology.  

By 2010 frustration was evident in students and teachers due to the lack of 
access to computers and other digital tools to do what they wanted to 
achieve.  For many teachers their pedagogy had changed and students were 
motivated to post their work however the infrastructure and resources were 
not keeping up with the needs of the project. Teachers were continuing to 
make the most of what they had. The longer the process took to complete 
the more frustrated they all became. 

Over the three years there have been some really impressive ‘high-tech’ 
innovations by teachers however; it became evident that this did not make a 
difference in how students reacted to their work. The more high-tech an 
innovation was the more teacher controlled it seemed to become. There was 
often more literacy basis and student input and control in the more basic 
tasks and students seemed to be more motivated by this.  

Many teachers have commented that the need for explicit teaching of the 
stages of the literacy cycle and the skills needed for publishing and posting, 
along with well established routines, are the key to a successful e-learning 
literacy programme. 

The introduction of Google Docs in 2010 made the biggest change to 
teacher pedagogy and practice in literacy. Teachers were able to conference 
with students at anytime, day and night, and found the cloud solution very 
convenient. 

“It is great because the space (Google docs comments tool) isn’t limited 
so you can have quite a decent conversation online with children about 
their work. It has been encouraging to see the children really taking 
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note of my suggestions and incorporating them into the editing of 
their work” (A3) 

“Using Google Docs has helped students in getting more work up on 
the blogs” (E2) 

“I am finding Google docs fantastic as I don’t have to take the writing 
books home to mark. When they have shared the document with me 
we can just sit together and quickly work through the piece. They 
enjoy fixing their sentences etc and not having a messy book” (C1) 

The students were not aware that there was a specific emphasis on e-
learning, they talked about literacy learning and saw blogging as a tool to 
publish their work. The students, mainly boys, often talked about the fact 
that handwriting was an issue for them and that computers made their 
writing presentation easier and more legible.  

“I am not writing I am typing onto my blog” (student comment from A7 
video, 23 Nov 2010) 

Some older students did recognize that some of the comments they received 
were constructive and had helped them to improve their writing. 

The use of e-learning made literacy more relevant to many students: 

“Connecting ideas from the text the students read in class with text 
they read outside of class (magazine articles, blogs, songs etc) is a 
great way to get students to think outside the box. Ultimately to get 
students to understand that ideas they learn in class are relevant in 
what they do daily after school – just learning how to connect and 
combine the ideas is the first step” (G3) 

A number of schools are now beginning to use Skype to link with other 
schools and experts all over the world.  

4.4 Audience awareness 

The Manaiakalani Project provided an authentic and global audience for 
teachers and students. For students from a low socio economic background 
it is extremely powerful to know that your ‘voice’ is being heard. At the start 
of the project this was the biggest motivation for students to engage in 
writing and blogging. Students quickly became aware of the fact that their 
presentations, written, visual or oral needed to be of excellent quality for the 
global audience to understand and appreciate and the standard of 
presentation improved greatly each year.  
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“They (students) understand that other people will be reading their 
work, so they understand that there is somewhat of an expectation for 
their writing”. (G3) 

“That doesn’t make sense. Will your audience know what you are 
talking about?” (Peer conference discussion in A1 class video – 7 Sept 
2010) 

“Students recraft their work more carefully now. They know it has to 
be correct because it will be read by their audience”. (F1) 

“I’ve heard children talking to each other and making comments like: 
“I don’t get what you mean by …… because we can’t read your mind” 
and “people in America won’t know what the All Blacks are” and “You 
don’t say what ‘it’ is”. (A1) 

After blogging for a while students are increasingly reluctant to publish any 
other way: 

“They say ‘What is the point?’ I think their grumpiness is around not 
having an audience if they write in their books. Great that they see 
writing online is the ‘sexy’ option and they can see the point of it.” (A1)  

Students and teachers also became increasingly aware of the choices an 
audience has - if they are not “hooked” at the start and continue to be 
entertained or informed they can tune out and not return to the blogspace. 
This understanding has led to more variety in posts and an improvement in 
the deep features of writing across the cluster.  

Some teachers now use some of the high quality posts, from across the 
cluster, as exemplars of writing in their teaching sessions. A teacher training 
faculty in Alabama U.S.A. used the blogs to motivate their trainees, many of 
whom commented on the blogs on a regular basis. 

4.5 Reflection and Critique 

In 2008 the reflection and evaluation stage of the cycle was neglected by 
many teachers. This was discussed at lead teacher workshops and this stage 
of the cycle was a focus for 2009. Throughout 2009 students became 
increasingly more skilled at reflecting on and critiquing their own and 
others’ writing. Viewing, reflecting and commenting on other students’ 
blogs led to students understanding what works for an audience, and what 
doesn’t. This understanding has led to improved discussions to reflect on 
and critique the writing and presentations. The modeling of such reflections 
led to more students being able to self and peer assess independently. 
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“The children have become much more reflective in their commenting 
on each others’ posts but now need to regularly reflect on their own 
work they publish”. (A3)  

“The film festival provided some valuable reflection. From technical 
skills involved, through to purpose, morals and messages in movies. 
This has prompted a lot of reflection and reinforcement of not only 
technical skills but also self management and other key competencies 
that are involved in such a community event.”  (A8) 

2010 saw the introduction of rubrics and success criteria placed on blogs 
with some teachers using podcasts to film students reflecting of their own 
work. Teachers were all giving students time to comment on other student 
posts during class time, some as part of the literacy rotation. A number of 
students said they didn’t ever get to comment because they could only 
comment when their work was completed and they never finished their work 
in time. 

Many teachers and Principals commented that it was becoming more and 
more difficult to comment on the increasing number of student posts. They 
were all aware of equity issues and some felt it was better not to comment at 
all than to leave some students out. Many commented that they did not 
know what to say in a comment and found they were saying the same thing 
to each student. 

4.6 Literacy teaching and learning 

Formative learning talk was not evident among most teachers and target 
students in 2008. Professional development was provided in 2009 to 
support formative teaching and learning. The use of assessment data to 
inform next steps in learning and teacher planning was evident throughout 
2009 and 2010 in most classes. The ability of students, particularly in Years 
6 to 10, to discuss their learning and next steps based on data was much 
improved. 

The literacy skills of students have improved throughout the project. 
Teachers commented on how low ability students were trying to write more 
and add detail so that their work could be published online. Others 
commented on how it was a great way to get reluctant readers reading. One 
junior teacher commented that it had helped her students to understand the 
how and why of punctuating their work, when they read it aloud (using voice 
thread) they were able to see where the commas etc. needed to go. There 
was an emphasis from all teachers and students to improve the surface 
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features (grammar, punctuation and spelling) of the writing, because of the 
need for the work to be accurate and understood by the global audience. 

In 2008 teachers tended to focus on either reading or writing, depending on 
their ability or the school focus. This led to some imbalance in literacy 
teaching and learning. There was more balance and linking between reading 
and writing, in 2009, in most classes. Many teachers made a specific effort 
to use the literacy cycle and ensure that all components of literacy were 
explicit and integrated within the process. By 2010 some teachers realized 
that a new approach to literacy teaching was needed as many of the students 
were achieving at a higher level than in previous years. They used a more 
integrated literacy approach within the project which brought more balance 
between reading and writing. 

“I introduced them to a webquest which is their writing and reading 
work for 2 weeks” (E3) 

“I now have a literacy block rather than distinct reading and reading 
time” (A1) 

The introduction of Google docs led to teachers having to change the way 
they conferenced with students and how students peer conferenced: 

“Personally I need to really get a better routine of checking their 
Google docs as many are now publishing into their blog before I have 
had a chance to conference with them. This means an important part 
and way of having valuable input is getting missed.” (A3) 

Teachers continue to experiment and find new ways to use this tool. 

At the start of Term 1, 2010, most students interviewed were able to 
articulate a goal for their oral language, reading and writing. They could also 
say what they wanted their teacher to do to help them. 

In Term 4, 2010 when students were asked what they had learned by 
blogging the majority of them talked about reading and writing skills they 
had learned. They could discuss the difference in their writing from the start 
of the year to the time of the interview and many could say what their next 
step should be. 

The secondary sector had experimented with many approaches to suit their 
curriculum. The class blog did not suit their system so various departments 
set up blogs for published work. In 2010 a teacher in the English department 
used the blog in an innovative way by stating an idea or setting a scenario 
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and asking students to comment. The students enjoyed this form of work 
and however, it needs to be further refined and developed to be beneficial.  

Many lead teachers have been challenged over the past three years to reflect 
on their philosophy and pedagogy: 

“For me professionally, I am grateful for being a lead teacher in a 
project that is addressing the need for educators to be ‘up with the 
play’ in terms of the digital age we (especially our students) are living 
in. The discussions in our cluster meetings have led me to challenge 
my own teaching philosophy in terms of extending students through a 
digital approach to teaching and learning. I see e-learning as a tool in 
helping students become independent inquirers. So for me it is more 
than helping them to achieve in literacy – it is helping them to become 
lifelong learners and communicators.” (A7) 

“My teaching pedagogy is taking a belting – need to rethink in light of 
more student independence and higher achievement levels.” (A1) 

“I did not think the use of computers was important to learning and 
now I am integrating it into all curriculum areas”. (E2) 

Some Principals and Lead teachers expressed concern about some of their 
staff not coming to terms with the need to incorporate e-learning into the 
curriculum, realise the need for change, be receptive and open to change 
and learn to experiment with technology. Time is needed for teachers to 
make such dramatic changes to their thinking. 

There was an issue of quality versus quantity of literacy on blogs. Many 
teachers did not post work until it reached their quality assurance and often 
this meant some students’ work not ever got posted. Lead teachers and 
Principals were also concerned that work posted reflected their school and 
needed to always be of top quality. There was also a quandary, especially 
with individual student blogs, as to who ‘owned’ the work and if teachers 
had the right to delete posts because they were not good enough. One 
Principal considered that if the work was always top quality what point was 
there in reflecting on and critiquing it. This issue has been discussed since 
the project started and seems to continue to be an issue with many teachers. 

