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Rutgers University 
Graduate School of Education 

Department of Educational Psychology, Special Education Program 
 

15.293.509 
  Emotional and Behavioral Disorders  

(1/10/12 rev.) 

 
Spring, 2012     Matthew J. Mayer, Ph.D. 
Tuesdays      Office: Room 335, GSE 
4:50 – 7:30 pm    Phone: (732) 932-7496 ext. 8127 
Location: MURRAY 112   Email: mayerma@rutgers.edu 
3 credits     Office Hours: MON 2:00 – 4:00 pm (or by appt.) 
 
Note: To reach me, you will be most successful using email.   
 

 
COURSE DESCRIPTION 

 
This blended characteristics and methods course provides an overview of the field of emotional and 
behavioral disorders (EBD).  Using a multi-disciplinary approach, this course examines the academic and 
social-emotional-behavioral needs of students with, or at risk of having emotional or behavioral disorders 
and provides course participants with a strong research-based understanding of theory and practice in 
providing appropriate educational services and supports to these students.  The overarching goal of the 
course is to prepare course participants to be well-educated, thoughtful, and highly skilled practitioners 
who can develop the most appropriate interventions to meet the needs of students with emotional and/or 
behavioral difficulties.  
 

COURSE OBJECTIVES 
 
Upon completion of this course, students can expect to: 
 

 Identify and describe the historical milestones, legal basis, and current issues in educational 
programs for students with EBD; 
 

 Understand the current educational definition of individuals with EBD, including identification 
criteria, labeling issues, and current incidence; 
 

 Understand the psychological characteristics of students with EBD across the lifespan; 
 

 Understand the academic characteristics and needs of individuals with EBD in reading, written 
language, mathematics, and other academic content areas;  
 

 Understand the social-emotional-behavioral characteristics and needs of individuals with EBD 
across multiple ecological frameworks including school, peers, family, neighborhood, and 
community; 
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 Understand key diversity and disproportionality related issues concerning students with EBD; 
 

 Understand approaches to assessment and major instrumentation used in the field of EBD; 
 

 Understand basic principles of applied behavior analysis, and related procedures for conducting 
functional behavior assessments and developing behavior intervention plans; 
 

 Understand and use research supported instructional strategies and practices for teaching students 
with EBD or at risk for EBD;  
 

 Understand basics of major evidenced-based therapeutic approaches serving students with EBD; 
 

 Understand principles and procedures for developing legally sound and educationally appropriate 
IEPs for students with EBD, or at risk for comorbid EBD; 
 

 Understand issues of interagency collaboration, systems of care approaches, and wraparound 
planning; 
 

 Identify relevant professional organizations, governmental agencies, and advocacy groups relevant 
to providing services and supports to individuals with EBD, as well as related journals and Web-
based resources. 
 
 

OVERVIEW OF COURSE ACTIVITIES 
  
The course includes substantial weekly readings, structured interactive review of readings and additional 
content, FOUR unannounced in-class quizzes on the assigned readings, student-led presentation/ 
discussions, in-class activities, Website review project, Lost Boys notes and reflections project, and a 
take-home final exam.   
 
 

COURSE MATERIALS 
 

 Book #1: ISBN 0-13-227514-7 
Characteristics of Emotional and Behavioral Disorders of Children and Youth (9th edition) 
Kauffman & Landrum (2009). Merrill Prentice Hall 
 

 Book #2: ISBN 0-13-096823-4  (Paperback) 
Evidence-Based Practices for Educating Students with Emotional and Behavioral 
Disorders. 
Yell, Meadows, Drasgow, & Shriner. (2009) Merrill (Pearson). 
 

 Book #3: ISBN 0-385-49932-9 (Paperback) 
Lost Boys   
Garbarino (2000). Random House/Anchor. 
 
Additional required readings available online at SAKAI:  https://sakai.rutgers.edu   
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ATTENDANCE POLICY 
 

Students are required to attend every class.  More than one unexcused absence will result in lowering the 
student’s final grade by the equivalent of one full letter grade (e.g., from B+ to C+) for each additional 
unexcused absence beyond one (except for documented emergencies, illness, religious observance, or 
other serious needs). More than three absences total (regardless of absences being excused) will likely 
necessitate repeating the course to earn credit.  Bona fide emergencies and highly unusual situations 
should be discussed in private with the instructor to explore the possibility of special accommodations 
and/or arrangements. 
 
