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Literacy Development in Elementary and Middle School 
05:300:495(01) 

3 Credits 
Instructor: Chantal Francois chantal.francois@gse.rutgers.edu 
Phone Number 
Office 732-932-7496 ext. 8250 
Cell 917-664-0632 

10 Seminary Place Room 229 A 

Office hours: Thursdays 3:30 – 4:30 pm, and by 
appointment 

Prerequisites or other limitations: None 

Mode of Instruction 
___Lecture 
___Seminar 
___Hybrid 
___Online 
_X__Other 

Permission required: 
_X__No 
____ Yes 
Directions about where to get permission 
numbers: contact instructor 

 
Learning Goals 
This course serves as an introduction to the teaching of literacy in the upper elementary and middle 
school. The major focus of the course will be literacy instruction in grades 3 through 8 with some 
discussion of literacy learning at other levels. Throughout the semester, we will examine the ways in 
which the term “literacy” is constantly evolving in today’s society. In addition, we will explore the 
relationship between various areas of literacy, as well as the role of literacy across the 
curriculum. The course is designed to assist future teachers in developing the fundamental 
knowledge, skills/strategies and dispositions needed to carry out a literacy program where all 
students’ expertise in reading, writing and oral language is nurtured. 
 
This course is grounded in the belief that students and teachers in a variety of settings have the 
advantage of working with—and learning from—people of varied cultural and linguistic 
backgrounds. The course is designed to prepare teachers for the responsibility of providing high-
quality instruction to students who come to school having a wide range of literacy knowledge and 
experiences. As a part of this, we will explore instructional strategies necessary for teaching English 
language learners and students whose reading we might classify as “struggling.” 
 
Three themes will be part of the ongoing focus of the course. These themes are: 

• Questioning how we can effectively address cultural, linguistic and socio-economic diversity 
• Rethinking how we approach students through re/mediation. Here we define re/mediation 

as “changing the ecology of classroom teaching and learning” (Alvermann, 2005, p. 10) 
• Redefining “text” to include visual and digital modalities and using technology / 

multiliteracies to reach reluctant students (Alvermann, 2005) 
 
During each class session, we will explore research-based practices for building literacy in diverse 
learners. Classes will involve a variety of collaborative activities, such as discussing readings, 
examining curriculum/assessment materials, analyzing/developing lesson plans, participating in 
reading/writing workshops and other cooperative learning activities related to content and 
pedagogy. I will also model lessons specially geared to grades 3 to 8 with an emphasis on higher 
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order comprehension skills, vocabulary development, content area reading, expository writing and 
struggling readers. There will be an emphasis on exposure to upper elementary and adolescent 
literature. 
 
This class is also guided by the belief that to become a better teacher of reading and writing, you 
have to engage in your own reading and writing experiences. Therefore, you will participate in book 
clubs and writing activities that will help you think about how your own reading processes translate 
to classroom instruction. 
 
By the end of this course, each student should be able to: 

• Articulate a philosophy of literacy instruction that emphasizes the interactive and integrative 
nature of language and builds upon these connections when creating learning opportunities. 

• Demonstrate knowledge and skills that are needed for creating and implementing a literacy 
curriculum using small and large group work, collaborative learning, conferencing, and 
individual work based on professional standards. 

• Identify, plan, and design literacy instruction based on students’ needs, developmental 
progress, learning styles and prior knowledge. 

• Identify and understand the characteristics, uses, advantages, and limitations of different 
types of assessments for evaluating how students learn, what they know and are able to do, 
and what kinds of experiences will support students’ growth and development. 

• Critically reflect on his/her teaching and learning. 
• Identify and use available resources and materials for instructional planning. 
• Articulate how educational research can be used as a means for continuous learning and 

development. 
 
Course Catalog Description 
Emphasizes integrated language arts approach to literacy learning in grades three through eight. 
Connections between reading, writing, and oral language addressed. Reviews strategies to integrate 
literacy learning with instruction in the content areas. 
 
Academic Integrity 
You can find the Policy on Academic Integrity for Undergraduate and Graduate Students at the 
following site: http://academicintegrity.rutgers.edu/. Academic integrity is essential to the success of 
the educational enterprise and breaches of academic integrity constitute serious offenses against the 
academic community. Every member of that community bears a responsibility for ensuring that the 
highest standards of academic integrity are upheld. Only through a genuine partnership among 
students, faculty, staff, and administrators will the University be able to maintain the necessary 
commitment to academic integrity.  
 