 4.7 Integration with other Curriculum Areas. 

The Manaiakalani Project began with a literacy focus and this has continued 
however, with the new NZ Curriculum and the need to integrate teaching and 
learning, it became increasingly important for all curriculum areas to use e-
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learning. In 2010 teachers were beginning to comment on the integration 
across the curriculum that was happening in their work. Blogsites from 
specialist teachers also began – Art, Food Technology, etc. The usual 
secondary environment barriers hindered growth in this area, however 
discussion and sharing of ideas was still occurring. 

 

 

4.8 Recommendations for Literacy 

• Continued adaptation of Literacy Cycles to meet the specific needs of 
teaching and learning. 

• The literacy cycle needs to replace the ‘writing cycle’ across all class 
levels and curriculum areas. 

• Access to computers is paramount for the continued progress of the 
project. 

• Tasks need to be literacy based and able to be easily controlled by 
students. The more high-tech tasks become the more students lose 
control. 

• Ideas for, and exemplars of, comments may be helpful to give ideas for 
a variety of comments and to make them more relevant and 
purposeful. 

• Continue to encourage and support formative assessment practice and 
learning discussions. 

• Continue discussions on quality versus quantity and its consequences. 
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5.0  e-Learning 
 

5.1 Support and Guidance 
 
From 2008 the Project Co-ordinator (Facilitator) was easily accessible to all 
lead teachers at all times, through e-mail, cellphone and later on Google 
docs. She was able to support and guide teachers in the purchase, set up 
and use of hardware and software relevant to their needs.  She visited all 
schools weekly for one-on-one support for lead teachers, teachers and 
Principals. All lead teachers commented that she was always available when 
they needed her and was very flexible with her time. They all found these 
one-to-one sessions extremely worthwhile and specific to their needs. 

Lead Teacher workshops were held twice per term and were used as a 
vehicle to introduce new technology and software and encourage use of it 
where appropriate. The facilitator introduced some theory and some 
practical ideas to support the project. Lead teachers commented that they 
found the sharing of ideas with other lead teachers the most useful benefit 
of these sessions. 

“I am pleased to have the opportunity to view other blogs and talk to 
those who own them. I particularly enjoyed the ideas shown about 
Skyping to help students to understand a shoe design process. These 
practical ideas are really helpful” (G3) 

By the end of 2009 and throughout 2010 the Project Co-ordinator / 
Facilitator was very involved in the negotiations and organization of the new 
netbook initiative. The Lead teacher and Principal meetings were mainly 
about the progress that was being made in the negotiations and the 
infrastructure needed in each school. The Facilitator was very aware of the 
fact that she was spending a lot of time on this new initiative and worked to 
balance the necessary progress information with regular workshop activities. 
The Lead teachers, who held senior positions within their schools, found the 
sessions very informative and helpful. Those teachers not in a senior 
position, and especially those in junior classes, found the sessions ‘mainly 
about housekeeping’ and often not relevant to their needs.  

There was an issue with the secondary sector who often found the Lead 
Teacher and Principal sessions were not relevant to their needs.  The 
Principal, however, saw their participation as extremely important as 
members of the cluster. 



Manaiakalani Research Report December 2010 

 

The Learning Edge  29 

 

All other Principals found the meetings very informative and necessary. Four 
Principals however, found the meetings daunting and often confusing as 
they did not understand the technical side very well. 

An issue was that the Lead Teachers and Principals didn’t know what they 
didn’t know and therefore were not always able to ask the right questions. 

After school workshops were held during 2009 and 2010 on blogging, using 
Google Apps etc. with some visits to schools doing interesting work in e-
learning, and the Auckland Museum and National Library facilities. These 
sessions were usually well attended and teachers and Principals found them 
very informative and helpful. 

“I find the workshops run weekly, excellent. Each time I attend I learn 
something new” (E3)  

5.2 Role of the Lead Teacher 

The role of the Lead Teacher was to attend all professional development 
sessions, to share information and expertise with their Principal and staff 
and to support and encourage staff to use e-learning to enhance literacy. 

Of the 15 Lead teachers in 2010, 8 have been a lead teacher for the 3 years. 
2 of the 15 teachers have been lead teachers for the last 2 years and 5 of the 
15 are lead teachers for the first time in 2010. 

There was a wide range of confidence and ability across the lead teachers 
however all have fulfilled their roles as lead teachers. In the majority of 
schools it was difficult to motivate staff to participate, many teachers saw 
the Project as ‘just another thing to do’ and left it to the lead teacher to do it 
for the school. Over the 3 years there has been a steady progress of ‘buy in’ 
for the project and by the end of 2010 most teachers had blogsites set up 
for their classes and were using them with varying success. 

“I have been delighted to find more and more of the teachers at the 
school have taken real ownership of their blogs – contributing 
regularly and becoming more and more creative. My role has become 
more one of support and cheerleading and the one with a few 
tweaking ideas – fantastic!” (F1) 

Lead teachers surveyed staff and identified needs, provided one-to-one 
support and staff development sessions. Some trained students to support 
teachers with technical and software issues.  
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Principals all were pleased with the progress made in their schools however 
four of them commented that they would like their lead teacher to 
communicate more with them and to show more leadership across the 
school.  

5.3 New Technology 

The introduction of new technologies (‘Easyspeak’ microphones, flip videos, 
green screen, Skype, LEARNZ virtual field trip etc) all made the blogging 
process easier for teachers and students. These technologies were discussed 
at lead teacher meetings and advantages and disadvantages shared.  

The Google Applications package made a significant difference in 2010 with 
all schools using it in a variety of ways. They were encouraged to experiment 
with the applications and use as many as they could to get used to this style 
of cloud computing. Many teachers were using Google Docs with students as 
a writing tool and found it very effective. 

“Using the Google docs for script writing has sped up the whole 
podcasting process leaving more time for children to engage in 
independent reading.” (A3) 

5.4 Increases in Student Independence 

In 2008 teachers spent many hours filming, recording, editing and managing 
the blog as well as teaching. The introduction of simpler technology, in 
2009, made it easier for students to become more independent in their use 
of e-learning tools, in particular using imovie, isight and recording using 
‘Easy Speak’ microphones. By 2010 many students were managing their own 
blogs and were being used by teachers as technical and software supporters 
across the school. 

Students were clearly taking more ownership of their posts and beginning to 
direct and manage their own learning.  

“Students are taking their comments seriously and work independently 
without too much teacher supervision. This shows me that they are 
actively participating in their learning and are taking ownership of the 
content and quality of their work”. (G3) 

“I have children in the morning before school asking to go on the 
computers and they are all wanting to work on their writing in their 
Google docs and publishing on their blogs.” (A3) 

A teacher doing lunchtime duty in an e-learning centre commented: 
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“In these 40 minute sessions it is quite normal for students to be 
completing a post and accompanying artwork/ animations for posting 
on the blog.” (A8) 

Another teacher wrote: 

“One of my students sent me an e-mail, on behalf of her reading 
group, and presented me with a project (Movie Challenge competition) 
that they wanted to do. She included the learning they would get from 
doing this and provided links to the information online. It was 
wonderful to see her passion for doing the Challenge and so I have 
allowed her group to enter the competition – how could I not!!” (C1) 

An issue began to arise when children went from a lead teacher’s class to a 
class where e-learning was not happening. Students expressed 
disappointment that they were not given the freedom to publish their work 
on blogs. One teacher commented that this disappointment, “….Highlights 
the ownership and connection they feel about their blogs and what a big 
impact it has on their motivation to have their work published.” (A3) There 
was also frustration from students where they had worked in a lead teacher 
class one year and then were moved to another class where the project was 
not implemented.  

It was observed throughout 2009 and 2010 the increased number of 
teachers who were able to send students out to film or take photos, 
unsupervised (without direct supervision) and the students remained on task 
and completed the tasks independently and successfully. 

5.5 Peer Coaching 

As teacher confidence developed in handling ICTs they were empowered to 
give more responsibility to students. In all classes, during 2009, students 
were used as peer coaches to train other students. Two lead teachers 
organized for some very capable students from one class to go to the other 
school to coach students and build up a team of coaches. 

By 2010 more and more teachers across the cluster were meeting, helping 
each other and sharing ideas and equipment informally. A significant 
number of students were trained to support teachers and students in 
schools. Teachers who are confident technically ran school based workshops 
for staff on specific filming techniques. 
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Some schools trained teacher aides to support the online work with 
students. They worked with children to develop the skills and encouraged 
them to be more independent. 

In one class the facilitator noticed a new use for Google docs – student’s 
peer sharing each others’ work and leaving notes on the work for each 
other. 

5.6 Resourcing 

Principals in all participating schools were enthusiastic about the project and 
were committed to providing the resources necessary to support the 
teachers. In the secondary and intermediate environments the technology 
was available but not always at the appropriate place and time. There were 
not computers in every classroom and it was not always convenient to be in 
the computer labs during literacy times. 

The teacher and students in the secondary sector all commented on the fact 
that when they were able to work in the computer lab “Everyone is much 
more focused”, and they get a lot more work done. 

“Time and access to computers has hindered my blog writing 
programme progress. I would like to do more but there is only so much 
you can do in 50 minutes with students.” (G3) 

All teachers would like more computers and access to equipment however 
most were able to participate with what they had. Those with only one or two 
computers in their room did struggle to complete work. Teachers and 
students became increasingly frustrated the more confident they got with 
the Project. 

“Many of the students now have their own blogs and their own Google 
docs which is working out extremely well, however timetabling so all 
students have time on the computers is causing some headaches” (C1) 

“We have had an opportunity for extra sessions in the ICT room this 
term where children have had extended time to spend on writing and 
then uploading onto their blog. This has been great for giving children 
confidence to be able to work through the whole process”. (A3) 

The limit on computers also put a limit on what teachers could get students 
to do with e-learning. One teacher commented, “I can only have one focus at 
a time, we can either have a big push on podcasting, or creating work to 
post or commenting on posts.” (A1) 
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“Students groan when called off computers to let another group on, 
there is frustration around things taking so long to complete because 
at this level tasks are bigger, longer and deeper” (A1) 

In some schools Schoolzone and the way the technology had been set up 
hindered teachers from doing what they wanted to do and some school 
technical support personnel did not understand the needs of the lead 
teachers. By the end of 2010 most schools had these issues sorted however 
there were two schools which still had issues with access. 

