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(732) 932-7496 ext. 8110   
ben.justice@gse.rutgers.edu 
 
I. Required Texts 
 
• Course readings are in a course reader, available within the resources folder in the class sakai website. In 
addition, you will need: These books are not available at the University bookstore. You will need to 
purchase them ASAP. They are widely available online. 
• Eric Foner (ed.) The New American History (Philadelphia: Temple University Press, 1997). 
• National Center for History in the Schools, National Standards for History (1996). 
• James W. Loewen, Lies My Teacher Told Me. Revised Edition (2007, paperback). 
• Thomas Bender, A Nation Among Nations: America's Place in World History (paperback, 2006). 
• David Cannadine, What is History Now? (2004) 
  
 
II.  The Purposes of the Course are to: 
  

• Understand how social studies curriculum development is the product of competing forces, 
including professional scholarship, political groups, and institutional arrangements. 

 
• Differentiate between rational and irrational models of curriculum development and 

understand the benefits and burdens of each. 
 

• Understand the changing nature of historical “truth” in the twentieth century and its linkage 
to present-day historiography. 

 
• Understand the difference between a way of explaining and point of view.  

 
• Gain and strengthen skills of historical inquiry and analysis. 
 
• Gain and strengthen skills in analyzing curriculum in terms of professional scholarship, 

politics, and student outcomes. 
 
• Gain and develop skills in designing a coherent curriculum that reflects concern for diverse 

perspectives, explanations, and methodologies. 
 
• Differentiate between History and Social Studies and incorporate this understanding into a 

personal philosophy of teaching. 
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III. Course Content 
 

A.  We will analyze three aspects of social studies curriculum. 
 

• Scholarly trends in social studies, particularly in history. 
• The politics of social studies curriculum, including arguments over the nature of 

citizenship, cultural bias, and the purposes of schooling. 
• The institutional context of social studies curriculum, including materials, such as 

textbooks and film, and formal structures, such as district wide “scope and sequence” 
plans and state and national standards. 

 
B.  In each part of the course, we will identify and analyze varying explanations. For example, 
how do professional historians explain the European conquest of the Americas in the 15th and 
16th centuries? What reasons do protagonists in Columbus Day debates offer for or against its 
celebration? What do local, state and federal government require students to learn about it? How 
do textbooks present it? How can a classroom teacher sort through this mess? 

 
IV.  Instructional Format 
 

A.  The weekly whole-class meetings will include lectures, whole-group and small-group 
discussions of the readings, and analysis of primary sources.  
 

 B. Students will meet individually at least once with Ben to discuss written assignments. 
 

C. All students will play an active role in shaping weekly instruction through individual and 
group presentations and discussion. If you are interested, I invite you to help plan and co-teach 
one of the classes. Planning this may involve selecting an additional reading to provide another 
point of view or added information about the topic. This is voluntary. Contact me in first few 
weeks of the course if you are interested. 

   
V.  Evaluation 
 
 My philosophy of grading is that letter grades are marks that record your personal 
accomplishments. I do not use letter grades to rank or sort students. What this means is that I will set clear 
standards for you to meet (and when they are unclear, please tell me) and I will help you reach those 
standards. When I evaluate your work and find that you have not met those standards, I will tell you 
clearly what is missing and what has to be done. I offer you my help and another chance to meet those 
standards until you are satisfied, or until the course ends. 
 Late assignments will be accepted only if you have made prior arrangements. You may rewrite 
any paper. An exception is the final integrative essay where a late paper cannot be accepted at all since 
grades are to be turned in to the University a few days after the assignment is due. Due dates refer to the 
last day I will accept an assignment without prior arrangements. You are welcome to hand in assignments 
before their final due date! 
  