Class starts at 4:50 sharp. Just as teachers are expected to arrive at their school each morning by the 
required reporting time, students are expected to arrive at class a few minutes before class begins.  
Students who will arrive late for a legitimate reason are expected to email the professor in advance or in 
case of a last minute delay (traffic jam), call the professor’s office number (see top of syllabus) and leave 
a message to that effect. Two unexcused tardy arrivals (defined as arriving more than 10 minutes late for 
class) constitute one unexcused absence. 

 
 

PROFESSIONAL DEMEANOR 
 

As current and future teaching and allied field professionals, students are expected to present themselves 
and act in class as they would in a professional meeting in the school district where they work.  This 
applies to several dimensions of professional conduct: 
 
• Students are expected to focus totally on class activities and not engage in alternate activities (social 
conversations, text messaging, email/Web multitasking, etc.). 
• Students are expected to be respectful of divergent beliefs and opinions that may be voiced in class 
discussions, offering constructive questioning and feedback as appropriate. 
• Except where otherwise customary (e.g., deaf community terminology), students are expected to use 
person-first language when speaking of students with disabilities (e.g., student with a learning disability, 
NOT, LD student), and never use demeaning terms such as retard. Students should avoid terminology that 
objectifies human beings as “things” of pity, such as, wheelchair-bound, confined to a wheelchair, or 
suffers a disability. 

 
  APPROPRIATE & INAPPROPRIATE USE OF ELECTRONIC DEVICES 

 
This course will utilize a Student Response System (handheld radio frequency “clickers”) as part of an 
effort to offer improved learning options and greater variability in class activities.  Students will be 
oriented to clicker use at the first class session.  This technology facilitates instant feedback from students 
on an anonymous basis and can support student learning and engagement in multiple ways.  This 
technology should comprise less than 10% of total class learning activity, and will be used selectively and 
strategically.  Students are expected to use these clickers appropriately per guidelines discussed in class. 
Clickers are provided to students by the instructor at the beginning of each class. 
 
Students are expected to put all other electronic devices away during class, including telephones/text 
messaging devices.  Students with bona fide reason for accessing text messaging during class (e.g., family 
member in hospital) will be permitted to do so, but are requested to privately contact the instructor in 
advance as to the need. Laptop/notebook computers are not to be used in class unless by special advance 
arrangement with the instructor (students are provided class notes for every session). 
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LATE ASSIGNMENTS POLICY 

 
All assignments are expected on time.  Late assignments will receive a reduced grade, generally, the 
equivalent of 10% of the total possible project grade per day late (or part thereof).  Students with bona 
fide emergencies should contact the instructor as soon as possible to discuss special arrangements in order 
to avoid grade penalties. The instructor will work constructively and collaboratively with students who 
communicate early regarding special problems completing assignments on time, with no grade penalties 
in special situations where advance communication takes place and the circumstances are deemed 
reasonable, but will not be supportive of last minute requests for extensions on project due dates. 
 

 
STUDENT CONDUCT and ACADEMIC HONESTY 

 
The Rutgers University Code of Student Conduct can be accessed at: 
http://studentconduct.rutgers.edu/university-code-of-student-conduct 
 
For information on the Rutgers University academic integrity policy, please go to:  
http://studentconduct.rutgers.edu/academic-integrity 
 
Related policies and procedures may also be found in the Rutgers Graduate School of Education Catalog: 
http://catalogs.rutgers.edu/generated/gse_current/pg32.html 
 
For any and all assignments and class activities, no copying of any kind is allowed, unless copied text is 
placed within quotations and author/source is appropriately cited.  Excessive use of quoted material in essay 
assignments, quizzes, and tests is strongly discouraged and this will tend to result in lower grades (students 
need to express themselves using their own language). 
 
Clear evidence of extensive plagiarism will likely result in a grade of F for the assignment AND course. 

 
 

ACCOMODATIONS FOR DISABILITIES 
 
Students requiring accommodations related to disabilities will be provided all necessary supports and 
accommodations.  In such circumstances, students should make sure that they communicate their needs in 
advance to the instructor in coordination with the Rutgers Office of Disability Services to ensure that they 
receive appropriate supports commensurate with their needs. 

 
 

COURSE GRADING PLAN 
 
1.  Participation (@ 2 points per class x 14 sessions = 28 points).   
2.  Quizzes (4 quizzes at 15 points each = 60 points) 
3.  Student-Led Presentation/Discussion (30 points) 
4.  Website Review Sheets (24 points) 
5.  Lost Boys Notes and Reflections (60 points-3 sets at 20 points each) 
6.  Take-home final exam (60 points) 
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Course Grades: (out of 262 possible points) 
 

 
GRADE 

PERCENT POINTS 

 A 93.00 – 100.0 % Point totals will be converted to percentages.   
 
