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Education must be increasingly concerned about 
the fullest development of all children and youth, 
and it will be the responsibility of the schools to 
seek learning conditions which will enable each 
individual to reach the highest level of learning 
possible.  
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N.J.A.C. 6A:8: Standards and Assessment for Student Achievement

6A:8-3

5. District boards of education shall be responsible for identifying gifted and talented students and 
shall provide them with appropriate instructional adaptations and services.

   i. District boards of education shall make provisions for an ongoing K-12 identification process for 
gifted and talented  

        students that includes multiple measures.

   ii. District boards of education shall provide appropriate K-12 educational services for gifted and 
talented students.

   iii. District boards of education shall develop appropriate curricular and instructional modifications 
used for gifted and   

         talented students indicating content, process, products, and learning environment.

   iv. District boards of education shall take into consideration the Pre-K – Grade 12 Gifted Program 
Standards of the 

         National Association for Gifted Children in developing programs for gifted and talented 
students.

New Jersey State Definition of Giftedness

According to N.J.A.C. 6A.8, “gifted and talented students” means those students who possess or 
demonstrate high levels of ability, in one or more content areas, when compared to their 
chronological peers in the local school district and who require modifications of their educational 
program if they are to achieve in accordance with their capabilities.

Key Points

• All public schools must have a board-approved gifted and talented program.

• Students are to be compared with their peers in the local school district. 

• District boards of education shall make provisions for an ongoing K-12 identification process for 
gifted and talented students that includes multiple measures, including but not limited to, 
achievement test scores, grades, student performance or products, intelligence testing, parent, 
student and/or teacher recommendation, and other appropriate measures. 

• The regulations do not establish state-level criteria for giftedness (such as an IQ score or grade 
point average). Specific tests are not required to be used to identify gifted and talented students. 



6

• Local school districts should ensure that the identification methodology used is developmentally 
appropriate, non-discriminatory, and related to the programs and services offered (e.g., use 
math achievement to identify students for a math program).

• N.J.A.C. 6A: 8-3.1(a)5 ii requires local district boards of education to provide appropriate K-12 
educational services for gifted and talented students. Therefore, the identification process 
and appropriate educational challenges must begin in kindergarten.

• The rules require district boards of education to develop appropriate curricular and instructional 
modifications for gifted students. Programs must address appropriate content, process, 
products, and learning environment. 

• District boards of education shall take into consideration the PreK-Grade 12 Gifted Program 
Standards of the National Association for Gifted Children (NAGC) in developing programs for 
gifted and talented students. The NAGC standards establish requisite and exemplary gifted 
program standards and can be accessed at NAGC Standard.

• Each curriculum framework developed by the department provides general as well as content-
specific information on gifted education (e.g., terminology, examples of appropriate practices). 
The frameworks can be accessed at http://www.nj.gov/education/frameworks/ or at http://
www.nj.gov/education/aps/cccs.

• Local school districts will continue to be monitored as part of the regular school district 
evaluation process. Board-approved policies and procedures must be made available. 

[New Jersey Department of Education website]

http://www.nagc.org/index.aspx?id=546
http://www.nagc.org/index.aspx?id=546
http://www.nj.gov/education/frameworks/
http://www.nj.gov/education/frameworks/
http://www.nj.gov/education/aps/cccs
http://www.nj.gov/education/aps/cccs
http://www.nj.gov/education/aps/cccs
http://www.nj.gov/education/aps/cccs
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Purpose Statement

Curriculum for gifted and talented students is specifically designed to challenge academically 
advanced learners and provides experiences that require critical thinking, problem solving, 
independent study skills, communication, and persistence in the face of challenges.  When engaged 
in high quality gifted services, students will develop their unique abilities, maintain their passion for 
learning, and have the opportunity to contribute to the strength and vitality of our school and 
community.  

As a result of offering differentiated curriculum and personalized support, gifted students will have 
the opportunity to achieve district goals at the level commensurate with their talent.  They will also 
be challenged to apply their knowledge and skills in complex and advanced ways so that they can 
continue to develop academically. 

Given the diverse needs of gifted and talented learners, services must be flexible and responsive to 
the needs of particular learners.   The instructional environment for gifted and talented learners 
must encourage and nurture inquiry, flexibility and critical and creative thinking and must be 
delivered in an environment that engenders positive attitudes toward learning.    

In order to build continuity and cohesiveness among the five school districts, Pinwheel will be the 
common name for the elementary programs, leading up to Kaleidoscope at Kittatinny Regional High 
School.   These names suggest many interdisciplinary connections that can be developed within 
lessons.  The coordinators in the Kittatinny Consortium intend to continue collaborating to share 
program ideas and develop and facilitate consortium-wide activities for our students.    Additionally, 
coordinators should meet together for continued shared professional development at least twice per 
school year.   

Overall Program Goals
• To develop a strong, positive self-image within the gifted and talented student which will result 

in the student’s recognition and acceptance of his/her unique capabilities, in the ability to 
communicate effectively, and in the motivation to achieve according to his/her potential

• To develop learning and motivational behaviors within the gifted and talented student which will 
result in the student’s acquiring effective work habits, an attitude of personal and social 
responsibility, and a love of learning that will hopefully continue and flourish throughout the 
student’s lifetime.
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• To provide a variety of learning experiences and educational opportunities particularly suited to 
the needs of the gifted child, one which encourages the higher cognitive skills of divergent and 
convergent thinking, decision making, creativity, logical reasoning and evaluation.

All children have unique strengths and talents and require opportunities to learn, grow, and be 
challenged to strive for excellence.  However, some children have intellectual skills and abilities that 
significantly differ in degree and dimension from their chronological age peers and, therefore, 
require the challenge of a differentiated curriculum both in depth and scope, in order to provide 
them with the opportunity to maximize their potential. With careful nurturing and appropriate 
education, gifted students have the capability to make a unique contribution to their communities 
and the world.

The goal for gifted education deals with meeting instructional needs of gifted and talented students.  
Gifted students learn differently; intellectually gifted students learn at a faster pace and a more 
complex level than their age-peers.   Because the program serves their educational needs, it may 
not be used as a reward or punishment.  

Mission Statement

The Kittatinny Regional Consortium recognizes the unique interests, needs, and talents of students 
with advanced abilities and is committed to special programming for these students to help them 
develop their extraordinary abilities. Our mission is to provide optimal development of the advanced 
students’ intellectual, emotional, and social abilities and to honor the diversity among all students 
through a differentiated and challenging curriculum.  The wide range of gifted opportunities in 
district is many and varied.

Gifted education services are designed to meet the instructional needs of gifted and talented 
students.  Gifted students learn differently; intellectually gifted students learn at a faster pace and a 
more complex level than their age-peers.   Because the program serves their educational needs, it 
may not be used as a reward or punishment. 

Our pull-out programs are geared toward academic giftedness.  Other opportunities that address 
specific talents of students may include:  art enrichment, instrumental music, and vocal music.  
Criteria for involvement will vary within each discipline and between districts.  

