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Teaching Writing:  
Social/Cognitive Dimensions  

05:300:423; Spring 2012 
Thursday 4:50 - 7:30 p.m. 
Frelinghuysen, Room B 4 

 
Contact Information 

 
Instructor: Anne Peel 
Office: TBD  
Email: apeel@eden.rutgers.edu 
Department: Learning and Teaching 
                       

Class Information 
 
Day: Thursday 
Dates: January – 19, 26 
            February – 2, 9, 16, 23 
            March –1, 8, 22, 29 

April – 5, 12, 19, 26  
Time: 4:50-7:30 p.m. 
Location: Frelinghuysen, Room B 4 
Consultation hours: Thursdays 3:45-4:45 by appointment 
 

Required Readings 
 

1. Blasingame, J., & Bushman, J. (2004). Teaching Writing in Middle and Secondary 
Schools. NJ: Prentice Hall 

 
 

N. B. All additional course readings/articles will be posted on Sakai or distributed in 
class 

 
Course Objectives, Expectations, and Requirements 

 
This course allows students the opportunity to continue to develop their evolving philosophy and 
pedagogy by focusing on a core component of literacy instruction: writing. Teaching of Writing 
will explore through a three-pronged approach of writer, teacher and student. To do so, students 
will draw on theory/research, classroom practice/instruction, and personal writing. These 
approaches are by no means intended to be seen dichotomous. Rather, they offer a framework 
for understanding of writing instruction, and points of inquiry into teaching and learning, writers 
and writing, and self as writer. Throughout the course, participants will be asked to 
reconceptualize their views of adolescents not only as readers, but as writers of their own words 
and worlds. Through a critical pedagogical approach, students will be required to critically 
examine and call into question their own beliefs, practices and conceptions about writing and the 
teaching of writing. Toward this end, students are encouraged to see themselves as part of a 
writing community committed to critically reflecting on their evolving pedagogy. 
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New Jersey Professional Standards Covered 
1. Subject Matter Knowledge: Teaching of English Language and Literature 
2. Human Growth and Development: Studying Adolescence and Teenagers and their 

habits and stages of development 
3. Diverse Learners: Accounting for multiple learning styles and multimodality in 

secondary learning 
4. Instructional Planning and Strategies: Planning lessons, units, and learning 

strategies 
5. Assessment: Balance of formative and summative assessments 
6. Learning Environment: Diversifying classroom space and adopting differentiated 

instruction 
7. Special Needs: Modifying program based on student needs  
8. Communication: Having an understanding and interaction with age group and 

forging a community with peers  
9. Collaboration and Partnerships: Sharing a community with other educators and 

joining organizations tied to subject expertise. 
 
IRA/NCTE Standards 
1. Students employ a wide range of strategies as they write and use different writing process 
elements to communicate effectively with a variety of audiences and for different purposes. 
 
2. Students participate as knowledgeable, reflective, creative, and critical members of a variety of 
literacy communities. 
 
Course Objectives 

1. Students will learn strategies and models for teaching writing. 
2. Students will interrogate and reflect on personal assumptions and values they bring to 

their understanding of what it means to write and teach writing. 
3. Students will explore multi-genre writing and multiple writing genres within and across 

content areas and in their students’ lives in general. 
4. Students will consider the role of evaluation and assessment of writing in responding to 

their students’ writing.  
5. Students will work collaboratively as a community of writers. 
 
Guiding Questions 
 
1. What defines writing in the 21st century? 
2. What is the role of writing in classrooms? 
3. What is the relationship between identity and writing? 
4. How do I recognize and support linguistic diversity in the writing classroom? 
5. How do I evaluate and assess writing? 

 
Expectations 

This course is designed to support the teacher candidate in his/her preparation for professional 
classroom practice.  
Note: This syllabus is a general plan and is therefore subject to change. 

 
Class participation/Attendance 
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In order to successfully build a learning and teaching community, all voices and contributions are 
expected in class discussions and activities. Each student is expected to be fully prepared to 
engage in meaningful sharing and co-construction of knowledge. All work must be submitted on 
time. 
NOTE: Regular, punctual attendance is required. Absences and tardiness will be penalized.  
 
 
Disability Requirements:  In accordance with Rutgers University policy, qualified students with 
disabilities will be reasonably accommodated. Please direct disability request(s) to instructor. 
 
Academic Integrity:  With reference to the Rutgers University Policy on Academic Integrity, 
please note the following: 
Students must assume responsibility for maintaining honesty in all work submitted for 
credit and in any other work designated by the instructor of the course. 
http://ctaar.rutgers.edu/integrity/policy.html#Integrity 

 
Grading & Rubrics 

 
Grades will be based on the following activities and criteria: 

Online Discussion--            20 points 
Mini Lesson & Commentary-- 30 points 
Instructional Unit--         30 points 
Attendance/Participation--        20 points 
Total points      100 points 

 
 

N.B. See Professional Portfolio on Sakai for Rubrics for Lesson Plans and Unit Plans. 
 

