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The Teaching Educational Psychology – Special Interest Group (TEP-SIG) of the 
American Educational Research Association represents a unique amalgam of teachers of 
educational psychology, researchers in the field of educational psychology, and 
educational psychologists who work in other areas and settings. In an effort to understand 
the diversity and to serve members better, several members of the Executive Board of TEP-
SIG designed a survey to assess the scope of the TEP-SIG membership, to learn about 
group members’ teaching of educational psychology, and to determine how TEP-SIG can 
serve members more effectively in the future.  The survey was also constructed to help 
TEP-SIG become more responsive to the membership’s needs and concerns.  
  
 To accomplish these purposes, the TEP-SIG survey was designed to both elicit 
specific information about the membership, to inform them of their peer’s professional 
activities, and to plan future directions for the group. The general themes of the questions 
included:  
 

1. What demographics describe and define the membership?  
2. What is the current level of interest in participation within the TEP-SIG and its 

affiliate journal or other functions? 
3. What activities are teachers of educational psychology currently engaged in as they 

practice their professional duties within the classroom and beyond?  
 

In constructing the survey, we were guided by the assumption that educational 
psychology in general, and TEP-SIG in particular, maybe the quintessential example of the 
diverse interests and foundations of education itself. Education is interdisciplinary and 
draws its influence from psychology, sociology, anthropology, philosophy, and others 
established fields of study (Goodyear, et al., 2009). Educational psychology extends all of 
those foundations and also enjoys its own multifarious roots melding constructivism, 
behaviorism, humanism, and psycho-bio-social perspectives into a complexity of theories 
describing how people learn (Ruble, 2010).   

 
The data in Tables 1-4 represent the responses of 65 members of the TEP SIG, out 

of a total membership at the time of the survey of 155. All members received an invitation 
to participate in the survey via the Listserv.  Forty responded to the initial call to follow a 
link to Survey Monkey, a website that facilitates the construction of online surveys 
(http://www.surveymonkey.com). An additional 25 members responded following a second 
call. The final response rate was therefore 42% (65/155). 
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Table 1. Members’ Demographics  
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
Table 2: Members’ Involvement with Teaching Educational Psychology 
 

1. Primary academic affiliation?  
     a) School or College of Education 81% 
     b) Liberal Studies, Arts & Sciences 9.4% 
     c) Other 10.9% 
2. Size of university or college?  
     a) >10,000 students 57% 
     b) 5000-10,000 25% 
     c) <5000 17% 
3. Type of institution?  
     a) PhD granting, comprehensive university 49% 
     b) Masters, state university 24% 
     c) Four-year college 18% 
     d) Other 7.7% 

4. How long a member of TEP-SIG?  
     a) New this year 15% 
     b) 2-4 years 39% 
     c) 5-7 years 20% 
     d) > 8 years 25% 
5. How often teacher educational psychology?  
     a) One time per semester 42% 
     b) Two times per semester 25% 
     c) Three times per semester 9% 
     d) Not currently teaching ed psych 25% 
6. Teach undergraduates or graduates?  
     a) Teach both 61% 
     b) Teach only undergraduates 25% 
     c) Teach only graduates 13% 
7. Use a standard textbook and/or other sources?  
     a) Use standard textbook and readings 53% 
     b) Use standard textbook only 31% 
     c) Use other sources only 16% 
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Table 3: Members’ Relationship to Educational Research 
 

8. Publication required for promotion/tenure?  
     a) Yes, absolutely essential 79% 
     b) Yes, required 11% 
     c) Important but not required 6.5% 
9. Percentage of members having published:  
     a) A few peer reviewed journal articles 34% 
     b) One peer reviewed journal article 26% 
     c) Several peer reviewed articles & books 20% 
     d) Several peer reviewed articles & one book 19% 
     e) Currently looking for a publisher 6% 

 
 
Table 4: Members Relationship to AERA and TEP-SIG 
 

10. How often I attend AERA?  
     a) Every year 42% 
     b) Bi-annually or in majority of years 30% 
     c) Occasionally 19% 
     d) Rarely 11% 
11. How often attended a TEP-SIG meeting?  
     a) Once ever 48% 
     b) Twice ever 16% 
     c) Generally every year 31% 
     d) Always 6% 
12. Willing to work 30-60 min/month for TEP-SIG?  
     a) Yes 52% 
     b) “Maybe a little” 45% 
     c) No 3% 

 
 

Two open-ended questions at the end of the survey queried the membership for 
information concerning current teaching and the TEP SIG itself. Concerning the first of 
these questions, –unique aspects of members’ teaching—35 of the TEP SIG members 
shared their experiences. The responses are listed below: 
 

1. I rely heavily on the use of critical query. Students are responsible for co-teaching 
the course with me. They work together in small groups called Constructivist 
Action Learning Teams (CALT) to prepare lessons and to re-teach material they 
are reading, and I am also teaching through lectures. 

2. Undergrad ed pysch is a 100 level course, used as a pre-req for the teacher cert 
program - most students are fresh or sophs 

3. I sometimes teach an online section of the course. 
4. Human cognition & Learning 
5. quarter course, web supplemented. 
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6. I teach the psychology of music in a department of music. 
7. Some students are sophomores. They take our Ed. Psych. course prior to being 

admitted to the Teacher Ed Program. 
8. Taught in a psych department, so includes both future teachers from all majors as 

well as psych majors, for whom it is an elective credit. 
9. In the education curriculum at our school, which follows the requirements of the 

state for licensure, future teachers take a course in human development framed 
around education issues -- so we don't have a course that is "educational 
psychology" but that is essentially what we are trying to accomplish in our human 
development course. 

