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Abstract  
 

Online learning has become a rapidly developing educational alternative.  As a result, many 
universities deliver online courses across a variety of disciplines.  However, few studies have 
evaluated students’ perceptions of the effectiveness of online courses in computer and information 
systems.  Furthermore, even fewer papers have examined how these perceptions vary with regard to 
age and gender.  This paper presents an extension of a previous study conducted by the authors, 
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which surveyed students at two universities to examine online learning in computer and information 
system’s curricula.  This study examines if age and/or gender of students affect perceived 
effectiveness of on-ground instruction, online instruction and hybrid instruction and if prior 
effectiveness rating affect choice of online instruction. 
 
Keywords: Online Learning, eLearning, Web-Based Learning, Technology-Enabled Learning, CIS 
Curricula 

 

 

1. INTRODUCTION 
 
The emergence and rapid growth of the Internet 
and technological advances in sophisticated 
communication technologies have contributed to 

new developments in the means in which 
instructors transfer course content to their 
students.  These technological advances have 
encouraged institutions of higher education to 
develop alternatives to the traditional classroom 
teaching and learning process and have 
permitted new developments in the way faculty 

deliver course content to their students.  These 
new developments have resulted in the growth 
of a new paradigm in pedagogy: technology-
enabled learning or online learning.  Further, 
this new paradigm has enabled a proliferation of 
courses and programs in Computer Information 

Systems (CIS) that are available over the World 
Wide Web. 
  
The proliferation of online learning is reported in 
a study by the Babson Survey Research Group.  
This study found that online learning enrollments 
have continued to grow at rates far in excess of 
the total higher education student population.   
Over 4.6 million students were enrolled in at 

least one online course during the fall 2008 
term; a 17 percent increase over the number 
reported the previous year (Allen & Seaman, 
2010).  This report also noted that the 17 
percent growth rate for online enrollments far 
exceeds the 1.2 percent growth of the overall 

higher education student population and that 
more than one in four higher education students 
now take at least one course online.  
Furthermore, online education has become an 

important long-term strategy for many 
postsecondary institutions.  In short, it is 
imperative that institutions of higher education 

provide quality online programs (Allen & 
Seaman, 2010).  However, these new delivery 
methods move away from the traditional on-
ground, face-to-face involvement between 
professor and students.  As a result, one 
important question that must be asked is how 

does this new educational delivery method 
impact student learning in the area of CIS? 
  
This study is an extension of a previous study 

conducted by the authors that examined online-
learning in a CIS curriculum.   The current study 

probes deeper into various online learning 
formats, as well as the students who enroll in 
the courses.  Specifically, the study was 
conducted to answer the following research 

questions: 
 

1) Does age and/or gender of students 
affect perceived effectiveness of on-
ground instruction? 

2) Does age and/or gender of students 
affect perceived effectiveness of online 
instruction? 

3) Does age and/or gender of students 
affect perceived effectiveness of hybrid 
instruction?  

4) Does age, gender and/or prior 

effectiveness rating affect choice of 
instruction method? 

  
2. DEFINITION OF TERMS 

 
For the purposes of this study, online learning is 
defined as those courses in which 100 percent of 
the content is delivered online.  On-ground 

learning (traditional or “face-to-face” instruction) 
is defined as courses in which zero percent of 
the content is delivered online.  The remaining 
alternative, hybrid learning (also called partially 
online learning or hybrid learning) involves 
course content that is partially delivered online 

and partially delivered in the classroom (i.e., 

between 30 percent and 80 percent of the 
course content is delivered online).  A number of 
courses that incorporate Web-based 
supplements, such as podcasting, “wikis” and 
blogs, threaded discussions and Web-based 
assignments are frequently considered to be 

online courses.  Courses that make use of these 
Web-based supplements are not considered 
online courses for this research but are, instead, 
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regarded as traditional (hybrid/partially online) 
courses with online components or supplements. 
 

3. RELATED STUDIES 
 
3.1 Studies Relating to Online Learning 
Several studies indicate that performance is the 

same, regardless of whether a course is taken 
online or on-ground.  Daymont and Blau (2008) 
found that undergraduate students perform 
equally well in both online and traditional 
sections.  The study considered particular factors 
including class and major and found that the 
online students, while doing equally well, did not 

do better than their counterparts in traditional 

classrooms.  Kleinman and Entin (2002) 
contrasted online and traditional classroom 
teaching from both the instructor and student 
perspectives as related to two sections of an 
introductory Visual Basic programming course.  
While the online students were more positive 

about the value of the course, no difference in 
performance could be found between the online 
and the traditional methods of delivery.  Lu, Yu 
and Liu (2003) found that none of the factors, 
except ethnic groups, showed any significant 
impact on students' learning performance in 

graduate Management Information Systems 
classes.  Another study compared the traditional 
sections of Computer Literacy versus WebCT 

sections and found retention and grade 
distribution to be similar for both groups 
(Reeves, Baxter, & Jordan, 2002).  
 
