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Introduction: 
Over the past three or four decades the study of, teaching and writing about global or 
world history has been transformed in ways that have brought it from the periphery to the 
very center of the discipline. In varying degrees depending on the state, educational 
institution or organization, global history has become either part of the required 
curriculum for students from the earliest grades through secondary school or an essential 
component of the undergraduate history major and graduate training at the college level. 
Once an afterthought, it has very often proved a critical factor in hiring social science 
teachers and recruiting college professors. It has also become a major focus of both 
academic and trade publishers and a staple of their textbook offerings. In part these 
transformations have resulted from the arrival of the US as a great world power, even a 
global hegemon, at the end of World War II, and the consequent growing need to educate 
its future generations in ways that allow them to understand and cope with opportunities 
and challenges in the world beyond its borders – to make it possible for them to become 
citizens of the world. But equally important to the rise of global history to a major 
subfield within the discipline have been the persistence and persuasiveness of the works 
and advocacy of what was initially a small band of historians but over the decades has 
grown into a very substantial cohort of writers and readers and teachers and engaged 
students at all levels of our educational system. Several pioneers, who laid the basis for 
the revival of what had become an all but moribund – in many circles disdained –
approach to historical understanding, have played key roles in what many have come to 
regard as a “the new world history” that is radically different in any of its major 
incarnations from anything that had gone before.  
 
Although major contributions have been made by European, Indian, African and other 
scholars and teachers to the literature and methods deployed by those engaging in the 
various approaches to the “new” world history, American and ex-patriot historians in the 
US have taken the lead in developing, debating and expanding the influence of the 
subfield. These trajectories, essential works and guidelines that have emerged are the 
focus of this course. We will discuss and evaluate key theories and arguments, concepts 
and approaches, methods of analysis and teaching techniques, and portions of seminal 
works that have informed the practice of global history from middle and secondary 
schools to undergraduate and graduate programs at major (and often less prominent) 
universities. Depending on each participant’s career objectives, individual projects will 
emphasize research and scholarship or issues of relevance to secondary and college 
teaching. We will work to give more substance to what has been an under-theorized field, 
consider the high stakes, political implications of an emphasis on world versus national 
history and related questions regarding American exceptionalism, Euro- and ethno-
centrism, and subjective barriers to crossing cultural boundaries. We will share individual 
explorations of how to think, teach and write about global history and seek to enhance 
our capacity to begin or continue to engage in these essential pursuits in our globalizing 
world.  
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Weekly schedule: 
 
1/18 – Introduction: The “Old” and the “New” World History, The Genealogy of a 
Perspective 
What are the key concepts of world history? What are the key challenges in teaching it? 
What are the “old” and “new” world histories? How and why has the new or global 
version become so prominent in the discipline of history? How is this course organized? 
 
1/25 – Approaches to Global History I: Professional and College  
What are the major approaches to telling and teaching the history of the world in 
American higher education? What can we learn from textbooks and syllabi? 
 Readings:  

       1) From Western Civ. to World History:  Swinton, Hexter, Neusner & 
McNeill in Dunn, parts 1 & 2 
McNeill, “In Defense of World History” RU Libraries electronic reserve 
http://www.iris.rutgers.edu/uhtbin/cgisirsi/0/0/0/36/485/X/BLASTOFF (ER)   
3) Emerging Trajectories: Hodgson, McNeill, Braudel, Walllerstein,  
Lockhard, in Dunn, parts 1, 3 & 5 

 
2/ 1  – Approaches to Global History II: Middle and Secondary Education 
How is public middle and high school world history different from that of higher 
education? Why? What epistemological orientations do teachers of “public school 
history” hold?  What’s the difference between history and social studies? What can we 
learn from textbooks and curriculum outlines? 
 Readings:   
  Allardyce (pt 1) in Dunn. 
  Howard Mehlinger “World History” (ER) 

Ross Dunn, “The Two World Histories” (ER)          
Peter Seixas, “Schweigen! Die Kinder!” (ER) 
 

 
2/8   – Mapping the World Geographically and Temporally 
How can we organize world history into places and periods? How are space and time 
historically contingent? Tonight we will discuss the two major assignments of the course. 

Readings: 
 Marshall Hodgson, “The Interrelations of Societies in History (ER) 
 M. and K. Wigen in Dunn, pt. 6 
 E.P. Thompson, “Time, Work-Discipline and Indust. Capitalism (ER) 
 David Landes, “A Magnificent Dead End,” “Are You Sleeping Brother 

John” and “My Time is My Time” 
  Stearns, Bentley, and Green in Dunn pt. 5 
 
2/15 – No Class (to be made up on the first Wednesday of the Reading Session, 5/2) We 
recommend you use this week to work on your book review. 
 
2/22 – Race, Gender, Social Stratification in Global History 

http://www.iris.rutgers.edu/uhtbin/cgisirsi/0/0/0/36/485/X/BLASTOFF
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How do the social categories of race, gender, and social class function in world history? 
How can we teach about each effectively?  