Identification Procedures

In the Kittatinny Regional Consortium, identification procedures have been developed and 
implemented based upon local school population as per New Jersey educational code.  The five 
school districts have adopted a unified approach.   Consideration of candidates for participation in 
gifted education services will be based on a variety of measures relating to general intellectual 
ability, specific academic aptitude, creativity and leadership.   Eligibility for participation will be 
reviewed annually using the prescribed identification process.  Students’ final eligibility 
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determination will be made by a committee comprised of administrators and teachers after a 
thorough review of the entrance criteria.  Students that move into the district may be reviewed any 
time of the year.  Upon selection for inclusion, parents will be notified and must provide permission 
for participation.  Any student who is accepted into the program may participate until he/she no 
longer meets the criteria for that grade level or neglects to complete work and/or projects as 
contracted.  

The New Jersey state definition of giftedness states, “According to N.J.A.C. 6A.8, ‘gifted and talented 
students’ means those students who possess or demonstrate high levels of ability, in one or more 
content areas, when compared to their chronological peers in the local school district and who 
require modification of their educational program if they are to achieve in accordance with their 
capabilities.”  As students transition into Kittatinny Regional High School, the chronological peer 
group shifts and may result in changes in students’ eligibility status for gifted education services. 

Multiple criteria are used in the confidential identification process for consideration of eligibility:

1. Classroom teachers will complete a comprehensive recommendation form that evaluates a 
spectrum of student characteristics:  learning characteristics, creativity, and social 
characteristics.  

2. State standardized test scores will be considered by the committee.  

3. A cognitive abilities assessment will be administered to students.

4. Students meeting initial criteria may be furthered screened with a gifted student screening 
assessment.
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Parental Appeals

An appeal procedure may be initiated by the parent or guardian of any child who was not deemed 
eligible for gifted and talented education services.    The parent may obtain a Parental Appeal Form 
from the Gifted Education Services Coordinator.  This form allows parents to bring forward any 
additional information relevant to the child’s qualifications for the program.  The completed form 
should be submitted to Gifted Education Services Coordinator.  The request will be reviewed by 
appropriate personnel along with existing data.     The form is located in the Appendix.  

Exit Procedures

The denial of services to a student who has qualified requires careful attention and serious 
consideration.  The parent/guardian, teacher or student may initiate the exit process if the program 
activities appear not to meet the student’s needs. A decision regarding placement will be made 
following a conference with the parent/guardian. In addition, if a student falls into one or more of 
the categories below, the parents will be notified. If the parents choose to withdraw their child from 
the program, a written letter to that effect, must be sent to the school, after which a conference will 
be called. Participants in that conference may include the student, parent, Gifted Education 
Coordinator and/or the student’s guidance counselor. Parents will be informed if their child’s 
placement in the program is being reconsidered and will have the opportunity to discuss the 
student‘s circumstances and status. A decision will be made whether the child will remain in the 
program or be discontinued from program participation.

• Inability to meet the requirements of the regular instructional program

• Inability to function constructively

• Expressed desire on the part of the student to discontinue his/her involvement in the 
program

• Parent request for their child to leave the program. 
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.  A High Achiever A Gifted Learner A Creative Thinker

Remembers the answers. Poses unforeseen questions. Sees exceptions.

Is interested. Is curious. Wonders.

Is attentive. Is selectively mentally engaged. Daydreams; may seem off task.

Generates advanced ideas. Generates complex, abstract 
ideas.

Overflows with ideas, many of 
which will never be developed.

Works hard to achieve. Knows without working hard. Plays with ideas and concepts.

Answer the questions in detail. Ponders with depth and multiple 
perspectives. Injects new possibilities.

Performs at the top of the 
group. Is beyond the group. Is in own group.

Responds with interest and 
opinions.

Exhibits feelings and opinions 
from multiple perspectives.

Shares bizarre, sometimes 
conflicting opinions.

Comprehends at a high level. Comprehends in-depth, complex 
ideas.

Overflows with ideas--many of 
which will never be developed.

Enjoys the company of age 
peers.

Prefers the company of 
intellectual peers.

Prefers the company of creative 
peers but often works alone.

Understands complex, abstract 
humor. Creates complex, abstract humor. Relishes wild, off-the-wall 

humor.
Grasps the meaning. Infers and connects concepts. Makes mental leaps: Aha!

Completes assignments on 
time.

Initiates projects and extensions 
of assignments.

Initiates more projects that will 
ever be completed.

Is receptive. Is intense. Is independent and 
unconventional.

Is accurate and complete. Is original and continually 
developing.

Is original and continually 
developing.

Enjoys school often. Enjoys self-directed learning. Enjoys creating.

Absorbs information. Manipulates information. Improvises.

Is a technician with expertise 
in a field.

Is an expert who abstracts 
beyond the field.

Is an inventor and idea 
generator.

Memorizes well. Guesses and infers well. Creates and brainstorms well.

Is highly alert and observant. Anticipates and relates 
observations. Is intuitive.

Is pleased with own learning. Is self-critical. Is never finished with 
possibilities.

Gets A's. May not be motivated by grades. May not be motivated by 
grades.

Is able. Is intellectual. Is idiosyncratic.

Kingore, B. (Spring 2004). High Achiever, Gifted Learner, Creative Learner.  Understanding Our 
Gifted.
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from www.bertiekingore.com

Qualities of Gifted Children

POSITIVE

1. Advanced vocabulary or knowledge.

2. Grasps ideas quickly

3. Recognizes relationships; comprehends 
meanings.

4. Is interested in cause-effect.

5. Has unusual insight into values and 
relationships.

6. Asks provocative questions and reasons for 
things.

7. Evaluates facts, arguments and persons 
critically.

8. Enthusiastically generates ideas.

9. Has intense, often diverse self-directed 
interests.

10. Prefers to work independently.

11. May spend longer periods of time on specific 
assignments.

12. Often willing to take extra time on own 
projects.

NEGATIVE

1. May monopolize discussions.

2. Bored with routine tasks and drill; may 
refuse to do rote homework.

3. May make jokes or puns at inappropriate 
times.

4. May annoy with continual questions.

5. May perceive injustices and assertively 
oppose them.

6. May refuse to accept authority and be 
nonconforming.

7. May be self-critical, impatient with or 
critical of others, including teacher.

8. May dominate others because of abilities.

9. May be difficult to involve in topics not of 
interest.

10. May be individualistic or idiosyncratic; 
may seem stubborn.

11a.   May be resistant to leave an activity to 
do other  
           aspects of school work.

11b.    May get bogged down in detail.

12. May rush through other assigned tasks 
being careless and sloppy.

http://www.bertiekingore.com
http://www.bertiekingore.com
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Myths about Gifted Students

Myth 1:  Gifted students are aloof, proud of their own abilities, and care little for others.

Reality:  Just like their non-gifted peers, some gifted children display these characteristics and some 
do not.  This myth generally springs from the fear of the idea that if gifted children learned 
together, they would develop an attitude of elitism, superiority, or condescension.  