A.  This course will be taken for a letter grade only. The letter grade will be calculated as follows: 
 
  • Participation during class 15% 
  • Weekly Reading Responses  20%  
  • Book review 15% 
  • Curriculum Design Project 30% 
  • Final Teaching Philosophy  20% 
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B.  Active participation in discussion is an essential part of learning in this class and hence of 
evaluating your work. Participation means listening as well as talking, monitoring your own 
contributions to a discussion, helping others develop their ideas, and, of course, expressing your 
own thoughts in whole-group/ section discussions and as a member of your study team. It is 
essential to complete the required readings before class discussion.  
 
C. Attendance for this course is mandatory, and much of the instruction and evaluation in the 
course go on informally during various weekly classroom activities. If possible, please let Ben 
know in advance (even at the last minute) if you will not be able to make it to a class. More than 
one absence, or frequent tardiness to the class, may result in a grade reduction in addition to the 
calculation described above. Frequent or unexcused absence may result in failing the class. 
 
D. The Rutgers University website posts closings due to inclement weather. If we miss a day due 
to a closure, we will resume with the same set of readings for the following week, pushing the 
course schedule back a week (the one exception to this is the research workshop week). Due dates 
for major assignments will remain the same regardless of snow days or absences from class.  

 
 E.  The written work for the course will be as follows:  
 

1. 2 page weekly reflections on the reading, due at the start of every class. These brief 
essays offer you an opportunity to respond to some aspect of the weeks reading that 
puzzles, intrigues, or irks you. Think of it as a conversation with yourself, or with 
me, as I will be reading them each week. You may use different approaches for 
different sets of readings, and creativity is always welcome. I will grade these with an 
A, B, or no credit. Please note that revised or late essays cannot earn more than a B.  

2. A book review, in which you read and critically review a recent scholarly book on a 
topic related to social studies. The review should answer the following questions: (1) 
What is the argument of the book? What approach does the author take to this 
argument and what evidence does she use? (2) How does that argument address the 
historiographical or scholarly conversation on the topic (i.e. what other arguments is 
it responding to? (3) Does the argument work, given the evidence provided in the 
book? (4) How might this book be useful to K-12 curriculum? I will provide you 
with more guidance on this project before it is due on March 10. (5-8 pages.) 

3. A research/curriculum project which includes one of two options (see below). Should 
be 15-20 pages or equivalent. Due April 28. 

4. Final Teaching Philosophy. Log onto your Teaching Portfolio and submit a late 
phase, final version of your personal teaching philosophy. Please follow the 
guidelines on the website carefully, drawing on your accumulated knowledge from 
all your courses. Craft your philosophy in on your own terms, but be sure to address 
each of the criteria substantively. This must be submitted by May 5, but may be 
submitted sooner in conjunction with your portfolio hearing. You cannot pass 
this course (or graduate) unless this essay is submitted, so please do so on time! 

5. In addition, you will need to submit a final version of your unit plan for your 
teaching portfolio, late phase, at some point this semester. This work is not 
technically part of the course, but I am happy to talk to you about it as needed. 

 
 

CRITERIA FOR JUDGING WRITTEN WORK 
1. Completeness 

Are all parts of the assignment included? 
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2. Accuracy 
Is what you say supported by evidence? Do you summarize main points clearly? Are you precise 
in use of statistics and quotes? 

3. Analysis 
Is your argument coherent, comprehensive, and convincing? 

4. Quality of writing 
Is your writing clear and succinct? Do you help the reader move easily from the beginning to the 
end of paper?  

 
If you do not yet have a copy of Strunk and White's Elements of Style, I urge you to get it. 
 
 
VI.  Research Report 
 
By the end of the fifth week all students should have selected a topic and discussed with me. I will not 
accept any project that has not been cleared with me first. I encourage you to work in pairs on this 
assignment, although students may work in groups of three or singly in rare cases. 
 
Pick one of two topics... 
 
Either: 
 
(1) Write a history of the creation and implementation of social studies curriculum on a local, state, or 
national level. How do you explain why your  reform happened the way they did? Was it politics? 
Materials? Something else? Students may work on this assignment in pairs or singly. The essay should be 
approximately 15 pages for one student, 20-30 for two.  
 
