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05:300:481: 03 Literacy Instruction for Students with Disabilities (3 cr.) 
Spring 2012 Semester 

Course Outline & Requirements 
 
 

Instructor: Dr. P. Frawley 
Email: pfrawley@rci.rutgers.edu 
Office Hours:  by appointment 
Class Location: Scott 207   
Class Time: M 2:50 – 5:50PM 
Mode of Instruction: Lecture  
Permission Required:  No 
Open only to students admitted to the special education program 
Prerequisites: 05:300:200, 383; 01:830:331 
 
 
 
Required Texts:  
1.  Reading Instruction for Students Who Are At-risk or Have Disabilities by William 
Bursuck and Mary Damer.  Allyn & Bacon Publishers ISBN# 0205404049. 
 
 2.   Phonics, Phonemic Awareness, and Word Analysis for Teachers: An Interactive 
Tutorial,  Leu & Kinzer ©2012  9th edition  Allyn & Bacon   ISBN-13: 9780132609647 
 
Free Documents 
3.  Phonological Awareness Strategy Training Manual by Joseph R. Boyle.  Available on 
class website.  Download and print out for class. 
  
4.  National Reading Panel website download Put Reading First: The Research Building 
Blocks for Teaching Children to Read 2003 (58 pages long).  The report can be 
accessed online at: 
http://www.nationalreadingpanel.org/Publications/researchread.htm  
Caution:  There are two Putting Reading First publications.  Be sure that you read the 
correct publication – The Research Building Blocks for Teaching Children to Read.   
 
Additional Readings (AR): 
1. Berkeley, S., Mastropieri, M., & Scruggs, T. (2010).  Reading comprehension  

instruction for students with LD: A meta-analysis.  Remedial & Special 
Education, 31, 423-436. 

2.  Bryant, D., Goodwin, M., & Bryant, B. (2003). Vocabulary instruction for students  
with learning disabilities: A review of the research.  Learning Disability 
Quarterly, 26, 117-128.   

3.  Fritschmann, N., Deshler, D., & Schumaker, J.(2007).  The effects of instruction on an  
inference strategy on the reading comprehension skills of adolescents with 
disabilities.  Learning Disability Quarterly, 30, 245-262. 

4.  Menzies, H., Mahdavi, J., & Lewis, J.  (2008). Early intervention in reading. Remedial  
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and Special Education, 29, 66-77.  
5.  Ritchey, K. & Goeke, J. (2006).  Orton-Gillingham and Orton-Gillingham-based  

reading instruction.  Journal of Special Education, 40, 171-183.   
6.  Ryder, J. Tunmer, W. & Greaney, K. (2008).  Explicit instruction in phonemic  

awareness and phonemically based decoding skills as an intervention strategy for 
struggling readers in whole language classrooms. Reading and Writing: An 
Interdisciplinary Journal, 21, 349–369. 

7.  Santi, K., Menchetti, B., & Edwards, B. (2004).  A comparison of eight kindergarten  
phonemic awareness programs based on empirically validated principles. 
Remedial and Special Education, 25, 189-196.  

8.  Scruggs, T. & Mastropieri, M. (2000).  The effectiveness of mnemonic instruction for  
students with learning and behavior problems: An update and research synthesis.  
Journal of Behavioral Education, 10, 163–173.  

9.  Vadsay, P., & Sanders, E. (2010).  Benefits of repeated reading intervention for low- 
achieving fourth- and fifth-grade students.  Remedial and Special Education, 29, 
235-249. 

10.  Wexler, J., Vaughn, S., Edmonds, M., & Reutebuch, C. K. (2008). A synthesis of  
fluency interventions for secondary struggling readers. Reading & Writing, 21, 
317-347. 

 
I.  Course Description: 
This course focuses on instructional practices in special education.  It explores special 
education approaches to teaching literacy to students with disabilities and/or at-risk 
learners.  Procedures covered in this course are applicable to inclusive, as well as more 
restrictive settings, and address the needs of students from a broad array of cultural, 
linguistic, and economic backgrounds.  This course is taken in conjunction with a field 
placement, where students apply specific procedures and strategies from class.  
Topical coverage includes the following: 

 lesson planning and instruction in multiple learning environments  
 characteristics of students with mild disabilities in literacy 
 research-based instructional strategies, modifications, & materials for 

teaching students with disabilities 
 New Jersey Core Curriculum Content Standards (NJCCCS) 
 New Jersey Professional Standards for Teachers (NJPST) 

 
This course addresses portions of NJPST Standard 4: Instructional Planning and 
Strategies & Revised Standard 7: Special Needs. 
 
