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Q7-2365 AYDIN 

REFLECTIONS OF MULTILINGUAL PUPILS WITH A MIGRATION 

BACKGROUND ON THEIR INDIVIDUAL ENGLISH LEARNING 

PROCESS  

Since I had already learned three languages beforehand, learning the fourth one, namely English, 

was much easier.  

ASSOC. PROF. DR. SENEM AYDIN1  

ABSTRACT  

Every third child in Germany has a migration background. Yet, although migration-related 

linguistic heterogeneity has become part of school life in Germany, the needs of pupils with a 

migration background have been neglected in multilingualism and foreign language education 

research. While “elite languages” commonly taught in schools have been regarded as advantageous 

for pupils learning additional foreign languages, minority languages, especially Turkish and 

Arabic, have been considered impediments to learning (Hu 2003: 161; Festman 2012: 183). The 

present article aims to share preliminary findings from a postdoctoral study investigating the 

factors that particularly help high school pupils with a Turkish and Turkish-Arab migration 

background learn English. 

Key Words: migration, foreign language learning, multilingualism, Turkish, leaners’ beliefs  

INTRODUCTION  

Due to globalization and migration, the student profile in German schools is changing rapidly. 

Typical classrooms nowadays are populated with speakers of various other languages besides 

German.  

In the school year 2014–2015, of the 8,420,111 pupils attending mainstream schools, 34% 

did not have German citizenship (Federal Statistics Office 2015). Moreover, this underestimates 

the total number of pupils with migration backgrounds because records differentiate only between 

pupils with and without German citizenship. In reality, seven out of every ten students with 

migration backgrounds have German citizenship (Diefenbach 2010: 25). It is even more 

noteworthy that every third child in Germany has a migration background, meaning that they use 

a language or languages other than German in their families. Thus, it can be argued that 

multilingualism in German schools has mainly emerged from migration and only to a lesser extent 

from formal foreign language education. 

The European Union pursues the goal that European citizens should learn at least two 

languages in addition to their mother tongue (Europarat 2011: 14). Although this multilingualism 

policy is positioned at the heart of diversity discourse, actual language learning patterns in schools 

foster a hierarchy of languages rather than diversity. While the “elite languages” commonly taught 

in schools have been regarded as advantageous for pupils learning additional foreign languages, 

minority languages, especially Turkish and Arabic, have been considered impediments to language 

learning (Edmondson & House 2000: 186; Hu 2003: 161; Festman 2012: 183). Vetter (2013: 89) 

states that “Mother Tongue + 2 objective and the commitment to diversity: Language learning at 

                                                 
1 Assoc. Prof. Dr. Senem Aydın, University of Erfurt, Faculty of Philosophy, Germany. Email: senem.aydin@uni-erfurt.de 
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school is clearly not diverse and only slowly approaching the +2.” To illustrate this point, in the 

school year 2009–2010, only 5% of students in Europe learned a language other than English, 

German, French and Spanish in schools. Meanwhile, the already existing migration-related 

multilingualism of pupils speaking minority languages is generally ignored in the school context. 

Although migration-related linguistic heterogeneity has become part of school life in 

Germany, the needs of pupils with a migration background have been neglected in research in the 

field of multilingualism and foreign language education. Much of the research has focused on the 

“elite languages” commonly taught in schools. Even though ample evidence confirms that 

multilingual pupils are advantaged compared to their monolingual peers owing to their psycho-

linguistic disposition for language learning, much of the research has had a deficit-oriented nature, 

mainly focusing on the linguistic failures of such learners. Thus, there is an urgent need for a 

change in perspective, namely for a resource-oriented research. Instead of posing questions like 

“Why are pupils with migration backgrounds underachievers in school?” or “What problems do 

they experience?”, researchers should be asking “What are the strengths of these pupils?” and 

“What are their language learning experiences?”   

Unlike such deficit-oriented studies, the present research investigates high school pupils with 

Turkish-Arab migration backgrounds from grades 8 to 12, who had a very good mark (1 in the 

German school system) or good mark (2) in English in their final school report, to find out what 

factors they found particularly helpful in learning English. This study considers resource-oriented 

questions, e.g. how their experiences of first language acquisition and learning a second language 

(German) can help them to learn the primary foreign language in the curriculum (English). Their 

operating language, learning strategies and preferences for school, as well as individual learning 

strategies, are also explored to serve as best-practice models. 

In the present article, a brief theoretical overview will be followed by several sections, 

including the research methods, preliminary findings and discussion. The article explores the 

preliminary research results for four pupils who acquired Turkish and Arabic as heritage languages 

at home, German as a second language and English as a foreign language at school.  

THEORY: A BRIEF LITERATURE REVIEW 

This section first offers a working definition of key terms for the research, namely migration 

background and multilingualism, to provide a clearer understanding of these broad phenomena. 

This is followed by a brief review of literature to indicate the existing research gap.   

The first term to be clarified is “migration background”. In the majority of official 

documents, such as the records of the German Federal Statistics Office, the term is defined through 

reference to a person’s citizenship. However, such an approach is unsatisfactory and vague because 

the number of foreign citizens adopting German citizenship has increased tremendously since 

1970. Moreover, having a migration background cannot be directly linked to the assumption that 

the person has migrated to Germany across a national border. People with migration backgrounds 

might be the children or grandchildren of former migrants, who were born in Germany but retained 

their parents’ or grandparents’ foreign citizenship. These children and grandchildren are generally 

referred to as “second or third generation migrants”.  

For this reason, the term “people with migration background” is defined as all foreign 

citizens living in Germany, regardless of whether they were born in Germany or abroad. These 

people may hold a German passport or have German citizenship. Accordingly, people with 

migration background include those born in Germany who have at least one parent or grandparent 

who immigrated to the country or was born as a foreigner in Germany (Diefenbach 2010: 23). 
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The second term that should be clarified is “multilingualism”. Due to space restrictions, it is 

not possible to explain the different kinds of multilingualism, e.g. additive or subtractive 

multilingualism (Cummins 2000). The general tendency that people speaking more than two 

languages are defined as multilingual also applies to the current context. However, this publication 

predominantly deals with “everyday multilingualism”, referring to speakers with at least three 

languages actively operating in their daily life. In this regard, “everyday multilingualism” differs 

from multilingualism as a result of institutional foreign language education since they differ in the 

type, quality and quantity of exposure to various languages (Gogolin 1988: 9; Hu 2003: 39). People 

experiencing “everyday multilingualism” speak a different home language or home languages 

while learning the official language(s) of the country in which they live as well as other foreign 

languages, usually in school.  

Although a large body of research has developed since the 1990s on the impact of 

multilingualism on learning foreign languages, the number of studies considering migration-

related multilingualism and minority languages as potentials for language learning is still very 

modest (Badawia 2003; Raiser 2007; Tepecik 2011; El-Mafaalani 2012). Moreover, existing 

studies have mostly concentrated on second curricular foreign languages since multilingualism 

starts for monolingual German L1 students with French classes in school, which is generally taught 

as a second curricular foreign language after English. In contrast, the latest that children with a 

migration background become multilingual with English language education is when they learn 

their first language(s) at home and German as a second language before they start to learn English.  

Successful foreign language learners have been explored intensively, especially in English-

speaking countries (Stern 1974; Hosenfeld 1977; Naiman 1978; Wenden 1986; Oxford 1990; 

Lightbrown & Spada 1993; Griffiths 2008). A key topic is learner beliefs, defined as “opinions 

and ideas that learners (and teachers) have about the task of learning a second/foreign language” 

(Kalaja & Barcelos 2003: 1). White underlines the importance of such studies as follows:   
The studies about good language learners gave rise to a well-developed body of research based 

around the idea that successful learners have particular individual characteristics, affective 

orientations and learning strategies all of which affect their language learning. Much of the impetus 

for these studies came from a view that, if we could identify the activities and practices of these 

good language learners, it would be possible to help less successful students in our teaching and in 

our advice about how best to learn a language. (White 2009: 121) 

The present study is an attempt to close this research gap in German context so as to help other 

students by exploring the exemplary language learning strategies and methods of good language 

learners.  

RESEARCH METHODS 

Since the present study investigates an unexplored and complex social topic, it employs Grounded 

Theory (Strauss& Corbin 1996), the construction of theory through data, analysis as its research 

methodology.  

Grounded Theory uses theoretical sampling to build the research group, which involves 

deciding who to interview or what to observe next according to the current state of theory 

generation (Glaser & Strauss 1998: 53). In the present study, the following main criteria were 

taken into consideration for sampling:  

1) having a Turkish migration background; 

2) being a high school pupil from 8th to 12th grade;  

3) having a good (2) or very good (1) English mark in the final school report.  
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There were several reasons for choosing high school pupils with Turkish migration background. 

First, the Turkish minority group is the largest ethnic minority in Germany and in German schools 

(Diefenbach 2010: 78). Second, because of their underrepresentation (9%) and low level of 

achievement in high schools, pupils with Turkish migration backgrounds have been identified as 

one of the “difficult cases” in the German school system (Hu 2003; Diefenbach 2010: 79).  

Due to these relatively selective criteria, it was not easy to find suitable research participants 

rapidly. An information-flyer in German and Turkish to announce the project was sent to Turkish 

families, people working in parents’ associations for children with migration backgrounds, a 

network of teachers with migration backgrounds, and finally the Turkish Consulate General in 

Munich. A total of 28 interviews were conducted but only 20 (17 females and 3 male) could be 

used in the study, primarily because some interview partners were unable to give responses, e.g. 

because of nervousness, or the recordings were of poor quality as a result of constant interruptions 

during the conversations.   

To gain a deeper insight into the participants’ inner worlds, an explorative-interpretative 

research approach was adopted, applying the problem-centered interview technique developed by 

Witzel (1982). Problem-centered interviews (PCI) do not necessarily focus on a “problem” but on 

a specific issue:  

First of all, PCIs do not necessarily deal with issues that are ‘problematic’. That would be a 

misunderstanding of the term. The French notion of problématique or the German term 

Problemstellung refers to a specific research question – this would be a more appropriate meaning 

for the ‘problem’ in problem-centred interviews. (Witzel & Reiter 2012: 4) 

PCIs use the following instruments (Witzel & Reiter 2012: 64): questionnaire, interview guideline 

(semi-structured), voice recordings and post-scriptum.   

First, an online questionnaire was designed through Lime Survey, which included 61 open 

and closed questions, covering socio-demographic information, migration background, 

educational background (preschool and school), family environment, first and second language 

acquisition, English language learning, curricular and extracurricular language usage, and hobbies. 

The online questionnaire was completed by the participants before they attended the interview so 

that the interviewer could gather advance knowledge about the interview participants and ask 

relevant questions in the interview. It also saved interview time since such basic questions no 

longer needed to be asked.  

Based on the responses of the research participants to the questionnaire and prior research 

findings in the field, an interview guideline was designed and modified through constructive 

discussions with colleagues from different disciplines in research colloquiums. It also went 

through several modifications during the interviews as a natural part of the research process in 

Grounded Theory. Between June and September 2014, 28 interviews were carried out, requiring 

approximately 55 hours for pre-interview talks, interviews and post-interview talks. Some example 

questions from different sections of the interview guideline are presented below:  

Part I: Introduction: individual perception of multilingualism, personal importance of 

different languages, etc. For example, how do you feel about being able to speak many languages? 

Do you think that your languages help you to learn other languages?  

Part II: Your English Learning: the importance of English, English learning strategies, the 

influence of other languages on learning English, etc. For example, what does the English language 

mean to you? What languages should your children certainly learn?  
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Part III: Your Social Environment: e.g., parental support, peers, childhood, home 

environment, etc. For example, do your parents help you to learn English? Is there anyone in your 

surroundings that you accept as a good example of learning English?  

Part IV: Your School (classroom, classmates, teachers, etc.): school languages, curricular 

English language learning, peer support, etc. For example, is there anything that you find 

particularly helpful for your classroom English learning?  

Part V: Conclusion: general school achievement, personal goals in English learning, 

recommendations for better grades in English, etc. For example, what are your future goals for 

learning English? What would you recommend to others to improve their grades in English?  

The third instrument was the voice recording of interviews, transcribed over approximately 

90 hours. Immediately after each interview, a post-scriptum was written in which the 

environmental conditions, timing, general mood, nonverbal signals, first impressions, etc. were 

recorded in detail, which played a crucial role in data interpretation (Flick 2007: 212).  

The transcribed data was analyzed according to Grounded Theory Methodology, which is a 

systematic methodology in the social sciences involving the construction of theory through data 

analysis (Flick 2007: 387). It stresses discovery and theory development rather than logical 

deductive reasoning, which relies on prior theoretical frameworks. That is, the processes and 

products of the research are shaped from the data. No verification of preexisting theories is 

expected.   

This methodology includes three types of coding: open, axial and selective (Strauss & Corbin 

1996: 44). Open coding employs constant comparison, memoing results in themes, sub-categories 

and core categories. These results guide the subsequent sampling of participants through 

theoretical sampling. The next stage of coding – axial coding – also employs constant comparison 

and memoing to construct the final version of core categories. The core categories are then sorted, 

theorized and cross-referenced with literature during selective coding.            

Since this study is a work-in progress, the following section describes four cases that were 

taken as departure points for the analysis. These interviews were the first interviews conducted in 

the empirical study. 

PRELIMINARY FINDINGS  

Before presenting the preliminary findings, some background information about the four 

participants is necessary:  

Table 1: Background Information about the Participants  
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Irem (F) German 10 1 German A, T, G, E, F 3 

Lara (F) German 12 1 German A, T, G, E, F, S 5 

Elisa (F) German 10 1 German A, T, G, E, F 1 

Alper (M) German 11 2 German A, T, G, E, F 3 

    A: Arabic, T: Turkish, G: German, E: English, F: French, S: Spanish  

 

As Table 1 shows, all had German citizenship and gave German as their first language. Their 

heritage languages were Turkish and Arabic because their parents come from Antakya, which is 
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located near the Syrian border in Southern Turkey and is famous for its multilingual and 

multicultural population. Except for Alper, all participants had received a very good English mark 

in their final school report. They started to learn English in different grades: while Elisa began to 

learn English in the first grade, Lara’s English education started in the fifth grade levels.  

Since their language preferences in their family environment in which their first encounters 

with different languages took place is quite pertinent for the current discussion, it is essential to 

have a closer look at the type of linguistic exposure at home, as shown in Table 2. 

Table 2: The Language Preferences of the Participants in the Family Environment  

 
 preferred language with 

mother  

preferred 

language with 

father 

preferred 

language 

with 

siblings 

preferred 

language of 

parents 

Irem (F) Turkish (born in TR*) German (born in 

DE) 

German Arabic 

Lara (F) German (born in TR) Arabic  & Turkish 

(born in TR) 

German  Arabic & 

Turkish 

Elisa (F) German (born in DE**) Arabic & Turkish 

(born in TR) 

German  Arabic & 

Turkish 

Alper (M) Turkish (born in TR) German (born in 

DE) 

German  Arabic 

       *TR= Turkey   **DE=Germany  

Table 2 demonstrates that the research participants speak Turkish or/and Arabic with at least one 

of their parents. The parents’ country of birth affected the children’s preferred language because 

they usually preferred their first dominant language to communicate with their children. The 

exception to this is Lara’s mother. Although born in Turkey, Lara and her mother communicate in 

German since the mother immigrated to Germany at the age of 7. Whereas all the parents prefer 

speaking at least in one of their first languages, the interview participants all prefer speaking 

German with their siblings. Overall, we can infer from the data that both heritage languages and 

the second language have played an active role in the daily communication of these four 

participants throughout their childhood.  

DISCUSSION  

The questionnaire results, detailed entries in the post-scriptums and the interview data generated 

the following preliminary categories after axial coding of the four interviews.  

Solid Roots and Flexi-wings  

The four participants had learned three languages in their home environment, with both Turkish 

and Arabic being accepted as significant for transmitting their culture and language to the next 

generation and to be able to communicate with other members of their families. In this sense, the 

participants think that their parents have given them solid roots by teaching these languages (Özkul 

2015: 135).  

All participants wanted their own children to be able to speak the same languages or even 

more. They found it vital that their children learn German since they will live in this country; 

however, they should also learn English because it is a world language. 



   
ICISSS 2016 (OXFORD) | CONFERENCE PROCEEDINGS  13  

 

 

© 2016 The Author | ICISSS 2016 © 2016 FLE Learning 

All subjects regarded their multilingualism very positively. Owing to their linguistic abilities 

in different languages, they felt themselves to be unique and experienced in comparison to their 

monolingual peers. Alper explained this as follows:  

“Since I had already learned three languages beforehand, learning the fourth one, namely English, 

was much easier.” [Alper 00:04:44]  

They believe that their languages provide them with an opportunity to discover other cultures 

by travelling and getting international job offers. In this regard, English is an essential world 

language to have. The participants usually linked English with freedom and a better future, 

emphasizing that they can flexibly change between languages depending on the context, 

communication partner and situation. In short, their languages function as portable and flexible 

wings to discover the world.  

The participants found German helpful for learning certain vocabulary items in English via 

linkages. Although they viewed their heritage languages as an inevitable part of their daily life for 

communication, they did not play a role in learning English because of their linguistic distance to 

English. All participants had learned French as a second curricular foreign language at school, 

making this the fifth language in their life. In other words, they had already gained ample 

experiences in learning languages before they started to learn French. Contrary to expectations, 

however, they were not able to learn French easily, although one of their heritage languages, 

Turkish, contains a large number of borrowed words from French. Instead, all of the interview 

partners found French the most difficult language to learn and two had dropped this school subject 

due to its difficulty.   

 Basic Trust  

The participants thought that their prior experiences in learning different languages at home, 

namely learning to use their flexi-wings and gaining basic trust in them, made them more confident 

in experimenting with other languages.  

In this way, they developed a high level of tolerance of risk and ambiguity, which made them 

willing to communicate in different languages without being afraid of making mistakes. They 

accepted making mistakes as a natural and informative part of their language learning experience, 

as Lara put it:  

“I think the fact that I grew up multilingually helped me a lot. I was always open to learning other 

languages. I was never afraid of making mistakes because I made many mistakes also in Turkish 

and Arabic, which had a positive influence on my attitude.” [Lara 00:13:58]    

They all agreed that having a good vocabulary is the most important factor in improving 

language proficiency. However, they didn’t think that they have to understand everything in 

conversations or texts. Rather, they developed intelligent guessing techniques to find the meanings 

of unknown words from the context.  

Overall, they perceive themselves as linguistically talented people with a high level of 

language aptitude. They experience very few difficulties in learning languages and navigate them 

easily as a positive result of their multilingual socialization at home.   
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I do it my way.  

Since none of the participants’ parents can speak English, they could not get any assistance for 

their English learning from them. Except for short conversations with their siblings, especially 

those studying English at university, they were not exposed to English at home. Lara explains her 

situation:  
“Since my parents cannot speak English, they tried to reinforce Turkish, Arabic and German at 

home. I had 4 hours of English classes every week at school.” [Lara 00:16:20] 

They pointed out that their languages, especially heritage languages, were barely taken into 

consideration and integrated into English language teaching at school. Instead, the majority 

experienced conventional, teacher-fronted English lessons with limited media usage. The 

participants claimed that they made use of many different opportunities for learning English 

outside the classroom because they enjoy learning English in general.  

All of them emphasized the importance of their smart phones and applications for learning 

languages. For example, they make use of online dictionaries to practice English, especially using 

the audio pronunciation feature. Another useful way to practice English is through listening to 

music and checking the lyrics to learn vocabulary at the same time.  

CONCLUSIONS AND IMPLICATIONS  

While multilingualism is not a new phenomenon in human society, in the age of globalization, 

there is growing research interest in it. This study investigates one challenge that language teachers 

encounter in the twenty-first century European context: the linguistic heterogeneity caused by 

globalization/mobility. In our multilingual classrooms, language teachers face complex and 

demanding professional situations for which many feel underprepared or completely unprepared. 