Or: 
 
(2) Design a district social studies course scope and sequence for one or more grades of elementary, 
middle, or high school. The design should demonstrably conform to some set of standards—New Jersey, 
NCSS, National History standards, or those of a given district. The curriculum plan should be general—
including clear goals for content and skills acquisition—and specific, including textbooks (or 
alternatives!), and course or unit titles (with descriptions of each). Length will vary, but should be 
comparable to the workload of the other option. Should include an essay component of seven or so pages 
explaining the curriculum plan. Should also include a bibliography of secondary source references for 
teachers related to the content of the courses. I will give you a separate handout explaining the format of 
this project more clearly.  
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OVERVIEW OF COURSE 
[Please note that each week includes the state-mandated standards for teacher education for your 
information and to please state auditors. These are not additional assignments. A full copy of the New 
Jersey State Standards for Teacher Education is available in the Office of Academic Services.] 
 
Introduction 
  
 January 20:  Introduction to the course and to each other. What is Social Studies? Why do we 
teach it to children? What forces shape the curriculum we teach? What are some alternative 
interpretations of the purpose of civic education? [State teacher ed. standards addressed: I.] 
 
 
Part One: History and the Social Studies 
 
 Jan 27:  Introduction to History in the Social Studies. What is History's place within the goals of 
Social Studies? What are the "best story," "disciplinary," and "post-modern" approaches to teaching 
history?" What are potential problems with postmodernism in public education? [State teacher ed. 
standards addressed: 1.i1,2 ii1,2 iii1–3; 3.i.2-3 iii3-4]  
 
 READINGS:  

• Peter Seixas, “Schweigen! Die Kinder!” from Stearns at al (eds), Knowing, Teaching, and 
Learning History in course reader. 

• Avner Segall, "What's the Purpose of Teaching a Discipline Anyway?" in Seagall et al (eds.) 
Social Studies--the Next Generation Re-searching in the Postmodern (2006). (course reader) 
• William B. Stanley, "Two Cheers for Postmodernism: Some Caveats Regarding Post-Modern 
Research in Post-Modern Education," in Seagall et al (eds.) Social Studies--the Next Generation 
Re-searching in the Postmodern (2006). (course reader). 
 In addition to completing your reading response for this week, please bring a copy (as 
best you can) of a unit that you taught during your student teaching. We will periodically revisit 
this unit as we think about the issues in the course, and will do so tonight. 
    

 Feb 3: Historical Thinking and Historical Explanations. What is history? What is a good 
historical explanation? How have historian’s explanations tended to change over time? Why? How do 
historians think? [State teacher ed. standards addressed: 1.i1,2 ii1,2 iii1–3; 3.i.1 ii2-3; 4i2-3 iii3-4; 10i] 
Columbus books distributed today. We will assign readings for next week today as well. 
 
 READINGS: 

• Carr, "The Historian and His Facts," and "Causation in History." (distributed on Jan 27) 
• Cannadine, Chapter 1: Richard Evans, "Prologue: What Is History--Now?"  
• John Lewis Gaddis, “The Landscape of History,” (course reader). 
. 

  
 Feb. 10: Mapping American Historiography. What kinds of questions do professional historians 
ask about the past? What are the major themes in historical research, and what are the major findings 
and continuing debates in each? [State teacher ed. standards addressed: 1.i1,2 ii1,2 iii1–3; 3.i.1 ii2-3; 4i2-
3 iii3-4; 10i].  
 
 READINGS: 
 • Foner, Preface, Chapters Two through Four, and one chapter assigned from Part Two (TBA). 