Release time was a critical factor in 2008, with teachers unable to complete 
the work in class time and the need for non contact time to record and edit 
seen as a major barrier to success. This was not seen as an issue for most 
lead teachers in 2009, with simpler technology and increased confidence, 
the majority of teachers found they were able to manage the workload but 
still required some release time to handle the web and blog sites. Teachers 
new to the project, however, still listed time as their biggest issue. By 2010 
many teachers did comment that they worked a lot at home however this 
was usually because their home computers were faster than those at school. 
Lead teachers used their release time wisely and most shared it with other 
teachers in their school to support their work on the blogs. 

 5.7 Careers Initiative 

Many students, during interviews, commented that the skills they were 
learning would be really helpful to them in the future when they were 
looking for jobs. This became a reality in 2010 for one secondary student 
who had done quite a lot of presenting on their school TV. He put together a 
show reel from his blog, and with the help of the careers teacher, loaded it 
to YouTube and sent the link to many contacts including TVNZ. 

The producer of the “Brotown” TV show contacted one school in 2009 when 
she happened to see the storyboarding process they were doing explained 
by a group of students on their blog. She and some graphic designers from 
the show came to talk to the students about how this type of work can be 
useful as a career. 

A television journalist / reporter came to talk to students about how they put 
together news items for TV and there have been many SKYPE sessions and 
video conferences with business people and celebrities across the cluster 
which  made the work they were doing more relevant for their future lives as 
21st century citizens. 
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 5.8 Netbook Pilot 

Since the beginning of 2009 The Project Manager and Project Co-ordinator 
have spent many hours and tireless energy putting together an initiative that 
would provide netbooks for all students from Year 5 to 13 across the cluster. 
As the education arm of the Tamaki Transformation Project, the initiative got 
the support and funding it needed to trial the use of netbooks in two 
classrooms within the cluster in term 4 of 2010. 

In association with various businesses and technology providers the 
infrastructure for the wireless, cloud computing and imaging began in 2010 
in all Manaiakalani schools. 

All Principals were excited about the initiative and pleased to be part of it 
however they were all nervous, mainly about the continued maintenance and 
security of netbooks and the financing of the project. 

“It is necessary to get computers into the homes but we will need to 
monitor that there is a balance of schoolwork with normal childhood 
activities.” 

“Parents have the best intentions but some will fall behind in 
payments. I can deliver the tough messages but I don’t want to 
damage relationships” 

“The education component needs to be strong to sustain the 
momentum – we don’t want to be controlled by big business” 

“I am not sure what new security measures we will need to put in 
place” 

Lead teachers began preparing for the netbooks by ensuring that all 
teachers are aware of the initiative and supporting Y5 to 13 teachers to use 
blogs effectively. Google docs were being used by all lead teachers in their 
writing programmes and some schools began using Google docs for school 
planning and communication. Teachers were excited and nervous at the 
prospect of having netbooks instead of stationery but were not sure how it 
was going to work or be managed. 

“There is huge excitement over netbooks in school. Comments from 
kids like ‘that won’t matter next year’ to issues like “I can’t finish my 
podcast script because the computers are all being used” (A1) 

All schools have held one or more Home School Partnership meetings to 
introduce the initiative to parents. The parents have been very positive and 
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pleased to be part of the programme. Principals and Board of Trustees 
members have voiced concern about the financial burden for parents 
however at the meetings the financial side was not seen as a concern by the 
majority of parents. 

The trial began in two classrooms in week 6 of Term 4. This was very late in 
the year and there was only 4 weeks of use with many interruptions due to 
the time of year. Through observations and interviews with teachers and 
students the following points were noted: 

• Both teachers agreed that there needed to be time to set routines, 
establish protocols and teach skills before curriculum teaching began. 

• One teacher set tasks for students to work through which taught them 
skills they would need and then worked individually with students to 
ensure they were able to complete the tasks. 

• The other teacher endeavoured to continue her literacy teaching 
groups but found this was very slow with the extra skills students 
needed to learn to complete tasks. 

• A small group of students were trained as technicians. They imaged all 
of the netbooks and were able to support the teachers with some 
technical issues. They took their job seriously and spent a lot of time 
problem solving and sharing their findings. 

• Both rooms had a very collaborative feel. Teachers and students were 
working together to solve issues and share ideas and findings. 

• At all times students were on task and focused on their work. 

• There was a technician available to both classes at all times 
throughout the trial which meant that if the teacher or student could 
not fix the problem, the technician was there immediately. 

• Both teachers spent a lot of time monitoring what students were doing 
and finding ways to do this effectively and efficiently. 

• The furniture and layout of the normal classroom was not conducive to 
efficient and effective use of the netbooks. Eg flip top desks were a 
safety issue, where to plug all netbooks in to charge, where and how 
to store netbooks when not in use etc. 

• Both teachers relied heavily on the data projector to display netbook 
screens. 
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5.9 Recommendations for e-Learning 

• Professional development meetings need to be reviewed due to the 
wide range of needs among Lead teachers, teachers and Principals. 

• The role of the lead teacher needs to be clearly defined within each 
school and leadership and management training could become part of 
their professional development. 

• Resourcing issues need to be addressed at all schools to ensure that 
teachers and students do not continue to feel the frustration. 

• Once netbooks arrive at a school – teachers need to be buddied to 
discuss issues together, this often needs to be immediate as children 
need to be able to continue working. There is a need for a technician 
to be readily available and student technicians established as they 
proved to be effective. Furniture and classroom set up needs to be 
considered to accommodate netbooks and how they are managed. 

• Further research is needed in the use and management of netbooks in 
classrooms. 

 

6.0 On-Line Publishing Spaces 

During 2008 lead teachers experimented with a variety of on-line publishing 
spaces (eg. Flikr etc). It was decided that in 2009 that all lead teachers would 
use blogs, as it was deemed to be the most effective tool to use for the 
purpose of literacy publishing. Blog use continued through 2010. 

6.1 Blog Use 

All fifteen lead teachers managed a classroom blogsite. In 2009 one teacher 
managed an individual blog for each student and used the class blog as a 
portal (easy access) for the individual blogs. By the end of 2010 five teachers 
had individual blogs for all class members, and one teacher had a group of 8 
students with individual blogs.  

The blog numbers have risen from 11 in 2008 to 38 in 2009, and in 2010 
there was a significant increase with 60 class blogs across the cluster, 21 
specialist teacher blogs and 142 individual student blogs. 

Of the thirteen lead teacher blogs monitored the range of posts was from 17 
to 348 in 2010. In 2009 the range was 8 to 331, and in 2008 it was 127 to 
304.  
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The individual student blogs in 2010 ranged from 5 to 61, similar to the 
range of 6 to 62 posts in 2009. Some individual students posted more onto 
their blogs than some whole classes. 

“The feeling that their blog is a personal space reflecting the best of 
them is catching on. They are writing in the weekends, taking photos 
from phones and posting about birthday parties, movies they have 
been to and favourite artists. But the fine line is to keep from being a 
Facebook type of space. I like that they own it, want to share and are 
proud of it” (A1) 

Of the blogs that had added a ‘visitor counter’ to their page the range was 
between 3,000 and 9,000 visitors in both 2009 and 2010. One secondary 
blog had 10,332 hits from April 2008 to August 2010. They also uploaded 
some of their clips to You Tube and had 30,700 hits. All blogs have a world 
map showing where visitors are from and one teacher commented that this 
“…. provides a relevant way to teach geography” (E3). 

Junior classes tended to post podcasts of their writing, with some junior 
class teachers beginning to experiment with voice threads and digital photos 
with voice overs. The senior classes used a wide variety of presentations 
including written text with illustrations, digital photos and animated 
illustrations, podcasts, comic life posters, voice threads and voice overs, 
animations, bubbleshare photos, videos etc. Lead teacher workshops provide 
opportunities to view new ways of presentation and discussion on use and 
management of software. Teachers often follow these workshops up by 
experimenting with new software. One teacher commented that, “Simple 
tasks done on the computer in junior classes are so valuable, they enable 
teachers further up the school to build on these and produce more 
sophisticated presentations”. (A1) 

All teachers had added bright wallpapers and many widgets to their blogs to 
attract attention and entertain. These ideas were shared and discussed at 
workshops. The Project Co-ordinator also showed examples of ways to 
enhance a blog page and supported teachers to manage what they choose to 
add. One teacher rewards students for excellent blogging with “bling” or a 
new “skin” for their individual blogs. 

Some teachers added extra tabs to their site (Personal, other curriculum 
areas, etc) which made it easier to browse. 

Individual students experimented with wallpapers and worked towards being 
rewarded widgets etc for their site. All students interviewed were able to 
articulate what a blog was and what it was for. 



Manaiakalani Research Report December 2010 

 

The Learning Edge  38 

 

 “It represents my class and my school” 
 “It helps my writing” 
 “I am doing lots of writing so the world can see it” 
 “I like people seeing my stories” 
 “I’ve never done this before and I am proud of what I can do” 
 “Putting on reflections might help other people to learn” 

“I can go back and look at my writing and see how it has changed” 
“I can manage it myself and it tells the world what I am up to” 
  (from Mid Year 2010 student interviews) 

  

6.2 Blog Management 

Time to upload posts and to enable students to publish their work was an 
issue for some teachers, mainly those in their first year of the project. 
Teachers in their second and third year of the project tended to be able to 
integrate the work more easily. Teachers and students commented on the 
need to upload posts immediately or students lost interest and the post 
became irrelevant. 

Teachers were beginning to evaluate the ease of management and student 
interest in the presentations they used and became more selective in the 
type of posts they uploaded. 

“Students tend to watch and enjoy musical or animated clips rather 
than those with just photos and text.” (A1, C1) 

“Musical items are more motivating for students.” (A1) 

“Students love to watch themselves and their friends”. (A4, A5, A6, E1, 
F1) 

“Voice-threads are short and you get instant results” (E1) 

“Podcasts are an excellent vehicle for presenting inquiry learning, they 
include all aspects of the literacy cycle in a meaningful way” (E3) 

Students also commented on the blogs they enjoyed most were those “with 
music”, that were “entertaining” and “fun”. (From student interviews in 
November, 2009) 

Teachers had all posts and comments emailed to them so they could 
monitor for appropriateness before allowing them to be shown. Teachers 
also used a post dated option which allowed them to stagger posts so they 
did not all appear at once.  



