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Ed.D. Program  
Graduate School of Education 

Rutgers University, NJ 

Teacher Leadership Inquiry 

Summer 2011 and Spring 2012 Syllabus 

Course Information 

Prerequisites: Admission the GSE EDD program; Passed Rutgers ORSP Human 
Subjects Certification Program.   
Course Number: 15:267:618 

Instructor Information 

Instructor: Nora Hyland 
Office: Graduation School of Education, Room 212 
Class Location: Graduation School of Education, Room 211 
Class Meeting Dates/ Time (Spring 2012):  5:00 pm – 8:30 pm – 
Tuesdays   
Office Hours: By appointment only 
Office Telephone: (732) 932-7496 ext. 8138 
E-mail:  nora.hyland@gse.rutgers.edu 

Course Description 

This 3 credit doctoral-level seminar-based course is based on the assumption 
that practitioner research is a significant and practical way to improve 
practice, solve problems, and stay energized as a teacher, administrator, 
professional developer, or other educational practitioner.  The class 
emphasizes both the development of practice-based strategies for doing 
research and the importance and value of taking an “inquiry stance” on 
practice.  It is assumed that some of the most important sources of learning 
for an educational practitioner emerge through self-reflection and 
questioning, and data collection and analysis from and with the 
“stakeholders” in the learning context.  
 
The class is designed to enable you to both learn about a range of inquiry 
tools and to carry out a small study that can be a pilot for a dissertation 
study. To achieve these aims, the class is taught across 2 semesters.  
 
In the first  portion of the class (second summer of program), students will 
learn about what makes practitioner inquiry distinct from other research 
designs, and learn and practice a number of inquiry tools. To ensure that all 
students gain experience in conducting a practitioner-based inquiry project, 
participants will design a small study of a problem of practice of interest to 
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them and related to their work site. The class will conclude with students 
submitting their research design for IRB approval.  
 
The second half of the class (spring 2 of the program) will focus on the 
collecting, analyzing and writing up of the inquiry project. Here students will 
discuss the complexities of data collection, examine some of the ethical and 
political issues that arise while conducting inquiry in the site where one 
works, and learn about different ways to approach data analysis and writing 
up of their research so that it can inform and improve practice.  Do we want 
to add something about disseminating findings to colleagues? 
 
Throughout both classes, students will have the opportunity to read the work 
of other practitioner researchers as models for their own work and as a way 
of learning how to evaluate the quality of various approaches to practitioner 
inquiry. 

Textbook & Course Materials 

Required Texts: 

Cochran- Smith & Lytle (2009) Inquiry as Stance: Practitioner research for 
the next generation  
 
Coffey, A. & Atkinson, P. (1996).  Making sense of qualitative data: 
Complimentary research strategies.  Thousand Oaks, CA: SAGE 
Publications  (****NEW ADDITION FOR SPRING 2012 
SEMESTER****) 
 
Merriam, S. (2009). Qualitative research: A guide to design & 
implementation.  San Francisco: Jossey-Bass.  

Dana, N. F., & Yendol-Hoppy, D. (2003).  The reflective educator’s 
guide to classroom research: Learning to teach and teaching to learn 
through practitioner inquiry.   

Other Readings on Sakai for Summer 2011: 

• Ballenger, C. & Rosebery, A.S. (2003). What counts as teacher research? 
Investigating the scientific and mathematical ideas of children from 
culturally diverse backgrounds. Teachers College Record, 105(2), 297-314. 

• Boote, D.N. & Beile, P. (2005). Scholars before researchers: On the 
centrality of the dissertation literature review in research preparation.  
Educational Researcher, 34(6), 3-15. 

• Burke Johnson, R. (1997). Examining the validity structure of qualitative 
research. Education, 118(2), 282-292. 