     
Assignments 

 
 Online Discussion Forum  (20 Points) 

 
Each week, a student will be responsible for moderating an on-line discussion 

about one of the readings for that week.  The discussions will take place using the "Class 
Discussion" tool under the "Discussion and Private Message" link on Sakai.  Students 
will sign-up for a week on the first day of class. 

 
Moderator responsibilities will include all of the following: 

• By 7 PM on the Sunday of the week you are moderating, please post a 
reflection on the reading to the discussion forum; use the title of the 
reading as the subject heading for a new discussion. 

• The reflection could be a critique of the author's ideas or research 
methods; it could be am analysis of how the author's theories are realized 
in your classroom; it could be an examination of the implications of the 
author's work.  It should not be a summary of the article since everyone 
participating in the discussion will have already read it. 

• Reflections should be 250-300 words long. 

http://ctaar.rutgers.edu/integrity/policy.html#Integrity�
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• Check in on the discussion daily and keep it going by posting probing and 
clarifying questions, summarizing the salient points so far, and 
considering the issue from a new perspective. 

• On Wednesday evening, read through the discussion, and prepare to 
present it to the class during the Thursday class session.   

• Please print the discussion you moderated and submit it to me during 
Thursday's class. 

• Class presentations should be brief (no more than 5 minutes) and include 
the following 

 Summarize 3-5 of the most interesting issues and ideas that 
evolved through the discussion. 

 Explain any controversies or disagreements that arose. 
 Present a few unresolved questions or issues for the class to 

continue to discus live. 
 
 
Participant responsibilities will include all of the following: 

• Participate in 2 of the discussions for that week. 
• Write an informed, respectful, insightful, challenging, and thought-

provoking response to the reflection.  There is no specific length 
requirement. 

• Respond not just to the original reflection, but consider the responses of 
students who have already posted to it. 

• Offer at least 1 follow-up post to each of the discussions. 
• During the week that you are a moderator, you do not need to be a 

participant in the other discussion. 
 

On-line Discussion Rubric 
 Expectation Points Available 
Reflection • Reflection is posted by 7PM the Sunday before 

class to allow classmates ample time to respond. 
• The reflection offers well-informed and original 
ideas about the reading.  It demonstrates a critical and 
thoughtful reading of the text while considering the 
perspectives of classmates.  
• Reflection avoids summarizing or repetition. 
• Writing is clear, sophisticated, and concise. 
• Writing remains within the 250-300 word 
parameters. 
 

Superior: 10 
Adequate: 8 
Below Minimum: 6 
No Evidence: 0 

Moderator 
Responses 

• Student fulfills moderator responsibilities by 
checking in daily to the on-going discussion. 

• Student asks probing and provoking questions 
while maintaining a tone of civil discourse. 

• Student makes sure to keep the discussion 

Superior: 4 
Adequate: 3 
Below Minimum: 2 
No Evidence: 0 
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moving in new and interesting directions. 
 

Presentation • Moderator is well- prepared to deliver a brief 
summation to the class. 

• Moderator leads a focused discussion of 
unresolved issues and questions. 

 

Superior: 6 
Adequate: 4 
Below Minimum: 2 
No Evidence: 0 

Discussion 
Participation 

• Student participates actively in at least two 
discussions each week. 

• Responses demonstrate evidence of careful and 
engaged reading. 

• Student offers at least one follow-up comment to 
each discussion. 

• All comments are completed by Wednesday 
evening. 

Superior: 10 
Adequate: 8 
Below Minimum: 6 
No Evidence: 0 

 
 

Mini Lesson Practicum & Commentary (30 points) 
 
Please note:  Paper and e-copies of all projects are required. Paper copies to be submitted in 
class; E-copies to be posted on Sakai on or before the due dates. 
 
Lesson Plan Practicum 
Each  student will be required to teach the lesson between Feb 23rd and April 19th. 
Drawing on the relevant research, plan one lesson that you would teach that addresses the 
student’s strengths and challenges as a writer. 

• The student is responsible for preparing and teaching one 10 minute mini-lesson 
on a related curriculum writing topic or skill of choice. 

• The student is responsible for providing all the necessary instructional materials 
needed for the lesson. 

• The lesson plan must state specifically the targeted content area, topic, grade 
level, ability groups, NJ Core Content standards, rationale, goals/objectives etc. 
(See GSE sample lesson plan in Resources section on Sakai.) 

• A copy of the lesson plan must be submitted to the instructor prior to teaching the 
lesson. 

• Students will sign-up for a presentation date on the first day of class. 
Commentary 

• Each student must submit a 1 page Commentary/Evaluation. 
Commentary/Evaluation must be submitted in the Drop Box on Sakai by the 
Friday after teaching the lesson. 