Manaiakalani Research Report December 2010 

 

The Learning Edge  39 

 

The majority of teachers incorporated a time for students to reflect and 
comment on other blogs during their literacy time however, there was a 
dilemma, with limited resources, between time to create and time to 
comment. 

The quality versus quantity issue as mentioned in section 4.6 could have 
influenced the number of posts teachers made.  

Teachers continually tried to find ways to encourage and motivate students 
to post, one teacher had a list of posts displayed so students could see what 
everyone was doing. Another watched the side bar list on the blog, “……the 
ones at the bottom are the longest ago so these children get directed to 
prioritise blog posts before any other e-learning tasks.” (A1) 

“After having a mediocre start to blogging by the children last term, 
with many not having published anything by the end of the term, I 
decided to have Google docs and blogging as the sole focus for the 
first few weeks of term 2. This had a huge impact on the children’s 
motivation for writing and publishing on their blogs. Many who had 
not felt confident with the process needed to have this time of 
continually practicing every day to get the process cemented. I will 
start the year off this way next year.” (A3) 

“There is a ‘kaupapa’ for work related to school as opposed to work 
they post at home – I guess this works because I want to encourage the 
kids to become independent bloggers ultimately. So, I’m finding a 
balance of both school published and edited writing and ‘free’ writing 
– good as an assessment tool to see where kids are at with their 
independent (unassisted) writing.” (A7) 

6.3 Internet Safety 

Because of the amount of online content being generated and the safety 
issues surrounding students and teachers on line, many lead teacher 
workshops and Principals meetings were held in 2009 to discuss these 
issues. School policies, systems and procedures were updated and teachers, 
parents and students were made aware of these issues. All lead teachers 
ensured that each blog was identified as a school site for specific school 
content. 

“With the increased understanding of their voices being heard around 
the world and that we and others, as an audience, have a choice of 
what is viewed or read, students are becoming much more aware of 
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what it is to be online – the safety issues and the need to make 
effective posts” (A1) 

During interviews with students it was evident that many of the older 
students were very aware of the need for appropriate posts on a school blog 
and also the need for teacher censorship. Some were also aware of 
plagiarism and the responsibility of ownership of one’s work. 

In 2010 one teacher commented that after an unfortunate incident where a 
student was able to get into another child’s files, how important it was to 
have individual logins to protect student work. The incident was dealt with 
quickly and highlighted the importance of keeping passwords safe. 

6.4 Interactive Blogging 

There was an emphasis on students making comments on other’s blogs in 
2009.  Most teachers taught the skills of commenting and critiquing and 
gave time to students in literacy sessions to go online and make comments. 
The majority of students across the cluster receive an average of 1 to 3 
comments for each post. These were mainly from friends, family and 
teachers. Some students received comments from people they did not know 
and/or people from overseas. 

“Last night a complete stranger made a comment to us on our Fire 
Safety voice-thread. The interesting thing was that their comment 
linked to a UK Fire Extinguisher site – how they got to the Voice Thread 
who knows? (D2) 

“Most of our comments are from the Auckland area, mainly from 
Tamaki cluster schools” (C1) 

Most students, when interviewed, felt they had enough time to comment and 
made comments mainly to friends and junior children within their own 
schools. Some students said they did not get enough time to get all their 
work done and comment, these were mainly the slower children who 
struggled to post as well. 

“By the time I log on, watch and read the blog and think about what to 
write, there is not always enough time”  

“I comment on my friends’ so they will come to mine” 

“Our teacher tells us to ‘share the love’. “ 
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“Leaving comments is a challenge for the children because they’re not 
quite sure what to say other than ‘I like your movie’”. (A5) 

A teacher reported that: 

“Year 4 students, only a week ago, answered the question from a peer 
group at another NZ school – ‘How do you feel when people leave 
comments on your blog?’ The answers included ‘It makes me feel 
happy to write.’ ‘It makes me want to write some more because I know 
people like my writing’. (A8) 

One teacher commented that some of her Year 2 students were commenting 
independently and were often using their own time (before school and 
lunchtimes) to do it. 

Another child, at home with a prolonged illness, began commenting on her 
classmates blog “…. this caught on and was a great success during her 
absence” (D2)  

It was obvious from the number of hits compared to comments that many 
people view the posts but do not leave comments. 

“During one month our Film Festival 2010 post received 510 page 
views but only had 38 comments, all from children within the cluster.” 
(C1) 

One Principal questioned whether comments were important as formative 
assessment was better than summative and if students used the literacy 
cycle they were reflecting on their work before it got posted anyway. 

In 2009, in one school, a student’s blog was noticed by two magazines who 
wrote articles about his blogging. Another classroom received comments 
from the USA who were so interested in their blogging, they organized a 
Skype session to discuss it further. In 2010 two teachers were contacted by 
authors of books about blogging to find out more about their blogs and 
possibly use them in their books – one of these blogsites appeared in a 
publication. The creator of a piece of software (Roger Wagner – Hyperstudio) 
contacted a student to say how he liked the way his programme was being 
used. A home-schooling group in Canada praised and used some of our 
websites with their students. 

Threaded conversations appeared on some blogs, mainly between friends 
and it is a very small number. 
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 6.5 Parent Participation 

Most schools have held Home School Partnerships to explain and 
demonstrate to parents what the Project was about and how they could 
support their children by commenting on their posts. 

“One Dad cried and said he didn’t think this would ever happen at this 
school – he was so proud” (Principal interview) 

“I’m finding more parents are leaving their children comments. It’s 
important for children to know that their parents are taking time to 
see what they are doing because they can’t always come into class if 
they work”. (A5) 

An issue arose about at what stage children’s work should become visible to 
parents. This discussion will need to be continued and decisions made as a 
cluster.  

Teachers have used creative ways to encourage parents to read and 
comment on their children’s blogs: 

“At our meet the teacher night I found that about two-thirds of the 
parents have e-mail which I am now linking to the children’s blog. It 
has been great to see several parents and extended family already 
commenting” (A3) 

The Film Festival has been held each year as a celebration of the work the 
children have done throughout the year. In 2008 and 2009 it was held in one 
of the cluster school’s hall and the session in the evening was poorly 
attended by parents. In 2010 the Festival was held at the extreme screen at 
Sylvia Park Cinema Complex. The evening session was packed with parents 
and the comments made afterwards were all extremely positive. 

6.6 Recommendations for On-Line Publishing 
 
• Simple, immediate and entertaining posts are the most effective. 
• Discussion and sharing of ideas and routines for monitoring and 

managing blogs would be useful, especially for new teachers to the 
project. 

• Future research on the difference in engagement of students on class 
and individual blogs. 

• Further encouragement for parents and families to interact with 
children’s blogs. 

 



Manaiakalani Research Report December 2010 

 

The Learning Edge  43 

 

7.0 Student Engagement 
 
 7.1 Student Engagement Data 
 
In 2008 and 2009 data was gathered from 8 lead teacher classrooms. 
Teachers were filmed at two writing sessions, March and November, and the 
films were analysed using criteria for the teachers (see Appendix 1) and for 
students (see Appendix 2). 

The teachers’ criteria covered their style of teaching and how they provided 
a learning environment and scaffolds for learning. 

The student criteria included interest in learning, self assessment, learning 
and personal goals, participation and responsibility for learning. 

In 2010 data was gathered from 8 lead teacher’s classrooms. A literacy 
session was filmed once during the year and the films were analysed using 
the same criteria. Findings were also based on interviews with target 
students. 

7.2 Student Engagement Findings 

All students participated well in lessons and were on task during class. Many 
of the sessions filmed for this research were task oriented and students were 
engaged in the task at hand. 

Students were aware of goals and next steps for their learning, however in 
most classes it was not evident that this knowledge was being discussed or 
that the learning was the main point of the lesson. Students could talk about 
their assessment data and the progress they had made. They did not go 
beyond the task provided to extend their learning or to generate new 
learning for themselves. 

Enthusiasm for working online was evident with students often hounding 
teachers to let them go onto the computers. They were keen to get their 
work online and were eager to blog and use Google docs when possible. 

Teachers commented that boys, in particular, were more engaged in the 
writing tasks because of the “hook” to get their work published online. Some 
boys also showed some initiative by finding shortcuts to getting work 
published by using digital learning objects from other work they had done 
(A1). 
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Peer and self assessments have increased over the three year project with 
many teachers providing criteria for assessment and opportunities to share 
work and ideas. Deliberate acts of teaching how to critique a blog or 
comment made a difference to the way students self evaluated and critiqued 
each other. 

Across the cluster lead teachers were respected and seen as models and 
supporters, they were enthusiastic and most could be seen as learners, 
especially in the context of e-Learning where many students knew more than 
the teacher did. 

All lead teachers provided a reasonably strong learning environment, 
particularly in collaborative learning, norms of behaviour and expectations 
of success. More opportunities needed to be provided for students to 
generate and create their own learning. There was an increase in self 
management, self assessment and students thinking of their own ideas of 
how to present their writing across the cluster. 

More scaffolding in all areas could be provided to encourage learning and 
engagement. 

 7.3 Internet Survey 

A survey was done after the June school break, 2010, to assess student 
independent usage of the internet at home (see Appendix 4 for the full 
report) 

The following points were drawn as a conclusion to the findings. 

• Approximately 50% of students accessed the internet over the 
holidays. Of this 50%, half of them had access to the internet at home, 
mainly using computers or laptops. Does this mean that 
approximately 25% of students across the cluster have a computer at 
home or do some homes have computers that students do not use or 
are not allowed to use?. 

• The majority of students who went online were able to access the 
internet by themselves. 

• There was no significant difference between results from lead teacher 
classrooms and other classrooms. 

• Social networks, games and You-tube were the most popular sites for 
students to look at. Social networks were used by all age groups. As 
there are no students in this cohort at the legal age to access social 
network sites, is this an issue? 

• An average of 35% of students visited theirs or others’ blogs during 
the holidays. Was this indicative of their interest in the blogs or their 
lack of time on a computer? 
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• 50% of the students who used the internet had access to the internet. 
One school stood out (School E) as not having the access at home. Is 
this an economic issue? 

 
Of the target students in 2010, 57% had computers at home, 47% had 
internet capability. 
 

7.4 Recommendations for Student Engagement  

• An emphasis on learning as inquiry may support questioning and 
intrinsic motivation to learn. 