Conversely, a study of an analysis of student 
performance in online Computer Science courses 

concluded that Computer Science students 
enrolled in a traditional networking course 
outperformed the Computer Science students 
enrolled in the online section of the course.  
Several studies indicated mixed results.  
Analysis of the data of a study in a Management 

Information Systems course indicated a 
significant difference between students grades in 
a traditional setting (85 percent) versus student 
grades in an online setting (81 percent) (Ury, 

2005).  Similar results were found regarding an 
entry-level programming course: student grades 
in the online section averaged 78 percent, while 

student grades in the traditional section 
averaged 84 percent.  
 
A more comprehensive study that involved 
seven courses in Computer Science and 
Information Systems revealed mixed results: in 
some courses, online students have not 

performed as well as traditional students (Ury, 
McDonald, & Dorn, 2006).  The authors found 
that in four upper-level courses (Programming 
Languages, Survey of Algorithms, Computer 

Organization II and Theory and Implementation 
of Programming Languages) taken by Computer 
Science majors, no significant differences in 
performance were found.  However, three 
courses (Introduction to Programming Visual 
Basic, Management Information Systems and 
Database Systems) taken by students from 

many majors and minors showed significant 
differences in student performance.  The authors 
concluded that some students taking an online 
course (who are academically equal to students 

taking a traditional course) are satisfied to trade 
a low grade for convenience.  Additionally, 

students taking a course outside of their major 
do not want to spend much time on the course 
and will choose the online format because 
attendance is not required.  A study by Zhao, 
Lei, Yan and Tan (2005) investigated factors 
that affect “effective” distance education.  The 
empirical findings varied greatly and were not 

found to be significantly different from those of 
traditional instructional methods.  However, the 
findings also offer evidence that not all content 
is appropriate for distance education and some 
students may not be able to benefit from the 
distance education delivery method.  
 
Although students’ perceptions of the 

advantages of online education may be positive, 
there are also disadvantages for students who 
have never taken an online course or who have 
little computer experience.  A study by Wang, 
Newlin and Tucker (2001) found that many 
students taking Web-based courses expressed 
feelings of intense anxiety about the technology.  

In addition, it was found that there are 
disadvantages in online courses for individuals 
who need a great deal of structure.  Online 
courses are often self-paced and students who 
lack self-discipline may struggle.  A study by 
Dobbs, Waid and del Carmen (2009) measured 
students’ perceptions of online course 

experiences.  The participants of the study were 
100 students who were attending traditional, 
“face-to-face” (on-ground) courses and 180 
students who were attending online classes.  
The authors found that more students perceived 
the traditional “face-to-face” courses to be 

easier than online classes.  Student views about 
online education varied greatly between those 
who had never taken an online class and those 
who had actually taken such courses.  Those 
students with no online class experience felt that 
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the faculty would have low expectations but 
students who had taken at least one online 
course believed that high expectations were 
common with faculty.  The study also found that 

the acceptance of online education increased as 
the number of online courses taken increased.  
In another study Hannay and Newvine (2006) 
found that students must possess greater 
discipline to succeed in an online course.  
Students who had never taken an online course 
were not confident that they could do as well in 

an online course as they would in an on-ground, 
“face-to-face,” course.  Additionally, students 
were skeptical about the opportunity of 
interaction with classmates in an online course 

and thought the online course would not cover 
the material in the same magnitude as the 

“face-to-face” course. 
  
3.2 Age and Gender Differences Regarding 
Technology 
Many researchers have studied both gender and 
age with regard to technology use.  As an 
example there has been much gender study 
work on text messaging.  A number of research 
studies have found that females spend more 

time texting and send more messages in a day 
than do males (Balakrishnan & Yeow, 2007), 
(Fallows, 2005), (Portio Research, 2012).  
Igarashi, Jiro, and Toshikazu (2005) studied 
Japanese university freshman and looked at the 

gender differences in communication via text 

messaging. They determined that the volume of 
text messaging did not vary by gender.  
However, the social relationship network 
maintained by text messaging was different.  At 
later stages of text messaging, females tended 
to form a large group comparable to face to face 
communication.  Pruthikrai (2007) found that 

gender had no significant effect on text-
messaging activity. 
  