N.B.  A grade of 86.99 earns a B, not a B+   
 
Any mid-course modification of course assignments that 
result in changes to possible point totals will be reflected 
accurately as percentage of total possible points earned. 

 B+ 87.00 – 92.99 % 
 B 81.00 – 86.99 % 
 C+ 77.00 – 80.99 % 
 C 70.00 – 76.99 % 
 F Under 70 % 

 
ASSIGNMENT/GRADING REQUIREMENTS: ADDITIONAL DETAILS 

 
1.  Participation: Students are expected to come to class having completed all assigned readings for that 

week in advance and to participate in class discussions, offering informed ideas and opinions.   
 
Breakdown: 1 point for attendance AND active attention throughout class session; 1 point for active 
discussion/participation (no points earned when absent, except in excused absence cases of serious, 
documented emergencies/religious observance/illness/etc.—then 1 point is awarded) 
 

2.  Quizzes: The course includes FOUR unannounced quizzes based on the required readings.   Students 
will be required to demonstrate a complete knowledge of key points and issues in the readings and 
also to apply this knowledge with critical thought.  Quizzes will be open notes, open book.  Students 
are strongly encouraged to highlight, underline, and take notes on readings—available for use 
on quizzes.  Bring all assigned readings for the week to each class.  Students who do not bring their 
materials may not borrow the instructor’s or classmates’ materials during quizzes.  There will be 
make-ups for quizzes ONLY in cases of excused absences (usually requiring documentation on the 
reason for absence, or in an obvious emergency or other serious situation). 

 
Students are strongly encouraged to form study groups and email Dr. Mayer about 
parts of the readings for which they have questions (at least one full day prior to class). 

 
3.  Student-led presentation/discussion.  Beginning at session #2, one or more students will each 

present on a selected reading during class.  Following a brief introduction in which they state the topic 
and preview the main presentation content (1 minute, with accompanying presentation overview 
slide), the main content part of the presentation will last 9-10 minutes, to be followed by 8-9 minutes 
of facilitated (by the presenter) discussion (or, discussion can be embedded throughout the 
presentation), and a 1-minute summary/closure with accompanying slide.  Under no circumstances 
can the total time exceed 20 minutes per presenter (due to other content coverage and activities 
during class). Students should rehearse to make sure their presentation timing is appropriate and they 
are responsible to bring a small clock or other timing device to help them manage their presentation 
time.  Students will sign up for topics during session #1.  The oral presentation should cover just the 
main concepts and informational points from the selected reading—not all of the content.  A rubric 
will be distributed at class session #1. The student must prepare three things to accompany the 
presentation: 
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a. A brief PowerPoint slide show for the presentation. Email the PPT to Dr. Mayer no 
later than 5pm the day before the presentation.  See the exemplar PPT with content, 
design, and presentation TIPS for student presenters on SAKAI  

b. Copies of a 4- to 5-page (single spaced) detailed handout (with more detail than in the 
PPT show) for class members containing summary information (see exemplar on 
SAKAI) 

c. A list of 4 - 5 challenging discussion questions (higher order thinking) for the class 
with prepared follow-up probes in case of limited audience response on certain 
questions. 
 

4.  Lost Boys Notes and Reflections:  Each student will develop three sets of notes (double-spaced, 12-
point font, 1-inch margins) with separate reflections on readings from Lost Boys, turning in the notes 
and separate reflections at the class session during which multiple chapters will be discussed as 
indicated in the syllabus.  The three sets of ≈6 pages of notes and reflections will each include ≈3 
pages of notes summarizing the main issues and points discussed in the chapters, followed by ≈3 
pages of reflections on the issues raised in the chapters and how these issues relate to the work of 
teachers and other professionals meeting the needs of similar high risk students.  
 
 

5.  Website Review Sheets: Students will review selected EBD and related special education resource 
Websites, filling out a review sheet on each Website (review sheets provided by Dr. Mayer at class 
session #3).  Students will complete the review sheets individually and turn them in at class session 
#13. 
 
 

6.  Take-Home Final Exam: The final exam will contain three sections: (1) Test of Specific 
Knowledge (Approx. 25 T-F/Mult. Choice), (2) Framing Issues (One essay response: 2 pages),  
(3) Applying and Extending Knowledge to Problem-Solving: Given a school-based scenario, 
students will describe possible answers/solutions, and discuss key issues (One essay response: 3 
pages). Students will have 1-week to work on the take-home exam. 