Standard 4: Instructional Planning and Strategies.  Teachers shall understand 
instructional planning, design long- and short-term plans based upon knowledge of 
subject matter, students, community, and curriculum goals, and shall employ a variety of 
developmentally appropriate strategies in order to promote critical thinking, problem 
solving and the performance skills of all learners.  
Standard 7: Special Needs. Teachers shall adapt and modify instruction to 
accommodate the special learning needs of all students. 
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II.  Course Objectives from Standards 4 and 7: 
Teachers will know and understand: 

 How to access information regarding applicable laws, rules, regulations and 
procedural safeguards regarding planning and implementing the individual 
education program (NJPST 7.1) 

 How to plan and design instruction based on students’ prior knowledge, strengths 
and needs, and developmental progress (NJPST 4.1) 

 Available and appropriate resources and materials for instructional planning and 
techniques for modifying methods and materials to help all students learn (NJPST 
4.2, 4.3) 

Teachers value and are committed to: 
 The belief that children and adolescents with special needs can learn at high 

levels and achieve success (NJPST 7.4) 
 The development of students’ critical thinking, independent problem-solving and 

performance capabilities (NJPST 4.5) 
Teachers will engage in activities to: 

 Apply knowledge of students' abilities/disabilities, experiences, talents and prior 
learning as well as language, culture, economics, family and community values to 
positively impact student learning (NJPST 7.5) 

 Employ appropriate diagnostic measures and interpret the results to implement 
strategies that influence learning (NJPST 7.6) 

 
III. Grading Policy 
How You Earn Your Grade: 
Evaluation of your performance in this course is based on the percentage of total points 
that you earn in the course. Course assignments have been assigned a point value and the 
total number of points will be used to calculate the final grade.  Late assignments will 
only be accepted with the permission of the instructor and will lose 5% of the grade for 
each day they are late.  Included in the class participation component is the score 
received on group assignments completed in class.  Group work is based on assigned 
readings; as a result it is important that students keep up-to-date on their reading in order 
to be good group members.  Students should notify the instructor by e-mail or in writing 
when they are absent. 
 
Course Grades:  
Number grades will be converted to letter grades as follows: 
 92 – 100%  = A 
 87-91%  = B+ 
 82-86%  = B 
 77-81%  = C+ 
 72-76%  = C 
 62-71%  = D 
 61% and below = F 
 
Course Structure: 
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This course combines lectures with large and small group discussions, required 
readings, learning activities, instructor modeling, and student-led discussions.  

 
 If you have special needs as addressed by the Americans with Disabilities Act and 

are eligible for academic accommodations or modifications, please notify me 
immediately.  Reasonable efforts will be made to accommodate your special 
needs. For additional assistance, please contact the New Brunswick Campus 
Coordinator at (732) 932-1711. 

Assignment Policy: 
 Academic Integrity: I expect that you will comply with standards of academic 

integrity in this course.  If you need assistance in understanding an assignment or 
course content, please seek assistance from other appropriate resources or me.  
Assignments, however, should be your own work, except in cases where I have 
required a group product.  The consequence for violating policies of academic 
integrity and other elements of the student code of conduct are serious and can 
have a tremendous negative impact on your academic progress and future career. 
You should not turn in the same work in two separate classes without the specific 
written approval of the faculty members involved.  Leaving work until the last 
minute can increase the temptation to plagiarize work from journals or “borrow” 
friends’ work.  You can avoid problems by getting your work done early.   Exams 
are also your own work. Please familiarize yourself with the university policy on 
academic integrity (http://academicintegrity.rutgers.edu/integrity.shtml#I). 

 
 Additional information/assignments may be given out at the beginning of class.  If 

late to class, students will be responsible for checking with other students. 
 
 

 Terminology:  Under no circumstances should terms such as retarded or learning 
disabled be used as a noun.  Prepositional constructions such as “students with 
learning disabilities” or “individuals who have mental retardation” are preferred 
over adjectival constructions such as “mentally retarded people.”  Because 
normal has multiple meanings and may inappropriately imply abnormal where it 
is not applied, this word should not be used.  Instead, more operationally 
descriptive terms such as “intellectually average students” or “students without 
learning disabilities” should be used. See the APA Manual for more information 
on person-first terminology. 
 

