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COURSE AIMS 
What is good teaching?  What is good social studies teaching? What is it you want kids to learn, 
and how do you get them there? In this course for pre-service and beginning teachers we will 
learn how to plan, implement and assess the results of meaningful social studies instruction for 
secondary school students.  
 
The overarching goal of the course is to build both practical and theoretical understandings of 
good social studies teaching through reading, writing, discussion, reflection, and hands-on 
experience.   Each student will leave the class with a tentative sense of readiness for student 
teaching next fall.  
 
Each of the two parts of the course will address a piece of that overarching goal: 
 
Part I:   Framing Learning 

- How do themes, essential questions, and culminating projects serve as effective tools for 
creating meaningful, coherent, challenging, and interesting courses? 

- How can one plan daily lessons and units that have clear and worthy objectives? 
- How do you create a classroom environment conducive to learning and positive student 

behavior and address challenges that arise? 
 
Part II: Engaging Students in Meaningful Social Studies Learning 

- How do you:  
o engage students in constructing knowledge through first-hand exploration of 

historical accounts and documents; 
o connect students to the social studies material through hands-on activities and 

effective scaffolding;  
o involve students in productive controversy and inquiry using discussion and 

effective questioning techniques;  
o develop students as readers, writers and thinkers in social studies;  
o deepen students’ critical thinking and communication skills through group-work;  
o utilize technology in the service of learning; 
o meet the needs of diverse learners and work effectively with co-teachers; and 
o build students’ capacity for developing empathy in historic and contemporary 

contexts? 
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Part III:  Assessing Student Performance 
- How can one: 

o use both formative and summative assessments as powerful teaching tools; 
o integrate assessment into the student’s learning experience; 
o assess student performance on creative activities and projects; 
o plan backwards from outcomes, so that assessment measures what is taught and 

learned; and  
o build students’ capacities to self-assess and take responsibility for their own 

learning? 
 
COURSE EXPECTATIONS 
A successful class will depend on every member of the group being actively engaged as both 
learners and teachers. It is a fundamental assumption of the social studies program that each of us 
has valuable perspectives and experiences that will inform our collective, developing knowledge.  
 
Class attendance is a requirement. Our class time is essential – this is where we will experience 
and practice teaching methods. Students are expected to be on time and prepared for class. If, for 
extraordinary reasons, you are unable to attend class one week, please contact me within 24 hours 
of the absence to explain why you did not attend class. Inconsistent attendance will result in a 
lowered grade. Missing a significant number of classes will result in no credit for the course. 
 
This class is a discussion-oriented, active learning seminar. For this class to be effective, all 
students must come prepared to discuss the week’s assigned readings and ready to participate in 
each day’s activities. Participation will include taking part in a variety of activities – written, 
verbal, individual, and group.   
 
All assignments are required to pass this course. An “A” assignment is an exceptional one.  It 
is not an assignment that merely meets the requirements outlined in the syllabus.  All written 
work is graded on thoroughness, quality of analysis, level of support from data and/or research 
literature, organization and clarity. A final A grade will be assigned for an overall grade point 
average of 3.7 or greater. 
 
Students are expected to turn in all work on time. If you need an extension, be sure to ask for 
it before the due date. Extensions will only be granted for legitimate reasons. Late papers, for 
which you have not been granted an extension, will be subject to a grade penalty. When an 
extension has not been granted, grades on assignments will be lowered one half grade for each 
day they are late.  PLEASE RETAIN ELECTRONIC COPIES OF ALL ASSIGNMENTS THAT 
YOU SUBMIT IN THIS COURSE. 
 
Learning in this class will require your active participation and a high degree of 
independence, responsibility, and intellectual resourcefulness (ability to search out and make 
connections across theory, practice, sites, ideas, people) in all of your work. There are many ways 
to participate in class; actively listening, asking questions, commenting on the thoughts of others, 
or discussing tentative, speculative ideas are valued as much as stating original, completely 
formed thoughts. Additionally, your commitment to equitable participation in pair and small 
group activities within the class and outside of class time will be considered a critical component 
of your course participation grade. 
 
Care, respect and integrity in written and classroom exchanges. All written work, including 
postings on Sakai, should be proofread for clarity, spelling, grammatical errors and the like. 
Outside sources should be referenced appropriately  using the format outlined in the APA 
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Publications Manual. Please use language that is appropriate for the classroom setting and 
maintain a professional tone in both your Sakai postings and classroom discussions. You are 
expected to do your own work and cite sources following the format in the APA Publications 
Manual. For more details, go to: http://cat.rutgers.edu/integrity/policy.html#Integrity. 
 
To access the APA Format Citations manual online, go to:  http://libguides.rutgers.edu/writing. 
 
Anyone with a learning difference needing accommodations of any kind should contact me 
as soon as possible. 
 
It is very important that you let me know if you have questions about the concepts being 
discussed during the course.  Feel free to use e-mail to pose questions if raising them in class is 
difficult.  
 
COURSE ASSESSMENTS 
 

1. Sakai Discussion Assignments 
 

A. Practicum and course readings log.  During the semester you will be placed in a 
classroom for a 30-hour field experience in an area school.  The practicum placements 
will begin in early Feb. 2012. Each school and classroom will be unique, but each student 
should 1) observe several teachers teaching a variety of social studies courses; 2) observe 
your cooperating teacher teaching social studies in a variety of ways; 3) assist your 
teacher in his or her teaching whenever possible; 4) work with individual or small groups 
of students; 5) teach one lesson, using methods learned in our class.   
 
The field experience and our course readings will be discussed in general and in relation 
to each other through an on-going on-line discussion on Sakai.  Each week (for a total of 
ten weeks - skip two of your choosing) you will respond to the week’s questions on 
Sakai, read your classmates’ postings, and respond to at least one other posting.   You 
should complete 4 postings and responses by March 8, 2012 and the remaining four 
postings and responses by April 26, 2012. 
 
Each student will post his or her three lesson plans and culminating project on Sakai as 
well. Satisfactory completion of the field experience (verified by the cooperating teacher) 
is necessary in order to receive credit. 
 
B. Lesson reflection. Teach at least one lesson in your field placement class, employing 
methods learned in this class. Describe and reflect upon this lesson (and respond to a 
classmate’s lesson posting) in the appropriate section of the Sakai discussion site. This 
can be done at any point in the semester, but must be posted on Sakai by May 1. 

 
2. “Daily dilemma” – Practice teaching 
 

In small groups students will choose a topic and teaching method and then develop and 
implement a 30- 40 minute-long lesson on that topic. The team will submit their draft 
plan (following the format provided by the instructor) to the instructor a minimum of one 
week prior to the scheduled lesson date, receive feedback from the instructor on the draft 
and then implement the lesson per the master schedule established for this aspect of the 
course.. See instructions on page 14. 
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3.    Lesson Plans 

 
Students will create three lesson plans. Each lesson plan is described in full on pages 15-
23 of this syllabus. In brief, however, the lessons are:  

 
A) Primary source lesson plan designed to have your students use a primary source(s) to 
engage with an historical topic. DUE Monday, February 27. 

