
 Individual and Cultural Diversity in the Classroom, 300:401:04  (3 credits) 
 Fall 2011, Thursdays 7:40-10:20 

GSE / Education 025B 
 

INSTRUCTOR: Jill Perez,  jilperez@rci.rutgers.edu,   Office Hours – By appointment only 
 

PREREQUISITES:  Admission to the GSE Teacher Education Programs or Designation as an Education Minor 
and 05:300:200 Introduction to Education 
  

MODE OF INSTRUCTION: Lecture & Seminar 
 

COURSE DESCRIPTION:  Focuses on the range of student diversity in contemporary classrooms, including 
cultural, linguistic, and academic differences. Emphasizes strategies to enhance academic success, promote 
interaction, and facilitate the inclusion of diverse students in the regular school setting. 
 

ABOUT THE COURSE 
This course is designed to provide an overview of the ways that individual identity, cultural practice, social power 
relationships, institutional norms, and curricular messages function in our increasingly diverse educational settings. 
 We will attend particularly to ways that individuals and groups are (and have been) marginalized in society and in 
educational settings.  We will critically examine the impact of that marginalization in the areas of race, gender, 
religion, sexuality, language, ability, class, and ethnicity. 
 

Through ongoing critical readings and inquiry into human diversity, marginalization, and institutional and 
social power relationships, you will have the opportunity to develop as reflective practitioners and 
examine how these roles affect education.  Respectively you will develop practices to create a socially just 
classroom serving diverse populations as scholars, problem-solvers, and partners.   
 

I hope for lively engagement (in readings, discussions, class activities, & assignments) in such issues as: 
 What and whose knowledge is represented in classrooms? 
 How are individuals and groups positioned in society? In schools? 
 How do particular views of education envision what is “good” for children and society?  What 

are the underlying assumptions? 
 How does the classroom, school “climate”, and culture influence learning for students from 

historically marginalized groups? 
 Whose view of the world is silenced or privileged within particular pedagogies? 
 How do these issues relate to the over-all socio-political context AND the world of “What 

should I teach this week?” OR How do teachers and schools influence the social world? 
  How does who we are as teachers and our personal experiences influence our approach to 

teaching students from historically marginalized groups? 
 What are the relationships between culture, society, and education? 
 What are the dynamics of daily life in schools as institutions in particular organizational and 

community contexts? 
 In what ways are gender, language, culture, race, social class, and the relationship between 

school and culture important to our education? 
 What can teachers (we) do to educate students for democratic empowerment and social justice? 

 

Overarching each of these questions is the assumption that teachers, individually and collectively, have a great 
influence on their students and the world.  This influence ought to be acted upon consciously and decisively; 
and presumably in the interest of educational equity and social justice. This course is designed to help inform 
and develop a process of conscious decision-making. There will be many opportunities for you to expand upon 
your own interests and pursue them through individual and collective inquiry.   
 



NJ PROFESSIONAL STANDARDS FOR TEACHERS ADDRESSED IN THIS COURSE 
 

STANDARD 2:  Teachers shall understand how children and adolescents develop and learn in a variety of 
school, family and community contexts and provide opportunities that support their intellectual, social, 
emotional and physical development. 
Teachers know and understand: 
2.2 How student learning is influenced by individual experiences, talents and prior learning, as well                  
 as language, culture, family, and community values. 
2.3 How to identify and teach to the developmental abilities of students, which may include learning 
      differences, visual and perceptual differences, cultural and socio-emotional differences, special 
      physical or emotional challenges and gifted and talented exceptionalities. 
Teachers value and are committed to: 
2.4 The educability of all children and adolescents. 
2.5 The belief that all children and adolescents bring talents and strengths to learning. 
2.6 Appreciation for multiple ways of knowing. 
2.7 Diverse talents of students and helping develop self-confidence and subject matter competence. 
2.8 The belief that all children and adolescents can learn at high levels and achieve success. 
 