The University administration is responsible for making academic integrity an institutional priority 
and for providing students and faculty with effective educational programs and support services to 
help them fully understand and address issues of academic integrity. The administration is also 
responsible for working with other members of the academic community to establish equitable and 
effective procedures to deal with violations of academic integrity. Violations of Academic Integrity 
include any involvement with cheating, the fabrication or invention of information used in academic 
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exercise, plagiarism, facilitating academic dishonesty, or denying others access to information or 
material, and any violation may result in disciplinary action being taken at either the college or 
university level. Breaches of academic integrity can result in serious consequences ranging from 
reprimand to expulsion. 
 
I will follow the policy strictly. It is expected that you comply with standards of academic integrity in 
this course.  If you need assistance in an assignment or course content, please seek assistance from 
your professor or other appropriate resources.  Assignments should be your own work, except in 
cases where it is a group product.  Any resources that are used to guide your thinking and/or written 
work should be appropriately referenced. The consequence for violating policies of academic 
integrity and other elements of the student code of conduct are serious. 
 
Class Materials 
Required Texts 
• Tompkins, G.E. (2010). Literacy in the middle grades: Teaching reading and writing to fourth through 

eighth graders (2nd ed.). Boston: Allyn and Bacon. 
• One chapter book or novel connected to your unit 
• One picture book 
• One adult contemporary novel from the selected titles at the end of the syllabus 
• A variety of required readings in the form of PDF files, websites, online texts, etc. will be 

available through the Rutgers library system and/or from your course instructor. 
• Common Core English Language Arts Standards 

 
Recommended Texts 
Allington, R. L. (2001). What really matters for struggling readers: Designing research-based programs. New 

York: Addison-Wesley. 
Beers, K. (2003). When kids can’t read, what teachers can do: A guide for teachers, 6-12. Portsmouth, NH: 

Heinemann. 
Miller, D. (2009). The book whisperer: Awakening the inner reader in every child. San Francisco, CA: Jossey-

Bass. 
Serravallo, J. (2010). Teaching reading in small groups: Differentiated instruction for building strategic, independent 

readers. Portsmouth, NH: Heinemann. 
 
Grading and Activities 
Your course assignments are an opportunity for you to communicate your thinking about what you 
have learned, ultimately in the service of you becoming the best teacher of literacy you can be. You 
are welcome to revise your assignments; at times I will request that you revise them if I am not 
convinced that the task shows your best work. If you choose to revise an assignment, let’s be sure to 
have a conversation beforehand.  
 
Upload your assignments on time by 9am on the due date on the course’s Sakai site. Be sure to put 
your full name in the document file. Please let me know in advance if you expect to turn in an 
assignment late. I will lower your grade if you turn your assignments in late. Please use 12-point font, 
1-inch margins, and other APA/MLA formatting for your papers. 
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Activity       Total Percentage 
Weekly Attendance, Preparation & Active Participation 10% 
Online + In-Class Group Discussions    20% 
Unit Plan        25% 
Trying Out Instructional Strategies    15% 
Mini Lesson + Text Analysis     10% 
Book Clubs + Reader’s Notebook    20% 
 
Grading Scale   Grading Summary 
A = 90-100   A = Outstanding work 
B+ = 87-89   B = Good work 
B = 80-86   C = Satisfactory work 
C+ = 77-79   F = Failing work (also stopped attending without withdrawing) 
C = 70-76 
F = 69 and below 
 
Description of Activities 
Weekly Attendance, Preparation, and Active Participation (10%) 
Be present—physically, intellectually, socially, and emotionally—during class. Be on time. If you 
know that you will be absent, please notify me via the RU Student Absence notification system. 
Following class, be in touch with a colleague to learn about and make up what you missed. 
Excessive absence—two or more sessions—will negatively affect your grade in this course. 
 
I respect your observance of major religious holidays. Please notify me at the beginning of the 
semester about your wishes to observe holidays on days when class sessions are scheduled. I am 
happy to work with you on fulfilling any assignments on days you miss for religious observance.  
 
Please let me know if you need any particular academic support during the semester in person, 
during office hours, via email or phone. 
 
You are welcome to bring your laptop to class. Use it in ways that enable you to be fully present. 
 