 
B) Controversial issue lesson plan designed to have your students write about and 
discuss a controversial social issue. DUE Monday, March 19. 
 
C) Group work lesson plan designed to have your students participate in a group activity 
on a current domestic or international political or cultural issue. DUE Monday, 
April 2. 

 
4. Visual Arts Integration Plan 

 
You will work with a partner to prepare a rationale, set of instructional goals and 
description of how you would integrate your chosen artwork from the Zimmerli Gallery 
into a U. S. History, world history or world cultures curriculum.  Specific details and 
instruction are located on pp. 25-26.  DUE Monday, April 16. 
 

5.   Methods log 
Each student will create a personal “methods log” containing descriptions of at least 15 
different instructional methods. See instructions on page 24. DUE Monday, April 23. 

 
6.   Culminating project plan/Sketched-out unit plan 

Students will create a culminating project plan for a four-week unit on a topic in U. S. 
history, world history, world cultures, or an integrated/interdisciplinary humanities 
course.  Instructions on pages 27-29. DUE Monday, April 30.  

 
ASSESSMENT OF STUDENT PERFORMANCE: Course grades will be computed as 
shown below. 
 
Participation    25 % (Includes Daily Dilemma-Practice Teaching) 
Methods Log    10 % 
Sakai:    - Practicum/Readings Log    5%  
  - Lesson Reflection     5% 
3 Lesson Plans    30 % 
Visual Arts Integration Plan     5% 
Culminating Project/Unit Plan  20 % 
 
 TOTAL………………………..100% 
 
COURSE READINGS 
 
Required Textbooks 
 
The following books, available at the Rutgers University Bookstore: 
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Bower, B., Lobdell, J., and Owens, S. (2005) Bring Learning Alive! The TCI Approach  

For Middle and High School Social Studies. Revised edition. Palo Alto, CA: Teachers 
Curriculum Institute. 

 
Evans, R. W. and Saxe, D. W., eds. (1996).  Handbook on Teaching Social Issues:  NCSS 
Handbook 93.  Reprint ed., 2007.  Charlotte, NC:  Information Age Publishing. 
 
Rubin, B. C.  (2011).  Making Citizens:  Trnsforming Civic Learning for Diverse Social Studies 
Classrooms.  New York:  Routledge. 
 
Weinstein, C. (2010) Secondary Classroom Management: Lessons from Research and  

Practice. McGraw Hill.  4th edition1. 
 
Required Electronic Resources 

1. National Council for the Social Studies.  
 

www.socialstudies.org.  
--It is recommended that you join the NCSS as a student member.  This can be 
done online for $37.00, and includes a subscription to either Social Education or 
Social Studies and the Young Learner, plus the Social Studies Professional 
(newsletter). 
 

2. NJ Council for the Social Studies.  www.njcss.org.   
--It is recommended that you join the NJCSS at the pre-service teacher level 
($35.00), which includes free registration for the annual 
NJCSS conference as well as a one year membership and receipt of The Docket, 
the professional journal of the NJ and NY Councils for the Social Studies.  You 

 form online. can access the registration/membership
 

3. Middle States Council for the Social Studies.  
www.mscss.net/MSCSSwebsitenewmainpage.html 
 

--Another valuable membership opportunity is available here, again accessible 
online.  The MSCSS annual membership rate for students is $10.00, and this 
provides you with the MSCSS journal and other benefits.   
 

4. J Department of Education—Core Curriculum Content Standards.  N
http://www.state.nj.us/education/cccs/. 
 
Common Core Standards:  http://www.corestandards.org/the‐standards/english‐
language‐arts‐standards 

5.  American Educational Research Association:  http://www.aera.net/ 

6.  The Choices Program.  http://www.choices.edu/ 
 

                                                 
1 This book will also be required for Classroom Organization and the Teaching Internship 
seminar. 
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7.  Contemporary Issues in Technology and Teacher Education (Social Studies):  
http://www.citejournal.org/vol10/iss4/socialstudies/ 
 

8.  Education Resources Information Center:  http://www.eric.ed.gov/ 
 

9.  Journal of International Social Studies:  
http://www.iajiss.org/index.php/iajiss/issue/view/1 

 
10.  Journal of Social Studies Research:  http://education.ucf.edu/jssr/index.cfm 
 
11.  National Issues Forum:  www.nifi.org 

 
12.  Human Rights Education Resource Center, University of Minnesota  

http://www1.umn.edu/humanrts/edumat/ 
 
13.  Social Studies Research and Practice:  http://www.socstrp.org/ 
 
14.  Theory and Research in Social Education:  

http://guides.lib.usf.edu/content.php?pid=86148&sid=640917 

15.  U.S. Department of Education:  http://www.ed.gov/index.jhtml 

16.  Social Studies Resources from Federal Agencies.  http://free.ed.gov/HandSS.cfm 
 
Class Handouts and Sakai-Based Resources 
 
Please check the course Sakai site regularly to access these items, particularly if must be 
absent.  Handouts and required readings outside of the course textbooks will be available 
on the course Sakai site under the Resources tab. 
 
MANTOUX TEST 
 
You must be tested for tuberculosis before beginning your practicum placement.  Lisa Kruger or 
another member of the Rutgers GSE Office of Teacher Education will visit the class prior to the 
third class session to provide you with information on practicum placements and how to obtain 
the required Mantoux Test, which can be completed at health facilities on the Rutgers campus.  
Class members can take the required Mantoux on either of the two scheduled dates listed by the 
Office of Teacher Education during their visit to our class. 
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COURSE TOPICS AND READINGS 
 

Part I: Framing Learning 
 
“Learners construct knowledge as they build cognitive maps for organizing and interpreting new 

information.  Effective teachers help students make such maps by drawing connections among 
different concepts and between new ideas and learners’ prior experiences.2 

 
1. January 19       Introduction: Teaching/Social Studies/Teaching Kids 
 
2. January 26  Planning Big: Big ideas, central questions, backwards planning    
 
Office of Teacher Education presentation on practicum placements and related details. 
 
How do you create a cohesive and meaningful unit?  What are “essential questions” and themes, 
and how do you use them for curriculum design? What’s worth teaching? 
 

o Bring Learning Alive! How to develop curriculum using the TCI approach, 220-247. 
o  “What is backward design?” Wiggins and McTighe, Understanding by design.  
o  "Challenging history: Essential questions in the social studies classroom." Lattimer, 

Heather. Social Education 72, no. 6 (October 2008): 326–329.  
o “How thematic teaching can transform history instruction." White, Rodney M. The 

Clearing House  68, no. 3 (January 1, 1995): 160.   
o “Introduction” (Chapter 1) in Making Citizens  

 
PERFORMANCE BASED ASSESSMENT 
 
Sakai Assignment3 1:  
According to these writers, what is a thematically organized curriculum? An essential question?  
Choose one of your college courses that you think used such an approach and look over the 
syllabus and course readings. What question(s) underlay this course of study? How was the 
course organized to answer the question(s)? Was there one answer, or a variety of ways the 
question(s) could be answered? What are the advantages and drawbacks to this approach?  
 