• Cannadine, chapters corresponding with part two of Foner. (TBA) 
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Feb 17: Popular History: How are heroes made and broken in the popular imagination? How do 
film and television contribute to and hamper historical understanding? Today we will watch excerpts 
from Gone With the Wind. [State teacher ed. standards addressed: 1.i.1 ii1-2 iii.2-3; 3.i.1 ii.1-2; 4.i.2 
iii.3] 

  
 READINGS: 
 • Herbert Kohl, “The Story of Rosa Parks.” pp. 30-56 (course reader). 
 • Past Imperfect review of Gone With the Wind (course reader) 
 • Past Imperfect interview with Oliver Stone (course reader) 
 • Benjamin Justice, "Gangs of New York and the Whitewashing of History," with letters (course 
reader) 
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 Feb 24:  Columbus Day and the Encounter. How do you teach about a politically sensitive event? 
How do you generate a coherent curriculum in the context of sharp political and historical 
disagreements? Students will meet briefly at the beginning of class in groups to discuss their readings and 
prepare 10-15 min. presentations to the class. [State teacher ed. standards addressed: 1.i.1 ii1-2 iii.2-3; 
3.i.1 ii.1-2; 4.i.2 iii.3] 
 
 READINGS:  
 • Loewen, chap 2. "The True Importance of Christopher Columbus." 
 •  "Columbia, Columbus, and Columbianism," JAH 79:3 (1992): 937-968 in course reader. 
 • Assigned chapters from one of the following historical accounts of the encounter (To be 

assigned and distributed in class on the 3rd): The Broken Spears, Malintzin’s Choices, 
Biological Imperialism, or Guns, Germs and Steel.  

  
 March 3:   Breaking down barriers. How is history a product of nationalism? What does 
American history look like when we attempt to remove the lens of nationalism? What is gained? What is 
lost? Tonight we will discuss the class projects. Ben will give examples of how a curriculum can be 
organized.  
 
  READINGS:  
 • Thomas Bender, A Nation Among Nations, Chapters 1-3.  
 • locate two reviews of Bender, be prepared to discuss these (try using JSTOR or Google 

 Scholar) 
• If you taught US history, please being a unit you worked on. I will ask you to share it with a 
 group and see how you might "internationalize" it. 

 Sign up for meeting times with Ben next week (optional). 
  
 
 March 10:  Working Session—class will meet in work groups or individually to work on 
their projects. Ben will also be available for online meetings via email or the course chat room. 
[State teacher ed. standards addressed: 1.i.2 ii.2 iii1-3; 3.i.1 ii.1-2; 4.i.2-3 iii.3-4] 
 
 READINGS: None. 

 Reminder: get your hands on a children's book for the week of the 27th. 
Note: Book Review Due Today 

 
 

[March 19:  SPRING BREAK] 
 
Part Two: The Politics of Social Studies 
 

March 24:  Selecting appropriate literature for children. Should a teacher use readings that offend 
a few students? Should we hold “classics” to a different standard? What is appropriate literature for 
children? Is Kohl correct about the absence of radical children's literature? How is a narrative an 
argument? [State teacher ed. standards addressed: 1.i.2 iii1-3; 2.i.1; 3.i.1 ii.1-2; 4.i.2-3 iii.3-4.]  

 
READINGS: 
• Herbert Kohl, "Should We Burn Babar?" and "A Plea for Radical Children's literature." Should 

We Burn Babar?, 1-29, 57-93. (Course reader) 
• Jean DeBrunhoff, Babar (Course reader). Please note, there are two pdfs in the resources folder 

with the title "Babar." One is the Kohl readings. The other is the original Babar. 
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• Revisit a book from your own childhood that could be used in a social studies curriculum, bring 
it to class, and be prepared to discuss it with a group. 
Chat Room sign-ups tonight for next week's online session 
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 March 31: ***Class will meet online today during regular class hours.*** Standards 
Revisited.  How do standards get made? What are they for? How can teachers use state standards 
productively? How can state standards use teachers productively?  
[State teacher ed. standards addressed: 1.iii.3; 4.i.2 iii.3; 10i iii.1-2] 
 Online assignment: The process of creating state standards for social studies is a lot like 
the old saying about politics and sausage. This week, we will take a look at how state 
history/social studies standards get made. Your reading assignment for this class is to research 
Texas and one other state (not new jersey) to see what you can dig up about how their standards 
get made. (As a bonus, look at Arizona: 
http://www.nytimes.com/2011/01/17/opinion/17mon2.html?_r=1 ) 
 Activity A. Chat. (60 minutes) Meet in your chat rooms. Please discuss the following 
questions: 
 (1) What did you each think of Texas? Why? 
 (2) What did you find out about other states? Did it surprise you? 
 (3) Given what you have found, what should be the process of creating standards?   