Gifted students may find that learning together is a more humbling experience than learning in their 
typical classroom as they discover a more realistic assessment of their own abilities when compared 
to others of similar ability, and acknowledge that there are some students who are just as 
knowledgeable and experienced in areas or more so than they are (Fiedler, Lange, & Winebrenner, 
2002).

In addition, the trait of sensitivity is one of the five primary social/emotional characteristics of gifted 
students described by Lovecky (1992).  Gifted students with characteristics of sensitivity often 
display compassion, empathy, and a desire to decrease the suffering and pain of others (Lovecky, 
1992).  

This ability may be what Howard Gardner (VonKarolyi, Ramos-Ford, & Gardner, 2003) described as 
interpersonal intelligence or an individual’s ability to be “sensitive to, accurately assess, and 
understand other’s actions, motivations, moods and feeling…and act productively” on that 
understanding.  Piechowski (2003) and others have suggested that this sensitivity, heightened 
awareness of other’s emotions, compassion and empathy may be emotional intelligence which 
encompasses an individual’s perception, appraisal and express of emotions as well as 
understanding and analyzing emotional information, regulating emotion and emotional facilitating 
of thinking.

Myth 2:  Gifted students are good at everything and should be reminded of that when they fail to 
perform at high levels.

Reality:  Gifted students vary in their abilities and capacities to perform at high levels in given areas 
just like any other group of students

Talent development implies that a gifted individual must learn, practice, and refine their raw abilities 
over time in order to produce quality work or performance in a given area of talent (Gagne, 2003).  
To do so, the individual must encounter periods of personal and professional growth through 
challenge, struggle, success and failure.  This implies working intensely in one area not across the 
board.

Students who seem to “have it all” can mislead educators into thinking that they need little help or 
support in the development of their talent (Delisle & Galbraith, 2002).  “Although in the past we’ve 
tended to stereotype gifted students as exceptional ‘across the board’, few are actually good at 
everything they do” (Delisle & Galbraith, 2002, p. 67).
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The implicit internalized belief that a gifted student should “be good at everything” and is 
guaranteed success can create enormous feelings of personal failure, self-doubt and distress when 
the student encounters his or her first experience with struggle and failure (Cross, 2002).
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Myth 3:  Gifted students do not need special programs since they will be able to perform at high 
levels regardless.

Reality:  Gifted students, like all students, need a supportive and challenging education in order to 
develop their talents; however, there is no guarantee that gifted students will perform at high levels 
in their current educational settings.  Because gifted students are gifted, and hence different in their 
intellectual, affected and educational needs, they require programs which meet those needs in order 
to capitalize on their abilities and support them in their continuance of high levels of performance.  
Currently, a little over one-half of the potentially gifted learners in the United States are reported to 
be receiving educational services appropriate to their needs (Delisle & Galbraith, 2002, p. 91).  

Lack of appropriate challenge and rigor in either traditional educational classrooms or in specialized 
gifted programming results in students feeling frustrated, bored, and isolated.  Many choose to 
underachieve, negating the belief that left to their own devices in traditional educational settings 
they will undoubtedly succeed.  Rimm (2003) cites a variety of research supporting the fact that half 
of gifted students do not perform up to their tested abilities and that between 10 and 20% of high 
school dropouts test in the gifted range, and that 15-40% are at risk for underachievement.

VanTassel-Baska (2003, p. 174) states that a key belief in gifted education is that because gifted 
learners have different learning needs, educational curriculum must be adapted and designed to 
accommodate.  The vehicle for this learning environment can be the traditional classroom setting or 
special gifted programming, provided that teachers have appropriate training to meet the needs of 
gifted students and that the curriculum is both rigorous and effective.  

Myth 4:  Gifted students have even profiles in respect to intellectual ability, academic aptitude, and 
social/emotional development.  

Reality:  Gifted students develop at different rates from their non-gifted peers and at different rates 
in developmental areas.

One of the most fascinating traits of gifted individuals is “asynchronous development.”  The 
Columbus Group (1991) described asynchronous development as gifted individuals “advanced 
cognitive abilities and heightened intensity combine to create inner experiences and awareness that 
are qualitatively different from the norm” (Silverman, 2002, p. 32).  Hence, gifted students’ cognitive 
development is typically more advanced that their same-age non gifted peers (Silverman, 2002).  
Asynchronous development is used to describe the mind of 16yearoldl adolescent in the body of a 
10-year-old child, along with the stress, struggle and excitement which comes from that disparity.  
This discrepancy between their intellectual ability and physical ability may lead to intense frustration 
and feelings of inadequacy which can challenge  these students if they have not yet developed the 
necessary emotional coping skills needed to work with these situations (Silverman, 2002)..  
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Myth 5:  Gifted students work well in randomly assigned groups to ensure that the work gets done 
correctly.  

Reality:  Gifted students benefit more by working and interacting with peers of their ability level.  
Copious studies have pointed to the fact that allowing gifted students to work together in the same 
class can produce positive results and even “dramatic improvements” (Kulik, 2003, p. 274).  

Requiring gifted students to act as a second teacher to those students who do not understand a 
concept of an assignment is inappropriate for several reasons.  First, non-gifted students do not 
consider gifted students as role models (Schunk, 1987), and many resent having someone who 
appears to always be successful trying to teach them.  

Second, gifted students are not always challenged by or have the desire to teach others below their 
ability level.  Fiedler, Lange, and Winebrenner (2002, p. 110) state that the students who learn the 
least in any given class are actually the gifted students.  By attempting to utilize gifted students as 
teachers and helpers, they can inadvertently rob the gifted students of “consistent opportunities to 
learn through real struggle” and learn the necessary study skills and adaptation to challenging work 
(Fiedler, et. al. 2002).  

Third, randomly assigned group or groups in which the gifted student is the teacher or leader may 
lead to the other students “opting out” of the required work or passing the bulk of the assignment 
to the gifted student (Winebrenner & Devlin, 2001) simply because they know the gifted student can 
do it and may even feel pressured to do a good job for the teacher or to please the group.  

Myth 6:  Gifted students all enjoy independent work and are motivated to complete projects.

Reality:  Just like their non-gifted peers, gifted students are not always motivated or enjoy doing 
independent work.  In fact, many prefer the social support of traditional teaching in class.  Gifted 
students can become unmotivated to do any academic work, especially that which they have already 
mastered or which seems irrelevant.  Inappropriate instruction for gifted learners includes repeated 
requirements to fulfill assignments they already know how to do on material they’ve already 
mastered (Tomlinson, 1997).  

Even the most productive and learning-oriented gifted student given the most challenging of 
independent projects needs help sustaining motivation.  Teachers may need to encourage, discuss 
with and model successful motivational strategies if these are not already in the gifted student’s 
repertoire.  Producing quality work is difficult and fraught with trial and error.  Gifted students need 
support and mentoring through task completion just like any other group of students.  

Myth 7:  Gifted students are good students, rarely causing behavioral problems of any kind in class.