Having had no specific training to prepare for teaching in the multilingual classroom, teachers 

cannot be expected to automatically understand the needs of children with a migration background 

or to know how to support them in their learning, especially if teachers come from the dominant 

culture (i.e. are monocultural). Future language teachers should therefore be better sensitized to 

the needs of their linguistically and culturally diverse pupils. They must be provided with strategies 

to support all children in their learning at school and encouraged to create a safe environment 

where values are shared, and pupils are recognized and respected in their diversity. As Jessner 

notes: 
“[…] multilingual education can only be successful if language teaching in general is restructured 

and oriented towards multilingual norms.” (Jessner 2008: 15)  

 

Unfortunately, however, the majority of research is still based on the monolingual native 

speaker norm.  

The preliminary findings of this research project can by no means be generalized to the whole 

group of multilingual learners of English as a foreign language. Nevertheless, the results can 

provide meaningful and constructive insights into the phenomena of teaching and learning English 

in multilingual settings. First, data gathered on best-practice models through the reflections of 

successful language learners may motivate under-achievers to reflect on their own learning 

processes, and improve their language learning by making use of shared language learning 

strategies. Second, the results on the learning preferences and needs of multilingual learners of 

English can raise awareness, especially for prospective language teachers, to better prepare for the 

reality of their future teaching contexts. Third, this study indicates the need for innovative 

curriculum design and materials development that take multilingual learners into consideration 
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and give these learners an opportunity to better identify themselves with teaching goals and 

materials. Finally, the raising of awareness should start during teacher training by providing 

supplementary courses or modules to train not only English teachers but teachers of other subjects 

on teaching effectively in multilingual settings. 

[The learners] come into the classroom with different mind sets, different points of focus, or, as I 

put it above, different agendas. [...] Now, I am not suggesting that student views should be acceded 

to in all cases. However, I would argue that at the very least, teachers should find out what their 

students think and feel about what and how they want to learn. (Nunan 1995: 140)  

As Nunan suggests, it is of course not possible to cater for all different learner preferences; 

however, foreign language teachers should bear in mind that the previous linguistic experiences of 

multilingual learners can be a valuable resource to build upon as long as appropriate methodologies 

are used and a positive attitude towards all languages is maintained. 
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SOCIAL CONSOLIDATIONS IN TURKEY AND ALAWITES 

BIROL TOPUZ1 

ABSTRACT 

All societies have different religious groups. Some of them have a long historical process, some 

of them do not. From time to time these differences can be understood and promoted as a reason 

to divide societies or countries. On the other hand, these differences can be accepted as richness. 

For some, these diversities are an important part of multiculturalism or multi-religious societies.  

The Turkish Alawite Community faces concerns which require sustainable strategies for 

social integration. In this paper, both Sunnite and Alawite views will be evaluated to understand 

the real socio-religious position of the Alawite people in Turkey. The importance of interfaith 

dialogue will be put forward in terms of social reconciliation. The functions of religious residences, 

unions, governmental centers will be analyzed as well. The significance of non-governmental 

organizations will also be touched upon. The components of the need for real integration such as 

belief, culture, custom, literature, and method of prayer will be analyzed in detail.  

 

Key Words: Alawites, interfaith dialogue, religious residences and identities.  

 

INTRODUCTION  

This paper examines the possibility of social integration in Turkey, and particularly the social 

integration of Alawites, despite obstacles faced in the past. It concludes that a reasonable claim 

can be made that at least some people are hopeful of this possibility to foster and further enhance 

harmonious relations among different community groups. 

Conditionality, bigotry and prejudices became the main criterion which, for ages, determined 

the views of cultures and civilizations. Human history is full of wars which arose due to hatred 

and hostility. Unfortunately, religions, which aim to serve peace and security in the world, have 

become the cause of conflicts by its adherents.  

It is a reality that our age is longing for love and tolerance all over the world. The most 

promising developments are undoubtedly interreligious and intercultural nobilities we witness 

today. People who belong to different faiths, who want to build brand new bridges by reconciling 

or leaving aside the weight of the past. Fortunately, these movements which aim to prevent 

religious conflicts among faiths, build fair and lasting peace in the world, and discover remedies 

for the world’s bleeding wounds are expanding day by day. (Karina et al., 2010, p9) 

It should be underlined that in order to reach these targets, the values, needs and customs of 

each religious group should not be perceived as opposed to another. In terms of respect for all 

religious beliefs, all religions should be careful. (Karina et al., 2010, p28). According to Sayyid 

Hossein  Nasr, the world's future depends on the possibility of  living together to what extent this 

is achieved, depends on our relationship with the various worldviews and civilizations in the 

coming years. (Nasr, 1997, p55) 
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Khaled Abou El Fadl states that there is a dilemma which divides societies as “we and 

others”. This dilemma cause a religious or cultural stratification which sees “the others” as minor 

groups, sometimes even seeing them as subhuman lowers. The battle epics, dominance-

competition stories among tribes, faith groups or clashes of civilizations increase the violence and 

conflicts. However, to combat this suppression impulse and to start cooperation on behalf of 

society, to benefit society, is a human tendency in the same way (Ebu el Fadl, 2002-2003, p38). In 

today’s conflict environment the relationship with the “other” is of great importance and urgency. 

This is caused by the natural desire of human’s social existence which looks for cooperation 

tendency with “others”.  

Malaysian intellectual and activist Anwar Ibrahim also states that dialogue is an inevitable 

need of today. Additionally, he indicates that it has become a vital necessity in today’s global 

village. Since, channel of communication is a prerequisite to live together harmoniously and to 

experience it for people from various religion and faiths (Anwar, 1995, p28). The internal 

stratifications of beliefs determine the understanding of mutual positions. When a side starts to see 

itself better than others, differentiation begins. 

ORTHODOXY OR HETERODOXY  

For instance, the orthodox belief structure accuses all religious interpretations which come from 

the same origins but does not follow the same interpretation as heterodox, syncretism or profane. 

Orthodoxy implies the predominant and the most common interpretation and fraction of a religion 

and religious dogma which is initially accepted as the truth (Rey, 1980, p739). In that case, when 

a religion’s interpretation is systematized and becomes traditional over time or when it is 

transformed into a state doctrine, it is called orthodox. Those who exit out of the system are 

exposed and accused of being deviant, heterodox or profane by officials and traditional 

commenters (Öktem, 2011, p16). 

Christian theology was accepted as the official state ideology in 5th century B.C. in Istanbul. 

This new understanding accused those who did not comply with Council decisions as heterodox 

and deviant, and they had been cast out of the religious system. At that time, some commentators 

who were taken out of the system claimed they were following the real orthodoxy. A typical 

example of this situation is the Armenian Orthodox Church which was set up in the 2nd century 

A.C by the priest Griogorius (Grigor) (Öktem, 2011, p16-17). 

EARLY STAGES OF THE GAP 

The same situation is valid for Islam as well. Internal political conflict started with Prophet 

Mohammad’s death in Islam. It peaked at the Battle of Siffin, the first Muslim civil war (A.C./ 

657). The new interpretation of Islam which was developed and made traditional by Banu Umayya 

(Emevis), who seized the political government by power and deception, were accepted as the 

Orthodoxy of Islam.  This new attitude was launched with the Emevis. According to this new 

understanding, the true interpretation of Islam is that which suits only the Sunni interpretation of 

the Sunnah and Qur’an. Those who were outside of this interpretation were zindiq (unbelieving), 

deviant, hypocrite or heterodox.  

As a matter of fact, the Emevis calumniated the interpretations of the followers of Ali (Shia 

of caliph Ali) who followed Ahl al-Bayt (People of the House). They brought accusations against 

Hadrad Ali in the masjids.  They spoke insulting words and read sermons against him. While the 

Emevis were drawing a path according to their pleasure and joys, they used Islam as a political 

tool (Yurdaydın, 1982, p17-21). They argued that they had the correct interpretation.   

 

https://en.wikipedia.org/wiki/Khaled_Abou_El_Fadl


   
ICISSS 2016 (OXFORD) | CONFERENCE PROCEEDINGS  19  

 

 

© 2016 The Author | ICISSS 2016 © 2016 FLE Learning 

Emevi “Sunni theology” which received support from Cebrian was traditionalized by 

Abbasi, Seljuq Dynasty, and Ottomans in the years to follow. During those years, it was framed in  

certain Islamic jurisprudence (fıqıh) with a theocratic identity.  However, the loyalty of the true 

and mainstream way, “orthodox structure”, can be criticized; since the Shia doctrine also claim 

that they are the mainstream. In this case, Shia and Alawite are heterodox in the eyes of Sunni 

doctrine. For Alawite thinkers, Sunni theology consists of heterodox interpretations. As it is 

understood from all above, heterodox is a belief system which is not congenereous and 

homogenous (Öktem, 2011, p17-18). 

Orthodox interpretation concedes the other interpretations in its own content if orthodoxy 

excludes them completely. However, it argues that other interpretations are in error. For example, 

the Orthodox Christian Church is a protestant heterodox interpretation for Catholics. Nevertheless, 

they are still a part of Christianity. In Islam, Sunni Muslimis (Orthodox) see the Shia and Alawites 

as a heterodoxy. However, they cannot claim that the Shia and Alawites are out of Islam. In the 

same approach, Alawites are heterodoxy for the People of Sunnah. For this reason, they include 

Shiite and former religious elements in their religious understandings (Ocak, 1989). 

AN OVERVIEW OF ALEVISM IN TURKISH SOCIETY 

First and foremost, there is certainty that Anatolian Alevism is an Islamic interpretation. According 

to the science of Kalam, it is related to Shia heterodoxy. They support the “Twelve Imams”, and 

put forward the “people of the house” (Öktem, 2011, p19). Some Turkish scholars such as Prof. 

Fuat Köprülü, Mehmet Eröz,  Ethem Ruhi Fığlalı and Ahmet Yaşar Ocak accept that Anatolian 

Alevism is in a place within Shaman-Islamic syncretism (Fiğlalı, 1991) (Köprülü, 1959) (Köprülü, 

1976) (Eröz, 1977). This syncretism is primarily explored in the triangle of Haq-Mohammad-Ali. 

Unfortunately, this structure is exemplified for Father-Son-Holy Spirit, “Holy Trinity” in Christian 

syncretism. On the other hand, the respect shown to Fatimah bint Mohammad is compared with 

the respect to the Blessed Virgin. In the same consideration, it is claimed that there is parallelism 

between the “Twelve Imams” and the “Twelve Apostles” (Öktem, 2011, p31-32).  

There are different sects in Sunni interpretations such as Hanafi, Maliqi, Shafi and Hanbali, 

in the same way there are different sects in Shia such as Ismailiyah, Syrian Alevism, and Anatolian 

Alevism. These different interpretations (sects) normally include socio-economic conditions, 

political views, former religious habits, cults and cultures. Additionally, views of philosophers and 

theologians are effective in these interpretations (Öktem, 2011, p34). 

Platon says “if you want to put someone in a hard position, ask him a definition in detail”. It 

is more difficult to make definition in social science when compared to natural science. The 

definition of religion is more and more difficult in this science, since all beliefs, paradigms and 

religious groups have their own definitions (Öktem, 2011, p42). All religions foresee a social order 

in accordance with their own beliefs. “The solidarity through likeness” analyzed by Durkheim 

takes the first place for building society. People want to live together with those who reflect 

themselves. The main motivation for people are  shared common values and political events with 

others who think alike (Öktem, 2011, p45). 

JOURNEY OF ALAWITES  

For some, Anatolian Alevism is a Turkish-Islamic synthesis. When The Turkish tribes came from 

Middle Asia and accepted Islam, they brought with them, some of their former religious habits, 

traditions and ways of religious performances such as those from the Shamanist beliefs. The nation 

melted the former traditions, habits, sects and cultures into Islam (Eröz, 1977). 
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According to another approach, Anatolian Alevism is a deformed form of Iran Shia in Anatolia. 

Those who make this claim believe that Turkish and Kurdish groups who escaped from Selim I’s 

slaughter took refuge in the mountains. During this time, they forgot Islamic doctrines such as 

prayer, the hajj and fasting. This idea which is related with the Iranian Shia was accepted by the 

journal of Alemder and Selahattin Özgündüz who leads a group who support this ideology (Öktem, 

2011, p121-122). 

Another claim tries to show Anatolian Alevism as a destroyed version of Zoroastrianism 

which was spoiled by Islam. These sorts of claims mostly cite predominantly Kurdish Alevism. 

According to them, Turkish people managed to save their former religious beliefs, and rituals that 

came from Mazdeizm, Zoroastrianism after being Muslim.  They internalized the common features 

of Islam, and became Alawite as Zoroastrian heterodoxy (Birdoğan, 1991). Anatolian Alevism is 

connected to Allah and Mohammad which are the essence of Islam, and this is the determinant 

element. 

Although Anatolian Alevism was accepted as part of Islam, it was considered outside the 

fold of the classical line of Islam which was shaped by Emevi- Abbasi, Seljuq Dynasty, and the 

Ottomans. Why is this so? Since, the classical line of Islam falls within Sunni Islam. Sunni refers 

to the relationship of Sunnah. At the same time, it means midcourse and true way. This word is 

expressed as a orthodoxy in western understanding. As previously mentioned orthodoxies argue 

that their beliefs are true and call others heterodox who interpret religion in a different way. 

Heterodoxy refers to wrong and misled interpretations which place one out of the mainstream. 

These kinds of approaches mostly keep the political impacts inside. Theocratic governments keep 

the political power in their hands; blame others as heterodox while imposing their own views to 

others as true (Öktem, 2011, p124-125). 

While Anatolian people accept Islam as a Hallaj-Yassawi understaning, Anatolia’s political 

government has been attached to a Sunni understanding. They were internalizing the Emevi-

Abbasi-Seljuq Dynasty views. Sunnism was not just a doctrine anymore. It was wrapped in an 

ideological identification system at the governance level. The system of Law was also designed in 

accordance with Sunni rules. The state needed authority. After those, Anatolian Alawites, whose 

sense of freedom developed, who were looking to believe in humans, rebelled in the 13th century. 

One other reason for the rebellionwas also finance. It can be said that it was the most powerful 

reason of this behavior. To be at the same line with Emevi-Abbasi-Seljuq Dynasty was not 

accepted by the `people of the house` (Ehli Beyt). The Babai revolt seen as an Alawite uphealing 

in the 13th century was smothered in blood by the Seljuk Dynasty. In that battle, it is known that 

the Seljuq state hired Christian Frank soldiers to fight against the Alawites (Ocak, 1989, p71). 

However, the Alawites were only asking for their right to freedom and life. In that battle, one 

Muslim killed another Muslim with Frank soldiers (Öktem, 2011, p138-139). 

This was the first time oppositions were suppressed in Anatolia so gorily. After seeing this 

attitude, the Alawites ran away from the state authority, to places high in the mountains. Then, 

these Alawite groups were recollected by Baba Eliyas, Baba Ishak and Haji Bektash Veli. 

According to a claim, while the Ottoman Empire was establishing, the pupils of Haji Bektashi Veli 

were many in the state. Additionally, it is said that Sheik Edebali was Alawite (Öktem, 2011, 

p139). 

The Alawite faced several bad experiences such as the Kuyucu Murad Pasha period during 

the Ottoman Empire. These suppressions created a manner of opposition amongst the Alawites 

against the political power. Anatolian Alawites, who were constantly in opposition to the Ottoman 



   
ICISSS 2016 (OXFORD) | CONFERENCE PROCEEDINGS  21  

 

 

© 2016 The Author | ICISSS 2016 © 2016 FLE Learning 

Empire, were supported by Mustafa Kemal Ataturk who wanted a revolution against the Ottomans 

during and after the war of independence. Nevertheless, in the last period of Ataturk, the 

relationships between the political powers and the Alawites were spoiled once again. Thus, after 

the 1940s, the Alawites started to support the Democratic Party. Then, especially after the 1960s, 

they decided to side with Marxism which was a revolutionary opposition. Through this history, 

Alawites were not reconciled with the system so through their grievances began to support radical 

statements. This tendency seemed to reflect feelings mentioned in their songs, words, and Alawite 

poetry (Öktem, 2011, p144-145). 

First of all, it should be accepted that this history is full of mostly bad experiences, which 

has become an obstacle for healthy consolidation or integration between Alawites and Sunnis. 

Unfortunately, all of the historical experiences stated above weaken the possibility of social 

integration. Without knowing the real history and experiences faced between the two sides, a valid 

solution cannot be found. The wish for social integration is a virtue. This virtue cannot be obtained 

by living with historical sorrows, and categorizing the other side with certain judgments. Are you 

on my side or not. If you are not next to me, then you are wrong. And, you are betraying the truth 

which I have captured. Normally, you are my enemy and you should be exterminated. Warrior 

spirit admits the realities which is related to “Magister dix it”, chief authority states the pure truth. 

Social solidarity takes place with the atmosphere, values, and truths which are shaped by chief 

authority. This is never discussed. The people who do not have the same idea are excluded. 

Ideological structures do not need intellectuals because they may support all opinions. As it is 

known, one of the necessities of being an intellectual is being critical. The intellectuals are mostly 

stonewalls, and criticize the existing political, and ideological structures. The warrior society 

traditions do not want these sorts of people. The main authority, who is always right and utters the 

truths, is the chief who keeps his own sovereignty through force. Everybody cowers in fear in front 

of the chief and his armed forces. In today’s age, chiefs and their ideologies are protected through 

military powers. As a result, people who live in a society, such as the one described above, become 

afraid of official ideology, and start to support the main authority. Those who are conscious 

continue to pursue their benefits. Those who are somewhat lose their conscious are described as 

the “flock”. Mass psychology dominantly controls them, and they lose the ability to criticize. The 

main chief becomes displeased with those who make comments against them and name those who 

do not follow the official line, a traitor due to thier attitudes (Öktem, 2011, p156). Unfortunately, 

this has become the destiny for the Alawites for centuries. While analyzing the possibility of living 

together in the same society, matters need to be known and addressed, inside and out. 

The main reason of tension between Alawites-Sunnis is that these groups do not have enough 

knowledge about themselves (Özcan, 2003). Groups who take control of government power try to 

limit the activities of other groups’, and they want to suppress and silence the others from all 

aspects of society. This understanding can be seen in different parts of the world today as well 

(Karina et al., 2010, p130). 

If we want to achieve social harmony or increase financial fertility by setting up mutual 

networks or to have necessary material for social justice, the diversities in society should be 

regarded positively. Diversities especially religious ones are not an illness or handicap which needs 

to be treated. It is a resource to be benefitted from. The problem is not omitting the other; it means 

how this harmony will be realized (Karina et al., 2010, p130). 
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STATUS OF BEKHTASHIS (ALAWAITES) IN OTTOMAN EMPIRE 

There is another reality where one group of Alawites in Anatolia, the Bektashis, had good 

relationships with the Ottoman Empire for years. They played important roles in military 

campaigns. Bektashis are another mystical branch of the Alawites. With this reputation, Bektashis 

became the main denomination, religious authority of the Janissaries.  Bektashism spread out from 

Rumelia with the Ottoman army, and today they still continue their impact in that region. At the 

beginning years of the Ottoman Empire, Bektashis were highly respected. The state allocated land 

to many Bektashi sheikhs to build dervish lodges and zawiyas. These Bektashi lodges and zawiyas’ 

social aspects and tolerances helped spread Bektashism out of the state and through to the Balkans. 

In the 19th century, one fifth of the population of Istanbul were Bektashis, this rate also 

demonstrates the significance of this tolerant tariqah during that period (Akyol, 1999, p17). 

The Bektashi tolerance is not only limited towards its own members. They behaved with the 

same respect and acceptance to other people from different religions, through tolerance. Hajji 

Bektashi Veli managed to develop relations of mutual respect with Christians who lived in the 

same environment with the same manner. Christians showed a great respect for him (Özcan, 2003, 

p31). In the Hajji Bektash doctrine, the lion and deer are in the same stage together. A love view 

shaped based on peace, amity and materialism. Hajji Bektashi Veli worked for years in Anatolia 

as a tolerant and sensible person (Öz, 2013, p431). 