Balakrishnan and Yeow (2007) looked at the 
physical aspects of texting, specifically the speed 
and efficiency of text entry.  They found that 
females were more satisfied than males.  They 

theorized two possible reasons for this 

satisfaction.  First, females have smaller fingers 
making key pressing easier and faster.  The 
second reason is that females text more often 
which makes them an expert in keying in the 
text.  Vankatesh and Morris (2000) found that 
males and females differ in the adoption and use 
of technology in that women tend to be more 

open to the technology if it has a certain level of 
ease of use.  Another reason cited is that 

females tend to be more persuaded by peer-
influenced normative pressures to adopt the 
technology than are men.  
  
A comprehensive survey was developed to 
explore various aspects of text messaging 

usage.  The survey included factors from the 
Theory of Reasoned Action, Technology 
Acceptance Model, Theory of Planned Behavior, 
End User Computer Satisfaction, 
Expectation/Confirmation Theory, and Diffusion 
of Innovation.  Overall, there was very little 

statistical difference based on gender, with the 
exception of emotions.  All of the positive 
emotions were higher for males than for 

females.  In other words, males were more 
pleased, satisfied, contented, and delighted with 
their text messaging experience. (Peslak, 
Ceccucci, Kruck, Sendall, 2013).  
 
Herring and Zelenkauskaite (2009) looked at 

how text messaging is changing the way in 
which females and males have traditionally 
communicated.  They analyzed 1,164 gender-
defined messages posted on an Italian reality 
interactive music television channel.  They found 
that females write longer messages, using more 

emoticons and abbreviations.  Although females 
were both more economical and expressive, they 
came closer to “maxing out,” or did “max out,” 

on the 160-character message limit more often 
than their male counterparts.  More recently, 
Kimbrough, Guadagnob, Muscanelle & Dilld 
(2013) found that females, compared to males, 

are generally more frequent mediated 
communication users.  Compared to men, 
women both prefer and more frequently use text 
messaging, social media and online video calls.  
 
A number of researchers have studied both 
gender and age with regard to technology use.  
Snell and Snell-Siddle (2013) studied gender 

and age and technology and found “The gender 
results showed that there were no differences in 
perceptions between males and females, with 
age results showing that the younger age group 

had a more positive attitude toward the use of 
technology.”  Venkatesh, Thong, and Xu (2012) 
used age and gender as moderating factors in 

their expanded study of the unified theory of 
acceptance and use of technology (UTAUT). 
 
Finally, several studies have examined the 
impact of societal norms on the use and 
acceptance of technology for learning.  For 
example, Yau and Cheng (2012) confirmed the 
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findings of previous studies that male students 
have more confidence in using technology for 
learning.  The authors attribute the increased 
confidence to a societal view that computers and 

technology are a male-dominated activity.  The 
authors found little difference between genders 
in terms of ability to use technology.  Other 
authors have explored the technology gender 
gap even further by examining gender 
differences in a global context.  Moghaddam 
(2010), for example, found that not only does a 

gender gap exist in the use of technology, but 
that the gender gap is wider in more developed 
countries.  To explain the gap, Moghaddam cites 
Hofstede’s model that developed countries have 

a high Power Distance, which allows men to 
have greater access to technology for work and 

for learning.  The increased access to technology 
accounts for higher levels of acceptance and use 
among males in more developed economies. 
  

4. RESEARCH METHODOLOGY 
 
The current research involved the administration 
of an online survey instrument that consisted of 
23 closed-ended questions.  This survey was 
administered during the academic years 2008 to 

2010 to students enrolled in CIS courses at two 
universities.  One university is private and the 
other is public; both of which were medium-

sized institutions.  The respondents of the public 
university consisted only of undergraduate 
students, whereas the respondents of the 
private university consisted of undergraduate, 

graduate, and post-graduate students.  A total 
of 376 students responded to the online survey 
on their own time and submitted their 
anonymous results directly into an electronic 
database for analysis.  The survey results were 
analyzed using SPSS statistical software.  
Statistical frequencies and statistical tests were 

used to answer the research questions posed in 
the introduction section. 
  