• Caro-Bruce, C., Flessner, R., Klehr, M., Zeichner, K. (2007). Creating 
equitable classrooms through action research. Thousand Oaks, CA: Corwin 
Press.  (selected chapters) 
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• Denzin, N.K. & Lincoln Y.S. (2003).  Collecting and interpreting qualitative 
materials (2nd edition).  Thousand Oaks, CA: Sage. (Selected Chapters) 

• Fryer, E. (2004). Researcher-practitioner: an unholy marriage?. Educational 
Studies, 30(2), 175-185. 

• Gallas, K. (1994). The languages of learning.  New York: Teachers College 
Press. (Chapter One: On Being Aboriginal)  

• Hyland, N.E. & Noffke, S.E. (2005).  Understanding diversity through social 
and community inquiry: An action research study.  Journal of Teacher 
Education, 56(4), 367-381. 

• Teachers College Record themed issue on practitioner research, 111 (8). 
(Selected articles) 

 

Other Readings on Sakai for Spring 2012: 

 
Goodwin, W. & Goodwin, L. (1996).   Understanding quantitative and qualitative 
research in early childhood education.  New York: Teachers College Press (Chapter 
4: Measurement and data analysis in quantitative research) 
 
Peshkin, A. (2000).  The nature of interpretation in qualitative research.  
Educational Researcher, 29 (9), 5-9). 
 
Ratcliff, Donald.  Methods of Data Analysis in Qualitative Research 
 
Qualitative Research Overview  
 
 

 

 

Suggested Texts: 
 

Cooper, H. (1998).  Synthesizing research: A guide for literature reviews 
(third ed). Thousand Oaks, CA: SAGE.  
 
Brown, A. & Dowling, P. (1998).  Doing research/ reading research: A mode 
of interrogation for education.   Bristol, PA: Falmer Press. 
 
Miles, M.B. & Huberman A.M. (1994). Qualittaive data analysis: An expanded 
sourcebook.   Thousand Oaks, Ca: SAGE. 
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Course Assignments 

Summer 2011 
1. Problem posing vignettes:  As a “warm-up,” each member of the class will 

write a descriptive vignette of a recent specific event from his/her practice 
that was particularly interesting, provocative, troubling, or challenging.  This 
“problem-posing” vignette will be shared with the group using a particular 
discussion format called a “reflective conversation.”  Based on a “focusing 
question” the group will make observations, raise curiosities, and make 
recommendations and suggestions with regard to the problem highlighted in 
the vignette.  You must pre-plan (at least 24 hours in advance) this vignette 
with the instructor.  You may do this via e-mail, telephone, or office 
appointment. (Will be scheduled throughout June 2011 class 
meetings) 

 
2. Practitioner Inquiry Tool “Try-Outs”:  You will try out 1 practitioner 

inquiry tool.  If possible, these tools should be linked to your problem.  Each 
try out will consist of five parts: 

a. Select a focus/question for your tool try-out 
b. Draft and present to class a data collection protocol.  Redraft as 

necessary (attach to your final write up) 
c. Collect data 
d. Present data to class 
e. Write up the experience address the following questions (5 pages): 

1. What did you do and why? 
2. What went well/less well? What will you do differently in the 

future?  I.e. What did you learn about data collection using 
this particular tool? 

3. What did you learn about your practice? 
4. What are the implications for practice? 

(These will be scheduled throughout June 2011 class meetings) 
 

 
3. Practitioner inquiry project 

 
Part A - Draft of research plan  
The main focus of this class is on designing a practitioner inquiry project to be 
conducted during the fall or spring once IRB approval has been received. It is hoped 
that this project will serve as the pilot study for your dissertation where possible.  
 