For years, Alawites-Sunnis were living together alongside each other, in the same streets, 

apartments and villages. They sustained the common values and neighborhoods all together. It is 

well known by all that Alawites never disrespected to the country, flag, religion, and national 

values. They always defended these values. No Alawites denied Allah, or the prophethood of 

Muhammad. They all accepted the Qur’an as the holy book of Islam. In Turkey, Alawites never 

claim that Saint Ali is a prophet (Şahin, 2001, p7).  

Therefore, it can be said that there are no serious reasons which prevent social integration in 

the society’s codes. Scholars talk about social integration but one of the concepts they don’t seem 

to be able to agree on is social integration. How to achieved social integration? Those who see 

society like an organism, structural functionalists, place this concept in the center of society. 

According to them, society is an organic structure associated internally. Additionally, it is a 

balanced structure which has a relative continuity and its integration of functional elements. It 

means “Ideal society”. When some owners of the concepts stated above perceive this ideal society 

as an abstract such as Talcott Parsons, Clade Levy-Strauss, some others express it as the society 

seen in the field with observations such as Malinowski, Radcliff Brown (Bal, 1997, p113). 

 SOCIAL INTEGRATION AND FUNCTIONALISTS  

When analyzed, the main assumptions of the functionalists, they say society is different from 

segments which create it. There is a dynamic balance among segments which help shape 

integration. Meanwhile, some tensions, deviance and uselessness, can be seen in society. 

Moreover, integration can be obtained with common values. Society has its own defense 

mechanism shaped from moral values and norm systems, which only belong to it, against internal 

and external factors. Society intends to have harmony and a balanced environment with these needs 

against possible dangers. For functionalists, social changes are gradual and these changes are not 

threats to social or cultural structures (Oskay, 1983, p19).  Furthermore, harmony and balance 

changing become the key factors of analysis for a functional society (Bal, 1997). 
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SOCIAL INTEGRATION AND CONFLICT THEORISTS  

The words of this model comprehend society as a system and its sub elements as subsystems.  The 

emphasis here is functionalist integrity of the elements. On the other hand, this model’s alternative, 

conflict theory- Ralph Dahrendorf, accepts that social change, conflict and force are decisive for a 

society as much as harmony, balance and integrity. According to this understanding, all societies 

are open to conflicts and contradictions at all times. Social change is continuous.  All elements 

shape society and contribute to its integration and disintegration. All societies comprise of some 

pressures placed by some groups against others within the same society. Each society represents a 

unity base on pressures. Since, conflicts are normal and inevitable (Oskay, 1983, p43). For 

scholars, each two models defend social integration and they talk about holistic integrationists.  

Intra-group unity finds power with inter-group conflicts. This may cause polarization 

(Berger, 1993, p288). Increased differentiation may cause social integration by the understanding 

of common sense of living together among groups. All groups keep the potential of consensus and 

conflict together. For that understanding, each conflict is preparatory of a new integration. At this 

point, what should be discussed is the cause of agreement here. It is believed that the main 

condition which provides social integration among groups is the similarities on cultural elements. 

If the numbers of these similarities are greater than differences, then a healthy integration can be 

obtained. Both Alawaites and Sunnis in Turkish society have that feature enormously.  

TURKISH SCIENTISTS’ VIEWS AND INTEGRATION 

A Turkish sociologist, Erkal, describes social integration as a social distance which does not 

paralyze the active part of society. For him, social integration is not static, and unchangeable. 

Social integration does not prevent social change, conflicts of interests, and competitive 

negotiations. It is beyond a narrow and limited membership consciousness. It is a sense of a 

comprehensive consciousness of membership at a national level. When the cultural portion, which 

comes from cultural elements, increases social integration it becomes stronger. The Individuals 

and groups attitudes against the understanding of today and tomorrow, embracing coexistence, 

make social integration permanent (Erkal, 1996, p156). 

It is a reality that when society turns from “Gemeinschaft” to “Gesellscaft”, the 

understanding of integration normally changes. For “Gmeinschaft” societies similarities are the 

prominent factors instead of integration. Integration is the compulsory results of the contrast.  All 

integrations include a type of diversity in it (Bal, 1997, p115). 

From a different view, social integration can be analyzed on personalities, groups, and social 

levels at the same time. Social integration of people from a sociological perspective means 

performing the individual's social roles in a continuous manner. This theory depends on the 

understanding that individuals are normal and balanced in terms of psychology. Furthermore, 

when a social individual keeps in touch with different groups such as family, work, sport activities, 

and other ethnic groups, he/she may demonstrate different roles having harmony at an individual 

level. However, if social integration is talked about, group members should play their own roles 

mutually by keeping their group identities and targets. An integrated group means that a group 

realizes the targets with minimum conflicts. Members of such a society may continue their social 

relationships effectively and peacefully. The integration provided among social individuals and 

groups may be obtained in societies as well.  In an integrated society, there is coordination among 

school, house, mosque, political parties. On the other hand, integration does not mean similarities. 
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It is mostly evaluated with its structure and function. From this view, social integration cannot 

prevent diversities but it may coordinate them (Fichter, 1990, p55). 

FUNCTION OF CULTURE FOR INTEGRATION 

Integration may be understood to be cultural and social integration. Cultural and social integrations 

are two different parts of the same thing. The harmony of social values and institution is cultural 

integration; social individual, the harmony of intra and mutual groups, is social integration. 

Individual and groups exist with cultural components. Cultural patterns are seen beyond behaviors 

during the social relationship processes (Bal, 1997, p116). 

Thus, while we are talking about social integration, culture should be taken into account. 

And, culture has nearly over a hundred different descriptions as explained by anthropologist and 

sociologists.  The first attempts as describing it belong to E.B.Tylor. According to him, culture is 

complex and includes knowledge, belief, art, moral, law, tradition and other abilities of the 

individuals obtained in that society. In this definition, it is emphasized that culture is complex and 

gained in a society. It may be created by the society but it is learnt by the individuals. Hence, social 

integration is provided via culture.  

According to Turkish sociologist, Ziya Gökalp, culture is made up of customs of the nation, 

attitudes, verbal or written literature, language, music, moral, aesthetic and economic elements. 

Gökalp’s definition includes economy as different from Tylor’s one. Additionally, this definition 

sees product as culture, and it has a democratic character. Since, its resource and museum is folk. 

Fithcher defines culture as the composition of institutions shared by people jointly in the 

community. Institutions in society become a system, which are related to each other (Fichter, 1990, 

p120). 

Güvenç reveals a culture map. He points out that culture represents the specific components, 

cultural elements, institutions, processes, and their mutual relationships in a specific society. He 

also cites that this map should be evaluated as a terminological abstraction.  He places the 

language, which ties all components with each other, in the centre of this diagram. In this approach, 

all components, theory and processes are like that: 1. Language, 2. Customs, 3. Family-Kindship, 

4. Health-Illness, 5. Art, 6. Accommodation places, 7. Produce-Consume, 8. Religion-State, 9. 

People-Individuals (Bozkurt, 1993, p109). 

Why is culture emphasized so much like that in this article? Since, the approach stated above 

in detail, a real social integration can only be obtained with it. And cultural integration occurs in 

three dimensions: 1) the integration of behavioral patterns, 2) cultural integration, (Fichter, 1990, 

p185-186) 3) the harmony among institutions such as family, religion, politics, and education.  

As Eliot discusses the relationship of culture and religion, he emphasizes that the two should 

be handed as two different institutions.  According to him, Roman and Greek cultures were 

impacted by Christianity, and a new synthesis was formed in this way. This mutual influence was 

so effective that it changed. Both affected culture and Christianity in thought and practice. Eliot 

deduced after discussing the relationships of culture and religion that culture was the religious 

form of any society (Eliot, 1987, p20). He cites two incorrect views in accordance with this 

relationship. One of them is preservation, spread, and development of the culture without religion. 

The second one is the idea of a religion’s preservation and continuous distance from preservation 

and continuous of culture. Eliot makes some analysis to overcome these approaches. For him “the 

whole life form” from morning to evening, from birth to death, even their beliefs in sleeping is 

able to be named culture. If religion and culture are the same in a society, those have an 

undeveloped culture and primitive religions. A universal religion is higher than a religion which 
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belongs to any folk or race. If the religion and culture become the same in a way, they should be 

thought unlike from a different perspective (Eliot, 1987, p23). 

At first sight, religion and culture are both the same and a different phenomenon which looks 

like a complex situation. While religions are developing in cultures, they determine culture by 

hook or by crook. And the culture localizes religion which is internalized by it in a way. National 

religions are those which are integrated with cultures. It is also known that Islam as a universal 

religion impacted local cultures. The opposite of this is valid as well. Sufi believers especially 

accept local components without precluding their cultures. As known religions do not always 

successfully change the new members’ former cultural elements. Eliot cites that when a religion 

meets a new culture, it may suit that culture’s structure and new sects may occur. Additionally, he 

states that when a religion is divided into sects, and when these sects develop through generations, 

various cultures may also exist. For him, there is closeness between religion and culture. When a 

new situation arises into a religion, those are certainly seen in culture. The opposite of that is also 

possible. The change into culture impact on the religious beliefs and prayer structures (Eliot, 1987, 

p72-76). Alawites should be reanalyzed from this perspective. 

Culture has a historical depth.  It is influenced by the total culmination of experiences of 

generations through the ages. It holds many other components apart from beliefs. These 

components have a power of changing and harmonizing the universal religion in part. The best 

sample of that is Alawite and Bektashi socio-religious groups. They remain some of their former 

cultures after choosing Islam. In this way, many institutions which are missing from Sunni Islam 

are alive in Alawite-Bektashi groups (Bal, 1997, p122-124). 

THE FIRST JUNCTION OF SEPARATION 

The first fracture was interestingly seen in Islam after the Prophet’s death. The event surrounding 

Saʿd ibn Abī Waqqās is a good sample. He was the governor of Kufe during the time of the Caliph 

Omar.  Those who lived in Kufe complained about him. The reason for their complaint was that 

he did not know how to pray, did not join the army as a commander during wars, and was not fair 

for all people. The Caliph invited him to look into these claims. Saʿd ibn Abī Waqqās said that he 

was fair for all, and performed the prayer as he had seen it from the Prophet (Uğurlu, 2011, p151). 

It is really remarkable to see such an event unfold after a few years following the death of the 

Prophet.  

These differentiations seen in the early years of Islam took on different structures by 

becoming systemized in the years to follow. It is also known that the first cults had political 

reasons. However, they have been perceived as religious attempts (Yörükan, 2002, p29). The best 

known of those were the Shia-Sunni groups.  

After Caliph Ali's martyrdom, the people of the sunnah divided into five different ‘bid’ah’ 

(‘innovated’) sects. This became the foundation of future sects as well. They were the Khawarij, 

Qadariyah, Jamhi, Shia (Imamah, Zaidiyyah) and Murji’ah. The Mu’tazila rose against opponents 

of mind and hadith followers (Zehra, 2004). They naturally had different cultures, belief systems, 

life attitudes during the years.  

Keeping all that is mentioned in mind, there are two possible points for Alawite integration 

in Turkey: 1) To turn back to the first place where you have started, a religious journey to Islam 

before factions, 2) To reach an agreement about in which conditions and codes the integration will 

be realized. Integration does not mean the process of assimilation; but rather real harmony of two 

groups on the terms of Allah, the Prophet and the Qur’an.  
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CAUSES OF SEPARATIONS BETWEEN ALAWITES-SUNNIS 

Kurtkan Bilgeseven collects factors which caused a separation between Alawite-Sunni gorups in 

three categories in Turkish social history. These were outlined as follows: 1) The promotion or 

opportunity given to non-Turkish people in the Ottoman Empire. Devşirmes (A boy taken into the 

Janissaries) were taken to the Enderun School (Where high state officers were trained). Since the 

children of Turkish families were not attending school, Turks were estranged from the government. 

As a Turkish ethnic group, the Alawites were impacted from this very negatively. 2) The second 

reason is due to Iranian provocations. The founder of the Safawi state, Shah Ismail was Shia. He 

fought for supremacy against the Ottoman Empire which was Sunni. Due to the conditions in the 

Ottoman Empire, which was a result of the first point mentioned above, Alawites turned to the 

Safawi state. Bayezid II expelled many Alawites to Peloponnese, Crete, Modon, Korona islands 

due to this shift. Another reason is the Shah’s loss against Selim I.; Turkish soldiers in two armies 

were killed in war with eachother. 3) The Ottoman Empire turned into a state which was deprived 

of Turkish-Islamic cultural policy. Kurtkan also states that at the last years of the Ottoman Empire, 

scholars of sharia and Sufis had conflict about the understanding of tawhid. The Caliph Ali had a 

formula of tawhid which was difference+unity equals tawhid. The scholars were in a situation 

where they did not recognize this formula. According to the formula, nationalism is a compulsory 

feature component in the understanding of tawhid, but it was not recognized by scholars. They did 

not see the significance of the unity component which is the essence of Islam and not suitable for 

a separation as a belief (Bilgeseven, 1990, p145). 

According to Kurtkan, there are also some internal factors which cause Alawite-Sunni 

separation with external ones.  These factors contain mostly figurative reasons such as the type of 

prayer and the method of prayer. The truth beyond prayers were not internalized. The figurative 

differences in prayer caused separation not only with the Alawites but also with some Sunni 

groups. Whereas, a Muslim’s belief in tawhid may be in constant prayer wherever he is 

(Bilgeseven, 1990, p157). 

The other reason for the Alawite-Sunni difference is the theological resources of Alawites. 

Alawite theology includes primary sources written by people who lived during that period, and 

verbal sources. The written sources mostly belong to the 15th and 17th century. They were taken as 

notes in an irregular manner. They were about beliefs, rituals, and details about the lives of some 

historical alawite figures. They are at the same time the breaths (in literature), tales, and 

Velyetnames (Divan Literature in prose describing the lives of the saints) which are the topics of 

Turkish literature (Uğurlu, 2011, p110).  

CONCLUSION 

Alawites-Sunnis are being buried in the same graveyards. They both give tax to the same 

government. They conduct their military services shoulder to shoulder. They work in the same 

workplaces as employers or employees (Uğurlu, 2011, p160). They have the same belief systems, 

and similar cultural backgrounds. They become relatives through marriages, support the same 

soccer teams, listen to the same songs, cook the same meals, and play the same instruments such 

as the bağlama (A stringed musical instrument shared by various cultures in the Eastern 

Mediterranean) (Uğurlu, 2011, p161). 

Alawites are a sociologic and religious phenomenon but some try to use this situation as a 

formula of a struggle from the oppressor and those oppressed politically. Especially poor Alawites 

were impacted from this understanding deeply. Unfortunately, beliefs turned into a class of 

political resistance. Alawites were close to left leaning political groups due to the matters they 

https://translate.googleusercontent.com/translate_c?depth=1&hl=en&prev=search&rurl=translate.google.az&sl=tr&u=https://tr.wikipedia.org/wiki/Divan_Edebiyat%25C4%25B1&usg=ALkJrhjO03mkdXEpqxSXiyRKVT0q9csbEg
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faced while conducting their own beliefs. Some named Alevism as a group which is out of Islam. 

Some others called it a sect. Interestingly some also accepted Alevism as a new religion. Some are 

more fair when compared others and only saw it as a cultural difference. There is a paradox for 

those who call Alevism as a group which is outside of Islam but yet keep pictures of the Caliph 

Ali or the Twelve Imams on the walls of their non-governmental organization’s offices and 

Cemevi (A Cem Evi / Cemevi (pronounced and sometimes written as Djemevi) means literally a 

house of gathering in Turkish or more precisely house of [the religious ritual called] cem and is a 

place of fundamental importance for Turkey's Alevi-Bektashiyyah tariqa populations and 

traditions. ) walls. Believing that Alevism is a fool proof version of Islam (Tekeli, 199, p9). 

The first period religious men were too sensitive to disagreements. They never claimed that 

their own ideas were definitely true, and those who were not gathering around them were deviant. 

On the contrary, they believed “It is my idea whoever brings a better idea than mine, then I obey 

it” (Abu Hanifa); “I am a human who can do wrong or right in my life. Leave my view when you 

meet the Book of Allah and the Sunnah of the Prophet” (Imam Malik); “When you meet a valid 

hadith, hit my opinion to the wall” (Imam Shafi); “Do not imitate me, Malik, and Shafi. Learn like 

us, too.” (Ahmad ibn Hanbal). 

Alawites withdrew from the masjids due to the Emevi and Abbasi caliphs distasteful 

behaviors where they would swear at the people of the house after sermons.  During the following 

years they obtained a new way, understanding and life style in Islam. It took shape from year to 

year. Alawites never see themselves as a different group which is out of Islam. In contrast, they 

accept themselves as Muslim. It should be admitted that Alawites have attained a new culture, 

custom, religious understanding, and life. It has also unfortunately included some unwanted parts 

in their systems which have been shaped by wars, conflicts and contradictions. To reach social 

integration, firstly all of these realities should be taken into consideration. This should be achieved 

by inviting them to our life and not expecting to assimilate others.   

 

The following could be useful if conflicts between Alawites-Sunnis are to be prevented: 

 Alevism is a structure in Islam. 

 Alevism has its own cultural structure, and it may not necessarily be the same as ours. 

 Alawites do not have an issue with country, nation, and state values. 

 Alawites never try to impose to others their own belief systems.  

 Alawites live in the same villages with other religious groups together without any issues. 

 There are some groups which want to use Alawite positions for their own political aims. 

The marginal groups which push Alawites to take political roles deepen this matter. Some 

countries such as England are also scratching this issue. Recently, in the last month, 

England accepted the British Alevi Foundation as a charity. With this, they form a 

foundation to see it as a different religion and keep it in their hands which can in future be 

potentially manipulated for political aims against Turkey.  

 If the state takes this issue in a serious and open manner with tolerance, and tries to really 

understand the Alawites, the state will prevent disharmony. 

 For a solution, the dominant authority should change its view against minority groups such 

as the Alawites. If they have the same understanding which comes from Emevi-Abbasi-

Seljuq Dynasty-Ottoman Empire, this matter will continue.  

https://en.wikipedia.org/wiki/Alevi#Cem
https://en.wikipedia.org/wiki/Turkey
https://en.wikipedia.org/wiki/Alevi
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 With certain activities which are being carried out by Alawites-Sunnis, these integration 

attempts will accelerate. Furthermore, groups will see their abstract possessions through 

culture, beliefs, customs, and values and others. 
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Y-EMPOWER: A MODEL FOR YOUTH EMPOWERMENT THROUGH YOUTH 

ACTIVISM 

SOPHIA PETRIASHVILI1 AND GIORGOS FILLIPOU2 

ABSTRACT 

The Y-Empower model is an evidence-based practice that transforms youth, both boys and girls, 

into active and empowered citizens of their communities and society. Results of the Y-Empower 

model demonstrate that building the capacity of local youth for civic activism also transforms 

adults’ perception of them, further empowering youth and transforming adult–youth relations into 

trustworthy and reliable partnerships.  

 

Key words: youth, civic activism, youth empowerment, adult–youth relations  

INTRODUCTION 

In many countries in the Middle East and Eastern Europe relationships between adults and youth 

are an area dominated mainly by adults, where adults treat youth as unequal partners. In many 

cases, children and youth are expected to defer to adults’ authority (parents, teachers, etc.) without 

question and are often not consulted in decisions affecting them or their families. Researchers and 

theorists are expressing concern over young people’s lack of participation in and commitment to 

the public realm. They cite studies showing declines in voting rates among young people aged 18–

24 (Conference Consensus Paper, 1999) as well as decreases in social trust (Rahn and Transue, 

1998) and civic competence (Berman, 1997).  
A widespread perception exists that the youth is incapable of engaging in productive, 

democratic efforts to improve its communities. Even in those institutions created to develop youth, 

young people often face ambivalence from adults regarding their ability to participate in real world 

decision-making and actions (Costello et al., 2000). Vulnerable youth are further marginalized 

from the public realm by rising poverty and inequality, increased isolation and decreasing support 

from communities, families and schools that limit their opportunities and power to influence the 

world around them (Blanc, 1994).   