Reality:  Many people conceptualize “gifted” as well-behaved, high achieving white female, sitting 
up straight in her seat, ready to learn and succeed.  Yet many gifted students don’t fit this 
stereotype.  They “act out” in class, becoming behavior problems because of lack of challenge and 
attention to their learning needs.  Special populations of gifted learners also experience behavioral 
difficulties.  Gifted girls’ academic performance can suffer in middle and high school and teachers 
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can be bewildered by their sudden lack of interest in school, while gifted males often feel torn 
between being popular, being athletic and being academically successful, often choosing the former 
two fields for achievement over the latter (Kerr & Nicpon, 2003).  Students from minority 
backgrounds may choose to “opt out” of academic success for the social penalty they must pay if 
they achieve and are accused of “acting white” (Evans, 1993; Ford, 2003).  Often, what educators see 
as behavioral problems or pathologies may simply be the manifestations of giftedness.

Myth 8:  Gifted students are rarely at risk for educational achievement or attainment beyond high 
school.  

Reality:  Gifted students are at risk for educational achievement beyond high school if their 
intellectual and affective needs are not met and/or if their community, home or school environments 
are not supportive.  

Rimm (2003) cites deLeon (1989) as stating that of the top 5% of the United States’ high school 
graduates, 40% do not complete college.  One concern, which may prevent gifted students from 
achieving, includes experiences with classrooms and educational environments that are anti-
intellectual, consider gifted programming to be elitist, have a rigid adherence to lock-step learning 
which cultivates boredom, foster cultural/racial prejudice or power struggles, and that allow learning 
disabilities to go unidentified (Rimm, 2003). 

A second area is that of the home.  While parents of both gifted underachievers and gifted 
individuals of eminence both were concerned with the achievement of the gifted person, the former 
was characterized by a lack of modeled intrinsic or independent learning, positive commitment to 
career, or a respect for school (Rimm, 2003).  Interestingly enough, parents of underachieving gifted 
students often demanded more rigor and challenge in the schools (Rimm, 2003).  Families of gifted 
children who do not believe in, or who have cultural or religious beliefs concerning higher education 
may not facilitate the student’s pursuit of this particular opportunity.  

Handout from Joyce VanTassel-Baska, Rutgers University graduate course
Social and Emotional Development of the Gifted, Summer 2013
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THE DOS AND DON'TS OF INSTRUCTION:
What It Means To Teach Gifted Learners Well

by Carol Ann Tomlinson, Ed.D, The University of Virginia

Some people suggest that gifted education is just sort of "fluffy" or enriching-gravy on the potatoes, 
perhaps, but not anything especially substantial or critical in the way of mental fare. Others propose 
that all gifted education is what's good for all students. Unfortunately, those two criticisms 
sometimes stem from observing classrooms where gifted learners are taught inappropriately.

So what does it mean to teach a highly able student well? Of course it will vary some with the age of 
the child, the subject, the learning style of the student-and possibly even the child's gender or 
culture. Certainly appropriate instruction for such learners varies for a child who comes to school 
rich with experiences vs. a child who is equally able but lacks richness of experience. And it will vary 
with a child who has immense potential vs. a peer with somewhat less capacity. Nonetheless, there 
are general indicators of appropriate curriculum and instruction for highly able students (in their 
areas of strength)-and general indicators of inappropriate curriculum and instruction for such 
learners.

Good Instruction for Gifted Learners

1) Good curriculum and instruction for gifted learners begins with good curriculum and 
instruction. It's difficult, if not impossible, to develop the talent of a highly able student with insipid 
curriculum and instruction. Like all students, gifted learners need learning experiences that are rich. 
That is, they need learning experiences that are organized by key concepts and principles of a 
discipline rather than by facts. They need content that is relevant to their lives, activities that cause 
them to process important ideas at a high level, and products that cause them to grapple with 
meaningful problems and pose defensible solutions. They need classrooms that are respectful to 
them, provide both structure and choice, and help them achieve more than they thought they could. 
These are needs shared by all learners, not just those who are gifted. But good instruction for gifted 
learners must begin there.

2) Good teaching for gifted learners is paced in response to the student's individual needs. 
Often, highly able students learn more quickly than others their age. As a result, they typically need 
a more rapid instructional pace than do many of their peers. Educators sometimes call that 
"acceleration," which makes the pace sound risky. For many gifted learners, however, it's the 
comfortable pace-like walking "quickly" suits someone with very long legs. It's only "fast" for 
someone with shorter legs. On the other hand, it's often the case that advanced learners need a 
slower pace of instruction than many other students their age, so they can achieve a depth or 
breadth of understanding needed to satisfy a big appetite for knowing.
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3) Good teaching for gifted learners happens at a higher "degree of difficulty" than for many 
students their age. In the Olympics, the most accomplished divers perform dives that have a higher 
"degree of difficulty" than those performed by divers whose talents are not as advanced. A greater 
degree of difficulty calls on more skills-more refined skills-applied at a higher plane of 
sophistication. A high "degree of difficulty" for gifted learners in their talent areas implies that their 
content, processes and products should be more complex, more abstract, more open-ended, more 
multifaceted than would be appropriate for many peers. They should work with fuzzier problems, 
will often need less teacher-imposed structure, and (in comparison to the norm) should have to 
make greater leaps of insight and transfer than would be appropriate for many their age. Gifted 
learners may also (but not always) be able to function with a greater degree of independence than 
their peers.
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4) Good teaching for gifted learners requires an understanding of "supported risk." Highly able 
learners often make very good grades with relative ease for along time in school. They see 
themselves (and often rightly so) as expected to make "As," get right answers, and lead the way. In 
other words, they succeed without "normal" encounters with failure. Then, when a teacher presents a 
high-challenge task, the student feels threatened. Not only has he or she likely not learned to study 
hard, take risks and strive, but the student's image is threatened as well. A good teacher of gifted 
students understands that dynamic, and thus invites, cajoles and insists on risk-but in a way that 
supports success. When a good gymnastics coach asks a talented young gymnast to learn a risky 
new move, the coach ensures that the young person has the requisite skills, and then practices the 
move in harness for a time.   Then the coach "spots" for the young athlete. Effective teachers of 
gifted learners do likewise.

 

Inappropriate Instruction for Gifted Learners

1) Instruction for gifted learners is inappropriate when it asks them to do things they already know 
how to do, and then to wait for others to learn how. Many advanced learners regularly complete 
assignments calling on materials, ideas and skills they have already mastered. Then they wait for 
peers to catch up, rather than being pre-assessed and assigned more advanced materials, ideas and 
skills when they demonstrate competency.

2) Instruction for gifted learners is inappropriate when it asks them to do "more of the same stuff 
faster." Reading more books that are too easy and doing more math problems that have ceased 
being a challenge are killers of motivation and interest.

3) Instruction for gifted learners is inappropriate when it cuts them loose from peers and the teacher 
for long periods of time. Asking a highly able student to sit at a desk in the back of the room and 
move through the math book alone ignores a child's need for affiliation, and overlooks the fact that 
a teacher should be a crucial factor in all children's learning. It also violates the importance of 
meaningful peer interaction in the learning process, as well as in the process of social and emotional 
development.

4) Instruction for gifted learners is inappropriate when it is structured around "filling time." Highly 
able students are often asked to go write a play, complete a puzzle, or do classroom chores because 
they have completed required tasks that take others longer. It would be difficult to defend such 
practices as a high-quality use of educational time.