 All assignments should be typed, double spaced, and neat.  Edit your work 
before handing it in, as attention to grammar, spelling, and organization count.  
Please use 12-point font in a traditional/professional font (e.g., Times New 
Roman). All assignments must be completed using APA Format (5th Edition).  In 
particular, references should be noted in the body of your work. 

 You must demonstrate better than satisfactory writing skill.  If you are               
planning to teach students with disabilities (or any students) you must model 
mastery of the subjects you teach.   
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 Page recommendations refer to the actual text of the paper (not including title 
page, references, or attachments). 
 

 Please refrain from using any electronic communication device during class. 
Laptops may be used for notetaking only. 

 
IV. Course Assignments, Tests, & Requirements 
 

1. Attendance, Preparation, & Participation (20 points) 
Attendance.  The nature of this course requires that students attend class regularly 
and participate actively. Two absences will be deemed excessive and will result in 
points deducted from the final grade.  Excessive lateness and a lack of meaningful 
participation in class activities will affect your final grade. As a courtesy, please 
notify the instructor when an emergency or illness requires you to be absent from 
class.  The instructor reserves the right to request documentation supporting 
reasons for absence. 
Preparation. Come to class prepared to discuss course materials and your 
experiences as a teacher intern.  Students are expected to read assigned readings 
prior to class and to participate actively in class discussions and activities.  

 
2. Unit Plan:  For one academic area, develop a series of lesson plans (unit) that 
teaches a specific skill or strategy for approximately one week (5 lessons). Use 
the Rutgers lesson plan format for all lesson plans.  

 
The following components are required: 

 All lesson plans must be differentiated in terms of instruction and 
assessment 

 The unit must meet the GSE standards as listed in Sakai 
 At least one lesson must include explicit instruction and one lesson must 

teach a learning strategy (in the heading of each of these lessons, indicate 
how you are teaching the lesson – i.e., “strategy lesson” or “direct 
instruction lesson”).   

 At least one lesson plan must incorporate cooperative learning 
 Each lesson must include some type of teacher-made “cognitive support” 

that will aid students in their learning of the content or skill (i.e., KWL, 
web, organizer, mnemonic, note-taking technique, or strategy steps). 

 Unit summaries should include NJ Core Curriculum Standards and 
relevant IEP goals or skills that special education students would need to 
master (e.g., specific basic skills, integration of assistive technology).  

 One lesson must include a team taught lesson (i.e., general education 
teacher) that describes your roles and responsibilities for the unit. 

 Each  lesson must include an assessment in the form of a rubric or quiz 
   
MINI UNIT further description and break down of requirements. 
Points - 100 
: 
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The objective of this assignment is to put into practice the information taught in your special education 
classes regarding differentiating instruction for at-risk students. As a basis for this assignment you can use 
a unit plan developed from a previous class, from another source (document your source) or you can write 
an original plan.  Use the lesson plan format on Sakai.  Your text book from last semester is a valuable 
resource for this assignment. 
 
Cover page – 20 points 
Your cover page should include the following: title, length of unit, grade level,  school setting where your 
unit will take place (inner city, suburban), how you lessons will relate to your students’ life experiences, 
the cross curricular connections that your unit will have and the family and community resources that you 
will use.   In addition identify the at-risk students in your class.  You will include 3 disability types – you 
must include a student with a learning disability –reading problem, plus at least two other types (only one 
can be low incidence) and explain how the characteristics of the students with disabilities that you selected 
to teach will affect your unit/instructional plan.  Finally link your pedagogical knowledge to the way you 
will teach your unit.  You will need to refer to previous education classes you have taken for the 
pedagogical information. See  rubric 
 
Co-teaching Lesson - 15 points 
One lesson will be team taught and you will describe each teacher’s (general and special education) 
responsibilities for the lesson. This lesson should also include the Differentiation requirements listed 
below.  See the rubric on Sakai. 
 
Cooperative Learning Lesson – 15 points 
One lesson will include a cooperative learning activity and you will explain how students will be grouped 
and graded and how you will accommodate for student differences.  This lesson should also include the 
Differentiation requirements listed below. See the rubric on Sakai. 
 
Differentiation– 50 points 
 
You will describe how your overall objectives, assignments and assessments will be modified for students 
with learning problems.  How will you and your students monitor their progress?  How will you adapt the 
textbook, written information and handouts, activities and/or group activities? Modification and 
adaptations should be written in bold italics and each lesson should include a “cognitive support” that will 
aid student learning (KWL, web, mnemonic, note-taking technique or strategy) also listed in bold italics.   
Will you use technology to supplement or reinforce your lesson?  Use at least two outside reference 
sources (other than the text) for your project and cite them in the body of your report as well as on a 
reference page.  
 