There is a growing recognition that young people have an essential role in the participation 

and listening process that drives development. The challenge today is to create platforms from 

which young citizens can begin to develop a base of skills that will benefit not only them, but civil 

society as a whole. Traditional practices, including the neglect of young boys and girls as valuable 

community members, a disregard of youth participation in decision-making in community life, 

and not taking the opinions of youth seriously, demonstrate that in many contexts, the active 

                                                 
1 Sophia Petriashvili, Youth Empowerment Learning Hub, World Vision International in Middle East and Eastern Europe Region, 

Georgia. Email: sophia_petriashvili@wvi.org. Sophia Petriashvili is the Youth Empowerment Learning Hub Lead at World Vision 

International’s regional office in the Middle East and Eastern Europe Region. She is a recent graduate of the International PhD 

Program in International Relations at the Tbilisi State University where she also works as an assistant professor in the Department 

of International Relations, Faculty of Social and Political Sciences.  
2 Giorgos Fillipou, Evidence Building Manager, World Vision International in Middle East and Eastern Europe Region, Cyprus. 

Email: giorgos_fillipou@wvi.org  
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engagement of youths within the family, as well as the wider community, may be a necessary 

target for youth programing. 

FINDING SOLUTIONS: THEORY OF ACTION   

In April 2012, seven World Vision national offices – Albania, Armenia, Bosnia-Herzegovina, 

Georgia, Lebanon, Pakistan and Romania – started a regional program (be Aware, Raise youth 

voice, Take Action – ART) with the aim of addressing issues of child protection through a youth 

empowerment approach. The program envisioned building the capacity of community youth, 

especially a core group of youths (referred to as ART youth), so that they could advocate for 

common issues important to their well-being and the well-being of their peers. The Y-Empower 

model was part of the regional ART program, which was applied in the aforementioned seven 

countries and validated in four of them (Albania, Armenia, Georgia and Romania) to become a 

tool for youth empowerment through youth activism. 

The Y-Empower Theory of Action includes three key interlinked components – activism, adultism 

(superior attitude of adults toward youth, which underlines youth inferiority and inability to 
be engaged in decision-making) and empowerment – that build on one another. The 

background thinking behind the Theory of Action is that the more active young boys and girls are, 

the lower their sense of adultism is and higher their sense of empowerment becomes. Youth 

activism consists of three constructs: a) youth capacity building, b) youth-led initiatives and c) 

youth peer representation. Senses of adultism and empowerment are studied on the basis of 

attitudinal and behavioral changes among young boys and girls. Figure 1 below represents the 

Theory of Action in more detail: 

Figure 1: Y-Empower Theory of Action  

 
 

RESEARCH METHODOLOGY 

 The aim of the quasi-experimental study (an empirical study used to analyze how the interventions 

influenced the target group), conducted in four ART-implementing countries, was to analyze the 
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relationship between youth activism, a sense of adultism and a sense of empowerment among 

young boys and girls. A 5-point Likert scale questionnaire was developed to explore youth 

perspectives in all four countries. In each country, one intervention group consisting of ART-

program participants and one comparison group consisting of youths residing in the same 

community, but not participating in the program’s activities, were selected to answer the 

questionnaires (274 in total). After data collection and data cleaning, a factor analysis was 

conducted to validate the technical consistency of the tool that was used to measure the key 

variables. This factor analysis resulted in the identification of factors for each of the model’s three 

main components of the Theory of Action (see Figure 1 above). 

 

 Youth activism factors (3): youth capacity building, youth-led initiatives and youth peer 

representation 

 Sense of adultism factors (2): reflected in adults’ behavior and attitudes 

 Sense of youth empowerment factors (2): reflected in youth behavior and attitudes 

 

Next, a regression analysis was conducted to check the relationship between the three variables 

and explore the validity of the Theory of Action in the model. Effects related to gender were also 

explored using moderation analysis to identify if they had any influence on the findings. The 

evaluation used a mixed method approach unifying 40 focus group discussions with ART youth, 

their parents and their teachers and other community youth, 42 key informant interviews and a 

youth census completed by 211 children and young people in all seven countries.  

Y-EMPOWER MODEL: CONTRIBUTION TO CHANGE 

The Relationship between a Sense of Adultism and a Sense of Empowerment: Albania, 

Armenia, Georgia and Romania  

One of the most significant findings from the validation of the Y-Empower model, applicable to 

all four countries, was related to the statistically significant relationship between the sense of 

adultism and the sense of empowerment. Specifically, the evidence demonstrates that a decreasing 

sense of adultism among youth (due to changes in adults' behavior and attitudes towards them) 

contributed to an increased sense of youth empowerment. The evidence shows that, in all four 

countries where Y-Empower was implemented, the less youth experience inferior treatment and 

attitudes of superiority from adults, the higher the youth’s sense of empowerment is. For more 

details please see Table 1 below with statistical coefficients. 
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Table 1: Relationship Between Adultism and Empowerment 

 
 

In other words, the Y-Empower model is effective because it helps to create more space for trust, 

equitable treatment and partnerships among adult and youth groups at different levels, which 

results in the empowerment of boys and girls. The evidence demonstrates that active youth 

engagement in community life, which has a value in and of itself, is also a critical means of 

empowering youth. Their sense of empowerment is even stronger when they receive positive 

acknowledgement from adults.  

The Relationship between Activism and a Sense of Adultism and Activism and a Sense of 

Empowerment  

Findings related to the relationship between activism and adultism, as well as activism and 

empowerment, differ from country to country.  

Findings in Georgia 

The most complete picture was found in the case of Georgia where statistically significant findings 

were found in all three sets of relationships between activism, adultism and empowerment. 

Specifically, the study revealed that in Georgia, the more active young boys and girls are in all 

three areas of activism (capacity building, youth initiatives, youth peer representation), the lower 

their sense of adultism, as reflected in adults’ behavior towards youth, and the higher their sense 

of empowerment (reflected in youth behavior). These findings lead to the assumption that the 

positive results of youth activism influence adults in such a way that they start appreciating the 

actions of young boys and girls more, thus diminishing their attitude of superiority toward youth. 

Accordingly, in Georgia, the relationship between all three variables provides the following big 

picture: the more active youth are, the lower their sense of adultism and the higher their sense of 

empowerment. For more details, please see Table 2 below.  
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Table 2: Relationship Between Activism, Adultism and Empowerment in Georgia  

 
 

 

Findings in Albania  

Findings from Albania also show statistically significant relationships between activism and a 

sense of adultism among young boys and girls. The results revealed that the more intensively youth 

participate in having their capacity built for active citizenship and the more active they are in 

planning and implementing community initiatives, the more severely they feel adults’ superior 

attitude towards youth (please see Table 3 below). While the explanation for this finding requires 

additional research on the country context, discussions with Albanian youth and program staff 

provided some potential clarifications. One possible explanation is that the more actively Albanian 

youth try to contribute to their communities’ transformation, and the more they learn about 

activism, the more they see and understand the existing harsh realities, which strengthens their 

sense of adultism.  

Table 3: Relationship Between Activism and Adultism in Albania 
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Findings in Armenia  

In Armenia, the results did not reveal any statistically significant relationship between activism 

and a sense of adultism. However, linkage between activism and empowerment was identified and 

confirms that the more active youth are in terms of planning and implementing community 

initiatives, the lower their sense of empowerment is (as reflected in their attitudes). Also the more 

youth participate in activities that build their capacity for active citizenship, the lower their sense 

of empowerment is, as reflected in their behavior (please see Table 4 below).  

 

Table 4: Relationship Between Activism and Empowerment in Armenia 

 
The findings about the relationship between activism and empowerment are the opposite of the 

findings in Georgia, where activism led to a positive sense of empowerment. Identifying and 

verifying the explanation for the findings requires additional research and further analysis of the 

country context. Qualitative information that was collected as a result of discussions with 

Armenian youth and the program team, however, led to the modest assumption that the more 

Armenian youth learn and practice activism the more they recognize the extent of the existing gaps 

and needs in their country.  

Given this reality, the youth believe they need to engage in more work and gain more 

accomplishments in order to feel empowered. Increased activism, therefore, led to a lower sense 

of empowerment in Armenia. 

Difference in the Level of Activism  

Using a quasi-experimental approach to verify the effectiveness of the Y-Empower model, the 

Youth Empowerment Learning Hub examined the differences of the ART youth (intervention 

youth) and non-ART youth group (non-intervention youth) residing in the same community. The 

results were consistent in all four countries, demonstrating that ART youth groups were far more 

active in all three areas of youth activism compared with the non-ART youth groups within the 

same communities (see Table 5 below). This finding is significant as the youth activism is the 

primary intervention of the Y-Empower model. Furthermore, the results confirm the first two 

stages of the pathway to change described earlier where young boys and girls are transformed into 

change promoters by firstly obtaining the relevant knowledge and skills and then by practicing 

those skills. The results are also a testimony to the effectiveness of the Y-Empower model. 
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Table 5: Differences in the Level of Activism Among Art and Non-Art Youth Groups 

 

CONCLUSION 

Overall it can be concluded that while there are variations across the four countries, the Y-

Empower model’s Theory of Action was successfully validated. Specifically, in Georgia, the 

model is validated completely in all the aspects of its logic. In addition, in all four countries the 

findings validate the relationship between reduced adultism contributing to the sense of 

empowerment among young boys and girls. Once again this can be perceived as a verification of 

the fact that the positive results of youth activism transform adults’ negative perception of youth, 

enabling stronger adult–youth partnerships. Other differences can be ascribed to socio-cultural 

differences between the countries, as well as the management of the data collection and 

specifically, the sampling process of youth groups. 
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CENTERING ON MARGINS: RECOUNTING STIGMA, SOCIAL EXCLUSION AND 

PSYCHOLOGICAL TRAUMA OF THE GAY/MSM’S OF NORTH BENGAL, INDIA  

MS. LHAMU TSHERING DUKPA1 

ABSTRACT 

The sorting of human sexuality into strict oppositions of hetero and homonormative culture 

engenders hierarchical and hegemonic arrangements within the matrices of a certain social setting. 

The oppositional frame also ensures the maintenance of differences between the two, justifying 

the arbitrary need to categorize subjects. Generally, in most of the modern cultures, one can notice 

an urgency to establish a working coherent model of the two sexualities where the former 

(heterosexuality) is considered ‘normal’ and the other (homosexuality) aberrant. This act of 

privileging one over the other produces a multitude of negative effects upon the marginal bodies 

at various levels. The paper therefore centers on pertinent issues like stigma, psychological trauma 

and social exclusion that noticeably seems to plague the Gay/MSM’s2 of North Bengal, India 

almost in a recurrent fashion. It can therefore be surmised that the societal persecution exists 

primarily because of the presence of such a rigid dichotomous scheme. The bastion of support 

extended from the legal quarters3 of the country (India) (recriminalizing section 377, 2013) also 

provides necessary legitimation for the differentiation of natural and unnatural sexualities 

spawning in the process a host of brutal events like rape, prostitution and the lack of social support 

from family. The institutionalization of hetero and homosexual identities along with the respective 

labeling of normal and non-normal orientations by the mainstream society expunges any scope for 

legitimate fluidity thereby impeding the emergence of liberal spaces.  

BACKGROUND  

A fairly accommodative Indian cultural terrain holding a somewhat liberal stance with respect to 

the multiplicities of sexuality and desire gradually eroded to make way for Victorian prudery. 

Early Hindu texts and scriptures recognized the differences in terms of sexuality, proclivities and 

varied desires. Such orientations and the sexual acts were labeled accordingly, for example- the 

‘Auparishtaka’ or the mouth congress. Homosexuality therefore was given cognizance by the 

dominant ‘heterosexual’ other and indulging in homosexual acts was not considered to be a serious 

crime4, as opposed to the law sustained by the modern jurisprudence of our times.  

The colonial establishment along with the Section 377 ruling was significantly responsible 

for reifying the definitions of ‘natural’ and ‘unnatural’ sexuality. It influenced and continues to 

influence the perception of the nation and especially the policy makers towards the ‘non-normal’ 

other. In a similar vein, it would be important to mention here that the early Hindu scriptures did 

not wholly denounce the idea of Homosexuality; while concurrently maintaining that the preferred 

norm was heterosexuality and procreation. But the clear line of delineation between what was 

considered supposedly ‘normal’ and ‘aberrant’ was made conspicuous by the passing of the 

                                                 
1 Ms. Lhamu Tshering Dukpa, PhD Scholar, Sikkim University. 
2 Men who have sex with men.  
3 The Supreme Court of India in the year 2013 re-criminalized ‘unnatural sexual acts’ inscribed in section 377 therefore in the 

process re-instating that it is free from unconstitutionality.  
4 For example, if a man is to engage in a non-vaginal sexual act, he is to repent by consuming the five products of the cow and 

fasting for one night ( Ruth Vanita, Same-Sex love in India: A Brief Overview, 2002). 
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colonial law. This engendered a sense of distinction between the two, placing the heterosexual 

(vaginal-penile) collectivity as a superior ilk from homosexual lot.  

The law continues to govern the modern post-colonial marginalized bodies of gay’s/msm’s 

and other sexual categories penalizing the sexual perpetrators if they fail to conform to the ‘natural’ 

sexual behavior. However, the anachronistic law elicited a series of backlash and protests calling 

for an amendment of the law. The year 2009 witnessed a significant turn of events with the Delhi 

High Court decriminalizing consensual same-sex between adults. The Naz Foundation took the 

initiative to appeal Delhi High Court to consider amending certain portions of the ruling for the 

benefit of the sexual minorities of India by adopting the strategy of safe-guarding the health of the 

marginalized section of the population as they were most susceptible to HIV/AIDS and other 

venereal diseases. Noticeably, health safe-guards and disease prevention were accorded as 

significant reasons for de-criminalizing the said act. This was done to ensure legitimation of 

‘homosexuality’ and to allow individuals to be candid about their experiences. Section 377, 

therefore, impeded the progress of intervention programs targeted towards the marginalized 

community. However, the successful amendment of the law was temporary as the year 2013 

witnessed the re-criminalization of consensual same-sex between consenting adults.  

INTRODUCTION    

In modern cultures globally, the discernible boundary drawn between hetero and homosexuality 

concretizes supposed distinctions imposed upon the two orientations, subsequently creating in the 

process, an arbitrary and oppositional relationship. Such rigid and dichotomous sexual schema in 

turn influences the state, media, social institutions and political ideologies placing the 

‘heteronormative’ in the forefront while marginalizing the non-normative other. Speaking from 

the Indian purview, heterosexuality and reproductive culture are considered salient for the creation 

of a family life and other related institutions like for e.g. kinship. Therefore, from the functional 

perspective, heterosexuality would be imperative to maintain the status quo of the society, whereas 

homosexuality, at least in the conservative and traditional sites, would still be a social taboo chiefly 

because of its inability to adhere to what is assumed ‘normal’ within the  heteronormative social 

spheres.  

Such ossified heteronormativity had its moorings during the colonial period, when India was 

under the British rule. Section 377 of the IPC is an explicit example of coerced normalization of 

sexuality. It was also employed as a yardstick by the state for regulating desires of the flesh and 

for discerning what constitutes natural and unnatural sexual behaviors. The repercussions of the 

colonial law continues to reverberate even today as consensual same sex between two adults is 

still a criminal act as per the recent 2013 judgment5 passed by the apex court of the country. The 

support from the legal quarters with law enforcers for e.g. (the police) working in conjunction and 

the general superiority of heterosexuality accorded by the society over homosexuality, collectively 

contributes towards producing inconvenient living conditions; and the infringement of private 

spaces of the sexual minorities. Quite evidently then, the surveillance of bodies and desires by the 

societal structures and state apparatuses engenders spaces which consequently leads to the 

suppression of individual expression extinguishing any hope for sexual egalitarianism.  

 Lack of social support and persecution pushes the sexual minorities (in this case, the 

gay/msm’s) to perform and engage in activities (considered unlawful) in secrecy, therefore 

                                                 
5 Section 377 which was decriminalized by the Delhi High Court in 2009 was recriminalized in 2013 by the Supreme Court of 

India. Hence curtailing the sexual privacy and also depriving them of their fundamental rights.  
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creating the need to lead dual lives of visibility and invisibility. This in turn obstructs the efforts 

of organizations working for the welfare of such groups. But despite the challenges, there has been 

a substantial increase in awareness programs and advocacies conducted by local and national 

NGO’s across India sensitizing the subjects about their identity as well as making them aware of 

unsafe sex and its health hazards. Most of the advocacy programs are introduced to safeguard the 

sexual health of focused groups (or high risk groups) like MSM’s, Gays, prostitutes, lesbians, 

Hijras, Kothis and drug users etc. The mainstream culture taking cognizance of this usually 

associates such groups as the carriers of HIV/AIDS and other sexual diseases making them more 

susceptible to social stigma. Besides the need for intervention to prevent sexual diseases, 

conspicuous reasons like AIDS, social stigma, the pressure to conform, ill-informed peer group, 

uneducated parents and under-sensitized society also constitutes as important reasons for 

emotional disturbances, depression and trauma. There is also a paucity of recruitments and 

employment opportunities for the Gay’s/MSM’s6 forcing them to engage in prostitution to earn a 

decent living. The paper therefore situates the Gay’s/Msm’s of North Bengal within the temporal 

spaces of post-colonial modern India and attempts to understand the plausible causes behind social 

stigma, exclusion and psychological trauma.  

DEFINING THE SPATIAL LIMITS OF THE STUDY AND METHODOLOGY 

The research was conducted keeping two places in mind: Darjeeling Hills and the plains of Siliguri. 

In Darjeeling, the members of the Mitzyu society agreed to participate in the sharing of experiences 

while in Siliguri, the members of The Northern Black Rose explicated their current situations and 

conditions. Semi-structured interviews were used to understand social stigma, exclusion and 

psychological trauma of the respondents. Each interview lasted for about 15-30 minutes. English, 

Hindi and local languages Nepali and Bengali were used during the course of the interview.  

There are a multitude of reasons that elicit reactions of abhorrence and social stigma from the 

society at large but since the paper deals exclusively with the subjective experiences of the 

respondent and his perception of stigma, the following observations and analysis were made purely 

on the basis of the data collected.  

EPISODES OF SOCIAL STIGMA AND EXCLUSION: SILIGURI TOWN 

 Siliguri town in North Bengal is characterized by its emerging growth in terms of trade and 

commerce, the mushrooming of malls and multiplexes and a substantial increase in the real-estate 

sector. It also constitutes an imperative part in the geography of North Bengal, India for providing 

access to the other adjoining areas like Darjeeling, Jalpaiguri and Kalimpong etc. in terms of trade 

and business links and as recourse when it comes to medical emergencies.7 The strategic location 

of the town also enables access to mainland India because of the presence of major railway routes, 

bus terminals and an airport. It is within such spatial contexts that the study locates the supposed 

‘non-normative’ subjects of Siliguri town, their experiences within the circumscribed site and the 

milieu’s response towards such a sexual category.  

Most of the incidents reported by the respondents during the interview provide an ambiguous 

sketch of the town’s stance in terms of non-normative sexualities. In order to lessen the ambivalent 

positioning of the same, it would be important here to split the town area of Siliguri into two parts: 

1) The main bazaar area, viz. city center (a popular mall in Matigara) and Hongkong Market 2) 

                                                 

 
 
7 People living in the hills mostly visit Siliguri concerning medical reasons and health emergencies for it boasts of multiple hospitals 

like North Bengal Medica, Neotia Getwel and Anadaloke to name a few, specializing in different ailments and diseases.  
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One’s local para (or locality) and 3) One’s own village. The reasons for the demarcation of the 

site will be made clearer while providing instances of the respondents acquired during the 

interview.  