5) Instruction for gifted learners is inappropriate when they spend substantial time in the role of 
tutor or "junior teacher." All students need to be colleagues for one another, giving a hand or 
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clarifying procedures when needed. That's quite different from when advanced learners spend 
chunks of time on a regular basis teaching what they already know to students who are having 
difficulty. Some educators suggest that doesn't harm highly able learners because their test scores 
remain high. That begs the question of the extended learning these students might have garnered 
had the same amount of time been spent in pursuit of well-planned new ideas and skills.

6) Instruction for gifted learners is inappropriate when it is rooted in novel, "enriching" or piecemeal 
learning experiences. If a child were a very talented pianist, we would question the quality of her 
music teacher if the child regularly made toy pianos, read stories about peculiar happenings in the 
music world, and did word-search puzzles on the names of musicians. Rather, we would expect the 
student to work directly with the theory and performance of music in a variety of forms and at 
consistently escalating levels of complexity. We would expect the young pianist to be learning how a 
musician thinks and works, and to be developing a clear sense of her own movement toward expert-
level performance in piano. Completing word-search puzzles, building musical instruments and 
reading about oddities in 

the lives of composers may be novel, may be "enriching,"(and certainly seems lacking in coherent 
scope and sequence, and therefore sounds piecemeal). But those things will not foster high-level 
talent development in music. The same hold true for math, history, science, and so on.

It's Actually Simple – In Theory

What it takes to teach gifted learners well is actually a little common sense. It begins with the 
premise that each child should come to school to stretch and grow daily. It includes the expectation 
that the measure of progress and growth is competition with oneself rather than competition 
against others. It resides in the notion that educators understand key concepts, principles and skills 
of subject domains, and present those in ways that cause highly able students to wonder and grasp, 
and extend their reach. And it envisions schooling as an escalator on which students continually 
progress, rather than a series of stairs, with landings on which advanced learners consistently wait.

It's not so hard to articulate. It's fiendishly difficult to achieve in schools where standardization is the 
norm, and where teachers are supported in being recipe followers, rather than flexible and reflective 
artisans. In schools where responsive instruction is a carefully supported indicator of professional 
growth, the capacity to extend even the most capable mind is a benchmark of success.

From the NAGC website, reprinted from the May 1997 issue of Instructional Leader
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Differentiation for Gifted Learners

Means of  Differentiating
Explanation

Accelerated or advanced content

Working with knowledge and skills which correlate with 
the student’s mental rather than chronological age, 
parallel his interests, and satisfy his need and quest for 
substantive information.

Higher degree of complexity of content

Allowing student performance to dictate speed/direction 
of learning.  Learning experiences which require higher 
order thinking processes, such as analyzing, creating, 
and evaluating.  Learning experiences that require 
assimilation of principles, theories, and concepts 
associated with knowledge held by “the professional or 
expert.”

Introduction of content beyond the 
prescribed curriculum

Learning what is traditionally reserved for another grade 
or age level.  Learning what is related to other areas or 
crosses the boundaries of the disciplines.

Student-selected content according to 
Internet

Allowing student need and interest to govern what is to 
be learned and/or to dictate what areas within a body of 
knowledge that will be studied.

Working with the abstract concepts in a 
content area

Dealing with those ideas, theories, and concepts which 
are inferred or discrete and which require reflective, 
critical, and creative thinking in order to make them 
concrete or give them meaning.

Level of resources Allowing students to use resources beyond those 
reserved or designated for regular curriculum input.

Type of resources available
Insisting on acquiring information from multiple and 
varied resources which includes other informational 
sources besides books.

Appropriating a longer time for learning

Acknowledging that the student with multi-interests and 
abilities needs appropriate time to learn by defining his 
work schedule; recognizing that the student sometimes 
needs to pursue a topic or skill more extensively or to a 
greater degree of proficiency.

Creating or generating something new.

Expressing additional examples, new and original 
alternatives and relationships, and possible solutions in 
either verbal or illustrative form to given issues, 
problems, and ideas.

Depth of learning  providing alternative 
and related experience with recognition 
that the student requires fewer stages 
and less time to learn a concept

Gathering information to a level of understanding which 
satisfies the attainment of a skill or idea, the quest for 
learning exhibited by the student and the objectives of 
the instructor.
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Transfer and application of learning to 
other and/or new areas of greater 
challenge.

Applying what is learned to substantiate, negate, extend, 
or verify learning in another area of the curriculum or 
another body of knowledge.

Evidence of personal growth or 
sophistication in attitude, appreciations, 
feelings.

Cultivating and rewarding honest opinions and reactions, 
divergent responses, and questioning attitudes; 
incorporating learning about humaneness as a 
concomitant to learning a body of knowledge of a 
specific skill; learning how to assess and obtain feedback 
about “in” personal and academic endeavors.

Formulating new generalizations
Summarizing and developing new theories and ideas for 
what has been learned and which may be used as some 
other time.

Development of higher-level cognitive 
processes.

Learning and practicing the skills related to the 
processes of analyzing, synthesizing and evaluating as 
both separate processes and as process which are part 
of the strategies of problem solving, critical thinking, 
and creativity.

Stylizing and implementing a student 
study design.

Recognizing and utilizing the skills of research and 
scientific exploration effectively in a given learning 
endeavor and finding out what style of learning is 
successful for the student.
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Sample Activities
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Marian E. McKeown Elementary School

Sample Activities

Marian E. McKeown Elementary School offers gifted services in grades K-6.   Below is a sampling of 
activity topics that may be explored.  Other topics may be introduced based upon student interest 
and relevance.  

Kindergarten:

Students take part in a push-in enrichment model with consultation of the gifted education 
coordinator.  

Grade 1:  

Students take part in a push-in enrichment model with consultation of the gifted education 
coordinator.  

Identified students participate in a pull-out enrichment focusing on Primary Education Thinking 
Skills (PETS) Level 1.  This emphasizes convergent, deductive, inventive, analytical, creative and 
evaluative thinking.  Team games, such as Outburst Jr., Tri-Bond for Kids, and Scattergories, will 
also be utilized to foster thinking skills.  

Grade 2:  
Students take part in a push-in enrichment model with consultation of the gifted education 
coordinator.  

Identified students participate in pull-out enrichment focusing on Primary Education Thinking Skills 
(PETS) Level 2.  This emphasizes convergent, divergent, visual, and evaluative thinking.   Team 
games, such as Outburst Jr., Tri-Bond for Kids, and Scattergories, will also be utilized to foster 
thinking skills.  

Grade 3:  
Students investigate Primary Education Thinking Skills (PETS) Level 3, emphasizing convergent, 
divergent, visual, and evaluative thinking.  Students will also engage in literary extension projects 
based upon Flat Stanley and Diary of a Worm.  

Grade 4:   Problem Solving
Students will participate in a variety of problem solving situations in order to explore their own 
cognitive and affective needs and practice strategic approaches.  Sample activities, among others, 
include Mystery Matter, Disney Divergence, Hats and Lies, Marble Machine, and the Logic Matrix.  