5. RESEARCH RESULTS 
 
Specifically, the study was conducted to answer 
the following research questions: 
  

1) Does age and/or gender of students 
affect perceived effectiveness of on-

ground instruction? 

2) Does age and/or gender of students 
affect perceived effectiveness of online 
instruction? 

3) Does age and/or gender of students 
affect perceived effectiveness of hybrid 
instruction? 

4) Does age, gender, and/or prior 
effectiveness rating affect choice of 

instruction method? 
 
The results for each research question are 
analyzed in Tables A-1 through A-14, in the 
Appendix A. 
  
To answer the first research question: “Does age 
and/or gender of students affect perceived 
effectiveness of on-ground instruction?”, 

regression analysis was performed using SPSS 
21.0 and tested whether age and/or gender has 

a significant influence on rating of effectiveness 
of on-ground instruction (refer to Tables A-1 
through A-3, in the Appendix).  Neither gender 
nor age had a significant impact at p < .05 or p 
< .10.  According to the results, there are no 
gender or age differences with respect to 

traditional university on-ground education.  This 
served as a baseline for our further research 
questions.  We found no difference in rated 
effectiveness in on-ground instruction based on 
age or gender; therefore, it may be expected 
that we would find no differences in hybrid or 
online education.  These questions are 

addressed in the next research questions. 
 
To answer the second research question: “Does 
age and/or gender of students affect perceived 
effectiveness of online instruction?”, regression 
analysis was performed and tested whether age 
and/or gender has a significant influence on 
rating of effectiveness of online instruction (refer 

to Tables A-4 through A-6, in the Appendix).  
Overall, gender does not have any significant 
impact on level of perceived effectiveness of 
online instruction at traditional thresholds of p < 
.05 or p < .10.  Age does have a significant 
impact on level of perceived effectiveness of 
online instruction at p < .05.  Older students see 

online education as more effective than younger 
students.  This is a bit counterintuitive, since 

younger individuals are often more tech savvy 
and are often earlier adopters of technology and 
more skilled users.  The likelihood is that 
maturity and self-discipline increase with age 
and allow for greater success on the part of 

older individuals.  The reasons behind this 
difference need to be explored further, and need 
to be addressed by educators and researchers 
alike.  There are no discovered gender issues, so 
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processes do not need to be studied to address 
gender differences. 
 
An f test was performed to see if there were any 
interaction effects between age and gender and 
perceived effectiveness (refer to Tables A-7 and 

A-8, in the Appendix).  For example, did older 
females have a different perception than 
younger males?  Overall, no interaction effects 
were found.  The findings and conclusions noted 
above hold. 
 
To answer the third research question: “Does 
age and/or gender of students affect perceived 

effectiveness of hybrid instruction?”, regression 

analysis was performed and tested whether age 
and/or gender has a significant influence on 
rating of effectiveness of hybrid instruction 
(refer to Tables A-9 through A-11, in the 
Appendix).  Overall, gender does have an impact 
on level of perceived effectiveness of hybrid 

instruction.  Age also has an impact on level of 
perceived effectiveness of online instruction.  
Both are significant at p < .05. Older students 
and female students see hybrid as more 
effective.  The stronger acceptance by older 
individuals was expected here due to the results 

found in research question 2; however, the 
gender difference was unexpected.  Perhaps 
there is a maturity aspect here as well.  Further 

study is recommended to determine the reason 
for this difference. 
  
To answer the fourth research question: “Does 

age, gender and/or prior effectiveness rating 
affect choice of online instruction?”, regression 
analysis was performed and tested whether age, 

gender and/or prior effectiveness rating affect 
choice of online instruction (refer to Tables A-12 
through A-14, in the Appendix).  Overall, gender 
does not have any impact on whether online 
instruction is chosen versus other methods of 
delivery.  Age does not have any impact on 
whether online instruction is chosen versus other 

methods of delivery.  So, neither age nor gender 
affects choice of online instruction.  This 

represents an interesting dichotomy with regard 
to online education.  Younger and older students 
both choose online instruction equally; however, 
as noted in the results of research question 2, 
younger students are not as satisfied as older 

students.  This would suggest that there is a 
growing problem of dissatisfaction for younger 
students, who are less satisfied with their online 
experience.  This is an area that needs to be 
addressed by educators and researchers. 