The preceding site or the ‘main bazaar area’ represents modernity and the willingness to 

embrace differences with regard to sexuality and sexual terminologies. Respondent four8 reiterates 

on this by acknowledging the gradual change in the mindsets of the ‘shoppers’ in City Center mall 

and that of Hong Kong Market by explaining that they are now called as a ‘Gay’ instead of the 

more ‘assumed’ derogatory and indigenous term- the Hijras9. Respondent four deduces that the 

urban spaces of Siliguri are slowly accommodating their understandings of sexuality beyond the 

heteronormative enclosures therefore indicating the possibility of acceptance in terms of sexual 

diversity. He understands that the change was made possible because of technology proliferation 

like media, newspapers, internet and articles which the ‘urban’ public is continually exposed to. 

Besides the advocacy programs and other sensitization programs conducted, respondent four 

concludes that the urban mass is well-informed about the changes in the society keeping abreast 

with the fluxes of their surroundings.  

Quite contrary to this setting is one’s locality or neighborhood making the sexual minorities 

extra susceptible to verbal insults and possible physical abuse. Respondent five recounts the 

experience of encountering local characters when passing through the lanes for work or while 

returning back home. She10 was once reprimanded by local men for applying cosmetics and woman 

paraphernalia because she was born a man. Since the spaces of the locality are comparatively 

smaller from the urban ones, it becomes easier to scrutinize the lives of the residents living within 

the said area. It becomes even more acute if the resident chooses to defy the conventional, for 

example respondent four who identifies herself as a ‘Kothi’ MSM, (the one who receives). Social 

life too is considerably diminished as they are ostracized from attending local functions like 

marriage and other ceremonies. Respondent four explains the dangers of cross-dressing and the 

consequent reactions it elicits from the locality members. The members pose as a constant 

surveillance system to those individuals defying what is agreed and conformed upon. The ‘lanes’ 

of the locality therefore is fraught with grave threats and insecurities making it quite challenging 

for the sexual minority to reach the other end. There are also instances of constant verbal torture 

when one moves within such spaces. Respondent four was often derided as a ‘Hijra’ and other 

terms considered indecent and nasty. A similar instance was reported by respondent six as he too 

was subject to the horrors of ‘name-calling’ within the locality where he resided. The hetero-

normative and the homophobic ‘other’ of the locality created visible lines of differences between 

the normal and the non-normal. Therefore it cannot be emphasized enough that homophobic 

proclivities are intensified in close spaces within one’s neighborhood.  

Also existing concurrently is the influence of peer groups and institutions upon such 

individuals and their subsequent impact on their lives. It needs to be hardly labored upon that 

education is a pre-requisite for sustenance and livelihood. But however, the institutions that 

provide education are sometimes not an ideal place for a student to acquire values, knowledge and 

skills. Instead, it becomes the site for discrimination and punish, harboring skewed perceptions of 

sexuality. Respondent four retells his experience of the lack of support he received from the school 

                                                 
8 Names have not been used to maintain anonymity.  
9 The Hijras, also known as the third gender of India is an individual that refuses to identify as neither man nor woman (Nanda, 

1990). They are recruited as members in the community to perform rituals like dancing and singing.  
10 The pronoun ‘she’ was used because of the respondent’s chosen identity as a female.  
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authorities when trying to cross-dress as a female. He was physically manhandled for defying the 

expected gender norm. He also had to confront the school principal for behaving like a girl and for 

wearing garbs of the opposite sex. The coercive methods of the school compel the individual to 

leave the institution therefore making it impossible for them to compete in the future forcing them 

to resort to other occupations like ‘prostitution’. Peer group and one’s social circle too plays an 

integral part in forming an impression of the self. Respondent five was often called as a Hijra by 

her friends. This led her to question her identity realizing only afterward that she did not fall into 

any of the category. Respondent seven on a similar vein, recounts the incidents of his ‘visible’ 

school friends who were often ridiculed for behaving like a female. The mockery and constant 

derision therefore constitutes one of the chief factors for discontinuing school thereby leading to 

poor economic support and financial security.   

The lack of sensitivity on the part of the school, however, doesn’t imply that it is the only 

source that produces unsuitable living conditions for the minority. Job markets and recruitment 

offices also exacerbate the issue by refusing to allow the sexual subjects into the realm of ‘normal’ 

occupations like the IT sector etc. worsening their conditions despite of their eligibility. 

Understandably, their freedom to express themselves (i.e. by cross-dressing as a woman and 

applying make-up etc.) is consequently aiding in the process of jeopardizing their education and 

career when placed within the constricted domains of heterosexuality. Locality, peer group, school, 

institutions and sometimes family work collectively towards the curtailment of the non-normative 

sexual identity. In order to respect one’s family and their ‘dignity’ in the society, respondent four 

chose to acquiesce to the standards of ‘normalcy’, cross-dressing only and when necessary; for 

example if a client demands. 

The third space viz. the village is considered not in alignment with the modern thought 

processes of gender and sexuality. Respondent four observes that the backwardness inherent within 

the spatial site of one’s village obstructs any scope for sexual expression and personal choice of 

orientation. This is sharply contrasted with the urban and ‘modern’ milieu of Siliguri where the 

educated ilk are more considerate and less inclined towards the observance of taboo. However, 

respondent four also quickly adds that the modern spaces too require sensitivity and empathy when 

recruiting members (of sexual minority, in this case the gays/msm’s) for vacant positions in offices 

and organizations. Needless to say, economic deprivation propels the individuals of the 

marginalized community to foray into flesh trade and other activities considered ‘immoral’.  

Therefore, the gay’s and the msm’s of Siliguri negotiate with the town’s burgeoning sense 

of awareness about ‘other’ sexualities while making an uneasy transition from the intolerant spaces 

of the villages and the locality towards modern spaces that celebrates liberty and choice of 

expression. The word ‘uneasy’ needs to be emphasized as Siliguri ushers in an onslaught of 

technology and globalization while still clinging to old beliefs and superstition.  

 INSTANCES OF PSYCHOLOGICAL TRAUMA:  

One can safely deduce that social stigma and exclusion are inextricably related to stress and 

sometimes mental trauma. The incidents mentioned above inform us about the conjunction of 

institutions and society (the locality, to be more specific) working concomitantly to deter the 

‘aberrant’ ways of the non-normal sexual subjects. Respondent five and her encounter with 

everyday societal intervention is one such example. The constant need to conform to the standards 

of sexuality and gender assails individual freedom and hinders expansion in terms of the sexual 

imaginary. On a similar vein, social stigma undoubtedly engenders isolation and alienation from 

one’s peer and family. Respondent Six describes the hardships of growing without much assistance 
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from the family. He recounts the need to resort to sodomy with the clients for paltry earnings to 

maintain a decent livelihood. This subsequently rendered him vulnerable to HIV and other sexual 

infections but because of unavailability of options, he continues to resort to sex as a means of 

income. The financial constraints are intensely acute to the point that he is willing to sell his body 

for paltry sums while also agreeing to involve in unsafe sex.  

Emotional trauma also constitutes a significant part on the lives of the gays and the msm’s 

of North Bengal. Seclusion from the mainstream is an important reason that forces them to seek 

for male companionship. In fact, having a steady partner is one of their most important priorities 

as it works as a refuge and social support. But the same support can unsettle the emotional stability 

and push them on the verge of depression and even suicide. Respondent seven describes about the 

one-sided relationship with a ‘straight’ man which eventually led him to suffer immense emotional 

pain. Romantic relationships provide the comfort and stability while it lasts and also sometimes, 

financial support as well. Respondent four was in three successive relationships and the last one 

led him to the brink of committing suicide twice. He suffered from mental agony for about 6 long 

months. It would be important to mention here that the Gay/msm’s locally categorize themselves 

in terms of sexual positions, for example: Top  (which is the dominant one or the penetrator also 

known panthi), Bottom (the passive one or the receiver) Dupli/Double decker (receives as well as 

gives). Usually, it is observed that the ‘dominant one’ is a heterosexual man who for the sake of 

pleasure and experimentation engages in intercourse with the other categories. However, for the 

bottom or the double decker, it is very difficult to find and keep a ‘Top’ straight man and be 

involved in a relationship. Chances of betrayal and adultery are high in such cases. As respondent 

four observes, that most of their clients visit them for sex and other pleasure related activity and 

almost none with long term commitment and emotional bonding in mind.  

Another important reason that triggers emotional pain or in certain cases ‘trauma’ is the 

insensitivity on the part of the customers who visit the gay/msm’s. Case four elaborates on the 

mental and physical abuse he was subjected to when he was just a novice in the trade of 

prostitution. At the age of 17, he was inebriated and raped by his clients totaling up to forty men. 

He suffered for 2 weeks and was also hospitalized for treatment. There are also similar incidents 

of msm/gay’s who were tortured by their sexual partners for showing unwillingness to engage in 

sex. Cigarette burn marks and glass markings all over are some of the consequences of refusing 

sex. Msm/Gay sex workers also have to deal with the continual verbal harassment of some of their 

customers, who, apparently still hold on to ‘archaic’ taboo ridden beliefs of the ‘the aberrant 

sexualities’ as wretched or unlucky beings.  

SOCIAL STIGMA AND EXCLUSION: THE DARJEELING HILLS 

The Darjeeling Hills, unlike the plains of Siliguri is a quaint a town known for its tea and timber. 

The public milieu, in comparison to Siliguri is considerably unaware of parades and rallies that are 

actively advocated in the plains. The marginal sexual subjects too are unable to express themselves 

freely because of the small spatial limits of the Darjeeling Hills. Another chief reason is the deficit 

in terms of funds from the government for the upkeep of the organization, its objective and its 

members.  

The primary cause for anxiety for the gay’s/msm’s of Darjeeling is the inability of their 

parents to understand their ‘different’ sexual needs and sexual expression. Also additionally, a lack 

of sympathy from the social settings and surroundings towards the sexual individuals force them 

to lead dual lives of visibility and invisibility.  
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Respondent one reiterates on this instance by re-telling the need to lead a clandestine and 

camouflaged lives. He refrains from parading around in what he considers to be their genuine self. 

Respondent one recounts his experience of not being able to fully express himself in a feminine 

way for he sympathizes with his family and the mockery they may be subject to later. The 

respondent also is aware of his responsibilities towards his family and the duties he is expected to 

fulfill. The marginal sexual subject constantly adapts to the assumed heteronormative spaces of 

social milieu. Therefore one’s ascribed gender roles and one’s innate desire to be in the mould of 

the opposite gender often produces the need to lead dual lives fraught with insecurity and anxiety. 

He knows that coming out of the ‘closet’ and being a conspicuous gay/msm comes with its own 

set of repercussions. 

Respondent two adds that the veneer of invisibility is important for eschewing unnecessary 

trouble from the society i.e. taunts, mockery or even physical assaults. He personally believes that 

the need does not arise to make oneself visible within an intolerant climate. Despite of his 

unwillingness to display his true identity and his dislike for ‘animated’ feminine gestures, 

respondent two likes the idea of role playing i.e. of woman, for example cooking, sewing and other 

expected ‘womanly’ chores.   

Everyday Experiences: (Of) Mockery and Ridicule 

School, workplace, the streets and even one’s family are some of the typical sites that subject the 

individual with derision, discrimination and exploitation. Respondent one explains the total lack 

of apathy of the school authorities when he was molested by an older class mate. Recurring 

episodes of molestation and maltreatment forced him to disengage from his studies. Respondent 

three on the other retells his experience of how he was often reprimanded by his teacher for 

behaving like a girl and wearing female paraphernalia. Related experiences of school and the taunts 

from teachers and peer groups was a common attribute. Primary groups like family visibly lack 

the sympathy required to handle children with different needs and orientation. Respondent (case 

in point) one was manhandled and beaten by his elder siblings for acting effeminate and later 

dropped out from school. Respondent three accedes to this statement by adding his experiences of 

an unsupportive family that chose to correct him and his behavior showing disapproval for keeping 

feminine companions and partners.  

Respondent six on the other was often ridiculed and exploited by his sexual partners. In his free 

time, he works as a male prostitute and in return receives a nominal amount. Because of his 

inability to refuse to his prospective customers, he engages in an intercourse without the use of a 

condom making him vulnerable to a number of diseases.  

Lack of Social Support 

One common attribute found in all the interviews was the lack of empathy shown by the teachers, 

parents, peer group etc. Respondent five recalls the time when he was jeered for being different. 

Locality boys used to call him by derogatory names and his community shunned him and avoided 

his presence in social gatherings like for example in marriage etc. In a similar instance, Respondent 

four was punished in school for dressing as a female and for not behaving like a boy. Social support 

and counseling therefore plays a significant role in guiding individuals during times of crisis. There 

have been interventions by organizations to curb diseases but there has not been much 

development in the psycho-social counseling department. Respondent three because of his 

HIV/AIDS infection received little aid from his family. He was rejected from employment 

opportunities and thus became prone to mental disturbances and depression.  
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FINANCIAL CONSTRAINTS 

It cannot be emphasized more that the individual members as well the community to which they 

belong cannot function without the steady flow of funds. Because of this, most of the members of 

the community resort to prostitution to settle their debts and to sustain themselves. Respondent 

two was once sold for sex in exchange for some money to buy ration and daily food expenses. 

Dwindling employment opportunities, lack of educational (because of a high number of drop outs) 

opportunities, insensitive society and acute discrimination forces the individuals to recede away 

from the mainstream society compelling them to reside in the fringes.  

 CONCLUSION 

Noticeably, the mainstream culture of Darjeeling Hill towns and the plains of Siliguri are still 

coming to terms with the new and emerging sexualities. Measures and provisions needs to be 

implemented for empowering the sexual minorities’ viz. the msm and the gays. It would also be 

important to undertake mass-level sensitization programs for the society. There is a need for the 

inclusion of psycho-social support for the sexual subjects in times of emotional distress and mental 

disturbance. Individuals must be retained in educational institutes to lower the school drop-out 

rates and job opportunities according to skills must be provided to incorporate them into the fold 

of the mainstream society. The dilemma of visibility and invisibility poses a grave threat to the 

individuals infringing their personal and private spaces. It also recedes the sexual minority from 

the foreground to the margins thereby complicating problems for out-reach programs. The infected 

individuals also conceal fatal diseases like HIV/AIDS fearing shame and stigma. There are 

instances of a respondent undergoing mental trauma after realizing that he was infected with the 

disease.  

Education, medical aid, socio-psychological support, generation of employment 

opportunities, entitlement to privacy and choice of sexual partners are some of the important rights 

that the sexual minorities should be entitled to. Social stigma and exclusion, if not checked would 

invariably lead to the discrimination of the sexual minority obstructing their life chances 

sometimes leaving them with little or no option to lead their life as a prostitute. The effect therefore 

is cyclical in nature creating and re-creating inconvenient living conditions for almost all of the 

sexual minorities of India. The state, agencies, the legal body and the societal structures therefore 

needs to work in congruence to initiate measures keeping in mind the  
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WHAT IS HOME FOR WOMEN INMATES? 
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ABSTRACT 

My doctorate fieldwork is related to the study of power and hierarchy among female inmates in 

female prisons and was pursued between March 2011 and March 2012 in order to hear the voices 

of convict women, to examine how they understand and perceive each other and how they 

fictionalize the relationship among women. The frame of the research consists of an examination 

of the positioning of women related to themselves and their status in an environment where there 

are no men, to understand how they configure their relationships, to observe their daily experiences 

within the order they recreated and to examine the social frame they created out of the community 

and away from their families and environments. The dispatch of women convicts, who have lost 

their freedom by being imprisoned and who are defined as “forgotten criminals” in literature, to a 

prison in another city – thus tearing them further apart from their families spatially – 

unintentionally cause their punishment to be more severe. Within this scope, the differences and 

similarities in meaning of the prison concept  among recently imprisoned women and women who 

have been imprisoned for a long time will be explained in this study in terms of space and 

memory. The memory perceptions of recently imprisoned women and the recreated home concept 

and relevantly formed family and friendship bonds of women who have stayed or will stay for a 

long time or even a life time in prison, will be compared. The relationships established between 

recently imprisoned women and women who have been in prison for a long time and the way they 

perceive each other constitutes the basis of this study. 

 

Key words: inmate women, prison, home, relationships among women, social network 

PRISON 

My doctorate fieldwork with the subject of power and hierarchy relations among convicted women 

in women prisons was completed between March 2011 and March 2012 in order to hear the voices 

of convicted women, and to analyze how they understand and perceive each other and how they 

construct their relationships with other women. This article concentrates on the perception of 

wards among convicted and detained women by using the relations among women that constitutes 

the basis of the research. The perception of space – that differs among convicted and detained 

women – is also directly relevant to the relations within the space, as well as the physical conditions 

of the space.  

Clemmer uses the “prisonization” concept in order to explain the acceptance and 

internalization of prison life (Clemmer, 1970: 25). According to Clemmer, people start to accept 

prison conditions and to adapt themselves to these conditions from the first moment of their arrival. 

However, this acceptance causes individuals to react more to life outside of prison and to feel more 

disconnected and isolated from it. At this point, it must be emphasized that programs – developed 

by individuals working for the psycho-social services at the prison – need to be realized to 
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demolish these negative thoughts (Clemmer, 1940: 87). On the other hand, thestudy by Icli and 

Ogun claims that prison subcultures are actually examples of life outside prison. According to this 

theory, which is referred to as carry-over culture, the convicts/detainees in prisons carry the 

cultural structure of the outside world into prison, constituting a “sample outer world” in prison 

(Icli-Aslihan, 1999: 13–25). 

According to Giallombardo, another researcher trying to define women in prison beyond 

their blood ties, the life of imprisoned woman can be defined beyond their gender roles and family 

structures. Again according to Giallombardo, who alleges that social order in women’s prison is 

being ensured by adapting the traditional roles of women (mother, girl, child, spouse) to prison 

conditions, family or blood tie structures of women are also based on gender distribution (Prison 

For Women Web Page, 09.22.2010). 

Heffernan, who assesses prison life as independent from family relations, asserts that 

convicted women constitute their prison identities around their identities prior to prison and their 

different adaptations to prison subculture. In this direction, Heffernan categorizes imprisoned 

women into three different groups. First, it has been observed that the women –who do not deem 

themselves as real criminals before being imprisoned – continue with their customary behaviors 

and attitudes during the execution of their sentences by adopting the “Square Orientation”. On the 

other hand, women who try to adapt to prison life in “cold blood” try to develop a style of passing 

time which conforms to the values of the prison by concentrating on creating a prison-based 

identity. Finally, the women, whose street identities – based on insignificant crimes they had 

committed – are retained, adopted prison life in order to be able to exist there. All these different 

categories show that the prison culture among women depends on expectations, adhering to gender 

and family relations, and that these expectations form the manner in which a woman develops her 

life in prison (Heffernan, cited by Owen, 1998: 62).  

In In the Mix: Struggle and Survival in a Women’s Prison by Barbara Owen, the author tries 

to explain daily life in women’s prison by emphasizing the social structure, roles and normative 

environments that vary depending on gender. Another issue that Owen dwells on is that for a 

woman, prison culture depends on the role of the woman within society, as well as on the dynamic 

social structure forming the living conditions of the woman in prison and in the free world. Owen 

states that the standard and qualifications of the life of a woman prior to prison affect the 

individual’s integration process into prison culture. While observing that the imprisoned women 

had mostly encountered economic distress and/or personal/sexual assault, and are substance 

abusers or inclined to be involved in behaviors that may harm them, it had also been observed that 

the profession of the women and the tasks that they are in charge of in domestic affairs affect their 

relations, which enable them to constitute a sample life regarding daily life and to adapt to the life 

programs within prison and to prison itself. This condition –referred to as the mix by Owen – is a 

part of prison culture causing the women to be imprisoned by directing them to the behavior of 

breaking the rules (Owen, 1998: 6–8). 