• Further research into how best to measure student engagement. 
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8.0 Oral Language 

8.1 Background 

In February, 2008, oral language samples had already been implemented 
when this research was begun. Teachers had recorded each student reading 
a piece of their own writing. 

In May 2008 a search for a tool to measure these samples was undertaken. 
There was no tool in existence for this type of sample. The researcher wrote 
a measuring tool based on the NZ Curriculum levels, TAP writing continuum, 
ARBs on oral language and the Literacy Progressions. 

This tool was used to assess the samples in June, and again in December 
2008. The study showed that all students were speaking at levels well below 
their expected age, however, they had all progressed one or 2 sub levels 
throughout the year. 

In February 2009 oral samples were received from the existing lead 
teachers. There was a very significant difference in speaking and 
presentation from the previous year and the tool used in 2008 proved to be 
too limited. The question was asked: “Why and what exactly was being 
tested?” 

In consultation with the Project Co-ordinator it was decided that reading 
their own writing was not giving a true record of their presentation skills. 
Reading fluency had a lot to do with the result and this was not what was 
being tested. Some blog samples were viewed to assess oral language, 
however, many blogs were done in groups and only one or two students 
were speaking and presenting. The blogs alone were not suitable to analyse. 

It was decided to:  

• Track changes made in the way students speak to present their work 
online.  

• Understand what students are aware of as a speaker and presenter  
• Establish what students know about their next steps in learning in 

speaking and presenting 
• Identify what support  students get for oral language and presentation 

in class 
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8.2 Methodology for Oral Language 
 

The oral language part of the research for 2009 and 2010 changed from 
quantitative (measured with tools), to qualitative (interview and reflection) 
research. The researcher sat with each target student in the lead teacher 
classes from Year 4 to 8, viewed their blog posts with them (at least 2 if 
available) and asked a set of questions. Clarification was gained with further 
questioning where needed. At each interview the student showed their blog 
postings that had an oral component. We watched one from early in the year 
and one recent post, where possible. Only posts from February to August 
were considered. 
 
Questions were based on speaking and presenting:  

• What they had learned?  
• What changes they had made over the 7 months? 
• What they need to work on next? 
• What their teacher told them about speaking and presenting? 

 
8.3 Oral Language Findings 

 
The more opportunities the students had to present on a blog or in another 
forum (School TV, Podcasting etc) the more they could talk about speaking 
and presenting. Students given guidance by specialist teachers for SchoolTV, 
Podcasting etc. were given specific and individual advice which made a 
difference to their presentations. 
 
Most students identified some attributes of a good presenter; however, 
these attributes were not generally identified as areas for their learning. 
Speaking clearly and loudly was the most identified area in all questions and 
this was the one area in which teachers gave guidance. Use of expression 
and confidence were also identified as important. 
 
All students were particularly aware of having an audience and the need for 
the audience to understand what was said when they spoke and presented 
online. Some teachers began to use blogs and presentations as exemplars 
and for critiquing and discussing effectiveness; however no lead teachers 
focused on oral language specifically. 
 
One teacher ran a media studies group as an elective where students learned 
camera skills, filming techniques, speaking to a camera, editing and posting. 
They also completed modules of dance and drama, showing emotions and 
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how to position themselves correctly for the best film results. These 
students were given many opportunities to practice these skills on film and 
the results showed a significant increase in confidence and presentation 
skills. 
 
Few students discussed the use of equipment and technology, mainly the 
use of microphones and how to speak to a camera. The technology was 
taken for granted by the students. 
 

8.4 Recommendations for Oral Language 
 

• Students should be given as many opportunities as possible to present 
and perform. Eg. School TV, assemblies, school productions etc. 

• Explicit teaching of presentation skills, use of voice, dance, drama and 
filming and editing techniques is very beneficial. 
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9.0 Achievement Data 

There are 76 students in the target groups in 5 schools with a lead teacher 
in the Year 4 to 10 range. 

Year 4 = 9 
Year 5 = 13 
Year 6 = 29 
Year 7 = 13 
Year 8 = 7 
Year 10 = 5 
 
Tests were administered using the Tamaki Achievement Pathway protocols 
for administration, marking and moderation in three of the five schools. The 
researcher has no knowledge of the processes used in the other two schools 
(Year 8 and 10 target groups). 

Due to the small numbers in each cohort, the data shown below does not 
reflect the cluster achievement patterns. 

9.1 AsTTle Reading 

This table shows the progress made in AsTTle Reading in each year group across the 5 schools 
monitored. It is compared to the national expectation for each year level.  

Table 1: AsTTle Reading Year 4 to 8 and Year 10 showing shift from March 2010 to November 
2010 

 

Year 5 to 8 students achieved above the national expectation with Year 8 
significantly above. The students in Years 5 to 7 began the year at or above 
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the national expectation and continued to make progress. Year 8 students 
achieved 13 times the expected shift for their year group. Year 6 achieved 
twice the expected shift. Year 10 students made no progress throughout the 
year. 

9.2 AsTTle Writing  

This table shows the progress made in AsTTle Writing in each year group across 4 schools monitored. 
(There was no data for writing from Year 10). It is compared to the national expectation for each year 
level. 

Table 2: AsTTle Writing Year 4 to 8 showing shift from March 2010 to November 2010 

 

No year group achieved the national expectation and all began the year well 
below the national expectation.  Years 4, 5, 6 and 8 achieved significantly 
higher shifts than the national expected shift: 

Year 4 achieved 4 times the expected shift 
Year 5 achieved 2 times the expected shift 
Year 6 achieved 4 times the expected shift 
Year 7 achieved the expected shift 
Year 8 achieved 10 times the expected shift 
 

9.3 Ethnic Achievement 
Across the 5 schools the largest ethnic group was Tongan with 26 students, 
the second largest was Samoan and Maori, both with 18 students. The data 
was collected for these three groups only; all other ethnic cohorts were 
considered too small to be significant. 
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9.3.1 AsTTle Reading – Ethnic Groups 

This table shows the progress made in AsTTle Reading in each year group for each ethnic group 
across 5 schools monitored. It is compared to the national expectation for each year level. 

Table 3: Ethnic Achievement - AsTTle Reading Year 4 to 8 and Year 10 showing shift from March 
2010 to November 2010 

 

 

Maori Reading Achievement 

Maori students in Years 4 to 8 achieved above the national expectation, 
Years 4 to 7 were above the national expectation in March. Year 8 Maori 
students achieved 13 times the expected shift to achieve the national 
expectation. Year 10 Maori students  did not reach the exected level and 
made no progress throughout the year. 

Samoan Reading Achievement 



Manaiakalani Research Report December 2010 

 

The Learning Edge  52 

 

There were no Y10 Samoan students. Year 5 to 8 Samoan students achieved 
above the national expectation, Year 8 students made 13 times the expected 
shift and Year 6 and 7 students made twice the expected shift. Year 4 
students achieved close to the national expectation and did not make the 
expected shift. 

Tongan Reading Achievement 

Year 5, 6 and 8 Tongan students achieved higher than the national 
expectation, Year 5 and 6 making the expected shift and Year 8 making 13 
times the expected shift. Year 7 Tongan students achieved at the national 
expectation. Year 4 and Year 10 Tongan students achieved below the 
national expectaton and made less than the expected shift. 
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9.3.2 AsTTle Writing – Ethnic Groups 

This table shows the progress made in AsTTle Writing in each year group for each ethnic group across 
4 schools monitored. (There was no data for writing from Year 10). It is compared to the national 
expectation for each year level. 

Table 4: Ethnic Achievement - AsTTle Writing Year 4 to 8 showing shift from March 2010 to 
November 2010 

 

Maori Writing Achievement 

All Maori students achieved below the national expectation. Year 6 Maori 
students achieved 8 times the expected shift. Year 4 made 9 times, Year 5 
made twice and Year 8 made 11 times the expected shift. 

Samoan Writing Achievement 

Year  8 students achieved well above the national expectation, making 15 
times the expected shift. Year 5 Samoan students were above the national 
expectation in March but did not make the expected shift and in November 
were below the national expectation. Year 6 and Year 4 Samoan students 
achieved below the national expectation and did not make the expected 
shift. 
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Tongan Writing Achievement 

All year groups were below the national expectation however the Tongan 
students made significant shifts. Y4, 5 times; Y5 and 6, 4 times; Year 7, 7 
times and Y8 9 times the expected shift. 

9.4 Gender Achievement 

Across the 5 schools there were 37 males and 39 females. 

9.4.1 AsTTle Reading – Gender Groups 

This table shows the progress made in AsTTle Reading in each year group for each gender group 
across 5 schools monitored. It is compared to the national expectation for each year level. 

Table 5: Gender Achievement - AsTTle Reading Year 4 to 8 and Year 10 showing shift from March 
2010 to November 2010 

 

Female Reading Achievement 

Year 4 and 10 female students achieved below the national expectation 
however Y4 females did achieve slightly higher than the expected shift. Year 
5 to 8 females achieved above the national expectation, Y5 females did not 
achieve the expected shift but Y6 made twice the expected shift, Y7 made 
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17 times and Y8 made 16 times the expected shift. Female students 
achieved higher than males in all year groups except Y4. 

Male Reading Achievement 

Males in all year groups, except Y10, achieved above the national 
expectation. Year 4, 5 and 10 males did not achieve the expected shift. Y6 
males made twice the expected shift; Y7, 5 times and Y8, 11 times the 
expected shift. 

9.4.2 AsTTle Writing – Gender Groups 

This table shows the progress made in AsTTle Writing in each year group for each gender across 4 
schools monitored. (There was no data for writing from Year 10). It is compared to the national 
expectation for each year level. 

Table 6: Gender Achievement - AsTTle Writing Year 4 to 8 showing shift from March 2010 to 
November 2010 

 

Female Writing Achievement 

Y8 females were the only year group that achieved above national 
expectation.  All females in all year levels made more than the expected shift 
– Y4 and 6, 4 times; Y7, twice and Y8, 18 times the expected shift. The 
females achieved higher in all year groups. 

Male Writing Achievement. 
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All males achieved below the national expectation and Y7 males did not 
achieve the expected shift. All other males achieved the expected shift – Y4, 
5 times; Y5 twice; Y6, 6 times and Y8, 7 times. 