3. February 2   Preparing and Developing Lessons with Primary Sources 
 
Class will meet at the Alexander Library, Special Collections and University Archives Reading 
Room.  Prior to today’s class, you should have identified the relevant collection for use in your 
primary source lesson plan. 
 “Essentially Different:  Using Essential Questions and Themes for Civic Learning” 
(Chapter 2 in Making Citizens) 
 
Sakai Assignment 2:  

                                                 
2 Linda Darling-Hammond, The Right to Learn, p. 74. 
3 Sakai discussion assignments must be posted, responded to, and read by 11 p.m. on the Wednesday night 
of the week they are assigned (before Thursday class).  To preserve confidentiality, please do not refer to 
teachers, students or schools by name in your postings.  Example:  Sakai Assignment #1 is due 1/25/2012. 
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Describe your best and worst classroom learning experiences as a student. For each description 
give details about what happened and its impact on you (please don’t use real names to identify 
teachers or other people in your description). 
 

* FEBRUARY 13-17 IS FIRST DAY OF PRACTICUM PLACEMENTS * 
 
4. February 9    Planning Small: The flow of a day/Daily planning     
 
How do you create a cohesive and engaging one-day lesson that connects with larger themes? 
How do you use class time wisely and efficiently? What are “objectives” and how do teachers 
determine them? 

o Bring Learning Alive! Preview assignment, pages 22-27.  
o Secondary Classroom Management, Chapter 7:  Making the most of classroom time 
o  “Where teaching comes from,” p. 47-65, Kobrin (1992), In there with the kids. 
o “Learning cycle: Sequencing social studies instruction” Sunal and Haas 
o GSE Teaching Portfolio Lesson Outline 

 
Being In Charge 
 
What are the responsibilities, challenges and dilemmas of being the adult in the classroom?  How 
do we create a safe learning environment for all of our students? 
 

o Bring Learning Alive! Creating a Cooperative, Tolerant Classroom, pages 136-160 
o  “Classroom management: Caring and democratic communities,” p. 263-299. In 

Oakes & Lipton (2003), Teaching to change the world. NY:McGraw-Hill. 
 

One of the following chapters in Secondary Classroom Management (will be assigned in class): 
o Chapter 4: Establishing Norms for Behavior 
o Chapter 5: Creating Safer, More Caring Classrooms 
o Chapter 12: When Prevention is Not Enough: Protecting and Restoring Order 

 
Outline your assigned chapter – you will be responsible for teaching it to a small group. 
 
Sakai Assignment 3:  
How does your field placement teacher seem to handle classroom management (discipline)? What 
do the rules seem to be?  What management issues emerge in this class? What do you see (or not) 
that correlates with this week’s readings? 
 
Daily Dilemma – Practice Teaching Group #1 
 

Part II: Engaging Students in Meaningful Social Studies Learning 
 
“Individuals who are engaged in what they are highly, intrinsically motivated to do end 
up losing track of time and can go for hours without getting tired.  When activities go on 
to their natural finish points, bells and imposed ending times won’t be needed. The Tao 
permits a tireless state for teacher and student. You will want to get lost in your work.” 

--Greta Nagel, The Tao of Teaching 
 

 
5. February 16   Active Learning Strategies for Issues-Based Social Studies 
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Class visit to Zimmerli Gallery (Class reports to Zimmerli Art Gallery on Coll. Avenue) 
4:50-6:00 p.m., then return to GSE 30 

o Bring Learning Alive!: Visual Discovery, pages 28-37;  Experiential Exercises, pages 
46-55 

o “Using POW Cases to Understand How a Virtuous Citizen Makes Morally Sound 
Decisions.” Sherry Schwartz, The Social Studies, Jan/Feb 2006: 21-29 

o “The Triangle Fire: A Simulation-based Lesson.” Tony Sanchez, The Social Studies, 
March/April 2006: 62-68. 

o “Classroom Simulations: Proceed with Caution.” Ingrid Drake, Teaching Tolerance, 
Spring 2008. 

o “Defining Issues-Centered Education.”  Ronald W. Evans, Fred M. Newmann and 
David Warren Saxe (In Handbook on Teaching Social Issues) 

 
ONE of the following chapters from Handbook on Teaching Social Issues to be assigned 
in class: 
o Chapter 6: The Engle-Ochoa Decision Making Model for Citizenship Education 
o Chapter 7:  Preparing Citizens to Participate in Public Discourse:  The Public Issues 

Model 
o Chapter 8: Teaching Controversial Issues through Massialas and Cox Inquiry 
o Chapter 15:  Teaching Issues-Centered History 
o Chapter 17:  A Critical Approach to Teaching United States History 
o Chapter 22:  Issues-Centered Approaches to Teaching Civics and Government 

 
Outline your assigned chapter – you will be responsible for teaching it to a small group. 
 
Daily Dilemma – Practice Teaching Group #2 
 
Sakai Assignment 4:   
What is the most student-centered, active lesson you have observed in your placement? Describe 
the lesson and how the students engaged with it.  Drawing upon the readings come up with three 
questions that a teacher should consider when planning a simulation activity. 
 
6. February 23    Working with sources, using primary documents     
 

o “Connecting with the Past.” Potter, Lee Ann. Social Education. 67.7 (2003): 372-377 
o “Teaching History: Primary Sources in History: Breaking through the Myths.” 

Barton, Keith C. Phi Delta Kappa. 86.10 (2005): 745-753 
o  “Suggested Methods for Integrating Primary Sources into Classroom Instruction.” 

Education Staff, National Council for Social Studies. Social Education. 67.7 (2003): 
414-415. 

o Megan McCarthy, Key Issues Paper, Fall 2008. 
o Marissa Bullock, Key Issues Paper, Fall 2008. 

 
On the web: 
 Teaching With Primary Sources Quarterly http://www.loc.gov/teachers/tps/quarterly/ 
 
For reference (look around this site to see what’s there): 

o  http://www.learner.org/workshops/primarysources/emancipation/introduction.html 
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Sakai Assignment 5:  
Draw upon this week’s readings to discuss the advantages and disadvantages of using primary 
sources in the classroom. Have you observed teachers using primary sources at your placement 
school? If so, describe what they do and how students respond. If not, what methods and 
strategies for teaching history/social studies have you observed? What do you think is being 
communicated about the past through these various methods? 
 
Daily Dilemma – Practice Teaching Group #3 
 
7. March 1:  Classroom Talk Part 1 - Controversial Issues, Questioning, Inquiry  
 

o "Exploring Myths about Teacher Questioning in the Social Studies Classroom." 
Wilen, William W. 2001. Social Studies 92, 1:  (January 2001): 26-32.  

o Hess, Selections from Controversy in the Classroom 
o  “Talking Civics:  Open Discussion in the Social Studies Classroom” (Chapter 3) in 

Making Citizens 
o Ronald T. Hyman, Selections from Strategic Questioning 
 

On the web: 
o“Thinking is Questioning.” Shapiro, Alan. Teachable Moment. 12 Dec 

2008.             http://www.teachablemoment.org/high/thinkquestion.html. 
o“Teaching on Controversial Issues: Guidelines for Teachers,” Shapiro, Alan. Teachable 

Moment. http://www.teachablemoment.org/high/teachingcontroversy.html 
o“Working on WMD: Inquiry in a science or social studies class.” Shapiro, Alan. 