By the end of the first part of class, you will write a proposal for your project which 
1) articulates your research question (you will submit drafts of your question prior 
to this), 2) your reasons for pursuing this research question (the story of the 
question), 3) information about the setting where you will do your research, 4) your 
data collection plan including copies of protocols to be used, 5) a timeline, 6) a brief 
annotated bibliography of related research (3-5 articles), and 7) a consent form 
consistent with IRB protocols.   
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The proposal/ draft of research plan will be due via email/ Sakai by June 
30th.   Once I approve the proposal, you may begin the IRB paperwork.  I need to 
see the IRB paperwork at least 1 week prior to signing off on it.  The IRB committee 
meets on the first Weds of every month (except in August), and paperwork must be 
submitted by the 12th of the month prior to the meeting in order to be considered at 
the meeting.  As such, if you wish to begin data collection early in September, you 
must have a signed IRB protocol submitted to ORSP by August 12th.  I will be 
available over the summer, by appointment, to sign IRB documents (that have 
been emailed to me with at least 1 week’s notice).  If you plan to begin your data 
collection later in the school year, please be sure to submit your IRB paperwork at 
least 2 months before your start date.       
 
 
Spring 2011 
 
 

3. (Continued) Practitioner Inquiry Project:  
 
Part B - Data Collection and Research Journal 
 
Once you have received IRB approval, you are to carry out the data collection plan. 
As you do so you should keep a Research journal:  Your research journal should 
include a log of research related activities, and reflections, thoughts, observations 
and comments on data collected.  This is a place where you should jot down small 
and large "aha's" as you go along.  This is also a place to reflect and think along the 
way.  If you are conscientious about keeping your journal, you will find it helpful in 
writing your final report!   
 
This journal will be submitted during the fist class meeting in Spring 2012.  
 
Part C - Analysis and Write up of Final Project Report 
 
Your final project should report on the implementation and findings of your research 
project.  It should include 1) an introduction which describes the context where you 
conducted your research and states your research question(s), 2) the story of your 
question (why this question was important to you and how it evolved), 3) a brief 
review of the literature as it relates to your project, 4) a description of your data 
collection methods and any challenges you experienced or changes in plans your 
made along the way, 5) your findings (what does the data tell you) and 6) a "so 
what" section (describe what you know now that you did this project that is new for 
you, what the implications for your practice are, and what further questions this 
inquiry has provoked).  15-20 pages.   
 
You will present your final project to your classmates during the last class session.  
I would like to include something about the future here, both in terms of 
implications for practice that can be shared at worksite and also where this takes 
them in terms of dissertation projects 
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4. Practitioner Inquiry Issues Presentation:  Your research will be the 
focus of a thirty-minute interactive presentation.   During this assigned class 
period, you will have the opportunity to present an issue about your work to 
the class.  This issue may be methodological, practical, ethical, writing-
related, or theoretical.  This is a chance for the whole group to focus on your 
work for an hour – use this time wisely.   In order to prepare for your 
presentation, you will post the issue on Sakai during the week prior to your 
presentation.  During the week every class member will reply to your post 
with questions that they need clarified.  Based on their questions, you will 
develop a handout to guide the discussion about your work. This handout 
should describe the issue that you want to discuss and provide any relevant 
data or information that might help the group respond.   The class will act as 
“critical friends” and engage in a conversation around the issue that you 
raised.  
 
Grades for this assignment will be based on your presentation as well as your 
feedback to classmates on their presentations: 
• The Sakai post of your issue one week prior to your presentation 
• Your response to classmates Sakai posts; you should ask clarifying 

questions.  
• The handout you give in class to restate your issue based on the feedback 

on Sakai. 
• Your response to your classmates during their issues presentation.  

 

Evaluation of Written Work 

 
These qualities will be valued in your work: 
 
• Responsiveness to the task or question: Are you fulfilling the requirements of 

the assignment? 
• Clarity and organization of writing. 
• Conciseness:  try to write in a non-repetitious way. 
• Completeness and depth:  Present the necessary amount of detail to support 

your points. Write or present as though your audience is not an expert on your 
topic, and in a way that demonstrates depth of analysis of the topic. 