6. CONCLUSION 
 
This study concludes that age and gender do 
have a moderating impact on several questions 
with regard to online and hybrid education.  
First, it was found that age and gender have no 

impact with regard to rating of effectiveness of 
on-ground education.  Next, it was determined 
that age, but not gender, does have an impact 
on rated effectiveness of online education.  
There was no difference found in choice of online 
versus on-ground education based on gender, 

age or prior effectiveness rating.  Finally, it was 
determined that both age and gender did have 
an impact with regard to hybrid or blended 

online/on-ground education.  Both older 
students and female students found hybrid 
education to be more effective.  Our analysis 
suggests further study and a “call to action” with 

regard to researchers and educators to address 
areas where significant variances have been 
found. 
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Appendix A – TEST RESULTS 
 
Table A-1: Model Summary 
 

Perceived Effectiveness of On-ground Instruction by Age and Gender 
 

Model R R 
Square 

Adjusted 
R Square 

Std. Error 
of the 

Estimate 

1 .075a .006 -.005 .94425 

a. Predictors: (Constant), gender, aage_recode_84 

 

 
Table A-2: ANOVAa Test 
 
Perceived Effectiveness of On-ground Instruction by Age and Gender 
 

Model  Sum of 

Squares 

df Mean 

Square 

F Sig. 

1 Regression .931 2 .465 .522 .594b 

Residual 166.732 187 .892     

Total 167.663 189       

a. Dependent Variable: Effect_10 

b. Predictors: (Constant), age_recode_84, Gender 

 
 

Table A-3: Coefficientsa 
 
Perceived Effectiveness of On-ground Instruction by Age and Gender 
 

Model  Unstandardized 
Coefficients 

B 

Std. 
Error 

Standardized 
Coefficients 

Beta 

t Sig. 

1 (Constant) 1.897 .241  7.866 .000 

Gender .131 .149 .066 .883 .378 

age_recode_84 -.047 .069 -.051 -.684 .495 

a. Dependent Variable: Effect_10 
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Table A-4: Model Summary 
 
Perceived Effectiveness of Online Instruction by Age and Gender 
 

Model R R 
Square 

Adjusted 
R Square 

Std. Error 
of the 

Estimate 

1 .159a .025 .015 1.60104 

a. Predictors: (Constant), gender, age_recode_84 

  
 
Table A-5: ANOVAa Test 

 
Perceived Effectiveness of Online Instruction by Age and Gender 
 

Model  Sum of 

Squares 

df Mean 

Square 

F Sig. 

1 Regression 12.426 2 6.213 2.424 .091b 

Residual 479.343 187 2.563     

Total 491.768 189       

a. Dependent Variable: Effect_8 

b. Predictors: (Constant), gender, age_recode_84 

  

 
Table A-6: Coefficientsa 
 
Perceived Effectiveness of Online Instruction by Age and Gender 
 

Model  Unstandardized 
Coefficients 

B 

Std. 
Error 

Standardized 
Coefficients 

Beta 

t Sig. 

1 (Constant) 4.190 .409   10.246 .000 

age_recode_84 -.259 .117 -.162 -2.202 .029 

gender .119 .252 .035 .473 .637 

a.Dependent Variable: Effect_8 
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Table A-7: Between-Subjects Factors 
 
Perceived Effectiveness of Online Instruction by Age and Gender Examining Interaction Effects 
 

Between-Subjects Factors Category N 

age_recode_84 1.00 35 

2.00 79 

3.00 43 

4.00 30 

5.00 3 

Gender 1.00 127 

2.00 63 

 
 

Table A-8: Tests of Between-Subjects Effects 
 
Perceived Effectiveness of Online Instruction by Age and Gender Examining Interaction Effects 
 

Dependent Variable:   Effect_8 Type III Sum 

of Squares 

df Mean 

Square 

F Sig. 

Corrected Model 46.605a 9 5.178 2.094 .032 

Intercept 717.352 1 717.352 290.058 .000 

age_recode_84 22.646 4 5.661 2.289 .062 

gender 3.732 1 3.732 1.509 .221 

age_recode_84 * gender 16.786 4 4.197 1.697 .153 

Error 445.163 180 2.473     

Total 3130.000 190       

Corrected Total 491.768 189       

a. R Squared = .095 (Adjusted R Squared = .050) 

 
 

Table A-9: Model Summary 
 
Perceived Effectiveness of Hybrid Instruction by Age and Gender 
 

Model R R 
Square 

Adjusted 
R Square 

Std. Error 
of the 

Estimate 

1 .261a .068 .058 1.04563 

a. Predictors: (Constant), gender, age_recode_84 
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Table A-10: ANOVAa Test 
 
Perceived Effectiveness of Hybrid Instruction by Age and Gender 
 

Model  Sum of 
Squares 

df Mean 
Square 

F Sig. 