Teachable Moment.  http://www.teachablemoment.org/high/wmdinquiry.html 
o“Controversial Issues in the Classroom,” Harwood, Angela & Hahn, Carol. ERIC 

Digest, 1990. http://www.ericdigests.org/pre-9218/issues.htm 
 
And if you really get into this idea of questioning, check out: 

o“The importance of good questions,” p. 3-31. In Cicil (1995) The art of inquiry. BC, 
Canada: Peguis Publishers. 

 
Daily Dilemma – Practice Teaching Group #4 
 
8. March 8 Classroom Talk Part 2 - Seminars and Deliberations  

 
o Secondary Classroom Management, Chapter 11: Managing Recitations and 

Discussions  
o “Discussion methods in an issues-centered curriculum,” in Handbook on Teaching 

Social Issues.  
o “Classroom Discussion: Models for Leading Seminars and Deliberations,” Parker, 

2001, Social Education 65(2), 111-115. 
o Tredway, Lynda (1995). Socratic Seminars: Engaging Students in Intellectual 
 Discourse. Educational Leadership. September Issue, 26-29. 
o Hannah Greenspan, Key Issue Paper, Fall 2008 

 
Daily Dilemma – Practice Teaching Group #5 
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Sakai Assignment 6:  
How does your practicum teacher conduct discussions and/or recitations in his/her class? Are 
controversial issues ever discussed? What types of questions does s/he use? Use the readings 
from this week and last week to reflect on the classroom talk you have observed in your 
placement. 
 

Spring Break – March 10-17 
 
9.  March 22 Controversy and Public Policy:  Integration into Classroom Instruction and 

Assessment of Student Performance 
 
 --Readings on human rights education (to be identified) 
 --Modeling of a sample strategy followed by debriefing 
 

Part III:  Assessing Student Performance 
 
10. March 29  Designing Group Work 

 
o Secondary Classroom Management, Chapter 10: Managing groupwork 
o Bring Learning Alive! Response Groups, pages 66-75; Problem solving groupwork, 

pages 66-85.  
o “Groupwork as a strategy for classrooms,” “Planning groupwork in stages,” “Giving 

everyone a part to play,” Cohen (1986), Designing Groupwork. 
o Nicholas Benevento, Key Issues Paper, Fall 2008. 

 
Sakai Assignment 7:  
How does your field placement teacher use group work? Describe a time when group work went  
well or poorly, and what you think the contributing factors were (based on our readings). If group  
work isn’t used, imagine how it might be incorporated into this class. 
 
Daily Dilemma – Practice Teaching Group #6 
 
11. April 5  Skills and Scaffolds: Reading, Note-taking, Interactive Student 

Notebooks and Technology 
 

oBring History Alive! Considerate text, Graphically organized reading notes, Processing 
assignments, 86-117; Using the interactive notebook, 161-171.  

o"Webquests in Social Studies Education." Vanguri, Pradeep R, et al. Journal of 
Interactive Online Learning 3.2 (2004): 1-11. 15 Dec. 2008. 

o“Powerful and authentic digital media and strategies for teaching about genocide and 
the Holocaust.” Meghan Manfra & Jeremy Stoddard. Social Studies, Nov/Dec. 2008, 
260-264. 

oMelinda Cole, Key Issues Paper, Fall 2008; Table of Contents; Assignment Sheet; and 
Rubric (Interactive Student Notebooks) 

oRachel Zegas, Key Issues Paper, Fall 2008 (Notetaking) 
oJeremy Marx, Key Issues Paper, Fall 2008 (Technology) 
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Sakai Assignment 8 
How are complex assignments, ideas and skills scaffolded in your placement? Do you see any 
methods from the readings, or places where such methods might be helpful? When and how is 
technology used? 
Daily Dilemma –Practice Teaching Group #7  
 
12. April 12   Teaching writing, social studies style; writing for learning in social studies  
 

o Bring History Alive! Writing for understanding, 56-65;  
o “Using writing to learn social studies.” Barry Beyer, Social Studies (1982)73, 3: 100-

105. 
o “Writing to Learn: A Message for History and Social Studies Teachers.” William 

Goggin, Social Studies (1985) 76, 4: 170-173. 
o “Teaching for Critical Literacy in Social Studies.” Steven Wolk. Social Studies 

(2003) 94 (3), 101-106. 
o “Writing in the Social Studies Classroom.” Peter Pitard, Education Outreach, The 

Colonial Williamsburg Foundation, 2001 (2). 
o “Civic Communications:  Writing and Expression for Civic Learning, Chapter 4 in 

Making Citizens 
  
Daily Dilemma –Practice Teaching Group #8  
 
Sakai Assignment 9:  
When do students write in your practicum classroom? What types of writing are they 
doing?  What sort of feedback do they get on their writing? Have you seen any of the 
strategies discussed in our readings for this week? What would you suggest from our 
readings that might improve writing instruction in your placement? 
 
13. April 19    Planning for heterogeneity, inclusive classrooms and co-teaching 
 

o Bring Learning Alive! “How to adapt lessons to meet your students’ needs,” pages 
174-181  

o Classroom accommodations and resources for students with disabilities in social 
studies.  

o Dieker, Lisa A., and Wendy W. Murawski. "Tips and Strategies for Co-Teaching at 
the Secondary level." Council for Exceptional Children 36 (2004): 52-58. 

o “Preparing to teach.” K8accesscenter.org.  Read pages 1-8; the rest is optional but 
may come in handy at some point. 

o “Providing support for non-native learners of English in the social studies 
classroom.” Joy Egbert & Carmen Simich-Dudgeon. Social Studies. Jan/Feb. 2001, 
22-25. 

o Gabrielle Rendek, Key Issues Paper, Fall 2008. (Co-Teaching in the Social Studies 
Inclusion Classroom) 

o Mike Mangarelli, Key Issues Paper, Fall 2008. (Inclusion) 
o Katie McCrea, Key Issues Paper, Fall 2008. (Differentiating Instruction) 

 
Daily Dilemma –Practice Teaching Group #9  
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14. April 26 Assessment and Historical Empathy 
   

o Bring Learning Alive! Multiple intelligence assessments, 118-133. 
o “How is understanding assessed in light of the six facets,” Wiggins and McTighe, 

Understanding by design. 
o “Assessing student learning of an issue-oriented curriculum,” Parker, in Handbook 

on teaching social issues.  
o “Historical empathy and its implications for classroom practices in schools.” 

Yilmaz, K. (2007). History Teacher, 40(3), 331-337. 
o “Beyond Current Events Fridays:  Connecting Past to Present All Year Long”, 

Chapter 5 in Making Citizens 
 
Sakai Assignment 10: 
What forms of assessment are used in your placement? Is assessment used as a tool for learning? 
Consider what Yilmaz and others write about historical empathy; how important do you think 
building historical empathy is to social studies learning? 
 