Readings: 
            Blom, Zinnser (2), Hughes in Dunn, pt 9 
 Thomas Holt, “Marking: Race, Race-Making, and Writing History” (ER) 
 Joan W. Scott, “Gender: A Useful Category of Historical Analysis (ER) 
 T.J. Jackson Lears, “The Concept of Cultural Hegemony” (ER)  

 
2/29 – Sources for Global Analysis: Textual, Graphic, and other 
What’s a good primary source? How do historians use them? How can we teach with 
them? Note: Book Reviews are due today. 

Readings: 
Lee Ann Potter, “Connecting with the Past.” Social Education 67: 
           (2003): 372-377 (ER) 
Keith Barton, “Teaching History: Primary Sources in History: Breaking  

through the Myth.” Phi Delta Kappan 86 (2005): 745-753 (ER) 
NCSS, “Suggested Methods for Integrating Primary Sources into  

Classroom Instruction.” Social Education.67 (2003): 414-415 (ER) 
 
3/7  –  Source/Presentations I and Responses 
 Today half the class will present a primary source and analysis. 

Readings: 
James Percoco, A Passion for the Past, “If Statues Could Talk, 
 “Guest Speakers and Telephone Conferences,” and 

   “Teaching History Through Film” (ER) 
 
SPRING BREAK (3/10-3/18) 
 
3/21 – Source Presentations II and Responses 
 Today the remaining half of the class will present a primary source and analysis. 
 
3/28 – Crossing Cultures; Comparing Meaningfully 
How do historians talk about culture? How can we make comparisons across cultures? 
How can we teach and learn about cultures different from our own? 
Note: Primary Source analysis papers due today. 

Readings:  
 Adas, Curtin, Gosch, & Smith in Dunn, pt. 8; Voll in pt. 5 
 Burke, Shaffer, Christian & Manning, in Dunn, pt. 4. 
 Adas, Comparison: A Useful Category of World Historical Analysis (ER) 

                          
4/4 – America in Global History: Politics and Perspectives 
Is there a “politics” to global history? How do American domestic politics drive 
curriculum and standards options? 

Readings: TBA on American Exceptionalism; The National Standards Debate 
 Clancy-Smith, Sater, Richards, Sethia, in Dunn, pt. 6 
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4/11 – The Art of the Lecture, The Art of Discussion, and Other Tricks of the Trade 
What are effective techniques for teaching world history in different ways, for different 
ends, in different contexts? 
  
4/18 – Syllabus Presentations and Responses 
 
4/25 – Syllabus Presentations and Responses 
 
5/2 – Syllabus Presentations and Responses 
 
 
 
 Readings: 
*  Ross Dunn, The New World History: A Teacher’s Companion (1999, paperback) 
*  Other readings will be available online via Alexander Library online reserves.  
 
 
Major Assignments: 
1. Book Review. Select a classic book in world/global history from our list and write a 
five page review of it. We will provide you with the list of recommended books and more 
detailed instructions during the second week of the course. Due 2/29. 
 
2. Primary source analysis—Presentations on 3/7 or 3/21, all papers due 3/28. 
In this assignment students will identify and analyze a significant primary source from 
global/world history and present their analysis to the class. We will provide a more 
complete description of this assignment later in the course. 
 
3. Syllabus presentations and final drafts—Due 4/18-5/9. 
In this assignment we require students to develop and defend a semester-long college 
syllabus for introductory-level world/global history or a year-long world history course 
overview for middle or high school. Students will present a draft of their plan to the class 
for critique, and will then submit a final draft of the assignment one week later. We will 
provide a more complete description of this assignment later in the course.  
 
 
Grading Rationale: 
Participation: 15% 
Book Review: 20% 
Source Analysis and Presentation: 20% 
Syllabus Presentation and paper: 45% 
 
 
 
 
Participation:  
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Active participation in discussion is an essential part of learning in this class. 
Participation means listening as well as talking, monitoring your own contributions to a 
discussion, helping others develop their ideas, and, of course, expressing your own 
thoughts in whole-group discussions, and as a member of small groups. It is essential that 
you complete the required readings before you come to class.  
 
Absence may make the heart grow fonder, but it makes it very difficult for us to plan our 
classes together. Please let us know in advance, if at all possible, when you will miss 
class. More than one absence, or frequent tardiness, may result in grade reduction beyond 
the portion of your class grade allotted to participation, as indicated above. In extreme 
circumstances frequent absence and or tardiness will result in failing the class. More 
importantly, missing class time will result in missed opportunities for you to learn.  
 
Class cancellation: 
The Rutgers University website posts closings due to inclement weather. If we miss a day due to 
a closure, we will resume with the same set of readings for the following week, pushing the 
course schedule back a week.  
 
Academic Integrity Policy: 
This course adheres to the RU guidelines for academic integrity, which may be found at 
http://academicintegrity.rutgers.edu/policy-on-academic-integrity . Please be aware that this 
policy includes serious consequences for infractions at the graduate level, including expulsion 
from Rutgers. 
 
 
 
 
 
 

http://academicintegrity.rutgers.edu/policy-on-academic-integrity