1 Regression 14.962 2 7.481 6.843 .001b 

Residual 204.453 187 1.093     

Total 219.416 189       

a. Dependent Variable: Effective_recode_9 

b. Predictors: (Constant), gender, age_recode_84 

 

 
Table A-11: Coefficientsa 
 
Perceived Effectiveness of Hybrid Instruction by Age and Gender 
 

Model  Unstandardized 
Coefficients 

B 

Std. 
Error 

Standardized 
Coefficients 

Beta 

t Sig. 

1 (Constant) 3.458 .267   12.950 .000 

age_recod

e_84 

-.188 .077 -.176 -2.447 .015 

gender -.365 .165 -.160 -2.216 .028 

a. Dependent Variable: Effective_recode_9 

 
 

Table A-12: Model Summary 
 
Choice of Online Instruction by Age and Gender 
 

Model R R 
Square 

Adjusted 
R Square 

Std. Error 
of the 

Estimate 

1 .098a .010 .001 .41782 

a. Predictors: (Constant), Gender, age_recode_84 
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Table A-13: ANOVAa Test 
 
Choice of Online Instruction by Age and Gender 
 

Model  Sum of 
Squares 

df Mean 
Square 

F Sig. 

1 Regression .407 2 .203 1.166 .313b 

 Residual 42.246 242 .175     

Total 42.653 244       

a. Dependent Variable: ChooseOnline 

b. Predictors: (Constant), Gender, age_recode_84 

 

 
Table A-14: Coefficientsa 
 
Choice of Online Instruction by Age and Gender 
 

Model  Unstandardized 
Coefficients 

B 

Std. Error Standardized 
Coefficients 

Beta 

t Sig. 

1 (Constant) 1.183 .094   12.536 .000 

age_recod

e_84 

-.026 .027 -.063 -.965 .336 

Gender .076 .057 .087 1.338 .182 

a. Dependent Variable: ChooseOnline 
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Appendix B – SURVEY INSTRUMENT 

 

Survey of Instructional Methods 

Please complete the following survey concerning the different instructional methods used to deliver 
courses.  

 

1) I have taken an online course (either completely online or partially online) in the past?  

Yes   

No   

2) I perceive the OVERALL effectiveness of courses that are COMPLETELY online as . . .  

Very Effective   

Effective   

Somewhat Effective   

Somewhat Ineffective   

Ineffective   

Very Ineffective   

3) I perceive the OVERALL effectiveness of courses that are PARTIALLY online as . . .  

Very Effective   

Effective   

Somewhat Effective   

Somewhat Ineffective   

Ineffective   

Very Ineffective   

 
 



2014 Proceedings of the Information Systems Educators Conference ISSN: 2167-1435 
Baltimore, Maryland USA  v31 n3039 

_________________________________________________ 

_________________________________________________ 
©2014 EDSIG (Education Special Interest Group of the AITP), www.aitp-edsig.org Page 15 
and FITE (Foundation for Information Technology Education), edfoundation.org/ 

4) For each grouping of course topics, select the BEST instructional method  

 Classroom Instruction  Completely Online  Partially Online  

Software Development  
   

Network Administration / Security  
   

Web Development / Web Programming  
   

Multimedia / Graphics  
   

Office Software  
   

Project Management  
   

Systems Analysis & Design  
   

Business / Competitive Intelligence  
   

 

5) For each instructional method listed below, specify whether the University should Offer More, Keep 
Offerings the Same, or Offer Less courses that use the instructional method  

 Offer More Courses  Keep Course Offerings the Same  Offer Less Courses  

Classroom Instruction  
   

COMPLETELY Online  
   

PARTIALLY Online  
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6) I am a(n) . . .  

Undergraduate Student   

Graduate Student   

ACE (Adult & Cont. Ed.) Student   

Integrated (Undergrad. & Grad.) Student   

 

 
7) My current area of study (expected degree) is . . .  

 

 
8) I currently have a . . .  

Part-Time Job   

Full-Time Job   

I do not currently have a job   

9) My gender is . . .  

Male   

Female   

10) My age range is . . .  

18 - 21   

22 - 30   

31 - 40   

41 - 50   

51 or older   

 

Thank you for completing the survey. 

 