9.5 Comparative data across three years. 

9.5.1 AsTTle Reading – Longitudinal comparison 

It must be noted that the cohorts in the following two graphs are not the 
same students each year.  

This table shows the average mean made in AsTTle Reading for each year group in the 5 schools 
monitored over the three years of the Project. It is compared to the national expectation for each year 
level. 

Table 7: AsTTle Reading Average Mean Scores – Y4 to 8 and Y10 target students – March 2008 to 
November 2010 

 

The Y6, 7 and 8 cohorts have remained at or above the national expectation 
for the whole 3 years. The Y5 cohorts have made steady progress and in 
2009 and 2010 achieved above the national expectation. Y4 cohorts began 
2008 very low and have achieved at a higher level in the last two years.  

In 2008 and 2009 the target students were chosen from mainly excellerant 
classes and therefore the results were higher than general cluster 
achievement levels. In 2010 students were more randomly selected and the 
cohorts were much smaller than in previous years. Hence the disparity in 
Y10 achievement levels. 
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9.5.2 AsTTle Writing – Longitudinal comparison 

This table shows the average mean made in AsTTle Writing for each year group in the 5 schools 
monitored over the three years of the Project. It is compared to the national expectation for each year 
level. 

Table 8: AsTTle Writing Average Mean Scores – Y4 to 8 and Yr 10 target students – March 2008 to 
November 2010 

 

 

The data presented for writing varied greatly from school to school as the 
moderation process was not consistent across the 5 schools. 

No cohorts in 2010 achieved the national expectation however Y7, 8 and 10 
all exceeded the expectation in 2008. Moderation was not consistent, 
especially in 2009. 
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9.5.3 AsTTle Reading – Longitudinal comparison of shifts 

It must be noted that the cohorts in the following two graphs are not the 
same students each year.  

This table shows the shifts made in AsTTle Reading for each year group in 4 schools monitored over 
the three years of the Project. It is compared to the national expected shift for each year level. 

Table 9: AsTTle Reading Shifts – Y4 to 8 target students – March 2008 to November 2010 

 

Very significant shifts were shown at all year levels. The shifts increased 
each year for Year 5 and Year 8 levels. The majority of shifts were above the 
expected shift for each year level. 

9.5.4 AsTTle Writing – Longitudinal comparison of shifts 

This table shows the shifts made in AsTTle Writing for each year group in 4 schools monitored over 
the three years of the Project. It is compared to the national expectation for each year level. 

Table 10: AsTTle Writing Shifts – Y4 to 8 and Yr 10 target students – March 2008 to November 
2010 
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Very significant shifts were shown at all year levels. The shifts increased 
each year for Year 8 levels. All shifts, except one,  were above the expected 
shift for each year level. 

 

10.0 Summary 

10.1 How does the Tamaki schools’ project ‘Manaiakalani’ impact on 
teaching of literacy in the lead teachers’ classrooms? 

10.1.1 In what ways does Manaiakalani impact on teacher 
knowledge? 

Lead teacher meetings and weekly workshops facilitated by the Project Co-
ordinator have provided ‘food for thought’ and practical ideas which gave 
teachers the knowledge to successfully teach literacy using 21st century 
technology. All of the schools also provided literacy professional 
development which supported the teacher knowledge.  
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Regular discussion of research findings and areas of concern, at the lead 
teacher meetings, also gave clarity to understanding and supported 
pedagogy and practice. 
 
The eight teachers who had been lead teachers for three years were all 
strong literacy teachers who were constantly seeking ways to improve 
literacy and achievement levels of their students.  
 
10.1.2 In what ways does Manaiakalani impact on teacher 

confidence? 
 
The longer teachers remained in the project the more integrated e-learning 
became. As their confidence grew they were able to concentrate on the 
teaching and learning rather than the technology.  
 
It was evident that it took at least three years for teachers to have the 
confidence to totally integrate e-learning into their programme. Those 
teachers who had a strong literacy base integrated more quickly and 
successfully than those who had a strong understanding of the technology 
and a weaker literacy base. 
 
Attitude to the change in pedagogy greatly influenced success. Those 
teachers who were not convinced that teaching needed to change to meet 
the needs of 21st century students found the project difficult and had little 
success. 
 
 
 
 
 
10.1.3 In what ways does Manaiakalani impact on teacher practice? 
 
With a strong focus on literacy teaching most teachers used the blogs as 
exemplars and a teaching tool. At the start of the project teachers either 
focused on reading or writing however as the project progressed and 
teachers became more confident in the use of the blogs it was evident that 
the links between reading and writing were getting stronger and teachers 
were talking about “Literacy” and not distinguishing between the two. 
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The confidence with technology led to more e-learning occurring in literacy 
and began to transfer to other curriculum areas. The project has provided a 
vehicle for integration that works. 
 
Teachers found new and creative ways to refine their project work so that it 
became less time consuming and an accepted way of working, eg. Using 
Google docs etc. The introduction of Google docs to literacy programmes 
made a difference to teachers and students. Teachers found the idea of 
being able to comment online convenient and extremely useful and 
effective. 
 
10.1.4 What factors (internal and external) impact on teachers’ 

ability to change their practice? 
 
Continued support and guidance from the Project Co-ordinator gave 
teachers the confidence and ability to move their school and their own 
teaching into 21st century learning. 
 
The Manaiakalani Project provided for resourcing of equipment and release 
time for the work to be successful. Schools were given the scope to decide 
on the size and shape of their own commitment to the project. Each school 
provided their own professional development for literacy, eg. Tamaki 
Achievement Pathway and literacy - expert interventions. The Project’s Lead 
teacher workshops challenged teachers to evaluate their practice and to 
focus on student learning. 
 
Each year there was less talk about the time the project took to achieve. 
Once teachers came to terms with the technology and established systems 
within their school and classroom, e-learning seemed to be easier. This 
change of attitude usually took between two and three years. 
 
A “hook” for teachers and students was the recognition the project received 
since its inception. The blogs all had local, national and global visitors many 
of whom showed extra interest by organising interviews with bloggers 
through Skype (overseas visitors), for authors of books (R. Marra’s “Learning 
through Technology”) and for magazine articles (a rugby league magazine 
and a computer magazine). 
 
Global interest was also evident in the invitation for the Project Co-ordinator 
and a Principal to attend a forum in Bahrain in 2009 and a think tank in the 
United States in 2010 to discuss innovations in teaching and learning across 
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the world. Many Lead teachers ran workshops at conferences around New 
Zealand. The Project Co-ordinator also ran workshops and seminars across 
New Zealand and overseas. 
 
The idea of being on ‘the cutting edge’ of education innovation has proved 
to be a real incentive to think ‘outside the box’ to improve practice. 
 
10.1.5 To what extent does the professional development impact on 

teacher beliefs and practice? 

The professional development workshops provided a forum for new ideas to 
be shared and for discussions to occur about issues and challenges teachers 
faced in their work. In 2008 most of the discussion concerned hardware, 
software and technical issues to establish the capability within each school. 
In 2009 a large portion of the discussion was on Internet safety systems and 
procedures. Principals and Lead teachers worked to establish robust policy 
and procedures to suit their school’s purpose. In 2010, with the advent of 
the netbook initiative, most of the professional development time as taken 
up with how this initiative was progressing and what it will mean for schools. 
While this was extremely interesting and important for school managers it 
did use much time usually spent on professional development. 

Interim reports on the research findings and assessment data collected, 
challenged the teachers to reflect and evaluate their teaching in such areas 
as student engagement, literacy and oral language. 

The face to face professional development with the Project Co-ordinator 
supported teachers to enhance their work in class and across the school. 
The availability of the Project Co-ordinator at any time throughout the day or 
night by e-mail, cellphone etc, gave teachers confidence and peace of mind. 
Teachers and Principals were all very appreciative of the Co-ordinators 
flexibility, expertise and generosity. 

 

10.2 How does the Tamaki Schools’ project (Manaiakalani) impact 
on the students’ learning of literacy in the lead teachers’ 
classrooms? 

10.2.1 In what ways does Manaiakalani impact on student 
engagement? 

 
Having an authentic audience and relevant purpose was a significant 
motivation for students to engage in their writing. There was much evidence 
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that students were very aware of having an audience and what they needed 
to do to attract and keep that audience, such as quality writing that 
entertained and informed and clear and entertaining presentations. 
 
The more confident teachers and students became with the technology that 
supports a blog the more responsibility was handed to the students to 
create and maintain their own learning.  
 
Older students across the cluster were taking more ownership and 
responsibility for producing their blogs. The technical and literacy work done 
in the junior departments of most schools provided a strong basis for 
students, once they got to the senior area of the school, to take control of 
their learning. 
 
Some teachers commented that boys in particular were more enthusiastic 
about writing knowing that their work would be posted on a blog. It was also 
noted that students lost interest and motivation if the posts were not 
immediate. 
 
The introduction of Google docs to literacy programmes made a difference 
to teachers and students. Students, especially boys, enjoyed the idea of 
typing their work rather than handwriting, they did not seem to see this as 
‘writing’ and slower students were completing work much quicker. 
 
More emphasis on using blogs to reflect, comment and critique their own 
and others’ work has provided the understanding that students need to be 
taught how to critique and comment objectively. It also provided an 
understanding of what the students see as entertaining and informative and 
what they are not interested in. Interviews with students and teachers 
proved that musical, humorous and/or animated posts were significantly 
more popular than digital photos, illustrations and text. 
 
10.2.2 In what ways does Manaiakalani impact on student 

achievement in oral language and presentation? 
 
The oral language ability of students involved in the project significantly 
improved with the knowledge that they had an authentic, global audience 
and that they needed to produce quality presentations to entertain and 
maintain their audience. 
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Most students were very aware of what quality presentations looked like and 
all commented that they had grown in confidence to speak and present. 
 
The blog presentations improved in quality of presentation and content. The 
awareness of an audience who could comment and critique their work made 
a difference to the way they approached their presentation. Teachers and 
students talked about wanting to re-record and re-film clips until they were 
of an acceptable quality. 
 
Oral language was not a focus for most teachers, so there was little explicit 
teaching in this area. Because of this, students did not see it as something 
they needed to learn however most students were able to comment on what 
they needed to improve on and why. 
 