 
Instructional Unit on Writing (30 points) 

Based on the field placement experience, you will design an instructional unit for 
teaching writing in secondary schools.  
The Instructional Unit must include the following: 

• Rationale for teaching writing (1 page) 
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• Discussion (supported by the research literature) of your pedagogical approaches to 
teaching writing. (2 pages) 

• Writing Unit. The writing unit must include (6-8 pages) 
(a) Unit outline (b) Lesson plans (4-5 lessons) (c) Texts (d) Teaching strategies  
(e) Activities Materials and Resources 

• Reflection 
(a) Strengths and limitations of the instructional unit (1 page) 

• References 
 
Format: Follow MLA or APA guidelines; 10-12 pages (excluding title page, references, and 
appendices); Double-spaced; 12 point font. 
Due Date: April 26th 
 

General Session Outline 
Session 
Date 

Focus  Question      Readings 
Assignments 

1. 
1/19 

• Introduction: 
• What counts as writing? 
• What is writing used for 

in schools? 
• Who am I as a writer? 

In class: 
• T. Romano: Using Writing 
• CCSSI Appendix 
• L. Calkins Video Excerpt (http://www.youtube. 

com/watch?v=WO29k1-RvsA 
•  

2. 
1/26 

• What characterizes 
adolescent writing? 

• What do teenagers need 
to know to be able to 
write well? 

For Session 2: 
• L. Rosenblatt:  Transactional Theory of Writing 
• P. Prior:  A Sociocultural Theory of Writing 
• K.B. Yancey: Writing in the 21st Century 
 

In Class: 
• D. Alvermann: Effective Literacy Instruction for 

Adolescents 
•  

3. 
2/2 

• What motivates 
secondary students to 
write? 

• What inhibits writing? 

For Session 3:  
• Potter, McCormick & Busching: Academic and 

Life Goals 
• Dredger, Woods, Beach, & Sagstetter: Engage Me 

 
4. 
2/9 

• What are effective ways 
to teach the writing 
process? 

For Session 4:  
• Blasingame & Bushman: Chapters 2 and 3 
• K.W. Ray: Exploring Inquiry as a Teaching Stance 
• Berne: Teaching the Writing Process  

 
5. 
2/16 

• How can I teach writing 
strategies in the 
secondary classroom? 

For Session 5: 
• Bintz & Shelton 
• Self-selected strategy article  

 
6. • What genres of writing For Session 6: 
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2/23 are most relevant in the 
secondary classroom? 

• Do/should instructional 
and writing strategies 
vary for different writing 
genres? 

• Blasingame & Bushman: Chapters 4 and 5 
• T. Romano: Writing Amid Literature 
• G. Hillocks: Teaching Argument 
 

In Class: 
• CCSSI Appendix 

 
7. 
3/1 

• What modes of linguistic 
diversity will I encounter 
in my classroom? 

• How do I develop an 
awareness of and respect 
for my students' linguistic 
diversity? 

For Session 7 
• Olson, Land, Anselmi, & AuBuchon: Teaching 

Secondary English Learners 
• J. Nieto: The Cultural Plunge 

L. Delpit: The Silenced Dialogue 

8. 
3/8 

• What is the relationship 
between identity and 
writing? 

• How do I craft writing 
lessons that value 
students' identities and 
engage their individual 
interests? 

For Session 8 
• L. Delpit: Language Diversity and Learning 
• J.P. Gee: Social Linguistics and Literacies 
• M. Haddix: Black Boys Can Write 

 
In Class: 

• A. Weinstein: A Love for the Thing 
 

Spring Break 
 

9. 
3/22 

• What are the standardized 
state criteria for 
secondary writing? 

• How can I assess how 
well students have met 
the criteria? 

• What is the value of this 
mode of assessment? 

For Session 9 
• CCSSI 
• HSPA Sample 
• Blasingame & Bushman: Chapters 6 and 7 

L. Calkins: The Art of Teaching Writing 

10. 
3/29 

• What are alternative 
modes of assessment? 

• What is the difference 
between formative and 
summative modes of 
writing assessment? 

• What is the value of peer- 
and self-assessment of 
writing? 

For Session 10 
• K. Bromley:  Assessing Student Writing 
• G. Hillocks: Fighting Back 
• Davis & McGrail: "Proof-Revising" with 

podcasting 
 

11. 
4/5 

• How do I teach 
standardized English 
grammar and mechanics 
in a secondary 

For Session 11: 
• Blasingame & Bushman: Part III 
• J. Anderson: Zooming In and Zooming Out 
• H.R. Noden: Chapter 9, Systematic Revision 
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classroom? 
• What value do I place on 

grammar instruction? 

 

12. 
4/12 

• In what ways are digital 
venues reshaping 
definitions of writing? 

• How can I prepare 
students to write in digital 
contexts? 

For Session 12 
• T.L. Tharp: "Wiki, Wiki, Wiki--What?" 
• Lewis & Fabos: Instant Messaging, Literacies, and 

Social Identities 
• S. Sweeny: Writing for the Instant Messaging and 

Text Messaging Generation 
 

 
13. 
4/19 

• What is the role of design 
in becoming a powerful 
writer? 

• What role do new media 
and globalization play in 
the writing classroom? 

For Session 13 
• C. Selfe: Toward New Media Texts 
• Gallagher & Ntelioglou: Which New Literacies? 
• New London Group: A Pedagogy of Multiliteracies 

(excerpt) 
 

14. 
4/26 

• What does a cohesive, 
effective, and engaging 
writing program look 
like? 

*Instructional Unit On Writing Due 

5/ 3 Consultation by appointment 
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