10. Student tutoring high need children; Try to make the courses very much "all about 
me" for the students to connect to the theories and the practical implications for 
their own learning and motivation. 

11. I teach adolescent development as the ed psyc piece of an alternative graduate 
level program. 

12. I have not taught for 18 months because I moved to accept a new position with a 
testing company. However, I am trying to get back into the classroom soon. 

13. Writing their own theory. Conducting small research project. Teaching in our 
class with focus on cognitive principles. 

14. The undergraduate survey courses (EPY350 and EPY370) do Not cover the area 
of "development" since we have a separate 4-credit development course 
(EPY244) for undergraduate education majors. EPY350 is a 3-credit survey 
course while EPY370 is a 4-credit survey course which includes an extensive 
integration of instructional technology related to EPY principles. Also, we use 
"case studies" extensively in all three courses (EPY244, EPY350, EPY370) and 
the courses are considered "writing intensive" by our college. 

15. Along with the education majors who are required to take my ed psych course, 
several undergraduate students from various disciplines take my course as an 
elective. As a result, I try to relate the lessons and assignments to their majors. 
Additionally, my class is very interactive. I try to teach by example; I try to model 
teaching techniques, activities, and assessments that the education majors can 
later adapt for their future students. 

16. We have one version for elementary education majors, and another version for 
secondary education majors. Both use the same textbook. 

17. Course is partnered with a social foundations course. Students complete a 32 hour 
field placement. 

18. My under-grade ed psych course is a 3-hr course integrated with a 3-hr child 
development course and a clinical experience. 

19. teach stats so students can critique research articles 
20. My undergraduates are all secondary initial licensure students and my graduate 

courses are all practicing teachers seeking advanced degrees and/or 
principal/superintendent licenses. 

21. It has a field experience worth an extra credit hour where they tutor a student in 
the community and participate in an on-line class throughout the semester 
designed to apply ed psych material to this experience. 

22. Some students are international and have been in the US for only one-two months. 
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23. Students have a field experience tutoring diverse students 
24. The undergraduate teacher education development course involves nine 2 hours 

meetings at an elementary or middle school on one of two meeting days per week. 
25. Use imbedded youtube videos to demonstrate important concepts; problem-based 

learning; original writings by leaders in the field; Tai Chi; privilege exercise; 
spirited debates; role playing. 

26. Our ed psych area is small and not well respected. tradition al ed psych classes are 
taught from members from the other department (Teaching ans learning) ... ed 
psych at our institution has become the educational statistics and grant writing 
department... 

27. We have an integrated field experience set up for the 350+ students we teach 
every term. Instead of having one big lecture with break-out discussion groups, I 
work directly with 8-9 TAs who serve as instructors of record for their own 
sections of 30 or so students. 

28. Lots of interactive activities, cooperative groups, classroom obsv., a research 
project, hands-on. 

29. Students take separate child development and classroom management courses. 
My course focuses on two major questions - how do children learn and how 
should we teach. 

30. It is a writing intensive course across two semesters. 
31. I incorporate a Service Learning Component in my Classes. 
32. My course is part of a dual degree program that focuses on teaching ed psych 

content specifically to pre-service teachers who are in math and science fields. 
33. Embedded urban field experience 
34. My educational psychology courses have multiple purposes in a larger teacher 

education program for secondary certification. I have the material from ed psych, 
adolescent development, and then I also must contend with the various 
developmental issues in teacher education - the fact that students are rarely versed 
as self-regulated learners, that they do not appreciate the ambiguity involved in 
teaching and learning, and that they themselves are not learners. I have work from 
my course in all three of these areas. 

35. Emphasis on original research; online teaching analysis 
 

Using a simple coding structure to organize the responses, five types of unique course 
content were identified by the survey respondents: 1) online teaching, 2) teacher 
education, 3) developmental approaches, 4) survey structured, and 5) innovative 
techniques. Examples of the latter (innovative techniques) included: small group work, 
small research projects, interactive methods, a 32 hour field placement, clinical 
experience, Youtube videos, Tai chi, privilege exercise, spirited debates, role playing, 
service learning, and an urban field experience. Seven individuals mentioned that they 
were teaching in traditional teacher education programs, and a similar number of 
respondents claimed to use a survey style of course content coverage. Four respondents 
identified developmental psychology as a mainstay of their content, and 2 individuals 
claimed the use of online teaching as a unique aspect of their teaching.  
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In response to the open ended question about what the members would like from the 
TEP-SIG, many members expressed an appreciation for the current website, journal, and 
annual meeting as valued components of their SIG. The overall theme of the responses 
was about sharing ideas, research, teaching methods and techniques, and inspiration! It 
appears that the TEP-SIG teachers of educational psychology really enjoy the process of 
learning themselves. 

Based upon the survey response rate and the quality of the responses, we consider 
that this survey has provided a valid means for gathering information and feedback about 
the TEP-SIG’s performance and future direction. Through member participation and 
enthusiasm, we should be able to support growth in all of the areas that members appear 
to appreciate. The areas include the Journal, the website, conference presentations and 
meetings, and the opportunities for mentoring, co-authoring, and research opportunities. 
In future years we can add to the initial base of information about the membership by 
repeating this survey (with appropriate revisions) and thus gradually also developing 
information about longitudinal growth and changes in TEP-SIG. 
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