10.2.3 In what ways does Manaiakalani impact on student 

achievement in reading and writing? 
 
 
All 2010 data was from the 76 target students chosen at random by lead 
teachers. This cohort was much smaller than the 104 students in 2009. In 
2008 and 2009 target students were chosen mainly from extension classes 
of students; however this was not the case in 2010. 
 
Because of the small cohort numbers, especially once the year groups were 
divided into ethnic and gender groups, the data was not very significant. 
 
The data was also not reliable as there was no way to ensure that all 
protocols for testing and moderation were consistent. 
 

i) AsTTle Reading 
 
2010 Findings 
 
Years 5 to 8 students achieved above the national expectation. Years 5 to 7 
students began the year above the national expectation. The shift range was 
between below expected shift to 13 times the expected shift. 

2010 Ethnic Findings 

Maori students in Years 4, 5 and 6 achieved above national expectation and 
Samoan students in Years 5, 6, 7 and 8 achieved above national expectation. 
Tongan students in Year 8 achieved above national expectation. 
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Samoan students achieved higher than the expected shift in Years 6, 7 and 
8. Maori and Tongan students achieved higher than the expected shift in 
Year 8. 

2010 Gender Findings 

Male students achieved higher than national expectation in Years 4, 5 and 6. 
Female students achieved higher than national expectation in Years 5, 6, 7 
and 8. 

Male students exceeded the expected shifty in Years 6, 7 and 8. Female 
students exceeded the expectation in Years 4, 6, 7 and 8. 

2008 to 2010 Comparative data 
 
Years 6, 7 and 8 cohorts made consistent above national expectation 
achievement. Year 5 cohorts made steady progress to be above national 
expectation by 2010. 

 

 

 

ii) AsTTle Writing 

2010 Findings 

No year group achieved the national expectation and all began the year well 
below the national expectation.  Years 4, 5, 6 and 8 achieved significantly 
higher shifts than the national expected shift: 

2010 Ethnic Findings 

All Maori and Tongan students achieved below national expectation. All 
Samoan students, except Y8, achieved below national expectation. 

All Maori students made significant shifts, between twice and 11 times the 
expected shift. All Tongan students made significant shifts, between 4 and 9 
times the expected shift. Year 8 Samoan students made 15 times the 
expected shift, however all other Samoan students made little or no shift. 

2010 Gender Findings 

All male students achieved below the national expectation and all female 
students, except Year 8, achieved below national expectation. 
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All male students, except Year 7 made significant shifts of between 5 and 7 
times the expected shift. Years 4, 6 and 8 females made significant shifts of 
between 2 and 18 times the expected shift. 

2008 to 2010 Comparative data 

No cohorts in 2010 achieved the national expectation however Y7, 8 and 10 
all exceeded the expectation in 2008. 

iii) Summary 

The achievement data does not show significant evidence of impact from the 
Manaiakalani Project, however teachers and Principals all agreed that there 
was improvement and the asTTle testing was not showing this. Progress that 
was made cannot solely relate to the project as there were many other 
initiatives and professional development in schools which could have 
supported this progess. 

“Something is happening across the cluster – this year almost three 
times the number of students arrived at Level 2 than last year.”  
(Principal interview) 

“The depth of writing and writing for an audience has improved” 
(Principal interview) 

“The difference in the writing on the blogs from 2008 to now is 
significant” (C1)  

10.3 How do the Tamaki schools prepare for individual student netbook 
capability and use? 
 

10.3.1 In what ways have Principals prepared their schools for 
netbooks? 

All Principals were supported to prepare the infrastructure needed in their 
school for netbooks to work effectively. Eg wireless, cloud computing 
applications, etc. 

Most Principals supported their lead teacher and worked with them to ensure 
that teachers were using blogs effectively. 

All Principals informed their Board of Trustees of the progress made with the 
initiative and in Term 4, 2010 worked with them to understand the 
Memorandum of Agreement ready for signing. 
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Home School Partnerships were held in most schools late in 2010 to inform 
parents of the initiative and ensure that they understand the commitment 
they will have to make. 

10.3.2 In what ways have lead teachers prepared for netbooks? 
 
The professional development for lead teachers from 2008 introduced lead 
teachers to 21st century teaching and learning philosophy and the 
information provided by the co-ordinator throughout the 3 years has 
provided the lead teachers with a strong understanding of what the future 
may have to be like. 
 
Most Principals commented that their lead teachers kept them informed and 
worked with them to organise the infrastructure and prepare staff. 
 
Lead teachers have all attended all meetings and informed their staff of 
changes that related to them. They supported teachers across their school to 
use blogs and master the technology needed to add digital learning objects. 
 
Some Principals commented that their lead teachers had not lead the staff in 
the initiative so far and some lead teachers commented that they were not in 
a management role within the school and therefore found it difficult to show 
leadership. Some of the lead teachers are young Scale A teachers and have 
had no management or leadership training or experience. 
 
10.3.3 In what ways have teachers prepared for netbooks? 
 
The initiative did not affect the average classroom teacher until late in 2010. 
All teachers were aware of the Manaiakalani Project and the majority of 
classroom and specialist teachers had a blog site and used it with varying 
degrees of success. 
 
Teachers were learning to use Google docs in most schools for organisation 
and planning and a small number across the cluster used them with 
students. In term 4 of 2010, the teachers targeted for netbooks in 2011, 
were identified and these teachers attended the Home School Partnership 
meetings for parents and discussed the initiative with the lead teacher and 
Principal. 
 
Most teachers who were not involved in the first roll out of netbooks have 
showed little interest in the initiative.  Junior teachers have commented that 
it doesn’t really apply to them. 
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11.0 Concluding Statement 

11.1 What worked in Manaiakalani Lead Teacher 
classes? 

• Use of a Literacy Cycle with explicit teaching of each stage and 
continued reflection and revision of cycle to meet the needs of the 
teaching and learning. 

• The Literacy Cycle encouraged independence and self management. 

• The Literacy Cycle needed to be used throughout the school to 
ensure continuity for students.  

• The ‘hook’ of having an authentic audience motivated students to 
write and to ensure they had clarity and correctness in their work. 

• Use of a variety of tools maintained interest and enthusiasm. 
• The more high-tech an innovation was the more teacher controlled it 

seemed to become. There was often more literacy basis and student 
input and control in the more basic tasks and students seemed to 
be more motivated by this.  

• Boys found computers made writing easier and more legible than 
their handwriting. 

• For students from a low socio economic background it was extremely 
powerful to know that your ‘voice’ was being heard. 

• Students were aware that their presentations, written, visual or oral 
needed to be of excellent quality for the global audience to 
understand and appreciate and the standard of presentation improved 
greatly each year.  

• Posts and comments could be used effectively as exemplars for 
teaching. 

• Literacy skills improved throughout the project. There was multiple 
causality for this and it was not possible to say how much of it was 
because of the project. 

• Reluctant readers and writers found the computers easier and more 
motivating to use. 

• Reflecting, critiquing and commenting on blogs supported students to 
peer and self assess independently. 

• Google Docs made student draft writing more efficient with 
immediate teacher comments and flexibility for editing. 

• Many students managed their own blogs and were being used by 
teachers as technical and software supporters across the school. 

• Students were clearly taking more ownership of their posts and 
beginning to direct and manage their own learning.  

• As teacher confidence developed in handling ICTs they were 
empowered to give more responsibility to students.  
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• Skills learned during the project would be really helpful to students in 
the future when they were looking for jobs. 

• Posts needed to be uploaded immediately to be relevant and 
interesting to students. 

• Commenting time as part of the reading rotation gave all students 
an opportunity to post. 

• Having an internet policy and procedures was essential. 
• Students were motivated by parent participation in their blogging. 
• Students were enthusiastic about working online and focused when 

working on the project.. 
• Speaking on-line improved oracy as students strived to be 

understood by a global audience. 
 

11.2 What we found from Manaiakalani Research 
 

• Student achievement levels had risen by 2010 and teachers were 
changing their pedagogy to progress these students. An inquiry 
approach to literacy was used and there was an increased link and 
integration between reading and writing. 

• There was an issue of quality versus quantity of work on a blog. This 
debate will be on-going. 

• Continued professional development is needed for school leaders 
(Principals and Lead Teachers) as well as teachers. Because of the wide 
range of ability and understanding PD may need to be reviewed to 
meet these needs. 

• Students took e-learning tools for granted and were more focused 
on their literacy learning. 

• It took 2 to 3 years for teachers to fully integrate e-learning into 
their literacy programmes successfully. Teachers who have a strong 
literacy base integrate more quickly than those with a technology 
base. 

• Lead teachers often need training in leadership and management to 
fulfil their role within their school. 

• Once students had worked with the project and then moved to a 
class where this was not happening they got frustrated. 

• The limit on computer access put a limit on what teachers could get 
students to do with e-learning. 

• It took 2 to 3 years for teachers to implement the project and not feel 
time constraints. 

• Most students had limited access to computers at home.  
• Most students enjoyed movie clips and social networking sites when 

given free time on a computer. 
• Achievement shifts were significant throughout the 3 years. The 

academic achievement was due to many initiatives implemented by the 
schools, however it cannot be discounted that Manaiakalani had some 
influence on the continued increase in achievement across the cluster. 
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The Project definitely provided a motivation for writing, an improvement in 
audience awareness and purpose and in presentation skills. Other school 
interventions also had an impact on literacy achievement; however the 
Project has provided a purpose and enthusiasm for literacy. 

The students of Manaiakalani were provided with a “hook” (e-learning 
outcomes published in on-line spaces) which gave these decile 1 students a 
voice to be heard globally. Subsequently, participating in the Manaiakalani 
Project enhanced their literacy, engagement, oral language and presentation. 