Daily Dilemma – Practice Teaching Group #10 (if needed)  
 
NOTE: Tuesday, May 1 is the last date to post on Sakai your description of and reflections on 

the lesson you taught in your field placement class. 
 
15. May 3 Final Reflection and Panel Discussion with Experienced Faculty 
 
What kind of a teacher do you think you will be?  What kind of teacher do you aspire to be? 
 
Completion of Course Evaluation 
 
Panel Presentation and Discussion with Experienced Teachers and Supervisors 
 
FOR DIGITAL PORTFOLIO: Submit your favorite of the three lesson plans and your unit 
plan by May 3. 
 
 
 
 
 
 
 
 
 
 

The remaining pages of this syllabus contain detailed descriptions of each graded course 
assignment. 
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Daily Dilemma – Practice Teaching 

 
The Daily Dilemma –Practice Teaching assignment helps us to broaden our consideration of 
teaching by engaging us on topics that emerge in your fieldwork classrooms.  It is also an 
opportunity to practice planning and teaching. 
 
Your group should choose one topic from column A and one or two methods from column B for 
your practice-teaching lesson. Design your 30 minute lesson, and email the plan to the instructor 
by noon on the Sunday before your teaching day. Alter as needed following feedback from the 
instructor, and come to class prepared to teach! 
 
To maximize everyone’s understanding of a broad range of topics and methods, each group will 
submit the names of group members and a prioritized list of their three preferred topics and 
related methods to the instructor by Monday, 1-29.  The instructor will then construct a master 
schedule of the teaching topics/methods and the presentation dates, keeping in mind each group’s 
preferences. 
 
Column A:  Topics  Column B:  Methods 

 
Plagiarism and cheating in the classroom 
 
Bullying and creating outcasts in the classroom 
 
Gay, lesbian and transgendered students/issues 
in the classroom 
 
Debating a public policy issue 
 
Teaching in the heterogeneous classroom 
 
Comparing and contrasting interpretations of an 
historical event 
 
Sexism/gender issues in the classroom 
 
Examining a social problem using a case study 
 
Racism/ethnocentrism in the classroom 
 
Evaluating competing arguments about a 
controversial issue 
 
Teaching about social justice issues through 
service learning 
 
Developing and testing a generalization 

 
Debate 
Role play 
Simulations 
Visual discovery 
Writing for understanding 
Problem-solving group work 
Response group 
Social studies skill builder 
Primary document 
Jigsaw 
Bumper stickers 
Historical heads 
Seminar 
Deliberation 
Slide show 
Interactive lecture/recitation 
Continuum 
A/B writing 
Value Line 
Human Barometer 
Virtual Blogging 
Dramatic Readings 
 
Others…. 
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Lesson Plan Format 
 

Author Name:________________Title of the Lesson:_________________________ 
 
Unit Theme:__________________________________________________________ 
 
Standard ___or Block Period___# of Periods Required_____Age/Grade Level:_____ 
 
1.  Essential Question and Essential Understanding:   For the essential question, pose 
a brief, divergent question to frame the significance of the lesson and which makes clear 
the focus of the lesson. Develop a 1-2 sentence essential understanding statement that 
provides a rationale for the inclusion of this lesson in a designated course unit. 
 
2.  NJ Core Curriculum Content Standards:  Include those addressed in the lesson. Do 
not simply list the standard number, for example, 5.5. Instead, list the complete standard. 
For example: (note that the example is drawn from the high school level—other levels 
available are elementary and middle grades) 
 
Standard 6.2:  World History   
  6.2.12.D.1.a.  Assess the political, social, and economic impact of the 
Columbian Exchange of plants, animals, ideas, and pathogens on Europeans and Native 
Americans.     
 
3.  NCSS Curriculum Standards:  List those addressed in the lesson (Roman numeral, 
theme, and knowledge and process expectations) along with the related Common Core 
Standards (provide the grade level, area of emphasis, the standard no. and a complete 
statement of the performance expectation)  The NCSS standards are provided on the 
Sakai site and the Common Core standards can be accessed through the standards portal 
on the NJ Department of Education website. 
 
4. Materials/Resources:  Include both materials which are content-focused (examples 
include readings, visuals, audio files, films, graphics and others) and process-focused 
(materials you create or use to scaffold and structure student learning with the content 
resources).  Group them into teacher use and student use (where appropriate, identify 
texts, equipment, media, family or community resources to be used in the lesson).  
Provide full citations for all sources that you are not creating on your own (i. e., items 
such as worksheets, activity sheets, scenarios, etc.). 
 
5. Prior Understandings of Students:  Describe what students should know before they 
start the lesson.  
 
6.  Learning Objectives:  State the objectives of the lesson: what is it you want students 
to know and be able to do through this lesson.  Include and label cognitive, affective and 
psychomotor objectives. 
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7.  Skills:  Specific operations required to achieve goals, skills are integral to the 
achievement of learning objectives.  List the specific skills you expect students to be 
taught in the lesson, and which they will practice during the lesson activities and within 
assessments of student performance. 
 
8. Assessments of Student Performance:  Assessment should offer evidence that 
learning objectives and related standards have been met.  Design assessments that collect 
a range of evidence that shows students have learned/accomplished unit objectives. 
Incorporate both formative and summative measures of learning, emphasizing 
performance-based authenticity.  This section would include homework activities that 
you incorporate within the lesson. 
 
9.  Methodology:  Provide a description of the lesson including an agenda for the lesson 
(What is going to happen, what you will say, what questions you will ask, what students 
will do, all handouts that you plan to give to the students). Make sure you describe: 
 

a. Introductory Phase:  The “opener” or “grabber” -  how you will capture 
students’ attention at the start of the lesson 

b. Developmental Phase:  The lesson activities that encompass the sequenced 
activities that advance learning through active engagement of students 

c. Concluding Phase:  The “closer” - how you will wrap up the lesson, 
provide closure, and provide extensions/connections to future learning 

 
Include a paragraph that describes any potential difficulties students may experience with 
the content or methods.   
 
10. Time Table – who is going to be doing what and when during the lesson to make 
sure that students are actively engaged (this is a minute by minute synopsis of #9). 
 
Clock reading during 
the lesson 

“Title of the activity” Students doing  Me doing  

0 - 6 min Homework quiz Writing Checking up 
equipment for the 
first activity 

 
11. Opportunities for All Learners:  Describe the modifications you will make for 
different learners (students with IEPs, students who are English language learners, 
students with other learning challenges, gifted students, etc.) 
 
 a. Describe alternative instructional strategies for diverse learners such 
as the use of multi-sensory teaching approaches, use of instructional technologies, 
advance organizers, and cooperative learning activities. [Note: These may be 
incorporated into the lesson activities - just list them here.] 
 
 b. Describe modifications for students who are English-language 
learners. 
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Lesson Plan I:  

Historical Topic Using Primary Sources 
 

Due Date:  Monday, February 27, 2012 
 
Description: 
Each student will create a full lesson plan for a high school social studies class that engages 
students in analysis of primary source materials rooted in NJ history and culture to better 
understand an historical topic. The maximum no. of class sessions for this plan is two standard 
sessions (40-50 mins. in length) or one block session (80-90 minutes in length).   
 