Grade 5:  
Mock Trial
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Students will explore the world of law, with local field trips to the Courthouse and Correctional 
Facility and participating in the New Jersey Bar Association Law Fair Contest.  One of the student-
created cases will be performed as well.    

Sunshine Math
A full-grade math enrichment program is offered to interested students who would like to further 
explore mathematical problem solving.  

Grade 6:  CIRCLE (Creative, Intelligent, Responsible, Curious Learner’s Environment)
Students develop independent projects to work on throughout the year.  The students brainstorm 
areas of interest and look at lists of possible outcome products to help with the selection process.  
Students will present their final products to their classmates toward the end of the school year.  
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Fredon Township Elementary School

Sample Activities

Fredon Township Elementary School offers gifted services in grades K-6.   Below is a sampling of 
activity topics that may be explored.  Other topics may be introduced based upon student interest 
and relevance.  

Grades K – 2:
Students take part in a push-in enrichment model with consultation of the gifted education 
coordinator.  

Grades 3 – 4:
Students are involved in a variety of interdisciplinary activities throughout the year.  Students 
discover through a Battle of the Books, Design a Zoo and Energy Efficiency experiences.    

Grades 5 – 6:
Students are involved in a variety of interdisciplinary activities throughout the year.  Students 
participate in a Balloon Mystery project, debates and the Battle of the Books.  Students also create a 
story quilt, study volcanic eruptions and complete a research project.  
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Sandyston-Walpack Consolidated School

Sample Activities

Sandyston-Walpack Consolidated School offers gifted services in grades K-6.   Below is a sampling 
of activity topics that may be explored.  Other topics may be introduced based upon student interest 
and relevance.  

Kindergarten:  Clifford The Big Red Dog’s Be Big Program
Clifford's BIG Ideas (Share, Help Others, Be Kind, Be Responsible, Play Fair, Be a Good Friend, Believe 
in Yourself, Respect Others, Work Together and Be Truthful) support children's growing 
understanding that the actions they choose will make a difference to themselves and others.  The 
“BIG Ideas” presents value-based content that engages children in important life lessons.

Grade 1:  Picture Pals:  An intergenerational service-learning art project
The first grade class will partner with the Bentley Assisted Living facility in creating a collaborative 
and intergenerational book that relates to the big idea of the passage of time.  This project will 
provide interaction among older adults and young children to build relationships and create 
awareness of the characteristics and values associated with another generation.  Picture Pals will 
provide the opportunity to create collages for sharing personal stories.

Grade 2:  Community Newsletter
Students in the 2nd grade will publish and distribute a community newsletter to the local community 
on a monthly basis. The newsletter will include community news and events, as well as important 
school news and events that are deemed relevant. The students will decide, with community input, 
what information is important, and they will write the articles that appear in the newsletter.

Grade 3:  Creating Books on DVDs for Sick Children 
Students in the 3rd grade will write and illustrate children’s storybooks.  Students will utilize 
technology to transform the books into a DVD format and distribute them among local hospitals to 
sick children.

Grades 4-6:  Independent Study
An independent study project is a project planned by the student in order to learn about something 
that is of interest to him/her.  The Independent project will explore a topic that is not being covered 
in the classroom curriculum. The independent study project can be completed by students both in 
and out of school.  Students will need to pick a topic that interests them, create grading criteria and 
research the topic. They will also need to decide how they want to present their information. It can 
be an oral report, a poster, a video, an audio file, a PowerPoint, or one of a variety of other formats. 
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Stillwater Township Elementary School

Sample Activities

Stillwater Township Elementary School offers gifted services in grades K-6.   Below is a sampling of 
activity topics that may be explored.  Other topics may be introduced based upon student interest 
and relevance.  

Grades K – 2
Identified children experience differentiated instruction and/or curriculum through the classroom 
teacher in consultation with the Gifted Education Services Coordinator.  

Grade 3
Students explore a variety of topics through interdisciplinary experiences.  Students are involved in 
the Brain Bowl, explore countries of the world through their Passport Travel Unit, and investigate 
STEM through Brown Bag Challenges.  Other extension activities that support regular education 
curriculum might also include unusual plant experiments.  

Grade 4
Through cross-curricular activities like Design a Zoo, Brown Bag Challenges, Brain Bowl and 
independent learning projects, students continue to hone their critical and creative thinking skills.  

Grade 5
Students complete a Skyscraper Challenge and other STEM activities, develop debate skills, and 
participate in the Thinking Cap Quiz Bowl.

Grade 6
Students learn using activities like the Stock Market Game, Pyramid Archaeology, and Mock Trial and 
participate in the Thinking Cap Bowl.  
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Kittatinny Regional High School

Sample Activities

Kaleidoscope is the name given to a Kittatinny Regional High School program offering gifted services 
in grades 7 and 8.   The Kaleidoscope curriculum is thematic and multi-faceted at each grade level.  
Below are a sampling of activity topics that may be explored in Grades 7 and 8.  Other topics may be 
introduced based upon student interest and thematic relevance.  

Grade 7:  Patterns
Students investigate the theme of Patterns through an interdisciplinary lens.  Students will be 
engaged in a variety of challenging individual and group tasks, both teacher-designed and student-
created.  Among these are designing kaleidoscope art, exploring dice and probability, and “March 
Madness, Seuss Style.”  STEM activities include designing experiments for avalanches, launching 
straw rockets and designing table top miniature golf holes.  

Grade 8:  Perspective
Students investigate the theme of Perspective through an interdisciplinary lens.  Students will be 
engaged in a variety of challenging individual and group tasks, both teacher-designed and student-
created.   Students design paper roller coasters, logo alphabets, and found poems. Students plan 
and orchestrate a service learning project.  
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Kittatinny Region
K-8 Program Forms
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Student Profile

Student: ____________________________________________________Grade_________ID___________________

Current School Year______________________________________________________________________________

2 1 0

Teacher Nomination Yes No

NJASK Language Arts 250 and above 235-249 234 or below

NJASK Math 250 and above 235-249 234 or below

Learning Characteristics 
Scale

33 or higher 32 or lower

Creativity 
Characteristics Scale

27 or higher 26 or lower

Motivation 
Characteristics Scale

33 or higher 32 or lower

Leadership 
Characteristics Scale

21 or higher 20 or lower

Cognitive Abilities Test As recommended by 
test

Gifted Student 
Screening Assessment 
Reasoning

Gifted range as 
recommended by test

High normal range as 
recommended by test

Normal range as 
recommended by test

Gifted Student 
Screening Assessment 
Science/Math

Gifted range as 
recommended by test

High normal range as 
recommended by test

Normal range as 
recommended by test

Gifted Student 
Screening Assessment 
Language Arts/Social 
Studies

Gifted range as 
recommended by test

High normal range as 
recommended by test

Normal range as 
recommended by test

Total Score_________________________

(Maximum of 16 points)
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Kittatinny Regional Consortium
Characteristics Rating Scale

(adapted from Renzulli Scales, 2013)

Student_______________________________________________            Date_______________________

School________________________________________________           Grade_________Age__________

Rater’s Name__________________________________________   Position________________________

How many months have you known this student?_____________________________________________

Directions:

These scales are designed to obtain teacher estimates of a student’s characteristics in 
the areas of learning, motivation, creativity and leadership.  The items are derived 
from the research literature dealing with characteristics of gifted and creative 
individuals.  It should be pointed out that a considerable amount of individual 
differences can be found within this population; and therefore, the profiles are likely to 
vary a great deal.  Each item in the scales should be considered separately and should 
reflect the degree to which you have observed the presence or absence of each 
characteristic.  Since the four dimensions of the instrument represent relatively 
different sets of behaviors, the scores obtained from the separate scales should not be 
summed up to yield a total score.  Please read the statements carefully and place an X 
in the box that corresponds to the frequency to which you have observed the behavior.  