With the advent of netbooks in 2011, schools are starting on a new and 
innovative initiative that, with careful planning and implementation and 
adequate support and funding, could be the key to 21st century education in 
New Zealand. 
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Appendix 1 

STUDENT ENGAGEMENT CRITERIA FOR TEACHERS 

The teacher will: Evidence 
Be a model 
• Seen as coach, mentor, model and 

supporter 
• Show love, passion and zeal for 

teaching 
• Show the teacher as a learner 

 

Provide a learning environment 
• Have discussion on how we learn 
• Learning is the focus 
• A hub for resources 
• A locus for immersion learning and 

teaching 
• Open – built on negotiation and 

respect 
• Can extend to community resource. 
• Hands-on, participatory  
• Good relationships where students 

feel valued, honoured and respected. 
• Collaborative – (student to student, 

student to teacher) 
• Norms of behaviour 
• Expectations of success 
• Opportunities for students to generate 

or create their own learning 
• Nurturing reflective learners 
• Be a good listener and give time for 

student voice 

 

Provide scaffolding for learning: 
• Motivation to learn 
• Authentic relevant tasks 
• Quality feedback, feedforward for 

learning’ 
• Teaching habits of learning – self 

efficacy, preparedness, mindfulness, 
persistence, curiosity etc. 

• Making learning fun 
• Provide and encourage learning 

networks in and outside the classroom 
• Bring their outside world into the 

classroom eg. interests and crazes 
• Invite students to question and 

investigate 
• Use a variety of teaching methods 
• Provide interesting, challenging and 

important tasks. 
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Appendix 2 

STUDENT ENGAGEMENT CRITERIA FOR STUDENTS 

 

The student will: Evidence 
Demonstrate an interest in learning 
 
• Discuss work with peers / teacher 
• Co-operate in group situation 
• Pursue learning goals 
• Show an interest in independent 

learning 
• Work with enthusiasm 
• Go beyond the task to extend learning 
• Have fun with learning 

 

Engage in self assessment 
 
• Compare work or use exemplars to 

see where to improve 
• Proofread, revise, edit to improve 

work 

 

Be aware of learning and personal 
goals 
 
• Identify goals 
• Participate in discussion (with peer / 

teacher) about goals. 

 

Participate in lessons 
 
• Active listener 
• Questioning 
• Engage in class discussion 
• Share with peers 
• Engage with activities. 

 

 

Accept responsibility for learning 
 
• Hand work in on time 
• Complete work when assigned 
• Meet task criteria 
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Appendix 3 

The Manaiakalani Project 

Internet Survey Summary – July 2010 
Introduction 

This survey was administered after the school break in July 2010. It was an impromptu 
survey initiated by the Project Facilitator, Dorothy Burt, and conducted to ascertain the use 
of the internet in the students’ own time. This baseline survey was set up to explore the 
amount of use, tools used and the type of activity chosen. Six of the seven schools took part 
in this survey and only some classrooms were surveyed. 

The questions were: 

1. Did you go on the internet in the holidays? 
2. Did you go on the internet by yourself (ie. You held the mouse) or did you watch 

other people using the internet? 
3. What did you look at most on the internet? 
4. How many children visited school or cluster blogs? 
5. Where did you use the internet? 
6. What device did you use to access the internet? 

 

Teachers were also asked how accurate they thought their information was. Of the 29 
teachers participating, 10 said highly accurate, 19 said fairly accurate. This was purely the 
participating teachers’ opinion. 

Section one of this report shows each schools’ results for each question as well as an overall 
cluster result, and for some questions the results are shown from lead teacher classrooms 
only. This will show general trends across the cluster and within each school. It may also 
show a difference in results for lead teachers and those who are not lead teachers. 

Section Two of this report shows the results of each question from a Year Group 
perspective. This may show any differences there are in internet use of students at different 
ages. Schools were broken into three groups – Junior Years 1 to 4, Middle Years 5 and 6, 
Intermediate Years 7 and 8. Composite Yr4 /5 and Yr 6 /7 classes were put in the Middle 
Group. 

At the end of each section there will be a summary of main findings. A conclusion of general 
trends and questions this information evokes will complete the report. 
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Methodology 

The lead teachers were given the questions by the facilitator and asked to administer it in as 
many classrooms as was practical within a week. Some teachers were given a set of possible 
answer choices, others were not. Teachers were given minimal instructions on how to 
administer the survey and this varied across the cluster. Some teachers gave a written survey; 
some used  verbal questioning and a show of hands. There was no monitoring of 
administration or moderation of information. 

Because the questions were not scientifically constructed and there was variation in how the 
survey was administered from class to class and school to school, the information gathered 
was not completely reliable. The data should not be considered as true baseline data. 
However, the data does give a general understanding of the individual school and cluster 
trends of individual student personal internet use.  

It must also be taken into account that the cohorts in most schools are small and do not 
reflect the whole school or cluster. 

Questions 1 and 2 were simple yes or no answers. In question 4, no distinction has been 
shown between school and cluster blogs. Questions 3, 5 and 6 had multiple answers. 

Question 3 answers were bundled together under a group of headings:  

Games,  

You-Tube,  

Social Network included Facebook, Bebo and Tagged,  

Specific Website included Google, school website, search engines etc,  

Blogs included school, cluster and personal blogs,  

Movies and Music were put together 

e-mails. 
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Section One 
Question 1: Did you go on the internet in the holidays? 
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Manaiakalani Research Report December 2010 

 

The Learning Edge  81 

 

Comments: 

• Just over 50% of students went on the internet. 
• There was no significant difference between the full cluster and lead teacher classes. 
• All schools except one had similar results. School E had only 23% using the internet. 

 

Question 2: Did you go on the internet by yourself or did you watch 
other people using the internet? 
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Comments: 
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• Across the cluster 75% went onto the internet by themselves compared to only 57% in 
lead teacher classes. 

• Schools B, D and F had significantly more students using the internet by themselves. 
 

 

 

 

Question 3: What did you look at most on the internet? 

 



Manaiakalani Research Report December 2010 

 

The Learning Edge  84 
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Comments:  

• Social networks, games amd You –tube (in that order) were used the most across the 
cluster. 

• This was the same in all schools except for School E where social networking was not 
used and blogging was first, games and then You-Tube. 

• Schools B and F had the majority using social networking. 
• In lead teacher classes the order was social networks, You-tube and games. 
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Question 4: How many children visited school or clauster blogs? 

 

 

Comments: 

• Significantly less than half of the students visited school blogs. 
• In school A,  more than half of the students in lead teacher classes visited school blogs, 

this is significantly higher than in the total school, however, this was not the case in 
other schools. 
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Question 5: Where did you use the internet? 
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Comments: 

• 50% of students, who went on line, used the internet at home, followed by extended 
family homes and a library. 

• At School C the home use was significantly higher than at other schools. 
 

Question 6: What device did you use to access the internet? 
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Comment: 

• The majority used a computer, then laptop and then a phone. 
• Students at School E only used computer or laptop. 
• A small number found access through PS3 and xbox consoles. 
• 2 students in one school had access to an i-touch. (possibly from one family?) 
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Section One Summary 
• 50% of the students surveyed went onto the internet in the holidays 
• The majority of students surveyed (75%) accessed the internet by themselves. 
• Social Networking was visited most across the cluster, followed by games and You-Tube. 
• There was no significant difference between the results from Lead teacher classrooms and 

others. 
• Less than half of the students visited a blog. 
• 50% of students surveyed, who went on line, used the internet at home. 
• The majority used computers as their device to access the internet followed by laptops 

and phones. 
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Section Two 
Question 1: Did you go on the internet in the holidays? 
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Comments: 

• The older the students, the more they went on to the internet in the holidays. 
 

Question 2: Did you go on the internet by yourself or did you watch 
other people using the internet? 
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Comment:  

• The majority of students regardless of age went on to the internet by themselves 
• There was no significant difference between junior and middle students with well over 

half of them going onto the internet by themselves.. 
• 80% of intermediate age students went on to the internet by themselves. 
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Question 3: What did you look at most on the internet? 
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Comment: 

• In the junior classes it was a fairly even split between Games, You-Tube, Blogs and 
Specific websites (in that order). A very small percentage used social networks. 

• In the middle school there was a fairly even split between Games, Social networks and 
You-Tube (in that order). These three accounted for three-quarters of the usage. 

• In the intermediate classes social networking was the most used (42%). Follwed by 
Games and You-Tube. 
 

Question 4: How many children visited school or cluster blogs? 
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Comments: 

• Percentages raged from 43% to 13% across the age levels 
• In school A more middle school students visited blogs than junior and intermediate. 
• In school C more intermediate students visited blogs 
• School F had the lowest number of those surveyed visiting blogs. 
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Question 5: Where did you use the internet? 
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Comments: 

• The majority of students at all ages used the internet at home. 
• In junior and middle classes this was followed by use at extended family homes and 

then a library. 
• In intermediate classes the second choice was a library followed by an internet cafe. 

 

Question 6: What device did you use to access the internet? 
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Comment: 

• In junior classes the majority used computer and the others all used laptops. 
• Middle and intermediate results were very similar with just under half using computer 

followed by laptop and then phones. 
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Section Two Summary 
• The older the students, the more they used the internet. 
• The majority of junior and middle school students (66% and 69%) used the internet by 

themselves. 80% of intermediate students used the internet by themselves. 
• Junior students looked mainly at games, then You-tube and blogs, Middle school students 

looked mainly at games then social networks and You-tube. 42% of Intermediate students 
looked at social networks, then games and You-tube. 

• An average of 38% of students visited their own school’s blogs or a cluster school’s blog. 
There was no significant difference between age levels. 

• The majority of all ages used the internet at home. 
• Junior students only used computers or laptops to access the internet. The majority of 

middle and intermediate students used computers and then laptops to access the internet. 
 

Conclusion 
• Approximately 50% of students accessed the internet over the holidays. Of this 50%, 

half of them had access to the internet at home, mainly using computers or laptops. 
Does this mean that approximately 25% of students across the cluster have a 
computer at home or do some homes have computers that students do not use or are 
not allowed to use?. 

• The majority of students who went online were able to access the internet by 
themselves. 

• There was no significant difference between results from lead teacher classrooms and 
other classrooms. 

• Social networks, games and You-tube were the most popular sites for students to look 
at. Social networks were used by all age groups. As there are no students in this 
cohort at the legal age to access social network sites, is this an issue? 

• An average of 35% of students visited theirs or others’ blogs during the holidays. Was 
this indicative of their interest in the blogs or their lack of time on a computer? 

• 50% of the students who used the internet had access to the internet. One school 
stood out (School E) as not having the access at home. Is this an economic issue? 

 

This report was compiled by: 

Colleen Gleeson M.Ed (Hons) 
Project Researcher 
The Learning Edge 
 
 