In Owen’s study, it was specified that the subculture in women’s prisons has a different 

structure than the subcultures of men’s prisons, which are inclined to violence, and, additionally, 

gang culture – which is among the basic features of men’s prisons – is not observed in women's 

prisons. The convicted/detained women are living the “sorrow of being imprisoned” rather than 

creating a gang or hierarchical environment, and they are trying to create different means for 

dealing with their condition of deprivation (Prison For Women Web Page, 09.22.2010). 



   
INTERNATIONAL CONFERENCE ON INTERDISCIPLINARY SOCIAL SCIENCE STUDIES 46  

 

www.flelearning.co.uk 

 

Within the frame of all the aforementioned approaches, the lives of convicted women within 

the ward and their acceptances differ from each other. This article has attempted to explain the 

concept of ward, which will be addressed in more detail in the following section, via Bourdieu's 

habitus and field concepts. 

CONCEPT OF WARD AND FIELD 

According to Bourdieu, who tries to redefine the structure as habitus and the relation of the 

structure with the individual, a field is a universe where the features of the producers are being 

determined by the place they occupy as per their positions within the production relations 

(Bourdieu, 1997: 76). The field forms the habitus in order to maintain its existence. A field requires 

individuals who will enable its reproduction, and these individuals become effective due to the 

existence of the habitus. For Bourdieu (Edgar and Sedwick, 2002: 30), the most significant feature 

of the field is an indication of a struggle field by the concept. 

Women prison also open struggle fields – where different layers of power and hierarchy are 

frequently observed – just as defined by Bourdieu. Prisons structurally operate as an institution 

adhering to power. Even if the ward is a part of a power institution, there is also a private field in 

which the women live. Against the power that has the unlimited right to interfere, the ward – as a 

living space – represents a private field. This private field also has a system and structure created 

within it. Each day, this structure is recreated all over again and changes along with its people and 

attachments, and this creates new arenas, both for the structure itself and for the individuals it 

shelters. As Bourdieu also specifies, the conflict of such individuals through different purposes 

and methods as per their positions within the power field, and thus their contribution to the 

protection or transformation of that field, constitute an arena (Bourdieu, 1995: 55). Against the 

distinction of infrastructure and superstructure, Bourdieu states that relatively private fields 

constitute the social world. A hierarchy among the fields is also in existence. For example, the 

economic field often suppresses other fields. Bourdieu deems the field to be the participation of a 

sufficient number of individuals in a social game. This social game is not one that has specific 

rules, and it takes form around an award system which is the result of the actors' competition 

(Bourdieu and Wacquant, 2003: 82). 

In relations within the ward, it is possible to see this field of game. While the ward aghas –

who are required to be present in each ward – are sometimes elected by the management, they are 

sometimes elected by the individuals in the ward. The comprehension of equality is being 

destroyed by this system that enables transition into a hierarchical system, but the system 

constitutes a new dimension and relations network through its new structure and the preference of 

individuals. Of course this structure has no written agreement. There are behaviors and attitudes 

that are unwritten but that the agha of the ward and other individuals of the ward are obliged to 

apply. But the new statutes and gains being defined at the ward are affecting the relations and 

socialization within the ward in direct proportion to the award to be obtained rather than an 

emotional union comprehension. The concept of habitus referred to by Swartz is a construct 

consisting of experiences peculiar to class, created by socialization within families and peer groups 

(Bourdieu, 1977: 78). 

The importance of the field’s borders comes from the indication of principles, which 

determine entry to/exit from the field and which is the basis of power struggles among the actors 

in the field. The point that Bourdieu wants to specify by the right of entry to the field is to be 

appropriate for the values, which are determined by the ones in a dominant position in the struggles 

continuing in the field and they are attempting to maintain, as well as acting proper, and briefly 
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having an appropriate habitus. According to Bourdieu, who emphasizes that each field imposes 

the right of entry, the less observed feature of the field is as follows:  

…all the people participating in a field have specific number of benefits just like 

the things depending on the existence of the field: objective complicity 

underlying all the disagreements arise from this point. It is forgotten that struggle 

requires an agreement among all the rivals on the thing that is entitled to be 

struggled for by all the presuppositions accepted without even recognizing as it 

is entered in the game.  The participants of the struggle contribute to make the 

value of the objectives believed, and to regenerate the game by contributing either 

less or more as per the field (Bourdieu, 1997:105). 

When the ward is accepted as a field in the prison, it is of course not possible to mention that 

it consists of individuals looking at the same point. There are fields also within the ward that are 

transitive or intransitive, the borders of which are often also unclear. When it is seen and analyzed 

as a relations network, it is possible to simplify these fields as friendship or rivalry relations among 

women. At this point, the individual who enters a ward for the first time encounters a different 

social structure than her previous ward. In order to be generally accepted in the ward, she is first 

required to be accepted in smaller fields. However, it is of course important for the first entered 

field to be close to the hierarchical structure of the ward. Only in this way, can the “right to enter 

the field” be obtained more easily than staying distant from the struggle environment. These things 

that are performed also bring along the comprehension of acclaim and being respected as much as 

being something unconscious. In a ward, the priority of entering a social environment is not being 

a telltale and not being close to the power of the institution. Being accepted in the social network 

is directly proportional to being in cooperation with the ward. Thus the convict can progress in 

time, up to the point of having a voice with those in power. It is very important not to disturb the 

habitus existing in the ward and to act correctly along with new attachments from the moment the 

ward is involved. Moreover, a point that must be considered is that the habits and attitudes – in the 

previous habitus of the convict – and even the things that she learned in other wards may not be 

valid in the new field. Briefly put, the individuals involved in the field are on the one hand 

contributing to the continuation of the game as being involved in the reformation process of the 

field under these conditions, and they act as the subject of the possible changes in the field on the 

other hand. As also specified by Swartz, all actors in the fields act in a specific struggle. Different 

groups that are in a struggle within the field are aware of what they are involved in within the field, 

what is valuable or not, and the type, volume and quality of capital (Swartz, 125). The things that 

are referred to as capital in the ward do not of course only include economic power. These include 

socialization and reputation, which are needed in order to carry on in the prison, in order to be 

accepted and in order to facilitate life. This can only be ensured by the relations network. While 

this ensures the existence of the convict, it also enables her to be accepted in the hierarchical 

system.  

The competition that is relevant to the borders of the field and relevant to what things carry 

value within the hierarchy in the field determines the foundation of the struggle among the 

individuals in the field. Bourdieu asserts that the players in this environment, the strategies that 

they follow in order to prejudice the game in their favor, and everything defining the game, depend 

on the tendencies arising in a long-term relation (Bourdieu and Wacquant, 2003: 83). Each relation 

established among the convicts or each arising incident is like a double edged sword. Here, while 

the convicts are trying to be fate-fellows, they also struggle with each other in order to carry on. 
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Each incorrectly established relation may cause the individual to be expelled from the field as well 

as detracting from her voice. The convicts are obliged to learn well and maintain the current 

structure in this new habitus, which is different from their previous habituses. Especially in a 

women’s prison, the hierarchical system in their previous habitus has no meaning. In here, the 

power is with women, and the statutes of the paternalistic system are being regenerated in the 

hands of women. 

Bourdieu, in order to explain the attitudes of individuals – who enter a field paying the right 

of entry, who regenerate the field and whom he thus refers to as “participants of the game” – 

opposes the simplification of everything that drives individuals towards economic benefit. As 

opposed to the detainees, for the convicts – who have accepted their lives in prison – the habitus 

that they create and live in and the behaviors, morals and ethical structure surrounding these start 

to become natural. Thus, each relation network requires a conscience based on benefit, because 

the ones who create the habitus and normal flow are again these convicts. Bourdieu, while 

qualifying the possible tension and competition in the field as tension among a dominant group, 

he also mentions the tension in between the newcomers of the field and the dominant group. The 

women convicts who are dominant in the ward react against the convict who comes from another 

ward or who is just imprisoned. This is of course not possible for the ones who become a convict 

for the first time. The convict who is just imprisoned is in a passive role as she does not know the 

game and cannot comprehend the habitus yet. Nevertheless, that individual will of course endeavor 

to create a space for herself. For an individual who has just entered the field, acting fast is not the 

correct strategy. The newcomer will use the follow-up strategy in order to comprehend the field 

and the existing habitus. This person will watch for an opportunity in order to obtain a dominant 

position. The convict will realize that she will make it only through social relations and money, 

and will follow-up based on who the dominant group consists in and as per how they hold that 

position. It is an overturning strategy, but it may carry on as long as the support of the group exists. 

Such a condition generally occurs in group transitions among the wards. In this strategy, a few 

individuals – rather than one individual – endeavor to justify their own existence in the new ward. 

This condition is of course not valid only for the ward. In a broad sense, it may also be possible 

by causing a revolt through the union of a few wards needing to gain power against the power of 

the prison. Bourdieu summarized this issue as follows: 

The old ones have the strategy of protecting aiming to drive profit from the capital 

that accumulates step by step. The newcomers have the strategy of overturning 

intended to radically overturn the values scheme, redefine the production and 

usage principles of products in a revolutionist manner, and also assuming the 

devaluation of the capital which is in the hands of the dominant ones (Bourdieu, 

1997: 180). 

The previously referred to concept that Bourdieu uses in order to comprehend habitus is capital. 

Different capital types include economic capital – money and immovables –, social capital – 

capital that is varyingly dependant on community, relation, social networks, effect and support 

lobbies –, symbolical capital – built-up prestige and honor, well-attributed values within society –

, and finally cultural capital – based on knowledge, skills and education. It is of course possible to 

see different structures of capital types in the dynamics and fields of the ward.  

 Regarding social capital, which is the main subject of this research, it was revealed during 

the fieldwork that the habitus of the ward cannot be analyzed only by this capital type, because 

social networks, relations of solidarity and kinship gain a meaning only thrugh other forms of 

capital. The relations among women of course do not only depend on conscious or unconscious 
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relations of interest and conflicts of power.  Some women transform their new relation in the prison 

into a projection of the habitus in the outer world, and they position other women as their mother, 

sibling, children or spouse. The women who did not have such statuses in their previous habitus 

transform in prison, and they adopt these statuses and become attuned to them. Among these, the 

“motherhood” status is the most powerful one. Moreover, as motherhood is a positive condition, 

it brings along symbolical capital. As a mother is deemed to be a protector and advisor, some 

women play for this type of power by strengthening their relations with that aspect. This arises as 

an instinctive condition. Symbolical capital is a saving owned by women who have became 

dominant. The women, who are marked by descriptions such as that of the immoral, offender in 

the outer habitus, are being qualified by completely different moral and ethical codes within the 

habitus of the ward. This is one of the best examples of how the habitus of prison may differ from 

the habitus of society in which one is born, and that different habituses may arise in the life of a 

human and may change the human through new descriptions.    

A Ward in the Women’s Prison2  

There are 12 wards in total in the women’s prison where the research was conducted. The wards 

at that prison are being divided into two as being judicial (ordinary) and terror wards. While the 

division of wards should ideally be based on types of crime, this is not the case for Adana Prison. 

Moreover, there is also a workers' ward at this prison, which is different from the other wards, as 

it consists of convicts working at the prison. 

In this research, an analysis of the physical properties of the wards is necessary before 

analyzing the ward as a group. The ward at this prison has an area of about 40–50 m2 including 

the garden, referred to as ventilation. In each ward, there is a small kitchen for warming up food 

and tea, a bathroom, in which a shower is available, and bunks sheltering 20–30 individuals. As 

the four sides of the ventilation area are surrounded by high walls, the convicts/detainees are able 

to see only the sky. As each ventilation area looks to another side, sight or communication from 

over the walls is not possible. Moreover, each ventilation area has a window looking inside the 

corridor for the officer to control. These windows can be opened only from the corridor side, and 

they are coated with a film for the corridor not to be visible. At each ward, there is a ring connected 

to the officer’s seats by the corridor. In case of any requirements or any problems, the 

convicts/detainees call the officer by pressing that ring. For conversations, officers first use the 

small iron-framed opening on the doors, and when they deem it necessary, they enter.   

The terror ward is not included in this research, as it is different in terms of accessibility. 

These three wards (judicial, terror and workers), which are considered a closed group, act together 

without participating in any events or courses. During the research, no fight or disciplinary crime 

was encountered among these groups. Even if these wards are classified according to types of 

crimes, there is a ward, which is specified as a workers’ ward and which allows the convicted 

women to work within the prison. The women accommodated in that ward are able to work in 

different fields, such as the dining hall, teahouse, warehouse and in cleaning in return for a small 

fee. As there was an insufficient number of officers at the prison until June 2011, a group of 

convicts were working in the paper works. However, through a regulation made in that period, 

they were removed from these posts. In order to be accommodated in the workers’ ward, one must 

not have committed a dangerous crime and have passed an analysis by the prison psychologist. 

                                                 
2 The name of the prison is not specified in order to protect the privacy of the women participating in the research.  
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Moreover, it is obligatory for the conviction period to be long and for one to be tight-lipped, as the 

convicts are able to enter each area within the administrative building due to duties with the paper 

works and tea service, meaning that it is important tp the prison’s management that they do not 

provide any information to the ward.   

In terms of the perception of the ward by the convicted women at this prison, the period 

passed within the ward and of course the years to which they are sentenced play a determinant 

role. Besides the convicts, there are also detainees and people on remand pending appeal within 

the same ward. Among these women with different convictions, their manner of accepting the 

ward differs.  As a large part of the detainees hope to leave the prison in a short while, they do not 

acclimatize to the prison and they believe that they will stay in the prison for a short time only. 

This condition affects both spatial acceptance and the relations they establish there. The convicted 

women at this prison define the detainees as having “one foot in the outer world”. As the convicted 

women believe that the detainees are there for a short while, they do not try to establish a friendship 

with the detainees. A detainee’s friendship relations only start to progress when she becomes a 

convict. Among the detainee women whom I met, Esra3 specified that” 

This is not a place that I know, my home is outside, there is nothing for adopting 

this place (detainee, age 28). 

And convict Nihal specified that: 

The ones who are detainees are in the outer world, either tomorrow or the day after, 

they aren’t even interested in this place; they return to their own worlds; they don’t 

intervene in anything (convict, age 32). She also added that the detainees are not 

getting used to the prison. 

The ones who have been sentenced, but who have appealed are called “hükümözlü”. The difference 

between these women and the convicts is that their penalties are not finalized and they believe 

their penalty will be revoked by the end of the trial. Of course these women do not adapt to the 

prison as much as the detainee or inmate women. These women stay in the prison until their 

sentencing and until the appeal phases. However, convicted women perceive the prison as their 

homes and some of them also know that their penalty will not change. These women adapt more 

to life within the ward, and they participate in social activities and courses at the prison. They think 

that their home outside the prison is just a hope, and they think of the ward as their home.  

The convicted women are divided into two categories. A convict whose penalty is short or who 

has just been imprisoned will state that she does not deem the ward to be her “home”. For these 

women, the home is still a place waiting for them. Sena – among the participants of the research – 

who was sentenced for one year and three months, said that: 

My house is the place where my children are; I’m standing as left-luggage in here. 

This is only a dormitory for me (convict, age 42). 

In the same manner, Ayse – who was imprisoned only four months ago – depicts the ward as a 

“place of shelter”. But for Hilal – who has passed 24 years in the prison – it is now her house and 

world. Hilal explained her perception of the prison as follows: 

It’s been 11 years, neither village nor home remain… Previously I was at another 

place, and it was also a home for me. I don’t know about the outer world anymore, 

the only place that I know is this place. 

The women who have been imprisoned for a long time, have started to deem the prison as their 

home, and have started to be afraid of the outside world. Some women who participated in this 

                                                 
3 False names have been used for all the individuals being referred to in this research. 
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research, specified that the women who are in prison for a long while and who are older than them 

said this in the ward.  

Home-Ward 

How can the prison and a ward be perceived as home? The most significant point recognized in 

this research is that the women do not perceive the prison only as a space, and that they transform 

the prison into a new space by the relations they establish and by redefining it for each other. For 

someone to adopt a place as her home, it is necessary for her to personalize that space. The 

convicted women are trying to create their own spaces within wards sheltering 20–30 individuals, 

in order to make the ward their own. They are unable to place a curtain or armchair, but they are 

building a world of their own through their creativity. With this purpose, the women create their 

own spaces by placing the photographs of their loved ones near their beds or on the wall. Then 

they put a cloth or colored wallpaper on the wall by joining old sheets or clothes. Moreover, they 

affix to the wall the articles they read and the things they write. They paint their closets; they write 

their names and sentences on them. Nearly everyone has a small box or bag in which they place 

their personal belongings. In these boxes and bags, they place the butts of the cigarettes that they 

smoked when they were first imprisoned, a small gift from a friend, letters from their families and 

loved ones, or their diaries. They are able to relieve themselves from the crowd of the ward only 

by creating such small spaces. Melike said that: 

Sometimes I’m reading my letters for hours for many times, as if I had missed a 

sentence, I have already memorized most of them, but in like this I don’t recognize 

how time passes. It suddenly becomes night time, and I’m saying oh one more day 

passed (age 38, convict). 

And Kezban expressed herself as follows: 

In the past I was interested in crochet, but now it is prohibited, and so I'm painting 

papers and making drawings with a pen. A few days ago Sevda told me that she will 

have her dowry prepared by me when she gets out. I made the curtains of my home 

by myself; in here there is nothing, not even a glass belonging to me, so I placed 

some things near my bunk. When I see them after waking up, I feel like I’m at home 

(age 51, convict). 

Perceiving a space as a home is relevant to the relations established with the people living in it as 

well as the physical attachment established with the space. For the ward to be perceived as a home 

by the convicted women, the relations within the ward are significant. As mentioned before, the 

tendency to create relations similar to blood ties is intense in prison culture.  Especially in 

paternalistic society the meanings and liabilities attributed to woman are often relevant to domestic 

relations. Under these circumstances, it is possible to find its reflection within the ward. Within 

the ward, virtual family and relative relations are observed intensely. People are even deemed those 

whom they are close to not just as friends but as mothers, siblings and even spouses. Feride said 

that: 

Gulizar acted as my mother since my imprisonment, she protected me and gave me 

advice. I call her mother, and many women in the ward love and respect her as a 

mother (age 21, convict). 

Gulizar stated that:  
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I have a child outside, but she doesn’t visit. I have daughters in here who are more 

loyal than her, they make me happy as they call me mother, most of them are girls 

(age 56, convict). 

And Zeynep specifies that she deems Belkis to be beyond a friend:  

We were imprisoned around the same dates; the things that we live through in here 

are also the same. We became fate-friends, but if you ask now who is the one closest 

to you, I would say Belkis is a mate beyond a friend; if we were in the outside world 

and living in the same house, like siblings. A woman knows in time that blood tie is 

not the one that is important (age 28, convict). 

The convicted women’s similar stories, similar pasts and similar offenses are making them become 

closer. These women, who realize that life in prison starts after an acceptance, are holding on to 

life by spending time with women who they deem close and also by establishing relations with 

them. Zeliha said that: 

Ayse became my faithful friend. We share everything. If she doesn’t have I give, 

and if I don’t have she gives. We don’t distinguish between one another. Sometimes 

I say that I wouldn’t know Ayse if I wasn’t here. She is my mother, father, sibling, 

confidante… (age 34, convict). 

The convicted women, who are living in a paternalistic system and who are sometimes the victims 

of it, are living the projections of the system in different ways, even if they are within a society 

where no man exists. Seeing that some women are taking on the roles attributed to men within a 

paternalistic system is very normal in relations within a ward. For instance, it is attracting attention 

that there is a hierarchical relation among women who carry out homosexual relations in the ward. 

Some women do the laundries and prepare the table for those they are together with as they would 

for their spouses. Even if establishing homosexual relationships in the prison is prohibited and not 

accepted, it is possible to live these out in the ward. Nazlı, who defines herself as homosexual, 

stated that: 

We’re so close that as lovers from far, there are no ill intentions (age 34, convict). 

She further explained that she is living an emotional relationship, but that they don’t 

have a sexual relationship. 