STANDARD 3: Teachers shall understand the practice of culturally responsive teaching. 
Teachers know and understand: 
3.1 How a person’s world view is profoundly shaped by his or her life experiences, as mediated by 
      factors such as social class, gender, race, ethnicity, language, sexual orientation, age & special needs. 
3.2 The supports for and barriers to culturally responsive teaching in school environments. 
3.3 The process of second language acquisition and strategies to support the learning of students 
       whose first language is not English. 
3.4  The negative impact of bias, prejudice, and discrimination on students and society. 
Teachers value and are committed to: 
3.5 Respect for individual and cultural differences, and appreciation of the basic worth of each individual 
       and cultural group. 
3.6 The diversity of learning that takes place in the classroom, respect for the talents and perspectives of 
      each student and sensitivity to community and cultural norms. 
Teachers engage in activities to: 
3.7 Create a learning community in which individual differences are respected. 
3.8 Learn about the diverse students they teach, and the students’ families and communities. 
3.9 Use strategies to support the learning of students whose first language is not English; and 
3.10 Use knowledge of students and their lives to design and carry out instruction that builds on students’  
        strengths while meeting their needs and taking into account issues of social class, gender, 
        race, ethnicity, language, sexual orientation, age and special needs. 
 

STANDARD 7: Teachers shall adapt & modify instruction to support special learning needs of all students. 
Teachers know and understand: 
7.1 How to access information regarding applicable laws, rules, regulations and procedural safeguards 
      regarding planning and implementing the individual education program; and 
7.2 Available resources related to educational strategies to accommodate individual differences and 
      to employ positive behavioral intervention techniques to students with special needs. 
Teachers value and are committed to: 
7.3 Belief that children and adolescents with special needs can learn at high levels and achieve success. 
Teachers engage in activities to: 
7.4 Apply knowledge of students’ abilities/disabilities, experiences, talents and prior learning, as well as 
language, culture, economics, family and community values to positively impact student learning. 



 
COURSE EXPECTATIONS 

   It is my assumption that each of us has valuable perspectives and experiences that will inform our collective  
   and developing knowledge. Throughout this course you will work to develop an understanding of issues of 
   equity and diversity and how they are integrally related to successful teaching.  We will examine the political 
   nature of  education through an ongoing critical analysis of the taken-for-granted.  One goal of the class is for 
   students to question and challenge what schools and dominant society tell us is "normal" and "right."  
   Through critical questioning, we will explore notions of family, poverty, race, dysfunction, gender, sexuality, 
   disability, religion, schooling, and education.  This analysis will provide a framework to understand your 
   critical role as educators, and to generate knowledge of the context of schooling from a non-dominant view. 
 

   This class is discussion-oriented; therefore a successful class will depend on everyone being actively 
   engaged as both learners and teachers. We will discuss many topics about which many of us will feel 
   passionate.  Often people in the class will disagree with me and one another.  Expect to be challenged and to 
   share your opinions – even if they are unpopular.  At times, you may feel uncomfortable – This is a GOOD 
   thing. Discomfort can often lead to new understanding.  In fact, you may begin to interrogate your own beliefs 
   and understandings about diversity and your own position within institutional power relationships.   Through 
   healthy, intellectual debate, we will all learn something and come to new understandings.  It is important to 
   remember when we disagree about issues, we are engaging in intellectual debate, not personal attack.  

 

   You are expected to demonstrate respect for our classroom community. The primary rule for this class 
   is to enter each day with an open mind and be willing to question the taken-for-granted. Since much of the 
   class depends upon group work, your contribution is necessary for your success, as well as your peers. This 
   also means being attentive to each class member and refraining from activities that distract from our work 
   together. The expectation is to be present and to arrive on time and prepared.  

 

All assignments are required to pass. An “A” grade is exceptional work; not work that merely meets 
requirements.  Grades are based on analysis, supportive data and clarity.  Work must be turned in on time. If 
you need an extension, ask before it is due. Extensions will only be granted for legitimate reasons. Late 
assignments, for which an extension was not granted, will receive a grade penalty.  
 

