
Teaching Literacy:  
Negotiating Literature and Adolescents’ Cultural Worlds 

05:300:422:01 
Fall 2011 

Thursday 1:10 - 4:10 p.m. 
GSE, Room 25A 

3 Credits 
 

Instructor Name: Cheryl McLean Email address:cheryl.mclean@gse.rutgers.edu 
Phone Number: 732-932-7496 ext. 8111 10 Seminar Pl Rm __25A_ 
Office Hours: By appointment Prerequisites or other limitations: 

Teacher Education program, English Ed. 
Mode of Instruction:1

_X_ Lecture 
 

__ Seminar 
___ Hybrid 
___ Online 
___ Other 

Permission required: 
__ No 
_X_ Yes 
Directions about where to get permission 
numbers: Contact instructor by email  

 
Learning goals2

Students will 
 

1. Conceptualize their professional practice by effectively connecting and integrating theory 
and classroom practice. 

 
2. Interrogate and reflect on personal and conceptual assumptions they bring to their 

understanding of what it means to teach and be a teacher of literacy. 
 

3. Conceptualize, document, and apply their conceptions of literacy within and across 
content areas and in their students’ lives in general. 

 
4. Develop and cultivate a repertoire of skills and strategies that reflect their evolving 

understanding of the complexities of teaching literacy. 
 
5. Work collaboratively to build and expand knowledge base in teaching literacy and 

literature. 
 
6. Develop and integrate a plan for curriculum, instruction and assessment. 

 
 
New Jersey Professional Standards Covered 

1. Subject Matter Knowledge: Teaching of English Language 
2. Human Growth and Development: Studying Adolescence and Teenagers and their habits 

and stages of development 
3. Diverse Learners: Accounting for multiple learning styles and multimodality in 

secondary learning 

                                                 
1 Check 1: 
2 These can be TEAC claims or objectives from other sources.   



4. Instructional Planning and Strategies: Planning lessons, units, and learning strategies 
5. Assessment: Balance of formative and summative assessments 
6. Learning Environment: Diversifying classroom space and adopting differentiated 

instruction 
7. Special Needs: Modifying program based on student needs  
8. Communication: Having an understanding and interaction with age group and forging a 

community with peers  
9. Collaboration and Partnerships: Sharing a community with other educators and joining 

organizations tied to subject expertise. 
 

Literacy Domains:  
These six domains will act as a frame for the course, providing a lens with which to view 
readings, discussions, and your own experiences.  
Sociocultural (What are teachers & students bringing and encountering?) 

What issues of culture, context, language, and identity have to do with learning and 
teaching? 

Affective (What are teachers & students feeling?) 
What motivates students to see the worth of reading and what discourages students from 
reading? 

Cognitive (What and how are teachers & students thinking?) 
 What and how are teachers & students thinking when they read? 
Curricular (What are teachers & students reading?) 

What counts as useful and substantive material for academic texts? 
Assessment (What are teachers & students coming to understand?) 

What is it we can do within and without classrooms to understand how our students 
achieve and struggle as readers and to help them to better facilitate their own learning? 

Pedagogic (What are teachers & students doing?) 
What can we do within and without classrooms to help students become more thoughtful 
and critical readers? 

 
Course catalog description: 
This course provides teachers candidates teachers of English with the opportunity to explore 
some of the theories, research, issues, and instructional strategies related to teaching literacy and 
literature in secondary schools.  
 
Other description of course purposes, context, methods, etc: 
 
It integrates assigned readings, action research, field teaching experiences and personal 
experiences to help students develop a personal theory of literacy instruction. The course 
structure allows for a view of adolescents as multi-literate beings with rich and diverse cultural 
worlds and identities, and an exploration how literature can be used to engage adolescents in 
meaningful learning. Throughout the course, students will be expected to critically examine and 
call into question their own beliefs, practices and conceptions about adolescents, literature, 
literacy, and learning and teaching. Toward this end, students are encouraged to see themselves as 
part of a learning community committed to critically reflecting on their evolving pedagogy. 
 
Required Texts: 

1. Appleman, D. (2009). Critical encounters in high school English: Teaching literary theory to 
adolescents. New York, NY: Teachers College, Columbia University. 



2.    Beers, K., Probst, R., & Rief, L. (2007). Adolescent Literacy: Turning Promise into Practice. 
 Portsmouth, NH: Heinemann. 

 
N.B. Additional Readings will be posted on Sakai. 

 
Course Objectives  

1. Students can conceptualize their professional practice by effectively connecting 
  and integrating theory and classroom practice. 
 
2. Students can interrogate and reflect on personal and conceptual assumptions they bring to 
their understanding of what it means to teach and be a teacher of literacy. 

 
3. Students can conceptualize, document, and apply their conceptions of literacy within and 
across content areas and in their students’ lives in general. 
 
4. Students can develop and cultivate a repertoire of skills and strategies that reflect their 
evolving understanding of the complexities of teaching literacy. 
 
5. Students can work collaboratively to build and expand knowledge base in teaching literacy 
and literature. 
 
6. Students can develop and integrate a plan for curriculum, instruction and assessment. 

 
 

Procedure 
 Grading policy: Grades will be based on the following projects/activities and criteria: 

 
A   92-100 points 
B+ 86-91 points 
B   82-85 points 
C+ 76-81 points 
C   70-75 points 
F   69 and below points 
 

Assignments3

Project 1     20 points (Case Study) 
: 

Project 2     20 points (Demo Lesson) 
Project 3     20 points (Unit Plan) 
Project 4                 20 points (Teaching Philosophy) 
Participation/Attendance        20 points 
Total           100 points 
 

Academic Integrity:  With reference to the Rutgers University Policy on Academic Integrity, 
please note the following: 

Students must assume responsibility for maintaining honesty in all work submitted for 
credit and in any other work designated by the instructor of the course.  

                                                 
3 Including exams, papers etc.   



The University Code of Student Conduct can be accessed at: 
http://ctaar.rutgers.edu/integrity/policy.html#Integrity 

Web site: https://sakai.rutgers.edu/ 
 
Course Schedule 
 
Week Assignments & Readings  
1--Sept 1st   
2--Sept 8th * Brink: 1 & 2 

* Adolescent: 15 & pp. 10-13 
3--Sept 15th  * Brink: 3 

* Critical: 9 
* Adolescent: 2 

4--Sept 22nd  * Brink: 4; * Critical: 2; * Adolescent: 4 
* PROJECT 1 

5--Sept 29th  * Brink: 6; * Critical: 4 &5 
*DEMO LESSON 

6--October 6th  *Adolescent: 6&8; * Brink: 5 
*DEMO LESSON 

7--October 13th  * Brink: 7 & 8; * Adolescent :16 
*DEMO LESSON 

8--October 28th  * Critical: 3 &7; * Adolescent: 3 
*DEMO LESSON 

9--October 27th  * Adolescent: 5, 17 & 18 
*DEMO LESSON 

10--November 3rd  * Brink: 9; *Critical:8; * Adolescent: p. 289 
11--November 10th  * Student texts 
12--November 17th  * PROJECT 3 
13--December 1st  * Project planning 
14--December 8th  * PROJECT 4 
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