Online + In-Class Group Discussions, ongoing (20%) 
Part of the work of further developing your stance as a literacy educator is engage in thoughtful 
dialogue with others about the assigned texts. You will have an opportunity to do so both online and 
also in class. By Tuesday at 11pm, you will post a 250-300 word response that synthesizes your ideas 
about the professional readings for the week to a group of four or five of your colleagues. By 
Wednesday at 11pm, read the responses your colleagues provided and offer a response. The 
discussions will take place using the discussion forum tool on our course website on Sakai.  
 
A successful reflection will not be summary, but will include some analysis and synthesis of the texts. 
Consider thinking through some of the following questions as you prepare your reflection: 

• Perspective & Evidence: 
o What are the authors asserting? 
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o What reasons/ evidence do the authors provide to convince us of their assertions? 
What’s the most compelling set of reasons/ evidence? 

• Connections:  
o What ideas, statements, or examples continue to repeat across the texts? Which ideas 

counter one another? Which ideas expand on one another? 
o How do the ideas presented relate to other ideas you’ve read or thought about so far 

this semester? How do they relate to your placements? 
• Significance: 

o Does any of this matter for the teaching of English? Why/Why not? 
o How do these readings illuminate the issue/topic for the week? 

 
As you respond to your group members, you may want to consider the following: 

• What are some of the most interesting issues and ideas that arose? 
• Any challenges, misconceptions, controversies? 
• What are 1-2 questions that resonate with the online discussion that you all can grapple with 

when you see each other in person? 
 
Unit Plan, December 6th + Optional Submit November 22nd (25%) 
Toward the end of the semester you will submit a unit plan that reflects your stance as an English 
teacher committed to engage all students and that incorporates what you have learned in this class. 
This unit plan will fulfill the requirements of the GSE teacher portfolio. You will receive more 
information about the unit during the semester.  
 
Trying Out Instructional Strategies (read aloud October 25th, assessment November 8th) (15%) 
During the semester, you will read about and see me model various instructional strategies that can 
help all students engage in a range of texts. You will apply that learning to the texts that you read for 
your book clubs in class. Part of your grade for each of these strategies includes trying it out with 
actual young people, transcribing how it went, reflecting about it, and discussing it with colleagues in 
class. You will receive more information about each assignment during the semester.  
 
Mini Lesson + Text Analysis, October 4th (10%):  
The purpose of these lessons is to get a feel for the language, pacing, and clarity of your objectives 
with students. You will present your mini lesson in small groups to your classmates who will give 
you feedback. After you receive feedback, you will revise the lesson and submit the first and revised 
lesson, along with a lesson reflection that is 2-3 pages. You will receive more information about this 
assignment during the semester.   
 
Book Clubs + Reader’s Notebook, ongoing (20%):  
You will participate in two book clubs, one on a contemporary adult novel and one on a young adult 
or children’s text. The purpose of the book clubs is for you to think about your own reading and 
also to practice instructional strategies that you learn with your text. You will complete 1-2 entries 
from your reading notebook each week according to the dates on the syllabus. You will submit your 
reader’s notebook at the end of semester, along with a brief reflection on your participation. 
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Your reader’s notebook is an opportunity to explore, in writing, your analysis and interpretations 
about the books that you’re reading in book clubs. It’s also an opportunity to reflect on yourself as a 
reader. You can maintain a hard copy 8 ½ x 11 spiral notebook or an electronic version. Be prepared 
to share your ideas each week with your groups, and know that we’ll have a reading notebook 
celebration towards the end of your children’s literature book club. You should keep two small 
sections in your notebook-- one that logs the pages and days you read and one that reflects on your 
reading habits and your thoughts about the book: 
 
Reading Log: 
I will show some examples of reading logs that you can keep and insert into your notebook. Feel 
free to make one on your own, so long as it includes the title of the book, pages you read, and how 
long it took you.  
 
Reader’s Habits and Reactions: 
You will also write about your actual reactions to the text. Take one long look at something in the 
book that intrigues you. You can choose a specific part of the text and react to it. Use a sticky note 
to tab it and maybe write a few quick words about it. You can react to literary elements, such as 
character development, themes, setting, point of view, or author’s style.  
 
In your reading notebook you can also write about your experience as a reader of the book. What 
did you notice about yourself while you read? What surprised you? What would you say to this 
author? What was challenging, and how did you get through it? What was easy? Did you observe 
yourself using any specific strategies to help you understand difficult concepts, ideas, or language?  
 
Your writing should be about a page or so, but you can also consider an equivalent that includes 
writing and visual response—maps, charts, symbols, or other. 
 