   Please be considerate. Electronics (cell phones, ipods, etc.) must be turned off before class. In an effort to 
   stay focused please use your laptop for note taking purposes only.  Anyone with a learning difference needing 
   accommodations should see me. At any time please inform me if you have questions about course concepts. 

 

TEXTS (Required): 
 Lee, Enid; Menkart, Deborah; & Okazawa-Rey, Margo  Eds. (1998). Beyond heroes and holidays. 

Washington, DC, Network of Educators on the Americas. 
 Nieto, Sonia & Patty Bode.  (2007). Affirming Diversity: The sociopolitical context of urban 

education. Fifth edition. 
 Other readings on Reserves/Sakai 

  

Choose ONE of the Following for Book Share Assignment (we will select these in class): 
1.  Lareau, Annette (2003). Unequal childhoods. University of California Press. 
2.  Lefkowitz, Bernard (1997). Our guys. Vintage Books.  
3.  Ornstein, Peg (1995). Schoolgirls: young women, self-esteem and the confidence gap. Anchor Books. 
4.  Shapiro, Joseph (1993). No pity: People with disabilities forging a new civil rights movement.  
     Random House. 
5.  Shipler, David K (2004). The working poor: Invisible in America. Vintage Books. 
6.  Tatum, Beverly Daniel (1997). "Why are all the black kids sitting together in the cafeteria?" And 
     other conversations about race. New York, Basic Books. 

      7. Zia, Helen (2001). Asian American dreams: The emergence of an American people. Farrar, Straus  



          and Giroux. 
COURSE ASSIGNMENTS (Please also note all due dates on syllabus)  
  

Sakai Journal Postings (20% - 20 points).  Each student is required to make TEN posts on the Sakai 
discussion site.   Of these postings, at least 4 should be responses to other people’s threads, and at least 4 
should be threads that you initiate. Entries must be at least TWO paragraphs (use of quotes is highly encouraged) 
and all postings must relate to readings and class discussions. I will be looking for evidence that you are reading 
and thinking critically about the various assigned texts and that you are drawing connections across texts. 
Responses should not be a summary of the reading(s), but rather a reflection of your understanding. All entries 
will be posted by Thursday morning (7:00 am). A major function of the posts is to have you think about the 
readings and share ideas ahead of class, therefore late entries will not be accepted and will not count toward 
the 10 required posts. All TEN are required for a passing grade. Posts will be graded on analysis and 
relationship to discussion or readings.  Posts will be scored using a range from 0-2 points.  
 

Cultural Inquiry (25%, write-up 20 points, presentation 5 points) You will cross a cultural border (in a small 
group, 3-4 students) by attending an event or visiting a community with which you are unfamiliar.  You will 
choose a setting or community where you are a cultural outsider, and then you will write a 5-7 page analysis (1 
paper per group) and be prepared to discuss/ present this in class. A detailed description / rubric will be handed out 
in class. Your final report must include at least 3 references from class readings Please provide proof of 
attendance at your chosen location. DUE DATE:  10/6 
 

Institutional Inquiry (25% - 25 points) Individually, with a partner, or in a small group, you will visit a 
public, social institution: a museum, courthouse, an INS office, a school board meeting, etc. You will observe 
and critically analyze the event(s) and institution. You will write a 4-6 page analysis, a detailed description / 
rubric will be handed out in class. Your final report must include at least 4 references from class readings Please 
provide proof of attendance at your chosen location.  DUE DATE:  11/3 
 

Book Share Presentation & Written Book Analysis (25%, write-up 20 points, presentation 5 points) You 
will select one of the books listed above.  You will read the book and write an analysis of the book. This analysis 
should have a thesis that is related to class topics. You will reference readings from class to further your analysis 
and support your argument.  Your final report must include at least 5 references from class readings.   The final 
report will be 6-8 pages. Everyone in your group who reads the book will make a brief collaborative presentation 
to the class on the book. Rubrics will be distributed in class. DUE DATE: 12/1 or 12/8 
 

Class Participation/ preparedness (5% of grade- 5 points) I know you are tired; you’re busy; you have a lot on 
your minds.  It's easy to find a seat in the back and do work that seems more immediately pressing.  BUT– this 
class is of pressing importance to future educators!  As an active learner, attendance, participation and discussion 
are crucial for understanding. Learning requires participation and a degree of independence, responsibility, 
and intellectual resourcefulness (ability to search and make connections across theory, practice and ideas). 
There are many ways to participate; listening, questioning, and/or class discussions. I encourage you to take 
intellectual risks and to support colleagues (and professor) to do the same. 
 

