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  Individual and Cultural Diversity in the Classroom 
 300:401, Section 01 (3 credits) 
 

 
 
 
Prerequisites:  Admission to the GSE Teacher Education Programs or Designation as an Education Minor 
and 05:300:200 Introduction to Education 
 
Mode of Instruction: Seminar 
 
Course Description: Focuses on the range of student diversity in contemporary classrooms, including 
cultural, linguistic, and academic differences. Emphasizes strategies to enhance academic success, 
promote interaction, and facilitate the inclusion of diverse students in the regular school setting. 
 
About the Course: This course considers how our society—and our schools in particular—responds to 
difference. Differences in race, gender, class, sexual orientation, cultural and/or linguistic background, 
religion, and ability are often assumed to be intrinsically significant. In contrast, this course suggests that 
these differences are made to matter through cultural processes. Students in this course will begin by 
examining their own assumptions and associations around these differences, and will go on to examine 
historical, structural, and cultural inequalities that shape people’s lives based upon their race, gender, 
etc. Students will then consider how schools in particular respond to student diversity and how students 
are impacted by and react to these responses. Finally, students will consider how teachers’ actions can 
create more equitable learning outcomes for the young people in their classrooms. 
 
Course Goals 
Students will be able to… 

1. Notice and question their own assumptions and prejudices 
2. Recognize the potential impact of those assumptions and prejudices on students 
3. Identify examples of structural inequality based on race, class, gender, religion/culture, sexual 

orientation, and ability 
4. Identify examples of cultural inequality based on race, class, gender, religion/culture, sexual 

orientation, and ability 
5. Describe how individual, structural, and cultural actions of the school create success for some 

students and failure for others 
6. Describe and explain the varied responses of students to these conditions 
7. Think outside narrow definitions of “ability” or “school readiness” to identify a range of 

strengths and ways to succeed 
8. Identity specific actions to take and to avoid to create more equitable classrooms, including 

consideration of both the social and the academic curriculum 

Atiya Strothers, M.Ed. 
 
E-mail: atiya.strothers@gse.rutgers.edu 
Office Hours: By appointment.   
 

Spring 2013 
 
Tuesdays & Thursdays 1:10 – 2:30 
Murray Hall, 111 



Strothers, pg. 2 

Stance & Ground Rules 
  

“To engage in learning always entails the risk that learning may have an impact on you, that learning 
may change you. This means that [learning and therefore] education only occurs when the learner is 

willing to take a risk.” 
- G. Biesta 

 
In this course, we will be discussing topics that are not only complex, but have the potential to 

bring up powerful emotions for all of us. At times, you might disagree with each other, with the ideas in 
the readings, or with me. You might feel uncomfortable. This is a good thing—it provides a wonderful 
opportunity for real learning to occur. 

As part of creating a community in which discomfort can be productive, I am asking you to 
embrace a stance of humility, inquiry, and empathy. By humility, I mean that we will all be open to 
considering new ideas—especially ideas that might conflict with our current worldview. By inquiry, I 
mean that we will be constantly seeking to ask questions and to learn from each other, from the readings, 
and ultimately, from our future students and their families. By empathy, I mean that we will attempt to 
step into other people’s shoes, and that we will treat one another with kindness and respect. 

We will also be adhering to certain ground rules in our class. Though we will discuss these rules 
together, the following rules are those that I have found to be most helpful in the past: 

• Take risks. 
Ask questions, raise new perspectives, stay engaged—even when you are uncomfortable. 

• Assume good intentions. 
If someone in the class says something you find hurtful or offensive, assume that they did 
not do so intentionally. Share your perspective—educate them. 

• Try on new ideas. 
Push yourself to entertain new ideas—especially ones that you might want to reject right 
off the bat! Question things that are the taken-for-granted or just “common sense.” 

• Respect confidentiality. 
In order for anyone to feel comfortable taking risks and sharing their thoughts and 
experiences, they need to feel reasonably secure that what they say is not going to end up 
as gossip once class is over. 