• Independent judgment:  Go beyond the information presented by others. Be 
critical, seeing both strengths and weaknesses and support opinions with your 
own reasons. 

• Relevance:  Connections between your work and the content and organization of 
this class should be clear. 

• Attention to professional style:  Papers should be typed or word-processed and 
follow APA format. 

• Timeliness – All work is due on the due date.  If you need an extension of time 
on an assignment, please contact in advance of the due date to discuss a 
possible extension. 
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Academic Integrity Policy 

• All students must follow the RU Code of Student Conduct which can be accessed 
at: http://rci.rutgers.edu/%7Epolcomp/judaff/ucsc.shtml 

• For information on the academic integrity policy, please go to: 
http://www.rci.rutgers.edu.~polcomp/integrity/policy.shtml 

• A multimedia presentation on plagiarism can be found at: 
http://www.rci.rutgers.edu/~polcomp/integrity/realifeexamples.html 

Related regulations may also be found in the Rutgers Graduate School of Education 
Catalog Important Note: This syllabus, along with course assignments and due 
dates, are subject to change. It is the student’s responsibility to check Sakai for 
corrections or updates to the syllabus. Any changes will be clearly noted in course 
announcement or through Sakai email.

http://rci.rutgers.edu/~polcomp/judaff/ucsc.shtml�
http://www.rci.rutgers.edu.~polcomp/integrity/policy.shtml�
http://www.rci.rutgers.edu/~polcomp/integrity/realifeexamples.html�
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Topic Outline/Schedule & Assignments 

Important Note: Refer to the course calendar for specific meeting dates and 
times. Activity and assignment details will be explained in detail within each week's 
corresponding learning module. If you have any questions, please contact your 
instructor. 

Class Date Topic Readings Activities/ Assignments 
PRE-WORK    
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 • Introduction 
• Overview of the class 
• Learning and studying practice: 

Defining teacher Inquiry and action 
research 

 

• Dana &Yendol-Hoppy, Chapter 
1 
 
• Cochran-Smith &Lytle, Chapter 
1 
 
Ballenger & Rosebery – What 
Counts as Teacher Research 
 

 
 

2  Practitioner inquiry as a way of 
knowing 
Problematizing practice 
Developing inquiry questions 

• Cochran-Smith &Lytle, Chapter  
2 & 5 
 
• Dana & Yendol-Hoppy Chapter 
2 
 
• Gallas “On being an aboriginal” 

Problem-posing vignettes 
1 
2 
3 

3  Designing practitioner Inquiry: An 
overview 
Establishing quality 
The place of literature review 
 

• Dan & Yendol-Hoppy Chapter 4 
 
• Burke Johnson Examining 
Validity Structure… 
 
• Boote & Beile Scholars before 
researchers 
 
Examples of Lit Reviews: 
• Hyland & Noffke Understanding 
Diversity… (Group A) 
• Litke – After the School Bell 
Rings ( Group B) 

Problem-posing vignettes 
1 
2 
3 

4  Data collection 
Observations 
Developing protocols 

• Merriam Chapter 4 & 6 
 
• Chambers in Denzin & Lincoln – 
Applied Ethnography - Chapter 11 
 
Examples Using Observation:  
• Flynn Toward Democratic 
Discourse.. (Group A) 
• Cochran Smith & Lytle – 
Chapter 8 (Group B) 
 

Problem-posing vignettes 
1 
2 
3 

5  Data Collection  
Interviews 
Focus Groups 

Merriam Chapter 5 
 
Madriz  in Denzin & Lincoln – 
Focus Groups in Feminist 
Research - Chapter 10 

Inquiry Tool Try-outs 
1 
2 
3 
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Examples using Interviews and 
Focus Groups:  
Nguyen – Chapter 5 in Caro-
Bruce, Flessner, Klehr, & 
Zeichner (Group A) 
Cochran-Smith & Lytle Chapter 9 
(Group B) 

6  Data Collection 
Documents 
Case studies 

• Merriam Chapter 7  
 
• Hodder in Denzin & Lincoln 
Chapter 4  
 
Examples Using Documents:  
• Desautel Becoming a Thinking 
Thinker  (Group A) 
• Shager – Chapter 3 in Caro-
Bruce, Flessner, Klehr, & 
Zeichner (Group B) 
• Mesler – Making Retention 
count.. 