Objectives: 

 
Students will gain experience with the following: 
- Creating a daily lesson plan. 
- Involving students in analyzing primary sources 
- Locating and choosing non-textbook resources for teaching 
- Designing class handouts to help students engage successfully in critical thinking 

 
Choosing a Document/Set of Documents: 
 
You will be utilizing at least one actual primary source document from the Special 
Collections and University Archives at Rutgers (located in the Alexander Library) for this 
project.  Here are the relevant collections that you should examine in order to make well-
informed selections of the primary source(s) you will use in the lesson. 
 
Relevant collections: (efd=has electronic finding aid located on Rutgers Libraries website 
under Special Collections and University Archives) 
 
URL:  http://ww .lw ibraries.rutgers.edu/rul/libs/scua/scua.shtml 

 lections—see F. 1. William Elliot Griffis Collection (Special Col

 

 

Perrone) 

 
2. American Revolution:  Manuscript Sources 

 fd) 
3. Borough of Roosevelt Historical Collection (efd) 

4 (much on Civil War) (e
 F) 

4. Brooks Family Papers, 1861‐192

 
5. Bernard Bush Collection on the Ku Klux Klan in NJ (PD

 
6. Modern School Collection (efd) 

 
7. Ernest Thompson National Negro Labor Council (efd) 
8. Rutgers Oral History Archives (http://oralhistory.rutgers.edu) 

eau, 9. University Archives:  Administrative Offices—War Service Bur
1917‐1919 (efd) 

10. University Archives:  Administrative Offices—Office of Public 
 Teach‐Information, Inventory to the Records on the Vietnam War

Ins at Rutgers University, 1965‐66 (efd) 
11.  University Archives:  Alumni Papers and Collections (efd) 

 - 18 -  

http://www.libraries.rutgers.edu/rul/libs/scua/scua.shtml


Materials and Methods for Social Studies  Spring 2012 

12. University Archives:  Rutgers University Oral History Archives of 
World War II, Guide to the Rutgers University Veterans History 
Collection, 1942‐1946 (efd) 
  13. University Archives:  Women’s History Sources:  A Guide Index of
Subjects and Titles (efd) 
 efd and 14. Photographs and Prints:  Isaac S. VanDerveer Collection (
Reading Room reference desk) 

15. D. A. Sinclair, A Guide to New Jersey and Other Civil War 
Manuscripts (book at Reading Room reference desk) 

 
The following websites provide high quality examples of online primary source collections.  
You can utilize one or more documents from these sites to supplement the primary source(s) 
you are using from the Rutgers collections. 
 
Our Documents: 

http://www.ourdocuments.gov/ 
 
National Archives  

http://docsteach.org 
http://www.archives.gov/education/research/ 
 

American Memory (Library of Congress): 
http://memory.loc.gov/ammem/index.html 
http://www.loc.gov/teachers/ 
 

Resources from the Rutgers University Special Collections and University Archives 
http://www.libraries.rutgers.edu/rul/libs/scua/scua.shtml 
 

Resources from the NJ Digital Highway—Electronic NJ 
http://www.njdigitalhighway.org/educators.php 

 
Requirements: 
 

1. Create a full lesson plan for a single or block period, based on the lesson plan format in 
this syllabus that involves students in the interpretation and analysis of primary source 
materials. 

2. Submit your lesson plan electronically along with accompanying electronic materials.  If 
the accompanying materials also include items that are not electronic, submit them 
personally to the instructor prior to the due date for this assignment. 

 
Things to consider: 
 

- How will you help the students read and understand the document(s)? 
- How will you help them to interpret and analyze the document(s)? 
- What sort of scaffolding can you create to help them reach new levels of understanding? 
- What sorts of topics are best served by exploration of sources? 
- How will assess student understanding, both during and at the end of the lesson? 
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Evaluation: 
 
I will evaluate your lesson plan based on the attributes listed below -  
 
An excellent lesson plan will have the following qualities: 
 

1. The lesson plan involves all students in systematic examination of historical sources. 
2. The lesson plan includes all of the required elements as noted in the format provided in 

the syllabus. 
3. The lesson is structured to encourage full participation of all class members. 
4. The lesson is structured to encourage critical thinking and discourage shallow analyses. 
5. The lesson develops and refines skills of reading, writing, and analysis. 
6. The lesson deepens students’ knowledge of a particular issue. 
7. The lesson includes adequate scaffolding for students. 
8. The lesson includes both formative and summative assessments of student performance. 
9. The lesson plan is realistic in terms of what can be covered in the maximum time 

allotment for this assignment. 
 
Good luck, and feel free to contact me with any questions. 
 
Process for Identifying and Selecting NJ Primary Sources Held at Rutgers 
 
Visit to Special Collections and University Archives Reading Room:  Thursday, Feb. 2, 2011 
(4:50-6:15 p.m.—tour and source review; 6:25-7:30, meet in Pane Room of Alexander Library 
for remainder of class) 
 
 Goal—Social studies methods students will select a document or documents to include as 
the centerpiece of a lesson plan emphasizing the use of primary sources about NJ history and 
culture 
 
Process 

 A. Introduction to project during on 1‐19‐2012; search process outlined 
 

 

B. Students do electronic and on‐site review of collections between 1/20 and 
1/26/and select one collection and maximum of 3 sources for examination 

C. Class will meet in the Special Collections and University Archives Reading Room 
on 2‐2‐2012 for tour of the facility, to examine selected sources and choose 
those for scanning/digitization 

 7‐D. Instructor sends list of chosen sources to Tom Frusciano for scanning by 1‐2
2012 

 E. Scanned sources provided to instructor by 2‐9‐2012 and then disseminated 
electronically to students in methods class as PDF files 

F. tudents prepare their primary source lesson plan for electronic submission by 
onday, 2/27/2012 

S
M
 

Extension: 
 

 - 20 -  



Materials and Methods for Social Studies  Spring 2012 

 1.  Students working on Civil War content can work with Special Collections archivist 
Fernanda Perrone and develop lessons for digital mounting by Fall 2012 related to a forthcoming 
New Jersey and the Civil War Exhibition at the Alexander Library scheduled for Fall 2012 
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 Lesson Plan II: 
Discussion of a Controversial Social Issue  

 
Due Wednesday, March 21, 2012 

 
Description: 
Each student will create a full, one-day lesson plan (block schedule; or two consecutive days in a 
traditional schedule) for a high school social studies class that engages students in discussion of a 
controversial social issue using at least one of the discussion strategies presented in class4 and 
relevant written materials.  
 
Objectives: 
Students will gain experience with the following: 

- Creating a daily lesson plan. 
- Involving students in discussion 
- Locating and choosing non-textbook resources for teaching 
- Designing activities that involve students in learning and thinking about controversial 

issues 
 
Choosing a Topic: 
You may pick a topic of your choosing, as long as it is a controversial social issue. Reading 
materials and content should be appropriate for middle or high school aged students. You may 
wish to pick a topic that falls within or relates to your culminating project/unit plan, although this 
is not a requirement. 