• Take care of yourself. 
The topics we discuss in class often bring up strong emotions for people. Remember to 
take care of yourself, and please come talk to me or write me an email if ever something 
happens that makes you particularly uncomfortable. 

 
One final point regarding class expectations: I consider you all to be teachers now. As teachers—

people who will be caring for children—you have a professional responsibility to take what we are 
learning seriously, to do you part by reading and participating, and to treat your classmates with 
kindness and respect. 
 
 
Required Texts: 

• Tatum, B. (2003). Why are all the black kids sitting together in the cafeteria?: And other 
conversations about race. New York: Basic Books. 

• Sadowski, M. (Ed.). (2008). Adolescents at school: Perspectives on youth, identity, and 
education (2nd ed.). Cambridge MA: Harvard Educational Publishing Group. 
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Course Expectations 
 

• It is essential that you attend all sessions of this class, and that you are actively engaged in 
discussions and activities. Doing so not only significantly impacts your own learning, but also 
the learning of your peers, and of your future students. If you need to miss class one week, please 
email me and let me know. Significant numbers of physical or mental absences will impact your 
final grade, and could result in you receiving no credit for the course. 
*All that said, I also understand that people have a lot going in their lives—please talk to me if 
there is something that is making difficult for you to attend class, complete the reading, etc. 
 

• Reading is assigned weekly, and you are expected to complete ALL readings prior to class. Reading 
is a critical part of this course. All required readings have been carefully selected based upon their 
relevance to the topic at hand, the significance of the ideas they contain, and how accessible and 
(hopefully) interesting/enjoyable they are to read. None of the readings are expendable—please take 
this seriously. 
 

• You are expected to turn in all work on time. If you need an extension, be sure to ask for it 
before the due date. Extensions will only be granted for legitimate reasons. Late papers, for 
which you have not been granted an extension, will be subject to a grade penalty. When an 
extension has not been granted, grades on assignments will be lowered one grade for each day 
they are late (i.e. 4.0 to 3.7 to 3.3 etc.) No papers will be accepted more than one week from the 
due date. 
 

• Please use electronics responsibly in class. Research has indicated that multitasking (e.g. 
checking email while participating in a class discussion) is incompatible with deeper conceptual 
thinking. For both your own learning and that of your classmates’, we need you at full capacity 
during class. Therefore, please use computers, tablets, etc. ONLY to take notes or reference 
readings. 

 
• Anyone with a learning difference needing accommodations of any kind should contact me as 

soon as possible. 
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ASSIGNMENTS 
 
Reading Blogs (30%) 
 
All students will be responsible for blogging a total of 14 times using the Sakai Blogs tab.  
 

• ONE of your blogs will be an introduction. It will be due on SUNDAY, September 8th, at 
MIDNIGHT. In your introduction, you should include: 

o your academic plans and standing, and information about how this class fits into your 
academic plan 

o any experience you have had with thinking about issues of diversity, and any concerns you 
have about doing so in this class 

o what you hope to get out of this class – what questions you hope it might answer 
You should also address the questions, “Who are you? How do you understand your identity?” and 
you should write about a time that you felt highly aware of the importance of a particular part of 
your identity. 
 

• TEN of your blogs will be about the readings (note: we will have 13 weeks of readings, so you 
may take three weeks "off" from blogging before class). These blogs will be due by 11:59p on 
Monday, and should discuss ALL of the readings for that week. You may have more or less to say 
about any single reading; that's fine. Make sure that you address them all. Though there may be 
times when you wish to defend a particular position, in general I encourage you to take a reflective 
stance, including paying particular attention to your affective response to the readings. For example, 
were you surprised? Angry? Delighted? Why might you have felt that way? Bring in additional 
resources and/or readings, where applicable—things from past classes, the media, popular culture, 
etc. Use personal experience JUDICIOUSLY, and understand that your blog is NOT PRIVATE. At 
the end of your blog, you should pose a question that came up for you in relation to the readings. 
You will often have the chance to discuss your question with your classmates, so it is best to write 
an authentic question you really do want to discuss! 