 
 

SCHEDULE OF WEEKLY READINGS AND CONTENT COVERAGE 
 
N.B.  Assigned reading to be completed BEFORE the session (except Week#1, with optional extra 
credit).     
Readings other than those from required course texts are on SAKAI:  https://sakai.rutgers.edu   
 
Session # 

Date 
 

CONTENT COVERAGE 
 

READINGS 
 

1 
1/17 

 

 Course Introduction 
 Overview of EBD 
 Definitional Issues/Prevalence 
 Historical Perspectives 

 Kauffman pp. 1-3 
 Kauffman Chapters 1 & 2 
 Yell et al. Chapter 1 

2 
1/24 

 Overview of EBD (continued) 
 Classification/Definition of EBD 
 Developmental-Systems Perspective 

of Child Psychopathology 

 Yell et al. Chapter 2 
 Kauffman Chapter 3  
 Mash & Dozois (2003): Child Psychopathology: A 

Developmental-Systems Perspective 
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3 
1/31 

 Causal Issues  Kauffman pp. 155-157 
 Kauffman Chapter 6, 7, 8, & 9 

4 
2/7 

 Assessment for Academic and 
Social-Emotional-Behavioral Needs 

 Developing Legally Sound and 
Educationally Appropriate IEPs 

 Kauffman Chapters 4 & 5 
 

 Yell et al. Chapters 3 & 9 

5 
2/14 

 

 Assessment Instruments: 
Social-Emotional-Behavioral 

 Lost Boys Discussion 
(Lost Boys Assignment #1 Due) 

 PowerPoints: SSBD/SSRS/Achenbach/BASC/Conners 
 LOST BOYS Preface & Chapters 1-3  

6 
2/21 

 

 Principles of ABA 
 Functional Behavioral 

Assessment (FBA) 
 Behavior Intervention Plans (BIPs) 

 Yell et al., Chapters 4 & 5 
 

 CECP FBA Booklets Volumes I, II, III (skim appendices) 

7 
2/28 

 

 ADHD  Kauffman Chapter 10 
 Barkley (2003): ADHD Chapter 2 
 Pfiffner, Barkley, & DuPaul (2006), Chapter 15 

8 
3/6 

 

 Delinquency 
 Conduct Problems  
 Lost Boys Discussion 
(Lost Boys Assignment #2 Due) 

 Kauffman Chapter 11 & 12 
 What Can Be Done About School Bullying? Linking 

Research to Educational Practice 
 Dodge & Pettit (2003): A Biopsychosocial Model of the 

Development of Chronic Conduct Problems in Adolescence 
LOST BOYS Chap 4-5: Discussion  

9 
3/20 

 

 Anxiety / Depression 
/Schizophrenia 

 Aspergers Syndrome 

 Kauffman Chapter 13-15 
 Myles & Simpson (2001): Effective Practices for Students 

with Aspergers Syndrome 
10 

3/27 
 Classroom and Behavior Mgmt. for 

Students with EBD 
 How Can We Improve School Discipline? 
 Yell et al., Chapters 10, 11, 12, & 13 

11 
4/3 

 

 Teaching Students with EBD 
 

 Social-Emotional Learning 

 Yell et al., Chapters 14, 15, & 16 
 Social emotional learning and LD 
 PPT Tutorial:  www.preventschoolviolence.org 

12 
4/10 

 

 Social Skills Instruction 
 Cognitive-Behavioral Approaches 
 Lost Boys Discussion 
(Lost Boys Assignment #3 Due) 

 Yell et al., Chapters 6 & 7 
 Social Skills PPT 
 Cognitive-Behavioral PPT  
 LOST BOYS Chap 6-8: Discussion 

13 
4/17 

 

 Evidence-Based Interventions  
* NOTE: Concentrate on the 
introduction, related theory, and how 
the program is implemented.  Skim 
effectiveness/ outcome research 
sections for the main findings.  
(Website Review Sheets Due) 
(Take-Home Final Handed Out) 

 * Lochman et al. (2010): Anger Control Training for 
Aggressive Youths 

 * Kendall et al. (2010): Child-Focused Treatment of 
Anxiety 

 * Clarke, et al. (2010): Group Cognitive-Behavioral 
Treatment for Adolescent Depression 

 * Henggeler & Schaeffer (2010): Treating Serious 
Antisocial Behavior using Multisystemic Therapy 

14 
4/24 

 

 Collaborative Teaming 
 Interagency Service Issues 
 Systems of Care 
 Wraparound Services 

 Yell et al., Chapter 8 
 Stroul (2002) Systems of Care Issue Brief (12 pp.) 
 EvalBrief: Systems of Care—Interagency Collaboration 

Among Systems of Care Participants (4 pp.) 
 Wraparound Introduction (3 pp.) 
 Wraparound Family Planning (6 pp.) 
 Wraparound Planning Sheets—Illinois (8 pp.) 

 