 
Requirements: 

1. Create a full lesson plan for a single or block period, following the format on page 16, that 
engages students in discussion of a controversial social issue.   Be certain to employ a 
specific questioning strategy and design for the discussion, and include your key questions 
within the lesson plan’s methodology section. 

 
2. Submit the lesson plan and all accompanying materials electronically by the due date.  If 
some materials can not be rendered electronically, hand them in to the instructor prior to the 
due date of the assignment.  
 
 

Things to consider: 
- What controversial issues are relevant, interesting and appropriate for secondary students 

to discuss in school? 
- How will you structure your discussion so that students will need to listen to multiple 

sides and explore various perspectives? 
- How can you create scaffolds that help students communicate effectively and use 

evidence to support their opinions? 
 
 

                                                 
4 These include: Socratic Seminar, Structured Academic Controversy, A/B writing, 
Continuum/Take a Stand, Civil Conversation. Other methods may be used with instructor’s 
consent. 
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Evaluation: 
 
I will evaluate your lesson plan based on the attributes listed below -  
 
An excellent lesson plan will have the following qualities: 
 

1. The lesson plan engages students in a planned discussion of a controversial social issue 
2. The lesson plan includes all of the required elements. 
3. The lesson is structured to encourage full participation of all class members. 
4. The lesson is structured to encourage critical thinking and use of evidence and to 

discourage shallow analyses. 
5. The lesson builds skills of analysis. 
6. The lesson deepens students’ knowledge of a particular issue 
7. The lesson plan is realistic in terms of what can be covered in a class period. 
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Lesson Plan III: 

Group Work on a Domestic or International Political or Cultural Issue  
 

Due Monday, April 2, 2012 
 

Description: 
Each student will create a two-three day lesson plan for a high school social studies class that 
engages students in an extended group work activity on a current domestic or international 
political or cultural issue. The chosen issue can be connected to an historical theme. 
 
Objectives: 

- Gain experience in creating a group work plan 
- Gain experience in planning a longer lesson 
- Opportunity to think carefully through a lesson plan which involves students  

in learning about a current domestic or international political or cultural issue 
- Gain experience using non-textbook resources for teaching 

 
Resources: 

- Reader chapters on group work by Elizabeth Cohen 
- History Alive! Chapter 4: Problem Solving Groupwork, Chapter 5: Response Groups 
- Weinstein, Chapter10: Managing Groupwork. 
 
Read these chapters carefully for ideas on how to develop and set up your group work 
activity 
 

Requirements: 
 

1. The lesson should engage students in a group activity on a current domestic or 
international political or cultural issue for two-three consecutive class periods.  
 
2. The lesson should follow the lesson plan format provided in this syllabus.  Do not 
create a separate plan for each day, but rather indicate in your plan when each new 
day begins.  
 
3. The lesson must include an evaluation rubric. 
 
4. The lesson must include a group evaluation for group members. 
 
5. Submit your lesson plan electronically along with accompanying electronic 
materials.  If the accompanying materials also include items that are not electronic, 
submit them personally to the instructor prior to the due date for this assignment.  

 
Things to Consider: 
 

- Build into your plan time for students to read and figure out the meaning of the materials. 
- Decide what kind of background information the students will need to complete their group 
task and build that into the lesson as well. 
- Create a task that students can accomplish only by working together. 
- Give students enough time to work on the task during class. 
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- Create different roles for individual students within the group. 
- “Openers” for the days after the first day should be designed to link the days together 
(preview/review) rather than start off a new topic. 
- Build teamwork into your evaluation scheme. 

Evaluation: 
 
I will evaluate your lesson plan based on the attributes listed below -  
 
An excellent lesson plan will have the following qualities: 
 

1. The lesson plan engages students in group work about a domestic or international political 
or cultural issue. 
2. The lesson plan includes all of the required elements. 
3. The lesson is structured to encourage full participation of all group members. 
4. The lesson is structured to encourage critical thinking and discourage shallow analyses. 
5. The lesson builds skills of reading, writing, and analysis. 
6. The lesson deepens students’ knowledge of a particular issue 
7. The lesson plan is realistic in terms of what can be covered in 2-3 consecutive class 
periods. 
8. The rubric and group evaluation are clear and encourage learning. 
 

 
Good luck, and feel free to contact me with any questions. 
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Methods Log:  Due Monday, April 23 
 
Create a methods log containing the following information: name of the method, description, 
when it would be used, points to remember. 
 
Your log should include 15 of the following methods: 
- Primary documents   
- Bumper stickers 
- Historical heads 
- Monuments 
- Guest speakers 
- Film interpretation and analysis 
- Field trips 
- Experiential exercises 
- Seminars 
- Deliberations 
- Interactive slide show 
- Interactive lecture/recitation 
- Continuum 
- A/B writing 
- Problem solving group work 
- Response groups 
- Jigsaw 
- Writing for understanding 
- I-Search 
- Interactive notebooks 
- Skill builders  
- Developing and testing generalizations 
-Structured debate 
-Comparing / contrasting 
 
It might look like this (but perhaps on the horizontal) 
: 
 
Name Description When Used Tips 

A/B 
Writing 

Create an “A” statement and a “B”
statement that express opposites 
sides of a controversial issue. Ask 
students to write in support of the 
side they agree with more. 
Activities which follow can 
include: each side speaking in its 
support, whole class discussion, 

 

paired discussion in mixed “A/B” 
pairs, debate, essay writing. 
Students can create a “C” 
statement to write in support of as 
well. 

Use to stimulate thoughtful, 
structured discussion about 
a truly controversial topic, 
to draw out the different 
aspects of both sides of an 
issue, as a starter activity 
for a unit. Each student will 
be able to speak because 
everyone will have had time 
to write and reflect. 

Make sure everyone 
gets a chance to 
speak – many 
students who remain 
quiet until called on 
are quite willing to 
speak when directly 
asked. 
Try to write the A/B 
statements so they are 
equally appealing. 
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Visual Arts Integration Plan 
 

Due Monday, April 16, 2012 
 

Description:  You will work with a partner to prepare a rationale, set of instructional goals and 
narrative explanation regarding how you would integrate your chosen artwork from the Zimmerli 
Gallery into a U. S. History, world history or world cultures curriculum 
 
Objectives:    

- Gain experience in developing ideas for the integration of the arts into social studies 
curricula and instruction 

- Gain experience in using museum resources as integral elements of classroom instruction 
- Opportunity to design goals and strategies that employ the visual arts as  

sources for understanding social experience 
- Gain experience in designing cross-disciplinary/interdisciplinary instructional plans 

 
Resources 

- Smithsonian Institution, Beyond The Frame:  Using Art as a Basis for Interdisciplinary 
Learning  

- Manifold, Art Education in the Social Studies ERIC Digest, 1995 
- Readings on Soviet and Russian Art from Realities and Utopias:  Abstract Painting in the 

Norton and Nancy Dodge Collection of Nonconformist Art from the Soviet Union and 
Rosenfeld and Dodge, Nonconformist Art:  The Soviet Experience, 1956-1986. 