 
• TWO of your blogs will be about a topic from the news related to diversity. This may include 

any feature story on gender, class, race, sexual orientation, ability, religion, etc. Pay particular 
attention to those things that are related to education. You must relate the news topic to our class 
readings. These blogs will be due by 11:59p on Tuesday, December 10th.  

 
• ONE of your blogs will be a reflection on the blogging experience, and on how your thinking 

has evolved over the course of the semester. It will be due by 11:59p on the last day of class, 
Tuesday, December 10th. 

 
• To earn full credit for the blog, you must also post at least TEN comments to your peers' blogs 

over the course of the semester. The more engaged you are, the more credit you'll get. These 
comments are due BEFORE the start of Thursday class of that week.  
 

 Your blog entries should be engaging (it grab's the reader's attention and maintains 
interest), textually grounded (it includes references to readings, films, and other media that support your 
positions and thinking), and polished (it has no grammar or spelling errors).  
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Blogs will be accepted in both written and video format. To submit a blog in written format, use a 
word processor -- like Microsoft Word -- to create a blog post of between 500 and 750 words. BE SURE 
TO SAVE YOUR BLOG POST TO YOUR COMPUTER. If it does not upload properly, you MUST have 
a TIME-STAMPED copy saved to show me in order to receive credit. IF YOUR POST IS LOST, YOU 
WILL NOT GET ANY CREDIT FOR IT.  

To submit a blog in video format, use a digital recorder to record your discussion of required 
materials in a video of between 5 and 8 minutes. BE SURE TO SAVE THIS FILE TO YOUR 
COMPUTER. Then, use a YouTube account to upload it to YouTube, and post the link to the Sakai Blogs 
tab. If it does not upload properly, you MUST have a TIME-STAMPED copy saved to show me in order to 
receive credit. IF YOUR POST IS LOST, YOU WILL NOT GET ANY CREDIT FOR IT. 

 
NO LATE BLOGS WHATSOEVER WILL EVER BE ACCEPTED, NO EXCEPTIONS. 
 
 
Personal Inquiry (20%) - DUE TUESDAY, OCTOBER 1ST. 
 All of us have absorbed stereotypes about others just through growing up in this society. In this 
assignment, you will challenge your preconceived notions and push your comfort level by attending an 
event or visiting a community with which you are unfamiliar. You will then write a 3- to 5-page analysis of 
your experience, focusing on the experience of bringing your preconceived notions into conversation with 
reality. A detailed description and rubric is available on Sakai. 
 
Institutional Inquiry (20%) - DUE DATES VARIOUS. 

In this assignment, you will work in small groups in order to investigate structural inequality in 
our society. You will do this by choosing an institution (e.g. grocery store, community center, 
government office, etc.) and visiting that institution in two separate locations: in a middle- to upper-
income neighborhood, and in a low-income neighborhood. You and your group will present the results 
of your inquiry to the class. A detailed description and rubric is available on Sakai. 
 
Curriculum Analysis (30%) - DUE TUESDAY, DECEMBER 17TH. 
 In this assignment, you will have the opportunity to investigate a curricular resource of your choice, 
with the hope that you will find something you can use as you begin your teaching career. You will locate 
roughly one unit’s worth of materials which are deigned to increase equity in the classroom. You will then 
review and critique these materials. A detailed description and rubric is available on Sakai. 
 