 
 
3.  Online Web Assignment  10 pts.  
Putting Reading First.  Read the document followed by formulating a question 
about any portion of the reading. You may work with a partner with approval. 
You and your partner will be responsible for presenting the question and leading a 
ten minute discussion that explores answers to the question you have devised. 
Be sure to download and read the correct publication – The  Research Building 
Blocks for Teaching Children to Read.   

  
4.  Research-Based Article Presentation:  40 points 
Due dates: TBA 

You will be assigned into small groups (3/4 students per group) to lead a 
class discussion of a particular topic. Topics will be presented and your group 
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will be free to choose one of interest.   One group will present their topic  on the 
date they select and then lead the class through a discussion of the topic  

  
Your presentation mode may vary but should be designed to generate 

discussion about  the topic and/or have a Q & A about the topic.  In addition, your 
group will develop a one-page handout or outline that will guide our discussion of 
the topic.   
 As part of this assignment, your group will be expected to hand in a two 
page summary of research regarding this topic complete with a worthy set of 
references ( peer reviewed journals).It is suggested the each member select a 
research article on your topic and all three articles be combined with an 
appropriate summary for the paper.) 

 
 

5.  Strategy Training: 75 points 
 
You will be responsible for teaching the Phonological Awareness (PA) Strategy 
to one student in your practicum who has reading problems.   
For the strategy, you must complete between 7 and 10 sessions.  Failure to 
complete the minimal 7 sessions will result in a lower grade.  Therefore, START 
EARLY!  You should check the readability of each passage prior to administering 
it to the student.  On the due date, turn in a copy of the student's progress chart 
and a two- to three-page (typed, double-spaced) paper describing the strategy 
training and student progress.   
Your summary should include : 
Why the student was selected (reading issues) 
How the student responded 
Did you find the strategy to be of use 
Would you use it again 
Would you change anything in terms of service delivery. 
 
  In addition, if time permits during the last class session, you will present your 
results to the class (5 minutes each).   
 
Or 
 
6. Three Phonological Awareness lesson plans: 
 
 25 points each 
For the lesson plans, develop each lesson plan around one area of phonological 
awareness (rhyming, alliteration, substitution, deletion, manipulation of sounds, et 
al). Use the Rutgers Lesson Plan format and then each the lesson to a young 
student. Hand in your lesson plan ad a two page reflection on how the lesson 
went. Use the website:  http:www//phonologicalawareness.org to get ideas . 
 
7.  Phonics Assignment – 25 points 
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Due date - TBA 
Complete the teacher portion in the book Phonics, Phonemic Awareness, and 
Word Analysis for Teachers: An Interactive Tutorial.  Portions of the book will be 
included in class work. 
 
7.  Tests:  two non cumulative tests will be administered with a point value of 20 
points each. TBA 

 
V.  Course Schedule**   
 
Date    Topic     Reading 
Week 1    Introduction to the Course  Overview 
    Reading Problems & Students 
    W/ Disabilities & RTI  
 
Week 2    Strategy Training –    Strat. Manuals 

Word Identification Strategy &  
    Phonological Awareness Strategy   
  
    Overview of Reading   NRP Download 
    And Menzies readin 
     
Week 3   Systematic Reading Instruction  RI Ch 1 
     Cover page due 
 
Week 4   Phonemic Awareness   RI Ch 2 
     Cooperative learning due 
 
Week 5   Phonics     RI  Ch 3 
 
Week 6   Advanced Word Reading  RI Ch 4 
    Reading Fluency   RI  Ch 5 
    Possible WLS demonstration 
      
Week 7   Test 1 and reading Fluency 
     Co teaching due 
 
Week 8   Vocabulary & Word Knowledge RI  Ch 6 
 
Week 9   Assessment in Reading 
    & Reading Materials   TBA 
 
Week 10   Reading Comprehension  RI Ch. 7  
     mini unit due 
 
Week 11   Oral Language Skills   Sakai Readings 
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      Strategy or lesson plans due 
 
Week 12   Teaching Handwriting    Sakai  

 
Week 13   Spelling & Early Writing  Sakai Readings  
 
Week 15   Research  based final presentations   
  