 
 Activity B. Challenge (40 minutes). At the end of your chat, pick a single historical event 
or issue that you think could be subject to politics. Then pick four states you have not yet 
discussed and check their standards online to see how the event is depicted. (For example, some 
state standards require that all children learn that Ronald Reagan ended the Cold War. 
Interesting.) 
 
 Activity C. Return to your Chat and debrief (40 minutes).  

(1) What did you find?  
(2) Did it surprise you?  
(3) Given what you have seen overall, what kind of process would you recommend for 

the creation of state standards? Who should have a voice? Should there even be standards? 
 
 READINGS: 

• see above 
 

  
 April 7: High Stakes Testing. How does high stakes testing drive the social studies curriculum as 
teachers teach it, as departments design it, and as students learn it? How should it? What kinds of tests 
would you like to see, if any, for New Jersey social studies? 
[State Teacher ed standards addressed: 1.i.2 iii1-3; 2.i.1; 3.i.1 ii.1-2; 4.i.2-3 iii.3-4] 
 
  READINGS:  
 • Barton and Levstik, "Why Don't More History Teachers Engage Students in 
Interpretation?" in Parker (ed) Social Studies Today (Course reader) 
 • S. G. Grant, "High-Stakes Testing, How are Social Studies Teachers Responding?" in 
Parker (ed) Social Studies Today (Course Reader).  
 • Wills and Sandholtz, "Constrained Professionalism," TC Record 2009 
  
  
 April 14: Social Studies Textbooks. Please bring a textbook to class that is used currently in a 
New Jersey public school. How do we explain the following paradox? Social Studies textbooks are 
routinely derided from all sides as being unsatisfactory, yet state and local school boards continue to buy 
them and teachers continue to use them without much objection. Do Textbooks have a point of view? 
[State teacher ed. standards addressed: 1.i.1 ii.1-2 iii.3; 4.i.3 iii.3-4] Tonight we will put textbook 
companies on trial. 
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 READINGS: 
 • David Tyack, “Monuments Between Covers,” in course reader. 
 • Loewen, Lies My Teacher Told Me, chapters 1, 3, 5-6, 12. 
  
 
 April 21: Social Studies for Citizenship. Does Social Studies Teach Citizenship? 
Should it? How? [State teacher ed. standards addressed: 1.i.1 ii.1-2 iii.2-3; 2.i.2; 4.iii.3] 
 
 READINGS:  

• Dawn Shinew, "Citizenship and Belonging: Constructing "A Sense of Place and a Place that 
Makes Sense," in Seagall et al (eds.) Social Studies--the Next Generation Re-searching in the 
Postmodern (2006). in course reader. 
• Trenia Walker, "Adventures in Metropolis: Popular Culture in Social Studies," in Seagall et al 
(eds.) Social Studies--the Next Generation Re-searching in the Postmodern (2006) (course 
reader). 
• Meyer, Patriotism and the Yankees (course reader) 

  
 
 April 28: In search of an organizing principle. What overarching concepts should drive a social 
studies curriculum? What approach does each author propose? Which seems most compelling? Why? 
[State teacher ed. standards addressed: 1.iii.1-3; 4.iii.3] 
 
 READINGS: 
 • Readings TBA. 

Note: Research reports/Curriculum Projects are due today. We will review the class today (if 
it is our final meeting). 

 
 

May 5: Today is the last day to hand in your Personal Teaching Philosophy to the Teacher 
Education Portfolio. Class may meet if we have had a snow day; we will decide on the 30th of 
April. 