 
Academic Integrity: I expect that you will comply with standards of academic integrity (that is, you 
will not even think about cheating) in this course. If you need assistance in understanding an assignment 
or course content, please seek assistance from other appropriate resources or me. Assignments should be 
your own work, except in cases where I have required a group product. The consequence for violating 
policies of academic integrity and other elements of the student code of conduct are serious and can 
have a tremendous negative impact on your academic progress and future career. You should not turn in 
the same work in two separate classes without the specific written approval of the faculty members 
involved. Leaving work until the last minute can increase the temptation to plagiarize work from 
journals or “borrow” friends’ work. You can avoid problems by getting your work done early. Exams 
are also your own work. Please familiarize yourself with the university policy on academic integrity 
(http://www.rcstudentservice.rutgers.edu/academic_integrity.html). 
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Grading: 
Students in the Graduate School of Education are graded in each course at the end of each term as 
follows: 

Grade Definition Numerical Equivalent 
A Outstanding  4.0 
B+    3.5 
B Good   3.0 
C+    2.5 
C Satisfactory  2.0 
F Failing   0.0 

 
The School does not assign the grades of D or D+ in its courses nor are minus grades assigned. 
 
Writing Guidelines 

• Detailed descriptions are provided for each assignment. Please refer to the grading rubric posted 
on Sakai. 

• Your writing should reflect a critical analysis – think of it as you are building a case, or an 
argument to support your point of view.  Be sure you have a thesis statement to frame your 
paper. 

• In-text citations, and bibliography should be in APA format.  You can go to the following 
website to get specific guidelines for APA: http://owl.english.purdue.edu/owl/resource/560/01/ 

• Please be sure to edit your work for spelling and grammar. You will lose points for these errors.  
Don’t forget to use paragraphs!!!! 

 
 
New Jersey Professional Standards for Teachers Addressed in this Course: 
 
Standard 2 - Teachers shall understand how children and adolescents develop and learn in a variety of school, 
family and community contexts and provide opportunities that support their intellectual, social, emotional and 
physical development. 
 
Teachers know and understand: 
2.2 How student learning is influenced by individual experiences, talents and prior learning, as well 
as language, culture, family, and community values; and 
2.3 How to identify and teach to the developmental abilities of students, which may include learning 
differences, visual and perceptual differences, cultural and socio-emotional differences, special 
physical or emotional challenges and gifted and talented exceptionalities. 
Teachers value and are committed to: 
2.4 The educability of all children and adolescents; 
2.5 The belief that all children and adolescents bring talents and strengths to learning; 
2.6 Appreciation for multiple ways of knowing; 
2.7 The diverse talents of all students and to helping them develop self-confidence and subject matter 
competence; and 
2.8 The belief that all children and adolescents can learn at high levels and achieve success. 
 
Standard 3 - Teachers shall understand the practice of culturally responsive teaching. 
Teachers know and understand: 
3.1How a person’s world view is profoundly shaped by his or her life experiences, as mediated by 
factors such as social class, gender, race, ethnicity, language, sexual orientation, age and special 
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needs; 
3.2 The supports for and barriers to culturally responsive teaching in school environments; 
3.3 The process of second language acquisition and strategies to support the learning of students 
whose first language is not English; and 
3.4 The negative impact of bias, prejudice, and discrimination on students and society. 
Teachers value and are committed to: 
3.5 Respect for individual and cultural differences, and appreciation of the basic worth of each individual and 
cultural group; and 
3.6 The diversity of learning that takes place in the classroom, respect for the talents and perspectives of each 
student and sensitivity to community and cultural norms. 
Teachers engage in activities to: 
3.7 Create a learning community in which individual differences are respected; 
3.8 Learn about the diverse students they teach, and the students’ families and communities; 
3.9 Use strategies to support the learning of students whose first language is not English; and 
3.10 Use knowledge of students and their lives to design and carry out instruction that builds on students’ 
strengths while meeting their needs and taking into account issues of social class, gender, 
race, ethnicity, language, sexual orientation, age and special needs. 
 
Standard 7 - Teachers shall adapt and modify instruction to accommodate the special learning needs of all 
students. 
Teachers know and understand: 
7.1How to access information regarding applicable laws, rules, regulations and procedural safeguards 
regarding planning and implementing the individual education program; and 
7.2 Available resources related to educational strategies to accommodate individual differences and 
to employ positive behavioral intervention techniques to students with special needs. 
Teachers value and are committed to: 
7.3 The belief that children and adolescents with special needs can learn at high levels and achieve 
success. 
Teachers engage in activities to: 
7.4 Apply knowledge of students’ abilities/disabilities, experiences, talents and prior learning, as 
well as language, culture, economics, family and community values to positively impact student 
learning; 
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CLASS TOPICS AND READINGS 
 
Week 1: Sep. 3rd 
 
*There is no required reading this week. 
 