ATTENDANCE (this policy is in addition to the participation grade) 
You are allowed ONE absence, which I will assume is for a good reason.  Beyond that, your final grade will be 
reduced as indicated (unless, of course, you have a doctor's note indicating a bona fide medical reason): 2 absences 
– reduction of a half a grade; 3 absences--reduction of 1 full grade; 4 absences--failing grade in course. 
 

GRADE DISTRIBUTION  
A  93 – 100   B+ 88 - 92   B 83 – 87  
C+ 78 – 82   C 73 – 77  D 60 - 72   F    below 60 points 
 

*Late paper policy: 10 points will be deducted for each class it is late. Absences are not an excuse. 



 
WRITING GUIDELINES 

 All papers should fully address questions asked.  Please refer to all grading rubric criteria.   
 Your writing should reflect a critical analysis – think of it as you are building a case, or an argument to 

support your point of view.  Be sure you have a thesis statement to frame your paper. 
 All headings, style, in text citations, and bibliography should be in APA format.   Please reference the 

following website for  specific APA guidelines:, http://owl.english.purdue.edu/owl/resource/560/01/ 
 Please be sure to edit your work for spelling and grammar. You will lose points for these errors. Don’t 

forget to use paragraphs!!!! 
 

POLICY ON ACADEMIC INTEGRITY (from Graduate School of Education Catalog, p. 24) 
“Academic freedom is a fundamental right in any institution of higher learning. Honesty and integrity are 
necessary pre-conditions to this freedom. Academic integrity requires that all academic work be wholly the 
product of an identified individual or individuals. Joint efforts are legitimate only when the assistance of 
others is explicitly acknowledged. Ethical conduct is the obligation of every member of the university 
community, & breaches of academic integrity constitute serious offenses” (Academic Integrity Policy, p.1). 
 

ACADEMIC INTEGRITY  
I expect that you will comply with standards of academic integrity (that is, you will not even think about 
cheating) in this course.  If you need assistance in understanding an assignment or course content, please seek 
assistance from other appropriate resources or me.  Assignments, however, should be your own work, except 
in cases where I have required a group product.  The consequence for violating policies of academic integrity 
and other elements of the student code of conduct are serious and can have a tremendous negative impact on 
your academic progress and future career. You should not turn in the same work in two separate classes 
without the specific written approval of the faculty members involved.  Leaving work until the last minute can 
increase the temptation to plagiarize work from journals or “borrow” friends’ work.  You can avoid problems 
by getting your work done early.   Exams are also your own work. Any involvement with cheating, the 
fabrication or invention of information used in academic exercise, plagiarism, facilitating academic 
dishonesty, or denying others access to information or material may result in disciplinary action being taken at 
either the college or university level. Breaches of academic integrity can result in serious consequences 
ranging from reprimand to expulsion. Please familiarize yourself with the university policy on academic 
integrity. (http://www.rcstudentservice.rutgers.edu/academic_integrity.html). 
 

  

SCHEDULE OF CLASSES 
Date/ Topics 

* Every student will be assigned a 
group.  Please be sure that amongst your 

group you have all readings.    