And Gozde stated that: 

I have lovers from other wards too, the others also know and they fight accordingly, 

but I don’t get involved, everyone knows their position. I don’t like anyone’s 

previous lover. My woman will first see me (age 29, convict). 

Of course changes of roles occur among women who re-fictionalize the reflections of the outer 

world in prison. Irmak, who had been raped by her spouse and elder brother stated that: 

In the past, I wasn’t able to tell anything, and it is like this since I know myself. 

Sometimes people were presuming that I was mute near my spouse, but in here I 

found myself, I'm the person in charge of the ward, I'm attending a course, and will 

become a hairdresser soon (age 34, convict).  

Most of these women, who re-fictionalize themselves, their homes and their relations, are actually 

carrying into the ward the re-fictionalized form of a male-dominant mindset. All these relation 

networks allow a ward to turn into a temporary or long-term home rather than a ward. 

All these expressions and points of view belong mostly to the convicts, because, as the detainees 

think that they will be released from prison soon, they are unable to associate themselves with the 

prison. Even if there was no one who had defined the prison as a home among the women with 
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whom the researcher met, many women who have adapted to the ward were using the word "room" 

instead of ward. 

CONCLUSION 

Pinar Selek, who recounts her own prison experience, mentions a similar prison practice. Selek 

specifies that the women are being relieved from feeling the walls by continuously talking, 

discussing, laughing at occurring incidents and non-stop working (Selek 2004: 601). At the ward 

where she stayed, acting together and determining the things to be done collectively has the quality 

of a rule. According to Pinar Selek, the “only antidote” against violence – in prison, where violence 

is all around – is solidarity (Selek, 2004: 597). The reason for her defining the ward at Umraniye 

Prison as a women’s space is just this: “At our ward, the word had a meaning facing the life” 

(Selek, 2004: 599). Selek is referring a process by which women strengthen through talking. And 

Sibel Oz associates the ward with a city built of words (Sibel Oz, 2006: 174). The spaces, which 

are called wards and where detainees carry on a common life together, make it obligatory to discuss 

the concept of publicity for this different experience. Because, even if the wards are under the 

control and supervision of the government, they are places where it is possible for the detainees to 

stand side-by-side and to create a life. The interesting thing in here is the ability of those who have 

been imprisoned – who are excluded from public spaces as a penalty – to transform the space in 

which they are imprisoned into a space of publicity. Moreover, it is necessary to specify that the 

beautiful moments created in these spaces are being established despite the violence (Selek, 2004: 

596).  In these spaces, which are always open to the invasion of violence, the women are pursuing 

a different world.  

Aksu Bora speaks of creating publicities where women can act as political subjects rather 

than attaching the women to an existing publicity. These publicities are the existence of areas 

where women will be able to breathe and act (Aksu Bora, 1997: 92). In the ward, where the women 

are isolated from social relations and stand alone, it is very odd that they step into a public space 

where they can breathe. The odd thing in there is the fact of experiencing public life in the space 

of imprisonment. The generation of such a different social pattern through the gathering of a ward 

at the prison is damaging to the dominant comprehension that locks the men into the public sphere 

and women into the private sphere, and it gives rise to a different publicity for women. 

When all these approaches are considered, for all these women who redefine and re-

fictionalize themselves and who change their living spaces, the ward they live in becomes a home 

that evolves alongside them. In time, the ward moves away from being a place where it is required 

to simply live life and becomes a known space. As some of the women spend long years of their 

lives in these wards, they become afraid of the outer world, and they deem the ward to be a secure 

space to take shelter in. For these women, who are imprisoned by force and who are debarred from 

freedom, describing this space as a home requires extraordinary effort and persistence. 
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CODE-SWITCHING IN CLASSROOMS: EXPLORING PURPOSES AND NEEDS OF 

CODE-SWITCHING FROM STUDENTS PERSPECTIVE 
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ABSTRACT 

Language use in classrooms is a bourgeois altercation among linguists and academicians as they 

carry different points of view regarding use of language in academy. Some linguists believe that 

code-switching is an essential part of academic discourse as it is an important communal 

mechanism which sets specific social roles and boundaries of communication and controls social 

net-working from functionalist perspective while some suggest that mutual intelligibility may not 

be possible if the learners switch their language during communication. These paradoxical 

approaches create a need to explore the use of language in Pakistani classrooms. Triangulation is 

deployed for data collection and data analysis. Although code-switching perform various functions 

in classrooms but this study has been delimited to six functions of code-switching in classrooms: 

elucidation, giving instruction, translation, change/introduce the topic, asking question and 

building argument. Pakistan is a multi-lingual country and it has rich linguistic diversity where 

people use five indigenous languages and many regional languages and medium of instruction in 

classrooms is a serious concern for academicians. This study portrays present situation and 

describes future implications from students’ perspective.  

 

Key words: code-switching, regional language, mother language, modernization, nationalism  

INTRODUCTION 

Discourse is not static (Hymes, cited in Connolly, 2009) as it is related to social life of human 

beings to represent their individual social identity. Academic discourse ascribes the ways of 

perceiving and thinking so suggests the use of language in academy and code switching is integral 

part of academic discourse (Storch & Wigglesworth, 2003). Sometimes teachers motivate L1 use 

in classroom without any impact in the development of academic discourse as they believe that 

students who use L1 in classrooms can express themselves with confidence which reduces anxiety 

and can build social solidarity with the other students (cited in Sert, 2005). Contrary to this, 

Eldridge (cited in Sert, 2005) suggested that code-switching is not an effective strategy as mutual 

intelligibility may not be possible if the learner switches his language during communication with 

the native speaker of the target language.  Sert (2005) added that the repetitive function of code 

switching may lead to students’ undesired behaviors. The students might feel bored and lose their 

interest in listening to the previous instruction (in the target language). Myers Scotten Markedness 

theory of code switching (1988) considered language which a community use as a set of “rights 

and obligation” (RO sets) and these RO sets depends upon speakers social realization of the use 

of language and social knowledge. 4 
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In four provinces of Pakistan, different languages are used for communication. Rahman (2004) 

claimed that Census Report of Pakistan 1998 shows that majority of the speakers used Punjabi 

language as their mother tongue with 44.15 % of the whole population followed by Pashto with 

15.42 %, Sindhi with 14.10 %, and Balochi 3.57 %. The geographical distribution of the speakers 

shows that majority of the Punjabi speaking population live in 5urban areas of Punjab, Pakistan 

while the proportion of other languages like Urdu, Siraiki, and other regional languages is 26.33%. 

Grimes (2000) said that according to ethnologue, Urdu is second language of more than 105 

million people. Each group has cultural differences which show the identity of that particular 

region. Haque (1983) described the regional distribution of languages in Pakistan and claimed that 

in Punjab, Punjabi, Siraiki, Potohari and Pahari are used. The population of rural Sindh used 

Sindhi, while the population of urban Sindh used Urdu language and Gujrati is used by some 

influential minorities. Pashto is one of the influential languages in Khyber pakhtunkhwa while 

Hindko is used in one district of Hazara. One of the interesting facts is that multiple languages are 

used in Balochistan like Balochi, Brahvi, Pashto with some vocabulary items of Siraiki and 

Punjabi. English has been declared as language of instruction in many public and private sector 

educational institutes of Pakistan so the contact of English with other languages has increased and 

support the concept of bilingualism. Being national language of Pakistan, Urdu is considered as 

the language of high prestige after English; so the use of Urdu with English in educational institutes 

of Pakistan is quite obvious. In different regions of Pakistan, people use three languages, regional 

languages are used in specific region for the business or domestic conversation, Urdu is national 

language and English is official language of Pakistan so English is used in a trilingual setting in 

Pakistan (Talat, 2002). 

Educational Policy of Pakistan 

Gulzar (2009) said that Pakistan has multilingual and multicultural society; it is difficult to specify 

one or two languages as a medium of communication. Medium of instruction in educational 

institutes has been a problematic issue since independence as the political instability hinders the 

appropriate decision regarding language of instruction in academia (Rahman, 2002). The situation 

is rightly described by Pattanayak (cited in Qadir, 1996) that the use of two languages is 

problematic, three languages are uneconomic and many languages are absurd. Language planning 

is under the influence of two factors (Haque, 1983). First factor was the selection of national 

official language for the purpose of unification and operational efficiency. So Urdu language 

fulfills the criteria of nationalism while the criteria of official efficiency are fulfilled by English as 

the upper strata i.e. military and bureaucracy were instructed and trained in English language. In 

response, English occupied the place of official language; the reason may be its strong link with 

East Pakistan. The constitution (The Constitution of Islamic Republic of Pakistan, 1973) of 

Pakistan clearly describes the motif of policy planners regarding the use of Urdu language at 

national and provincial languages at provincial level. The three points of article 251 states that 

policy planners want to replace English with Urdu language and prefer Urdu as national and 

official language of Pakistan. Three points of article 251 of Pakistani constitution 1973 are as 

follows: 

1) The National language of Pakistan is Urdu and, arguments shall be made for it being 

used for official and other purposes within fifteen years of the commencing day.  
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2) Subject to clause (1), the English language may be used for official purposes until 

arrangements are made for its replacement by Urdu. 

3) Without prejudice to the status of the national language, a Provincial Assembly may by 

laws prescribe measures for the teaching, promotion and use of a provincial language 

in addition to the national language.     

Talat (2002) said that the declaration of English as an official language of Pakistan has 

greatly affected the medium of instruction in Pakistani educational institutes as English speaking 

upper strata promote the use of English language in educational institutes of Pakistan. The 

extension period of the use of English as an official language has stretched so long that policy 

makers seemed to forget the social and political realities. The choice of language in academic 

discourse is very important; it creates a sense to respect the values, traditions and culture among 

participants and make them feel proud of their language which is associated to their identity, 

culture and origin (Skutnabb-Kangas & Cummins, 1976).  

It is also undeniable that Urdu is second language of the most of the Pakistani speakers and 

it is serving as a lingua franca in Pakistan. This ambiguity leads to the unclear vision towards the 

use of language in academia. This ambiguous situation is raised due to non implementation of the 

clause of 251 of 1973 constitutions and unawareness of the causes of rapid spread of English 

languages in private and government institutes. So there is need to explore the purposes of the use 

of English and Urdu in academic discourse.  

METHODOLOGY 

Triangulation is deployed for data collection and data analysis. The questionnaire is divided into 

three sections. First section is related to demographic information (age, gender) and use of 

language at different levels like school, college, university and home. In second section five likert 

scales has been used to explore the frequencies of agreement or disagreement to explore the 

attitude of learners towards the use of language in classrooms. The reliability coefficient, cronbach 

alpha was calculated as 71 percent. Third section carries open ended questions to explore students’ 

preference regarding use of language in classrooms. Questionnaires are filled by two hundred 

students of three public sector universities of Pakistan. Thirty postgraduate classrooms have been 

recorded; among them fifteen were male instructors and fifteen were female instructors. The 

recorded data has been transcribed and verified through questionnaires. For female classrooms, 

almost 755 minutes have been recorded and 61507 words have been transcribed.  For male 

instructors, 765 minutes have been recorded and total words transcribed are 64834.  

RESULTS AND DISCUSSIONS 

Different participants use different languages in their home like pushto, punjabi, sindhi, Arabic, 

Brushski and Urdu while most of the students were taught in English and Urdu languages in their 

schools (79.3%) and colleges (72%). Languages used in educational settings are different from the 

languages used in home. In educational institutes, more than one language is used as a medium of 

instruction and the statistical analysis shows that most of the participants (29% strongly agree and 

5% agree) that learning the course in more than one language makes the course easy to understand. 
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Table 1. Shows the statistical results of questionnaire 

No Item description SD DA DK AG SA Mean 

Score 

1 Learning the course in more than one (English 

and Urdu) language is beneficial for me. 

8% 8% 5% 5% 29% 4.05 

2 Learning the course in one language makes it 

easy for me to understand. 

6% 27% 5% 32% 30% 3.53 

3 It confuses me when the teacher switches from 

one language to another. 

24% 44% 6% 12% 14% 2.48 

4 Mixing of English and any other language 

results in weak English. 

13% 41% 5% 23% 18% 2.92 

5 Mixing of English and mother tongue weakens 

my English. 

14% 43% 14% 18% 11% 2.69 

6 Learning the course in Urdu or any other 

regional language increases my chances of 

passing the exam. 

9% 26% 11% 29% 25% 3.35 

7 Learning the course in English increases my 

chances of passing the exam. 

4% 21% 12% 37% 26% 3.6 

8 Learning the course in English and Urdu 

increases my chances of passing the exam. 

3% 9% 10% 46% 32% 3.95 

9 The instructor provides adequate evidence 

(facts) when he/she switches from one 

language to another. 

8% 11% 15% 34% 32% 3.71 

10 The instructor provides sufficient information 

(explanation) when he/she switches from one 

language to another. 

8% 15% 12% 33% 32% 3.66 

11 The instructor remains relevant when he/she 

switches from one language to another. 

5% 16% 14% 41% 24% 3.63 

12 The instructor is quite clear when he/she 

delivers his/her idea in Urdu. 

4% 7% 8% 38% 43% 4.09 

13 The instructor is quite clear when he/she 

delivers his/her idea in Urdu and English both. 

2% 9% 7% 36% 46% 4.15 

14 The instructor remains brief and to the point 

when he switches between Urdu and English. 

5% 14% 11% 39% 31% 3.77 

15 The instructor remains orderly when he/she 

switches between Urdu and English. 

5% 9% 15% 48% 23% 3.75 

 

Functions of Code-switching in Classrooms 

Although code-switching perform various functions but this study has been delimited to six 

functions of code-switching in classrooms at post graduate level; elucidation, giving instruction, 

translation, change/introduce the topic, asking question and building argument. There are many 

instances where the presence of the above mentioned functions are obvious; we extracted one 

example of each function. In transcribed data, the words spoken in Urdu language are shown in 
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bold font while italicized font display the translation of the Urdu language for the convenience of 

the reader.  

Elucidation:  

In the following example the instructor is delivering the lecture on vaporization (Chemistry). To 

elucidate the concept, the instructor switches her code from English to Urdu. 

T: “But A—this is less volatile and it will start condensing here and this will fall back and the 

other liquid will pass away. This is more volatile and this process continuous and the liquid in 

which this distillation flask it become richer in and the less volatile. A ki concentration yaha 

increase hoti jaye gi aur gradually ye process continue hoga /the concentration of A will 

increase at this point and it will continue/ and B would be --. So this is the suctionating flask 

suctional distillation flask” 

Giving Instructions 

Before commencing lecture, the instructor asked the students to mark their attendance on 

attendance sheet. After that she formally started her lecture. The instruction was given in Urdu 

language while formal lecture started in English language.   

 “Attendance sheet pay ap log is page pay sign kar lo. /Sign attendance sheet/ OK. Do you have 

any idea about speaking?” 

Translation  

One word can carry different meaning in same language. To communicate specific meaning of the 

words, instructor switches his code from one language to another. 

“That the same verb and the same concept ‘go’ in English has its three different kinds of 

manifestations or different meanings in terms of its sense. Right? Number one, it can be positional. 

Positional means it can be used in the sense of the position, jagah ka./to change the place/”  

Change/Introduce the Topic 

Sometimes the instructor wants to shift from one topic to another, and then he/she switches from 

one code to another. For example, in the beginning, the instructor was discussing about attitudes 

and motivation. After giving the basic ideas with examples, she moved to another topic “attention” 

and said “Aur koi cheez. Ap ke jo habits hoti hen, jis cheez se ap familiar hen jis se ap familiar 

nhe hen, wo b affect kr skta ha. Acha ab jo hum topic start kren gay, wo ha, ‘Attention’ 

”./Another thing is your habit, you may or may not be familiar with your habits and it affect your 

learning. So we are going to start another topic “Attention”/  

Ask Question 

There are many instances found in transcribed data where instructors ask the question from the 

students and they use Urdu language. Sometimes, the students were unable to reply the question 

when the instructor asks them in English language. In the following example, the instructor is 

delivering the idea of “proximity and understanding” and the classroom is very interactive.  

T: “Aur proximity me kia hota ha?”/What is the significance of proximity? /  

S: “Ziada achi understanding ho gi”/Less distance leads to good understanding/ 

T: “Acha distance kitna hona chahyay?/What is the ideal distance between listener and 

speaker?/ 

 S1: “Ma’am moderate distance hona chahyay”. /Distance should be moderate/ 
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T: “Na itna close ho k ap us ko achay tariqay se perceive na kr sken or na he itna ziada 

distance hona chahyay k ap ko bilkul b us cheez k features na nazr ayen. Is k ilawa koi 

cheez/If you will be close to the things, you cannot get the clear idea and if you will be far to the 

things then its features will not be clear to you/” 

Build Argument 

In the following example, the students and teacher exchanged their ideas in interactive classrooms. 

The instructor is teaching punctuation, she read from the book and asked the students to punctuate 

it; the students punctuate and then an argument started whether the answer is wrong or right. 

T: “For instance, “My sister wants food again the day when California becomes an island” (reading 

from book) 

T: “Mam comma (,) “day” sa pahly ay ga ! day k bad ay ga mam /Where can we use comma? 

Can we use that after ‘day’? /” 

T: When California becomes an island is that an independent clause?  

S: yes! 

T: this is not an independent clause! Come on there is when! So whenever there is when after these 

subordinating conjunctions coming they are dependent clauses not independent clauses. 

S: mam ya ghalat b tu ho sakta ha,, ya likha uno na lika hua hana k errors and…… /Mam, 

that can be wrong as well/” 

T: so you have to eliminate that. 

S:  mam ya ghalat………./So it’s wrong/ 

 T: I don’t think so, for me this could be a right sentence or if we are put the semicolon aware so 

that must be for instance sa pahlay ho ga!/You can use semicolon before ‘for instance’/” 

The quantitative rating of the students in favor of the use of two languages is very high and through 

recorded (audio/video) data, it is clear that most of the instructors and students use English and 

Urdu languages in classrooms. The frequent use of these two languages in classrooms shows that 

most of the instructors believe that the use of these two languages in educational setting make the 

topic comprehensible for the students and it is quite evident from the statistical results as well. 

The questionnaire highlights students’ perception about the use of language in classrooms and 

their chances of passing the exams. The statistical data shows that 46% students agreed that the 

combination of Urdu and English is best as a medium of instruction because the use of these two 

languages will increase their chances of passing the exams while 37% students were agree on the 

use of English language as a medium of instruction while 29% students agree on using Urdu or 

any other regional language as a medium of instruction. The statistical results of questionnaire 

shows strong agreement of the students that instructors remain relevant (to the topic), provide clear 

idea (about the topic), give adequate evidence (to support his idea) and remain orderly and brief 

(to describe their point of view) when he/she switches code from one language to another (English 

to Urdu/Urdu to English).  

Students Attitudes and Preferences towards Language Use in Classrooms 

Section C comprised of two open ended questions that are significant in exploring preferences and 

attitudes of students towards the use of language in classrooms. 79.1% students favor the use of 

English and Urdu in classrooms.  
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Table 2. Use of language in classrooms from students’ perspective 

 Languages  Frequency Percentage 

English 28 15.4 

Urdu 10 5.5 

English & Urdu 144 79.1 

  

Beside this, some students have given the option of Pashto, Panjabi and Sindhi. 

Table 3. Regional languages selected by the students for the medium of instruction in 

classrooms 

 Regional 

Languages Frequency Percentage 

Pashto 8 4 % 

Punjabi 8 4% 

Sindhi 2 1% 

 

Mother Language 

Multilingualism is one of the important aspects of Pakistani culture. In Pakistan, people use 

provincial languages like Punjabi, Pashto, Sindhi, Balochi, national language (Urdu) and regional 

languages like Shina, Balti, Pahari, Brushski depending upon their region and cultural background. 