Week 2: Sep. 10th & Sep. 12th  
 

1) Singleton, G. E., & Hays, C. (2009). In M. Pollock (Ed.) Everyday antiracism: Getting real about 
race in school. New York, NY: The New Press, pp. 18 - 23. 
 

2) Tatum, B. (2003). Why are all the black kids sitting together in the cafeteria?: And other 
conversations about race. New York: Basic Books. Ch. 1 & 2. 

 
3) McIntosh, P. (1988) White privilege: Unpacking the invisible knapsack.  

 
Week 3: Sep. 17th & Sep. 19th  
 

1) Loewon, J. W. (2007). Lies My Teacher Told Me (2nd. ed.). New York: The New Press. Chapter 7: 
1493: The True importance of Christopher Columbus. 
 

2) Fausto-Sterling, A. (2009). The five sexes, revisited. In Ore, T. E. (Ed.) The social construction 
of difference and inequality: Race, class, gender, and sexuality. New York, NY: McGraw-Hill. 
pp. 119 - 126. 

 
3) Bornstein, K. (2009). Naming all the parts. In Ore, T. E. (Ed.) The social construction of 

difference and inequality: Race, class, gender, and sexuality. New York, NY: McGraw-Hill. pp. 
201 - 212.  

 
Week 4: Sep. 24th & Sep. 26th  
 

1) Butler, J. Doing justice to someone. 
*This is a difficult reading. If you need help, check out: Lorber, J. Night to his day: The social 
construction of gender. 
 

2) Mantsios, G. (2009). Media magic: Making class invisible. In Ore, T. E. (Ed.) The social 
construction of difference and inequality: Race, class, gender, and sexuality. New York, NY: 
McGraw-Hill. pp. 88 - 96. 
 

3) Moore, R. B. (2009). Racism in the English language. In Ore, T. E. (Ed.) The social construction of 
difference and inequality: Race, class, gender, and sexuality. New York, NY: McGraw-Hill. pp. 
524 - 535.  

 
Week 5: Oct. 1st & Oct. 3rd  
 

1) Fischer, C. S., Hout, M., Jankowski, M. S., Lucas, S. R., Swindler, A., & Voss, K. (2005). Why 
inequality?. In T. M. Shapiro (Ed.) Great divides: Readings in social inequality in the United States, 
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2nd ed. Mountain View, CA: Mayfield. pp. 9 - 15. 
 

2) Ehrenreich, B. (2009). Nickel-and-dimed: On (not) getting by in America. In Ore, T. E. (Ed.) The 
social construction of difference and inequality: Race, class, gender, and sexuality. New York, NY: 
McGraw-Hill. pp. 681 - 694. 
 

3) Downey, A. (2009). I am your welfare reform. In Ore, T. E. (Ed.) The social construction of 
difference and inequality: Race, class, gender, and sexuality. New York, NY: McGraw-Hill. pp. 
695 - 696. 

 
4) Burnham, L. (2009). Welfare reform, family hardship, and women of color. In Ore, T. E. (Ed.) The 

social construction of difference and inequality: Race, class, gender, and sexuality. New York, NY: 
McGraw-Hill. pp. 392 - 400.  

 
PERSONAL INQUIRY PAPER DUE. 
 
 
Week 6: Oct. 8th & Oct. 10th  
 

1) Massey, D. S., & Denton, N. A. (2005). The continuing causes of segregation. In T. M. Shapiro 
(Ed.) Great divides: Readings in social inequality in the United States, 2nd ed. Mountain View, 
CA: Mayfield. pp. 235 - 250. 