Reading Assignment  
(to be completed before the corresponding 
date; readings will be discussed on the date 

listed) 

Assignment Due 

WEEK 1: 9/1  
 Introduction / Goals  
 What is “diversity”? Examining power, 

marginalization, power, and identities  
 The construction of identity, Cultural pie 

 Syllabus, Overview of Readings 
 Definitions (hand-out) – On Sakai 

 

 

WEEK 2: 9/15 
 Critical definitions, NAMING 

FILM: A Class Divided (situational dominance)  

 Affirming Diversity (AD): Chapter 1 
 Beyond Heroes and Holidays (BHH)  

Introduction , School Staff, Family and 
Community Development Overview.  Articles 
by Lee, Derman-Sparks, Nieto, & Okazawa-Rey 

Cultural Pie 
Activity 

WEEK 3: 9/22 
 Identity and Power – A history lesson 
 Teaching for social justice  

 AD: Chapter 2 & 8 
 BHH: 1) Lies My Textbook Told Me, 

2) Mountains of Prejudice’ Streams of Justice, 

Must have posted 
1st response by 3rd 

class 



 Attributions activity 3) Exclusion - Chinese in 19th Century America  
WEEK 4: 9/29 

 Race / Racism 
FILM – Color  of Fear 

 AD: Chapter 4  
 BHH: 1) Teaching Whites About Racism, 

2)White Privilege… the Invisible Knapsack   
      3) Distancing Behaviors Used by White People  

 

WEEK 5: 10/6 
 Language & Power  
 Identify Instructional Strategies for ELL 

FILM- The New Americans 

 AD: Chapter 7 
 BHH: 1) Language Diversity & Learning,  
       2) Racism in the English Language 

CULTURAL 
INQUIRY DUE 

Class 
Presentations  

WEEK 6: 10/13 
 Culture  
 Culture & Religion  

FILM- In Whose Honor 

 AD: Chapter  6 
 BHH: 1) Why do you force your ways 
 Review Book Titles – Make selection  

SELECTION 
FOR 

BOOK SHARE 
(see list) 

WEEK 7: 10/20 
 Religious Diversity & Culture 
 ACLU Activity  

 

 Sakai Reading #1: Uphoff 
 Sakai Reading #2: Christian Privilege  
 Special readings - TBA 

 

WEEK 8: 10/27 
 Gender  

FILM – Killing us Softly 

 AD: Chapter 6 
 Sakai Readings: 

#3  Sadaker & Sadaker, Gender Bias: From   
      Colonial America to Today’s Classrooms 
#4  Kristoff 

      #5  Gender Readings 

 

WEEK 9: 11/03 
 Sexuality and Gender 
 Jigsaw readings 

FILM – It’s Elementary 

 BHH:  1)Growing Up Gay 2)Compassion and 
Improvisation, 

 Sakai Readings: 
#6  Kimmel & Mahler 
#7  Blackburn & Buckley       
#8  Sadasivan 

      #9  Homophobia 

INSTITUTIONAL 
INQUIRY DUE 

WEEK 10: 11/10 
  (dis)Ability 
 Jigsaw readings 

FILM – F.A.T. City workshop 

 Sakai Readings: 
#10  Heward & Cavanaugh (A) 
#11  Donovan (B) 
#12  Pransky & Bailey (C) 
#13  Klingner  & Artiles (D) 
#14  Artiles, et. al (E) 

 

WEEK 11: 11/17 
 Social class / economics 
 Tracking 

FILM- Children in America’s Schools 

 AD: Chapter 9 
 Sakai Reading:  

#15  Hochschild 
       #16  Sylvester 

 

WEEK 12: 11/22 
 Structural factors that contribute to 

inequality 
 Tracking  

FILM – Freedom Writers 

 AD: Chapter  5 & 3 
 BHH: 1) Tracking and teacher expectations,  

 2) Understanding the Needs of Youth, 3) Turn 
 Children Away? And  4) School’s Out  

 

WEEK 13: 12/1 
 Building transformative classrooms for 

social justice; High performing schools 
 Book Shares 

 AD: Chapter  10 
 BHH: 1) Exploring Economic inequalities,  
       2)Reading the World with Math, 
       3) The Algebra Project  

BOOK SHARE 
PRESENTATIONS 

WEEK 14: 12/8 
 Book Shares 

 

 Class Presentations: Asian American Dreams, 
 No Pity, Our Guys, School Girls, Why Are All  
 the Black Kids Sitting Together? The Working 
 Poor,  Unequal Childhoods  

BOOK SHARES 
& 

BOOK 
ANALYSIS 



 
 