You will be evaluated on: 

• Thoughtful, rigorous responses 
• Risk taking in your reflection and trying new strategies 
• Creativity 

 
Tentative Schedule:  
 
September 6: Our Reading Past and Present 
 
September 13: The Components of Reading Instruction (Book Club 1) 
Read:  

• Tompkins Ch. 1 & 2 
• Biancarosa, G., & Snow, C.E. (2006). Reading next: A vision for action and research in middle and 

high school literacy. A report from Carnegie Corporation of New York. Washington, DC: Alliance for 
Excellent Education, http://www.all4ed.org/files/ReadingNext.pdf 

Due:  
• Reading notebook entry 1 
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September 20: Getting to Know Kids as Readers (Adult Book Club 2) 
Read: 

• Tompkins Ch. 3 & Ch. 4 
• (and bring to class) Common Core Anchor Standards for Reading; browse through CCSS 

Standards for Reading: Literature, www.corestandards.org/ELA-Literacy (there’s also a free 
app for smartphones).  

Due:  
• Reading notebook entry 2 

 
September 27: Supporting Readers’ Comprehension (Adult Book Club 3) 
Read: 

• Tompkins Ch. 7 
• Pardo, L. S. (2004). What every teacher needs to know about comprehension. Reading Teacher, 

58(3), 272-280, access through Rutgers Library  
Due: 

• Reading notebook entry 3 
• Bring a hard copy of your favorite notebook entry to class to share with everyone, and to 

submit 
 
October 4: Supporting Readers’ Inferring & Designing Inquiry Units (Adult Book Club 4) 
Read: 

• Beers Chapter 5, Learning to Make an Inference 
• McLaughlin, M., & DeVoogd, G. (2004). Critical literacy as comprehension: Expanding 

reader response. Journal of Adolescent and Adult Literacy, 48(1), 52-62, access through Rutgers 
Library  

• Sample Units, on Sakai 
Due: 

• (bring to class) Mini lesson rough draft with notes on text analysis 
• Reading Notebook entry 4 

 
October 11: Supporting Readers for Inquiry Before Reading (Adult Book Club 5) 
Read: 

• Tompkins Ch. 10  
• Beers Chapter 6, Frontloading Meaning: Pre-Reading Strategies 
• Wiggins’ chapter on essential questions 

Due: 
• Reading Notebook entry 5 
• Revised mini lesson with text analysis  

 
October 18: Part 1--Supporting Readers for Inquiry During Reading  
Read: 

• Beers Chapter 6: Constructing Meaning: During-Reading Strategies 
• (bring to class) Common Core Literature Standards 
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Due: 

• First 5 entries of your reading notebook, daily log, & reflection 
 
October 25: Part 2—Supporting Readers for Inquiry During Reading  
Read: 

• Tompkins Ch. 4 
 
Due: 

• Bring suggested chapter book titles for your unit. Be ready to share. 
• Read aloud tryout + reflection 

 
November 1: Independent Reading (Children’s Book Club 1) 
Read: 

• Allington’s chapter 2, What Really Matters: Kids Need to Read a lot 
• Miller’s chapter 1, There and Back Again & 4, Reading Freedom 
• Seravallo’s chapters from Teaching Reading in Small Groups 

 
Due: 

• Reading notebook entry 6 
• Unit rationale 

 
November 8: Teaching Fluency (Children’s Book Club 2) 
Read: 

• Tompkins Ch. 5 
• Ash, G., Kuhn, M., & Walpole, S. (2009). Analyzing "inconsistencies" in practice: Teachers' 

continued use of round robin reading. Reading & Writing Quarterly, 25, 87-103, access through 
Rutgers Library 

• Ivey, G., & Baker, M. I. (2004). Phonics instruction for older students? Just say no. 
Educational Leadership, 61(6), 35-39, access through Rutgers Library  

 
Due:  

• Literacy assessment. Be ready to share the materials you used and discuss in class. 
• Reading notebook entry 7  

 
November 15: Vocabulary (Children’s Book Club 3) 
Read: 

• Tompkins Ch. 6 
• Blachowicz, C. L. Z., Fisher, P. J. L., & Ogle, D. (2006). Vocabulary: Questions from the 

classroom. Reading Research Quarterly, 41(4), 524-539, access through Rutgers Library 
Due: 

• Reading notebook entry 8 
• Bring a hard copy of one entry that you’re ready to share with the class. 
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• All entries with reflection 
 