 
2) Fine, M. (2004). Witnessing whiteness/ gathering intelligence. In M. Fine & L. Weiss (Ed.) Off 

White: Readings on power, privilege and resistance, 2nd ed., New York, NY: Routlege. pp. 245 
- 256. 

 
3) Kimmel, M. S. (2009). Masculinity as homophobia: Fear, shame, and silence in the construction 

of gender identity. In Ore, T. E. (Ed.) The social construction of difference and inequality: Race, 
class, gender, and sexuality. New York, NY: McGraw-Hill. pp. 132 - 149.  

 
Week 7: Oct. 15th & Oct. 17th  
 

1) Ladson-Billings, G. (2006). From the achievement gap to the education debt: Understanding 
achievement in U. S. schools. Educational Researcher, 35(7), 3-12. 
 

2) Woolhouse, M. (2013, July 5). Wealth gap limits equality of education: High-income families 
spend 7 times more each year on learning expenses. The Boston Globe. Retrieved from: 
http://www.bostonglobe.com/business/2013/07/04/inequality-among-students-
rises/AuUbN6qkLDb684uiUysqFP/story.html?s_campaign=8315 
 

3) Sadowski, M. (2008). Still in the shadows: Lesbian, gay, bisexual, and transgender students in 
U.S. schools. In M. Sadowski (Ed.) Adolescents at school: Perspectives on youth, identity, and 
education (2nd ed.). Cambridge MA: Harvard Educational Publishing Group. pp. 117 - 146. 
 

4) Sadasivan, L. (1998) A Mother Speaks Out: What happens when schools fail to take action.  
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Week 8: Oct. 22nd & Oct. 24th  
 

1) Pascoe, C. J. (2007) Dude you’re a fag: Masculinity and sexuality in high school. Berkeley, CA: 
University of California Press. ch. 2: Becoming Mr. Cougar. (30 pgs.) 
 

2) Abu El-Haj, T. (2008). Arab visibility and invisibility. In M. Pollock (Ed.) Everyday antiracism: 
Getting real about race in school. New York, NY: The New Press, pp. 174 - 179. 
 

3) Deyhle, D. (2008). What is on your classroom wall?: Problematic posters. In M. Pollock (Ed.) 
Everyday antiracism: Getting real about race in school. New York, NY: The New Press, pp.191 
- 194. 
 

4) Ferguson, A. A. (2001). Bad boys: Public schools in the making of Black masculinity. Ann 
Arbor, MI: The University of Michigan Press. ch. 4: Naughty by Nature.   

 
Week 9: Oct. 29th & Oct. 31st  
 

1) Tatum, B. (2003). Why are all the black kids sitting together in the cafeteria?: And other 
conversations about race. New York: Basic Books. 

a. Read EITHER ch. 3: The Early Years OR ch. 4: Identity Development in Adolescence 
 

b. Read ch. 6: The Development of a White Identity 
 

2) Noguera, P. (2008). Joaquin’s Dilemma. In M. Sadowski (Ed.) Adolescents at school: 
Perspectives on youth, identity, and education (2nd ed.). Cambridge MA: Harvard Educational 
Publishing Group. pp. 23 – 50. 
 

3) Lee, S. J. (2008). Model minorities and perpetual foreigners: The impact of stereotyping on 
Asian American students.  In M. Sadowski (Ed.) Adolescents at school: Perspectives on youth, 
identity, and education (2nd ed.). Cambridge MA: Harvard Educational Publishing Group. pp. 
75 - 84.  

 
Week 10: Nov. 5th & Nov. 7th  
 

1) Kimmel, M. S. (2008). “I am not insane; I am angry.”: Adolescent masculinity, homophobia, and 
violence.  In M. Sadowski (Ed.) Adolescents at school: Perspectives on youth, identity, and 
education (2nd ed.). Cambridge MA: Harvard Educational Publishing Group. pp. 99 - 110. 
 

2) Kohl, H. R. (1991). I won't learn from you: The role of assent in learning. Minneapolis, MN: 
Milkweed Editions. pp. 1-32. 
 