1. If you have seldom or never observed this characteristic.
2. If you have observed this characteristic occasionally.
3. If you have observed this characteristic to a considerable degree.
4. If you have observed this characteristic almost all of the time.
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Learning Characteristics

The student demonstrates…
Seldom or 

Never
Occasionally Considerably Almost 

Always
advanced vocabulary for his or 
her age or grade level.

the ability to make 
generalizations about events, 
people, and things.
a large storehouse of 
information about a specific 
topic.
the ability to grasp underlying 
principles. 

insight into cause and effect 
relationships.

an understanding of 
complicated material through 
analytical reasoning ability.  
a large storehouse of 
information about a variety of 
topics.
the ability to deal with 
abstractions.

recall of factual information.

keen and insightful 
observations

the ability to transfer learning 
from one situation to another.

Add Column Total

Multiply by Weight 1 2 3 4

Add Weighted Column Totals

Scale Total
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Creativity Characteristics

The student demonstrates…
Seldom or 

Never
Occasionally Considerably Almost 

Always
imaginative thinking ability.

a sense of humor.

the ability to come up with 
unusual, unique, or clever 
responses.
an adventurous spirit or a 
willingness to take risks.

the ability to generate a large 
number of ideas or solutions to 
problems or questions.
a tendency to see humor in 
situations that may not appear 
to be humorous to others.
the ability to adapt, improve, or 
modify objects or ideas.

intellectual playfulness; a 
willingness to fantasize and 
manipulate ideas.
a nonconforming attitude; does 
not fear being different.  

Add Column Total

Multiply by Weight 1 2 3 4

Add Weighted Column Totals

Scale Total
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Motivation Characteristics

The student demonstrates…
Seldom or 

Never
Occasionally Considerably Almost 

Always
the ability to concentrate 
intently on a topic for long 
periods of time.
behavior that requires little 
direction from teachers.

sustained interest in certain 
topics or problems.

tenacity for finding out 
information on topics of 
interest.
persistent work on tasks even 
when setbacks occur.

a preference for situations in 
which he or she can take 
personal responsibility for the 
outcomes of his or her efforts.
follow-through behavior when 
interested in a topic or problem.

intense involvement in certain 
topics or problems.

a commitment to long-term 
projects when interested in a 
topic.
persistence when pursuing 
goals.

little need for external 
motivation to follow through in 
work that is initially exciting.  

Add Column Total

Multiply by Weight 1 2 3 4

Add Weighted Column Totals

Scale Total

Leadership Characteristics
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The student demonstrates…
Seldom or 

Never
Occasionally Considerably Almost 

Always
responsible behavior that can 
be counted on to follow through 
on activities/projects.
a tendency to be respected by 
classmates.

the ability to articulate ideas 
and communicate well with 
others.
self-confidence when 
interacting with age peers.

the ability to organize and bring 
structure to things, people, and 
situations.  
cooperative behavior when 
working with others.

a tendency to direct an activity 
when he or she is involved with 
others.  

Add Column Total

Multiply by Weight 1 2 3 4

Add Weighted Column Totals

Scale Total
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Kittatinny Regional Consortium

Gifted Education Services Parental Appeal Form

Student Name__________________________________________________ Grade__________ 

District________________________________________________________________________

Parent Name___________________________________________________________________

Telephone Number______________________________________________________________

Please complete the following questions.  DO NOT attach work samples.

1. Briefly state reason for appeal.

2. List any extenuating circumstances that may have adversely affected the student’s test 
results.

3. List specific strengths and abilities that might not be indicated by test results.
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Sample Screening Letter:  Pinwheel

Dear Parents/Guardians:

Your child has been nominated to be evaluated for the Pinwheel program, an academic enrichment 
program that is designed to meet the unique educational needs of academically gifted students.  
Gifted students perform at a remarkably high level, beyond the performance of their peers. 
Approximately 3-5% of the population is gifted. Many other students are high achievers, making 
good grades, doing very well on standardized testing, and working hard in school.  The needs for 
academic challenge for high achieving students can be met in the regular classroom, rather than 
through the Pinwheel program.

I will be testing your child sometime during the month of September.  Testing will be completed 
during the school day and, if possible, in a group situation.  Upon completion of the evaluation 
process, a committee of administrators and teachers will convene to review data in order to 
determine the eligibility of selected students.  You will be notified of your child’s eligibility by the 
end of the month.  

If you do not wish to have your child tested for the Pinwheel Program or if you have any questions, 
please contact me at school.  I can be reached at (phone) or email at (email address).  

Sincerely,

(Your Name)

Gifted Education Services Coordinator

(School Name)
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Sample Notification Letter:  Pinwheel

Dear Parents/Guardians:

Recently, your child was tested to determine eligibility for entrance into the Pinwheel program this 
year. Upon completion of all testing and data collection, a committee of administrators and teachers 
met to review student eligibility.  The committee based its selection on multiple criteria, including 
comprehensive recommendation scales from teachers, state standardized test scores, available 
cognitive abilities assessment scores and a gifted student screening assessment.  Your child has met 
the criteria used to identify participants for Pinwheel.  

We are pleased to offer your child the opportunity to participate in the Pinwheel program for the 
2014-2015 school year.  Identified students choosing to participate in Pinwheel receive 
supplementary educational opportunities.  The students will be exposed to many different projects 
that will challenge their creative thinking, critical thinking and problem solving skills.   

It is our hope that your child will find this experience enriching and deepen his/her love of learning.  
I look forward to working with you and your student during the school year.  Please complete the 
enclosed participation form to me no later than (date).  If you have any questions, please contact me 
at school.  I can be reached at (phone) or email at (email address).  

Sincerely,

(Your Name)

Gifted Education Services Coordinator

(School Name)
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Sample Ineligible Letter:  Pinwheel

September 2014

Dear Parents/Guardians:

The assessment and review process to determine if your child qualifies for Pinwheel has been 
completed. Upon completion of all testing and data collection, a committee of administrators and 
teachers met to review student eligibility.  The committee based its selection on multiple criteria, 
including comprehensive recommendation scales from teachers, state standardized test scores, 
available cognitive abilities assessment scores and a gifted student screening assessment.  