Inquiry Tool Try-Outs 
1 
2 
3 

7  Preliminary Analysis 
The Reflective Research  
Journal 
Ethics 
IRB 
Tips for field work  
 

• Fryer - Researcher-practitioner: 
An Unholy marriage 
• Burke Johnson – Examining the 
validity structure of qualitative 
research 
 
Examples of use of the 
Researcher Journal as Data: 
• Cochran Smith & Lytle Chapter 
7 (Group A)  
Cochran Smith & Lytle – Chapter 
6 (Group B) 
 

Inquiry Tool try-outs 
1 
2 
3 
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 Introduction to second part of class: 
Analysis, writing and communicating 
practitioner inquiry 
Preliminary analysis: 
Sorting, organizing and displaying 
data 
 

• Dana & Yendol-Hoppey – 
Chapter 5 

• Merriam – Chapter 8 

• Qualitative Research 
Document (Sakai) 

•  

 

• Bring researcher reflective 
journal to class (today and 
every day) 

 
• Bring table outlining all of your 

data sources (type, quantity, 
where you are in organizing, 
preparing the data) 

9 
Februar

y 7th 
 
 
 

 Beginning formal analysis  
Different approaches 

• Methods of Data Analysis in 
Qualitative Research (Sakai) 

• Coffey & Atkinson – Chapter 1 

• Goodwin & Goodwin (1996) 
Chapter 4 – Measurement 
and Data Analysis in 
Quantitative Research (Sakai) 
(only read if you are doing 
quantitative analysis) 

• Bring sample of raw data to 
class 

• Open a free 1 month 
Dedoose account for 
qualitative data analaysis 

Practitioner Inquiry Issue: 
1   
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10 
Feb 21st 

 

 Formal analysis 1: Coding • Coffey & Atkinson – 
Chapter  2 

• Suggested – Miles & 
Huberman – Chapter 4 

• Bring Raw data to class 

 
Practitioner Inquiry Issue: 
2 
3 

11 
Feb 28th   

 Formal Analysis 2 Describing and 
Interpretation 
 

• Merriam – Chapter 9 

• Coffey & Atkinson – Chapters 
3 & 4 

• Peshkin, A. The nature of 
interpretation in qualitative 
research.  (Sakai) 

• Bring Coded Data to Class 

• Bring analytic memos to class 

 
Practitioner Inquiry Issue 
4 
5 

12 
March 

20th 
 

 Writing your findings 1 • Dana & Yendol-Hoppey – 
Chapter 6 

• Merriam – Chapter 10 

• Bring Coded Data to class – 
analytic memos, and reflective 
notes. 

• Bring draft to class 

• Post outline/ draft to your sakai 
group by Sunday night March 
18th  

Practitioner Inquiry Issue 
6 
7 

13 
April 3rd 

 

 Writing your findings 2 • Coffey & Atkinson – Chapter 5 

• Suggested – Miles & 
Huberman – Chapter 10 

• Bring preliminary draft to class 

• Post updated draft to your sakai 
group by Sunday night April 1st  

Practitioner Inquiry Issue: 
8 

14 
April 
17th 

 Communicating and Using your 
Findings: 
Policy briefs, wikis, research reports, 
blogs, posters  

Dana & Yendol-Hoppey – 
Chapters 7 & 8 

• Bring draft to class 

• Post updated draft to your sakai 
group by Sunday night April 15th   

15 
May 1st 

 Presentation of final projects  Formal Draft of Final Papers Due 
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