3) Valenzuela, A. (2008). Uncovering internalized oppression. In M. Pollock (Ed.) Everyday 
antiracism: Getting real about race in school. New York, NY: The New Press, pp. 50 - 55. 

 
4) Carter, P. (2007). Keepin' It Real: School Success Beyond Black and White (Transgressing 

Boundaries). New York: Oxford University Press. Chapter 1: Beyond Belief: Mainstreamers, 
Straddlers, and Noncompliant Believers, pp. 19 – 46.  
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Week 11: Nov. 12th  (NO CLASS on 11/14)  
 

1) Toshalis, E. (2008). A question of “faith”: Adolescent spirituality in public schools. In M. 
Sadowski (Ed.) Adolescents at school: Perspectives on youth, identity, and education (2nd ed.). 
Cambridge MA: Harvard Educational Publishing Group. pp. 189 - 206. 
 

2) Suarez-Orozco, C., Qin, D. B., & Amthor, R. F. Adolescents from immigrant families. In M. 
Sadowski (Ed.) Adolescents at school: Perspectives on youth, identity, and education (2nd ed.). 
Cambridge MA: Harvard Educational Publishing Group. pp 51 - 70. 

 
3) Carter, P. (2008). Teaching students fluency in multiple cultural codes. In M. Pollock (Ed.) 

Everyday antiracism: Getting real about race in school. New York, NY: The New Press, pp. 107 
- 111. 
 

4) Storm, S. & Jacob, L (2012). Expanding identity: Critical code-switching curriculum in urban 
classrooms. Unpublished Manuscript. 

 
Week 12: Nov. 19th & Nov. 21st  
 

1) Wehmeyer, M. L. (2008). The impact of disability on adolescent identity.  In M. Sadowski (Ed.) 
Adolescents at school: Perspectives on youth, identity, and education (2nd ed.). Cambridge MA: 
Harvard Educational Publishing Group. pp. 167 - 184. 
 

2) Delpit, L. (2012). Multiplication is for White People. New York, NY: The New Press. ch.4: Skin 
Deep Learning, pp. 89 - 104. 
 

3) Taylor, A. (2008). Teaching and transcending basic skills. In M. Pollock (Ed.) Everyday 
antiracism: Getting real about race in school. New York, NY: The New Press, pp. 86 - 89. 
 

4) Cone, J. (2006). Detracked ninth grade English: Apprenticeship for the work and world of high 
school and beyond. Theory into Practice, 45(1), 55-63.  

 
Week 13: Dec. 3rd & Dec. 5th  
 

1) Boaler, J. (2006). How a detracked mathematics approach promoted respect, responsibility and 
high achievement. Theory into Practice, 45(1), 40–46. 

 
2) Rubin, B. (2008). Grouping in detracked classrooms. In M. Pollock (Ed.) Everyday antiracism: 

Getting real about race in school. New York, NY: The New Press, pp. 90 - 95. 
 

3) Fine, M., Anand, B., Jordan, C. & Sherman, D. (2000). Before the bleach gets us all. In Weis, L. 
& Fine, M. (Eds.) Construction sites: Excavating race, class, and gender among urban youth 
(pp. 161-179). New York: Teachers College Press. 

 
4) Lindahl, A. (2012). Facing Cancer: Social justice in biology class. Rethinking Schools, 26(4). 

http://rethinkingschools.org/archive/26_04/26_04_lindahl2.shtml 
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Week 14: Dec. 10th  
 

1) Ladson-Billings, G. (2008) Yes, but how do we do It?: Practicing culturally relevant pedagogy. 
In Ayers, W., Ladson-Billings, G., Michie, G., & Noguera, P. (Eds.) City kids, city schools 
(pp.162-177). New York, NY: The New Press. 
 

2) Delpit, L. (2012). Multiplication is for white people: Raising expectations for other people's 
children. New York, NY: The New Press. Ch. 4: Warm Demanders: The Importance of Teachers 
in the lives of Children of Poverty, pp. 71 - 88. 

 