At this time, your child does not meet the eligibility requirements for placement in the Pinwheel 
program for the 2014-2015 school year.  We know how proud you must be that your child has been 
considered for services.   Please rest assured your child will continue to receive support, challenge, 
and a wide range of experiences that will maximize learning while enrolled in our school.

If you have any questions, please contact me at school.  I can be reached at (phone) or email at 
(email address).  

Sincerely,

(Your Name)

Gifted Education Services Coordinator

(School Name)
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Sample Student Participation Form:  Pinwheel

  

  

  

Please indicate if you would like your child to participate in Pinwheel for the 2014-2015 school year 
and have your student return this form to (name) no later than (date).  
  
  
PLEASE CHECK ONE.  
  
_______I wish my child to participate in Pinwheel for the 2014-2015 school year. 
  
_______I do not wish my child to participate in Pinwheel for the 2014-2015 school year. 
  
  
I understand the identification process is reviewed annually and continued participation is 
dependent on success in the current year’s Pinwheel program.  
  
  

Parent Signature:__________________________________________________Date: ________________ 
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Sample Student Commitment Form:  Pinwheel

• I understand that (school) is offering me the opportunity to participate in its program for 
students identified according to its guidelines. 

• I understand that it is an extension of the regular classroom instructional program and that 
participation in the program is to serve my educational needs and that regular attendance is 
required.   

• I understand that in order to participate in this program I will maintain a proper attitude toward 
learning in my regular classes as well as my Pinwheel classes. 

• I understand that I must set independent learning goals and complete the requirements that are 
outlined by the teacher for continued participation in Pinwheel.   

• I understand that Pinwheel will be an ungraded class.  

• I understand that I must continue to set an example for all students by demonstrating a 
respectful attitude and willingness to help others in my school.  

• I understand that if I choose not to maintain the highest level of commitment to the program and 
to my regular classroom responsibilities, I could be withdrawn from the program. 

Student Signature:__________________________________Grade _____________ Date: ___________

Parent Signature:______________________________________________________Date:____________ 
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Sample Screening Letter:  Kaleidoscope

Dear Parents/Guardians:

Your child has been nominated to be evaluated for the Kaleidoscope program, an academic 
enrichment program that is designed to meet the unique educational needs of academically gifted 
students.  Gifted students perform at a remarkably high level, beyond the performance of their 
peers. Approximately 3-5% of the population is gifted. Many other students are high achievers, 
making good grades, doing very well on standardized testing, and working hard in school.  The 
need for academic challenge for high achieving students can be met in the regular classroom, rather 
than through the Kaleidoscope program.

I will be testing your child sometime during the month of September.  Testing will be completed 
during the school day and, if possible, in a group situation.  Upon completion of the evaluation 
process, a committee of administrators and teachers will convene to review data in order to 
determine the eligibility of selected students.  You will be notified of your child’s eligibility by the 
end of the month.  

If you do not wish to have your child tested for the Kaleidoscope Program or if you have any 
questions, please contact me at school.  I can be reached at (phone) or email at (email address).  

Sincerely,

Mrs. Ellen Kolonoski

Gifted Education Services Coordinator

Kittatinny Regional High School



56

Sample Notification Letter:  Kaleidoscope

Dear Parents/Guardians:

Recently, your child was tested to determine eligibility for entrance into the Kaleidoscope program 
this year. Upon completion of all testing and data collection, a committee of administrators and 
teachers met to review student eligibility.  The committee based its selection on multiple criteria, 
including comprehensive recommendation scales from teachers, state standardized test scores, 
available cognitive abilities assessment scores, and a gifted student screening assessment.  Your 
child has met the criteria used to identify participants for Kaleidoscope.  

We are pleased to offer your child the opportunity to participate in the Kaleidoscope program for the 
2014-2015 school year.  Identified students choosing to participate in Kaleidoscope receive 
supplementary educational opportunities.  The students will be exposed to many different projects 
that will challenge their creative thinking, critical thinking, and problem solving skills.   

It is our hope that your child will find this experience enriching and deepen his/her love of learning.  
I look forward to working with you and your student during the school year.  Please complete the 
enclosed participation form and forward it to me no later than (date).  If you have any questions, 
please contact me at school.  I can be reached at 973-383-1800 x6649 or email at 
ekolonos@krhs.net.   

Sincerely,

Mrs. Ellen Kolonoski

Gifted Education Services Coordinator

Kittatinny Regional High School

mailto:ekolonos@krhs.net
mailto:ekolonos@krhs.net
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Sample Ineligible Letter:  Kaleidoscope

September 2014

Dear Parents/Guardians:

The assessment and review process to determine if your child qualifies for Kaleidoscope has been 
completed. Upon completion of all testing and data collection, a committee of administrators and 
teachers met to review student eligibility.  The committee based its selection on multiple criteria, 
including comprehensive recommendation scales from teachers, state standardized test scores, 
available cognitive abilities assessment scores, and a gifted student screening assessment.  

At this time, your child does not meet the eligibility requirements for placement in the Kaleidoscope 
program for the 2014-2015 school year.  We know how proud you must be that your child has been 
considered for services.   Please rest assured your child will continue to receive support, challenge, 
and a wide range of experiences that will maximize learning while enrolled in our school.

If you have any questions, please contact me at school.  I can be reached at 973-383-1800 x6649 
or email at ekolonos@krhs.net.   

Sincerely,

Mrs. Ellen Kolonoski

Gifted Education Services Coordinator

Kittatinny Regional High School

mailto:ekolonos@krhs.net
mailto:ekolonos@krhs.net
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Sample Student Participation Form:  Kaleidoscope

  

  

  

Please indicate if you would like your child to participate in Kaleidoscope for the 2014-2015 school 
year and have your student return this form to (name) no later than (date).  
  
  
PLEASE CHECK ONE.  
  
_______I wish my child to participate in Kaleidoscope for the 2014-2015 school year. 
  
_______I do not wish my child to participate in Kaleidoscope for the 2014-2015 school year. 
  
  
I understand the identification process is reviewed annually and continued participation is 
dependent upon success in the current year’s Kaleidoscope program.  
  
  

Parent Signature:__________________________________________________Date: ________________ 
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Sample Student Commitment Form:  Kaleidoscope

• I understand that (school) is offering me the opportunity to participate in its program for 
students identified according to its guidelines. 

• I understand that it is an extension of the regular classroom instructional program and that 
participation in the program is to serve my educational needs and regular attendance is required.   

• I understand that in order to participate in this program I will maintain a proper attitude toward 
learning in both my regular classes as well as my Kaleidoscope classes. 

• I understand that I must set independent learning goals and complete the requirements that are 
outlined by the teacher for continued participation in Kaleidoscope.   

• I understand that Kaleidoscope will be an ungraded class.  

• I understand I must continue to set an example for all students by demonstrating a respectful 
attitude and willingness to help others in my school.  

• I understand that if I choose not to maintain the highest level of commitment to the program and 
to my regular classroom responsibilities, I could be withdrawn from the program. 

Student Signature:__________________________________Grade _____________ Date: ___________

Parent Signature:______________________________________________________Date:____________ 