November 22: Teaching Writing 
Read: 

• Tompkins Ch. 9 
• (and bring to class) Common Core writing standards for grades 3 to 8 

Due: 
• Bring to class: Rough draft of your unit. (Submit it optionally for Chantal’s feedback on 

Sakai) 
 
November 29: No Class (Thanksgiving Recess) 
 
December 6: Informational Reading/ [Possible TBA] 
Read: 

• Tompkins Ch. 11 & 12 
• Adams, T. L. (2003). Reading mathematics: More than words can say. Reading Teacher, 56(8), 

786-795, access through Rutgers Library 
• Daniels, H., & Zemelman, S. (2003). Out with textbooks, in with learning. Educational 

Leadership, 61(4), 36-40, access through Rutgers Library 
 
Due: 

• Monday, December 9th at 9am: Final draft of unit 
 
Adult Book Choices 
Bel Canto, Ann Patchett 
Somewhere in South America, at the home of the country's vice president, a lavish birthday party is 
being held in honor of the powerful businessman Mr. Hosokawa. Roxanne Coss, opera's most 
revered soprano, has mesmerized the international guests with her singing. It is a perfect evening -- 
until a band of gunwielding terrorists takes the entire party hostage. But what begins as a panicked, 
life-threatening scenario slowly evolves into something quite different, a moment of great beauty, as 
terrorists and hostages forge unexpected bonds and people from different continents become 
compatriots, intimate friends, and lovers. 
 
The Brief Wondrous Life of Oscar Wao, Junot Diaz 
Oscar is a sweet but disastrously overweight ghetto nerd who—from the New Jersey home he 
shares with his old world mother and rebellious sister—dreams of becoming the Dominican J.R.R. 
Tolkien and, most of all, finding love. But Oscar may never get what he wants. Blame the fukú—a 
curse that has haunted Oscar’s family for generations, following them on their epic journey from 
Santo Domingo to the USA. Encapsulating Dominican-American history, The Brief Wondrous Life of 
Oscar Wao opens our eyes to an astonishing vision of the contemporary American experience and 
explores the endless human capacity to persevere—and risk it all—in the name of love. 
 
Zeitoun, Dave Eggers 
The true story of one family, caught between America’s two biggest policy disasters: the war on 
terror and the response to Hurricane Katrina. Abdulrahman and Kathy Zeitoun run a house-
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painting business in New Orleans. In August of 2005, as Hurricane Katrina approaches, Kathy 
evacuates with their four young children, leaving Zeitoun to watch over the business. In the days 
following the storm he travels the city by canoe, feeding abandoned animals and helping elderly 
neighbors. Then, on September 6th, police officers armed with M-16s arrest Zeitoun in his home. 
Told with eloquence and compassion, Zeitoun is a riveting account of one family’s unthinkable 
struggle with forces beyond wind and water. 
 
Kindred, Octavia Butler 
Dana, a modern black woman, is celebrating her twenty-sixth birthday with her new husband when 
she is snatched abruptly from her home in California and transported to the antebellum South. 
Rufus, the white son of a plantation owner, is drowning, and Dana has been summoned to save him. 
Dana is drawn back repeatedly through time to the slave quarters, and each time the stays grow 
longer, more arduous, and more dangerous until it is uncertain whether or not Dana's life will end, 
long before it has a chance to begin. 
 
Blindness, Jose Saramago 
A city is hit by an epidemic of "white blindness" which spares no one. Authorities confine the blind 
to an empty mental hospital, but there the criminal element holds everyone captive, stealing food 
rations and raping women. There is one eyewitness to this nightmare who guides seven strangers-
among them a boy with no mother, a girl with dark glasses, a dog of tears-through the barren streets, 
and the procession becomes as uncanny as the surroundings are harrowing. A magnificent parable 
of loss and disorientation and a vivid evocation of the horrors of the twentieth century.   
 
The Namesake, Jumpha Lahiri 
The Namesake takes the Ganguli family from their tradition-bound life in Calcutta through their 
fraught transformation into Americans. An engineer by training, Ashoke adapts far less warily than 
his wife, who resists all things American and pines for her family. When their son is born, the task of 
naming him betrays the vexed results of bringing old ways to the new world. Lahiri brings great 
empathy to Gogol as he stumbles along the first-generation path, strewn with conflicting loyalties, 
comic detours, and wrenching love affairs. 
 
 

 