 
Requirements for Integration Plan 
  

--The plan should include a rationale that provides a persuasive argument advocating the 
use of the visual arts (and specifically, the artwork you have chosen) within social studies 
instruction.  This rationale should cite relevant sources about integrating the arts into social 
studies curricula/instruction, and specifically highlight the significance of using your chosen 
artwork to study a key theme or themes in the target course(s) for integration. 

--The plan should identify the relevant course(s) and curricular unit(s) into which you 
plan to integrate your selected work of art.  
 --The plan should identify the relevant NJ Core Curriculum Standards for the course(s) 
where you plan to integrate the artwork. 
 --The plan should list a maximum of 4 learning objectives which express what students 
will know and be able to do based on the integration of this artwork into classroom instruction. 
 --The plan should provide a narrative explanation of how a classroom teacher can employ 
the chosen artwork in relation to the curricular theme you have selected, along with 2 assessments 
that you recommend the teacher employ to evaluate their understanding.  For example, if you 
believe that examining a particular artwork has the potential to illustrate the challenges facing 
societies where freedom of expression is suppressed, then explain how using this artwork and 
other sources on that topic might be done to help students learn about that theme and in the 
process realize the learning objectives you have set forth in this plan.  One possible assessment 
might be a journal entry or set of entries that responds to a prompt about how the student 
interpreted the significance of the artwork in relation to the core theme. 
 --The plan also must include a digital image of the artwork with its title, creator and year 
of creation.  It is very helpful to refer specifically to the image in your narrative explanation so 
the reader can understand how your proposed plan will be implemented. 
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Things to Consider 
 

 What content should students have learned prior to your proposed instructional 
experience? 

 What skills related to interpretation of artworks need to be taught and practiced 
within the instructional experience? 

 What assessments of student understanding will best reveal the learning you expect 
to occur based on your plan? 

 
Evaluation 
 
An excellent visual arts integration plan will have the following qualities: 
 

1. The plan makes a documented, persuasive case for the integration of the visual arts in a 
specific course and related to one or more themes that are central to a curricular unit. 
2. The plan includes all of the required elements. 
3. The plan identifies relevant content from the targeted curriculum that can be effectively 
studied through the medium of the visual arts. 
4. The plan provides a comprehensive explanation offering guidance to a classroom teacher 
about how the visual artwork can be utilized in relation to the chosen course/unit/theme. 
5. The plan includes clear learning objectives that encompass both content understanding and 
skill development. 
6. The plan provides an explanation of two possible assessments of student understanding. 
7. The plan includes a digital image of the chosen artwork with required accompanying 
information about the artist, the date of the artwork’s creation and the artwork’s title. 
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Final Project: 

Designing a Culminating Project 
 

Due Monday, April 30, 2012 
 
Description: 
The culminating project for Materials and Methods will be to design a culminating project for a 
high school social studies class.  This detailed culminating project will be accompanied by a 
sketched out, but not fully elaborated, 4 week unit plan.  The culminating projects handouts will 
be shared with the class at the end of the semester via Sakai so that each student will leave class 
with 26 good culminating project ideas. 
 
Objectives: 

- Learn and practice the “backwards planning” approach to curriculum design 
- Explore one topic in-depth, including gathering outside resources 
- Acquire useful unit-planning experience 
- Create interesting and usable culminating projects that can be used next year, and beyond 
- Make mistakes and learn from them in a safe environment 

 
Choosing a theme: 
You can chose any organizing theme for your culminating project, as long as the project could be 
easily used in a particular middle or high school U. S. history, world history, world cultures, or  
integrated/interdisciplinary humanities course.  There are a lot of ways to go about choosing a 
theme for this project.  You could pick a theme for which you already have some background 
knowledge and materials, or you could chose something that you long to know more about.  I will 
ask you to identify and receive approval for your project theme via an email request by 
Thursday, March 26. 
 
Requirements: 
 

1) Assignment sheet for students including: 
 

a. Description of the project, including objectives (what you want students to know 
and be able to demonstrate through completion of the project) 

 
b. Central unit/project question (see Onosko and Swenson in the Handbook On 

Teaching Social Issues for description of what makes for a good unit/project 
question) 

 
c. Description of project requirements/components 

 
2) Assessment sheet for students including: 
 

a. Grading criteria  
 
b. How points will be assigned       

 
c. Consequences for late work 
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d. Policy for inadequate work 
 

3) Resource and materials sheet, including: 
 

a. List of the resources students will use to complete the project 
 
b. List of the other materials you and the students will need to complete the project  

 
4) Unit plan calendar, including: 

 
a. Brief descriptions of daily and weekly goals leading up to the culminating project 
 
b. Indication of when students will learn specific information and skills they will 

need to complete the project 
 

5) Cover sheet for other teachers, including: 
 

a. The course and grade level this project is intended for 
 
b. A brief description of the project and its objectives 

 
c. A list of the competencies students will need to complete the project/will learn 

through the project (could be a type of writing, knowledge of a particular time 
period, skill with video camera, etc…) 

 
d. Trouble-shooting advice 

 
Due Date:  
Your culminating project, with all components completed, is due in to Sakai on Monday, April 
30, 2012. Please bring a copy with you to class as well on Thursday, May 3, 2012. 
 
Sharing of Assignment Sheets 
We will post the assignment sheets for each project in the classroom and conduct an exhibit walk-
around on May 3 to facilitate sharing.  Additionally, make enough copies of your assignment 
sheet for distribution to all class members. 
 
Posting:  
Post the entire unit plan in the appropriate place in the discussion section of our Sakai site by 
Monday, April 30, 2012. 
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Culminating Project Grading Sheet 
 
Theme/Question: 
- Controversial 
- Important 
- Interesting 
-Understandable to kids  
- Designed to move kids to deeper understanding of 
the topic at hand 

    of 10 

Project Idea: 
- Content rich  
- Develops skills 
- Creative and engaging for kids 
- Allows students to link their own strengths, 
interests, and concerns to the topic at hand 

    of 10 

Assignment Sheet: 
-Requirements clearly outlined 
-  Project described a way that gets kids’ interest 
(what’s the “grabber”?) 
- Project is do-able for that age kid in the one-month 
time frame 

    of  20 

Assessment Sheet: 
Clearly describes:    
- What needs to be done to get each grade 
- Policy for late and inadequate work 

    of  20 

Resource/Materials Sheet: 
- Lists a good variety of resources for kids to use for 
project 
- Includes references appropriate for students with a 
variety of skill levels 
-  Includes reference info. 
-  Lists all materials needed 

    of 15 

Unit Plan/Calendar: 
- Describes daily and weekly goals leading up to 
project in a logical sequence 
- Note what will be covered each day 
- Indicates when particular skills/ content will be 
covered 

    of  20 

Cover Sheet: 
- Neat and complete  
- The course and grade level this project is intended 
for 
- A brief description of the project and its objectives 
- A list of the competencies students will need to 
complete the project/will learn through the project 
(could be a type of writing, knowledge of a particular 
time period, skill with video camera, etc…) 
- Trouble-shooting advice 

    of  5 

 
 
Final Grade:   
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