I observed that instructors are not able to converse in all regional or provincial languages; that is 

why they use English and Urdu languages in classrooms as a medium of instruction while some 

students suggest using regional/provincial languages in classrooms like Junaid who belonged to 

rural Sindh where Sindhi language is taught as a compulsory subject suggests that: 

“My mother tongue is Sindhi and it is easy for me to understand in Sindhi.” 

Nationalism and Modernization 

Since last three decades, language policy is one of the core concerns of medium of instruction 

policy and it has a substantial impact on students learning and attaining learning objectives 

(Tellefson & Tsui 2003). In educational institutes, most of the work is done through verbal 

interaction; so the medium of instruction is most of the time verbal interaction among students or 

between students or instructor. I found that some students feel privileged when they use national 

language to converse in classrooms. As one participant said that: 

 “Urdu is our national language and we should feel proud of using Urdu language in classrooms.” 

Pakistan is still in the queue of underdeveloped countries and English is used in the domain 

of power and upper stratification; it plays vital role in maintaining the social status and power. 

Rahman (1999) discussed his point of view from post partition perspective where Britishers were 

in power while English educated Anglicised elite were British supporters; agreed to select English 

language as a medium of instruction in educational institutes and Urdu language was considered 

as vernacular. In upper class modernized society, the use of English language is considered as a 
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status symbol and in most of the private schools of Pakistan, teachers and students are not allowed 

to speak Urdu language. On the contrary, Urdu is used in most of the government schools of 

Pakistan and Sindhi is used in different areas of Sindh while the other regional languages are 

neglected. The difference in language use in various institutes of Pakistan has established the 

attitude of students towards the use of language in classrooms (Rahman, 1999) said that. As Sara 

said that:      

“Both languages are important English is an international language and Urdu is national language 

so students should understand both languages.” 

Students viewed English language as a need of modern age and by the same time they are 

also inclined towards the love of mother language and national language. Twelve participants said 

that English is an international language and Urdu is our national language so we should use these 

two languages in classrooms.   

Wajiha said: 

“Both languages are important because English is need of modern times and Urdu is my mother 

language and national language so I can understand well in both languages.”  

Students Suggestions Regarding Use of Language in Classrooms 

Students put forward various suggestions regarding language use in classrooms and syllabus 

design. 

1. Language use should be according to the subjects or topics. As Ahtasham said: “The 

subjects of Islamiat, Urdu and Social Studies should be taught in Urdu language.” 

2. Language use in classrooms should be contextual. Saira said “Exact definitions should be 

provided in English language while the concept should be explained in Urdu language.” 

The difficulty level of the topic and understanding of the students depict the language use 

in classrooms. Alia said “In our education system, books are written in English language, 

so instructor should use English language. If learners feel difficulty in understanding the 

meaning and concept then instructors should use Urdu language ” 

3. Since last ten years, students are studying the same course of English at primary, secondary 

and college level and the main focus of the course is reading and writing and no attention 

is paid to listening and speaking.  Naila said, “Our educationists should redesign the course 

of English of primary, secondary and college level. Same syllabus of grammar is taught 

from class five to college level and no work is done on speaking and reading skills which 

is the main reason of student’s failure in university examination. High schools should not 

only include exercise of Grammar like narration, tenses or active and passive voice but 

they should include some productive exercises on speaking and reading skills.”  

4. The language use in classrooms is a controversial issue as some other students emphasized 

the use of national language (Urdu) and regional languages in classrooms. One student 

said, “all languages of the world are useful but one should not leave one’s root which sticks 

to his national language” while some other students said that we should use regional 

language with English language in classrooms. Amir said, “The combination of Punjabi 

and English is wonderful. The idea will be clear if the instructor will use these two 

languages.”  

5. One more participant suggests the use of Urdu language in classrooms, she said, “As far as 

language learning process is concerned, both languages are important and the use of Urdu 

language will not hamper our studies as well as our cognitive process. Some concepts are 

easy to understand in Urdu language and Urdu is more flexible language. Chinese and 
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Germans make progress by using their own languages, why can’t we? We should also 

design our syllabus accordingly.”  

The creation of the above argument shows that use of language in academy is inconclusive 

altercation among educationists and learners. In the struggle for survival and international 

visibility, Pakistani students are swinging between nationalism and international needs. There is a 

great need to design some rules and regulations on the use of language in academy. The statistical 

results shows that majority of the students agree to use English and Urdu in classrooms and it is 

supported by the transcribed data as well that instructors switch their code from one language to 

another (from English to Urdu and Urdu to English) for the convenience and need of the students.   
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The Constitution of Islamic Republic of Pakistan: Available from: 

http://www.pakistani.org/pakistan/constitution/ [Accessed 14 December 2015] 

 

Appendix A: Questionnaire 

1. Name: _______________   2.Age:___________ 

3. Gender:  Male    Female    

4. In what language(s) have you been mostly taught in your school, college and university? 

Languages School College University 

English    

Urdu    

English and Urdu    

others    

 

5. What language(s) do you commonly use for communicating with your classmates, teachers, and 

staff at the University?  

 

Languages Classmates Teachers Staff Family 

English     

Urdu     

English and Urdu     

Others     

 

Section B: learner’s views about teaching language of instruction. 

Tick the answer which best describes your degree of agreement or disagreement. 

SA - Strongly Agree; AG - Agree; DK-Don’t know; DA Disagree; SD -Strongly Disagree. 

  

No Item description SD DA DK AG SA 

1 Learning the course in more than one (English and Urdu) 

language is beneficial for me. 

     

2 Learning the course in one language makes it easy for 

me to understand. 

     

3 It confuses me when the teacher switches from one 

language to another. 

     

4 Mixing of English and any other language results in 

weak English. 

     

5 Mixing of English and mother tongue weakens my 

English. 

     

6 Mixing of mother language and English language 

strengthens my English language. 

     

7 Learning the course in Urdu or any other regional 

language increases my chances of passing the exam. 

     

8 Learning the course in English and Urdu increases my 

chances of passing the exam. 

     

http://www.pakistani.org/pakistan/constitution/
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9 The instructor provides adequate evidence (facts) when 

he/she switches from one language to another. 

     

10 The instructor provides sufficient information 

(explanation) when he/she switches from one language 

to another. 

     

11 The instructor remains relevant when he/she switches 

from one language to another. 

     

12 The instructor is quite clear when he/she delivers his/her 

idea in Urdu. 

     

13 The instructor is quite clear when he/she delivers his/her 

idea in Urdu and English both. 

     

14 The instructor remains brief and to the point when he 

switches between Urdu and English. 

     

15 The instructor remains orderly when he/she switches 

between Urdu and English. 

     

 

Section C: Please answer the following questions. 

1. Would you prefer the course to be taught in (choose one answer) 

a) English only   b) Urdu only   c) Both English and Urdu   d) Any other (please specify) ______ 

Please, explain the reason for your selection? 

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 

2. Any additional comments? 

………………………………………………………………………………………………………

……………………………………………………………………………………………………… 
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ENVIRONMENTAL KUZNETS CURVE IN BULGARIA 

GEORGI KALCHEV1 

ABSTRACT 

This paper carries out an empirical test of the Environmental Kuznets Curve hypothesis with 

Bulgarian data on pollution and GDP per capita for the years 1970-2008. The existence of such a 

curve is confirmed in most cases. 

 

Keywords: environment, Environmental Kuznets Curve, pollution, GDP-per-capita 

 

INTRODUCTION 

The Environmental Kuznets Curve represents an inverted-U relationship between a certain 

pollution indicator and GDP per capita. The idea is that at low levels of income, pollution will be 

increasing, while at high levels of income pollution will be decreasing. A turning point will be 

reached, after which pollution is diminishing.  

 
Grossman and Krueger (1991) first introduced the Environmental Kuznets Curve (EKC) 

hypothesis for different environmental indicators such as CO2 emissions. It was well received, 

especially by international organizations responsible for public policy. The idea is indeed very 

appealing that economic growth resolves environmental problems. ‘The idea that economic growth 

                                                 
1 Georgi Kalchev, American University in Bulgaria. Email: gdkaltchev@yahoo.com 
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is necessary in order for environmental quality to be maintained or improved is an essential part 

of the sustainable development argument promulgated by the World Commission on Environment 

and Development (1987) in Our Common Future. It is believed that as society becomes more 

developed, more resources will be devoted to environmental improvement. Society can and will 

invest in the environment. Beckerman (1992, p 482) maintains that “there is clear evidence that, 

although economic growth usually leads to environmental degradation in the early stages of the 

process, in the end the best – and probably the only – way to attain a decent environment in most 

countries is to become rich.” 

David Stern (2000), though, believes that EKC is mostly an empirical phenomenon backed 

by not very good econometrics: “The EKC idea rose to prominence because few paid sufficient 

attention to econometric diagnostic statistics. Little or no attention has been paid to the statistical 

properties of the data used such as serial dependence or stochastic trends in time series and few 

tests of model adequacy have been carried out or presented. However, one of the main purposes 

of doing econometrics is to test which apparent relationships, or "stylized facts", are valid and 

which are spurious correlations.” Studies have been done with panel and time series data. The 

panel studies may not be very useful in the sense that there is no global EKC valid for all countries. 

In fact, evidence suggests that the turning point is different for different countries. Single country 

studies have been employing unit root and cointegration testing to uncover the true relationship 

between pollution and income series and to avoid spurious regressions. 

Empirical studies have produced mixed results. Multiple country studies employ panel data 

econometrics, while single country studies employ time series analysis. However, in recent time 

there has  been a concern about unit roots in panel data too with large datasets. Grossman and 

Krueger (1995) used panel data analysis to confirm the existence of the Environmental Kuznets 

Curve. Panel data analysis is subject to criticisms in favor of time series analysis of one country. 

The panel data approach suggests that all countries will follow the same pollution trajectory and 

there will be a common EKC among countries, which does not appear to be the case.  In addition, 

panels use a short time span typically. The EKC is essentially a long term phenomenon, since the 

economy needs time to reach the turning point of the EKC.  

Among the time-series studies, Perman and Stern (2003) consider sulphur emissions for 

many countries both at an individual level, and then at a panel level. Using the Engle-Granger 

(1987) method they find that a long-run cointegrating relationship only exists in 35 out of 74 

countries. Other studies employ the Pesaran et al. (2001) Autoregressive Distributed Lag bounds 

testing approach to cointegration allowing both I(1) and I(0) variables in the relationship. Ang 

(2007) confirms the EKC hypothesis with French CO2 emissions over 1960-2000. He (2003) 

reports that there is no one-fit-for-all EKC. The turning points found in different studies are 

strikingly different, even where EKC is confirmed to exist. That implies that individual country 

studies are worthwhile. Jalil et al. (2010) suggest that a time series analysis for a single country 

may provide better framework to study the relationship. 

The unit roots tests typically performed are ones that do not account for structural breaks in 

the data. In the case of Bulgaria, it is particularly reasonable to expect a structural break, given the 

change from communism to democracy and dynamic change of the economic system. Therefore 

the Zivot-Andrews unit root test will be employed here, which allows for unknown one-time 

structural break in the slope, intercept or both. Bulgaria is also a low-income transition economy.  
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Regressing lnCO2percapita on lnGDPpercapita and its square, it turns out that the residuals 

have a unit root with a structural break. The variables are not cointegrated in levels and in logs. 

DATA AND VARIABLES 

In this study on Bulgaria, we focus on five pollutants: carbon dioxide (CO2), sulphur dixide (SO2), 

methane (CH4), ammonia (NH3), nitrous oxide (N2O). The time-series data cover the span 1970-

2008. GDP per capita is measured in International Geary Khamis dollars 

Many of the reported turning points for different environmental degradation indicators were 

at a level greater than the current per capita income of most countries (e.g. $4000-$5000 in 

Grossman and Krueger (1991), $8709 in Selden and Song (1994)).  

In Bulgaria, a graph of CO2 per capita pollution looks like this: 

 

A graph of GDP per capita looks like that: 

 
The basic model is 

(ln(CO2/pop)t = α + δt + β1ln(GDP/pop)t+  β2 (ln (GDP/pop)t)
2 + εt  
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Where we have CO2 pollution per capita regressed on GDP per capita, (GDP per capita) squared 

in logarithms and a time trend. To obtain the predicted inverse-U relationship, we need β1 > 0 and 

β2 < 0.Breusch-Godfrey test reveals serial correlation. For that reason, we use Newey-West 

standard errors. 

RESULTS 

Here are the results from the Newey-West regression using ln(CO2/pop) as a dependent variable: 

  
N=39, F(3,35)=20.58 

Ln(CO2capita) Coefficient Newey-West 
std. error 

t P>|t| 

Ln(GDPcapita) 29.098 13.159 2.21 0.034 

Ln(GDPcapita) 
squared 

-1.635 .750 -2.18 0.036 

T -.008 .002 -3.5 0.001 

constant -126.979 57.741 -2.2 0.035 

 
For this pollutant, we obtain the desired signs on Ln(GDPcapita) and Ln(GDPcapita) squared, thus 

we get the inverse-U relationship between pollution per capita and development. The partial effect 

of Ln(GDPcapita) on Ln(CO2capita) is equal to 29.098-3.27ln(GDPcapita). Thus the turning point 

is equal to 7,259.  

The results with sulphur dioxide are the following: 

N=32, F(3, 28)=43.77 

Ln(SO2capita) Coefficient Newey-West 
std. error 

t P>|t| 

Ln(GDPcapita) -149.192 67.216 -2.22 0.035 

Ln(GDPcapita) 
squared 

8.722 3.893 2.24 0.033 

T -012 .004 -3.19 0.003 

constant 635.699 290.149 2.19 0.037 
Now instead of an inverse-U relationship, we obtain a U-relationship between pollution per capita 

and GDP per capita. There is increasing SO2 pollution, as income increases. That is contrary to 

the Kuznets environmental curve theory.  

Next, we have the results with methane: 

N=39, F(3,35=8.42 

Ln(CH4capita) Coefficient Newey-West 
std. error 

t P>|t| 

Ln(GDPcapita) 24.401 11.092 2.20 0.035 

Ln(GDPcapita) 
squared 

-1.3995 0.634 
 

-2.21 0.034 

T .01 .002 4.49 0.000 

constant -109.106 48.557 -2.25 0.031 
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Here the existence of inverse-U relationship is confirmed with β1 being positive and β2 being 

negative. The turning point seems to occur at 6063.  

The results with ammonia are the following: 

Ln(NH3capita) Coefficient Newey-West 
std. error 

t P>|t| 

Ln(GDPcapita) 63.026 30.38 2.07 0.045 

Ln(GDPcapita) 
squared 

-3.575 1.74 -2.05 0.047 

T -0.03 .007 -4.56 0 

constant -281.399 132.66 -2.12 0.041 
Here the existence of EKC is confirmed. The turning point occurs at GDP per capita of 6634. 

The results with nitrous oxide look like that: 

Ln(N2Ocapita) Coefficient Newey-West 
std. error 

t P>|t| 

Ln(GDPcapita) 43.047 30.56 1.41 0.168 

Ln(GDPcapita) 
squared 

-2.443 1.74 -1.4 0.169 

T -.028 .005 -5.5 0 

constant -194.73 134.17 -1.45 0.156 
EKC is confirmed once again. The turning point is around 6634. 

CONCLUSION 

We observe that for most pollutants we obtain a relationship resembling an Environmental Kuznets 

Curve. The only exception is sulphur dioxide. The turning points seems to be rather high, though, 

at GDP per capira of above 6000. The evidence points towards an inverse-U shaped relationship 

between pollution per capita and income per capita. 
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Q31-2412 Nesleha 

FINANCIAL LITERACY OF YOUNG PEOPLE IN THE CZECH REPUBLIC: 

RESEARCH INTO FACTORS AND COMPARISON OF SELECTED GROUPS 

JOSEF NESLEHA1 

ABSTRACT  

The goal of the submitted article is to provide information concerning the research whose target is 

to find out whether exist some gaps between different groups of people in the Czech Republic in 

terms of financial literacy, especially comparison of financial literacy for males and females and 

comparison of rural and urban population. The target audience are people at the age between 18 

and 30 years whose permanent residence is in the Czech Republic. Besides comparison of 

particular groups, another target is to analyse predictors of financial literacy. The research is based 

on a questionnaire which consists of two parts - the first is focused on demographic information 

about respondents, while the second one consists of questions testing respondent’s financial 

literacy. The tested areas are personal finance, interest rates, inflation, bank products, 

macroeconomic indicators and other related fields. The used methods are descriptive statistics, t-

tests and linear regression.    

 

Key Words: financial literacy, group comparison, predictor, regression analysis, comparison 

INTRODUCTION  

The issue of financial literacy has been becoming more essential in the past decade. As a 

consequence of this, financial literacy has been implemented in study materials of almost all 

schools and educational institutions in the Czech Republic, even in case where it is not a core part 

of primary study field (Standardy finanční gramotnosti – DIGIFOLIO, 2015). Based on this fact, 

financial literacy has become an object of many researches and studies, analysing different aspects 

of it.   

Financial literacy represents set of knowledge and skills necessary for correct decision-

making in terms of personal finance, basic economic issues and ability to administer family budget. 

It consists of three separated fields – money, price and budget literacy (Financial Literacy 

Definition – Investopedia, 2015).  The submitted research focuses on money and price field of the 

literacy, since this is the area which is easier to test (to verify the knowledge of respondents) in 

comparison with budget financial literacy.  

DATA GATHERING AND METHODOLOGY 

The database for the purpose of this research consists of 204 valid observations. All of them were 

being gathered between January 2015 and April 2015. Target audience were people between 18 

and 30 years old having their permanent residence in the Czech Republic.  

The dataset is divided into two sections. First one is focused on profiling of the respondents, 

whereas in the second part the respondents were supposed to answer 16 questions concerning their 

level of financial literacy provided that it consists of eight questions related to the money field of 

financial literacy and eight questions to the price field of financial literacy. Both parts include 

                                                 
1 Josef Nesleha, Masaryk University, Faculty of Economics and Administration, Department of Finance, Lipova 41a, Brno, Czech 

Republic. Email: Neslehaj1@gmail.com 
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closed questions, but in order to distinguish among people who randomly choose the correct 

answers, these questions provided respondents with four options, at least. In majority of the 

questions, the number of options was even higher. Open questions were also included, especially 

in terms of price field of financial literacy. Their main advantage is that they prevent the 

respondents from random choosing of correct answers. 

The used analyses are t-tests and regression analysis. The purpose of t-test is to find out 

whether the means are same for two groups (provided that these data come from normal statistical 

distribution) and the purpose of regression analysis is to find out which of suggested predictors 

have significant impact on the financial literacy. These methods are completed by descriptive 

statistics, especially absolute and relative frequencies. Their advantage is plain conversion into 

graphs enabling the readers of the article to grasp the information easily.  

COMPARISON OF PARTICULAR GROUPS 

One of the set objectives is to verify whether exists some gaps between level of financial literacy 

for males and females. The Graph 1 provides us with the information regarding to the gained points 

from the whole test. The upper one is for males and the lower for females. There are only small 

differences in the values according to the graphs, meaning it is expectable that average number of 

points is same for both genders. The most frequent points gain for males are between 10.5 and 12 

points. For females this gain has the same relative frequency as the gain between 8.5 and 10 points. 

In both cases, extreme values have low frequency.  

Graph 1: Comparison of total score for both genders (upper for males) 

 

The formal test confirms the expectations stated in the previous paragraph. It did not prove 

different level of literacy for males in comparison with females. In spite of gap amounting to 

approximately 0.43 points (in favour of males), the p-value is too high to reject the hypothesis 

saying that average values are same for both sexes. The validity of t-test is confirmed by the last 
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column (the p-value does not reject the null hypothesis, saying that variances are same for both 

samples)2.  

Table 1: Comparison of males and females 

Name Average value P-value (t-test) P-value (F-test) 

Males 9.728 
0,3118 0,3153 

Females 9.300 

 

The next comparison does not distinguish males and females, but divide the respondents into two 

separate groups, the group of rural and the group of urban population. The goal is to investigate 

whether some gap is between these two samples, in terms of financial literacy. The results of the 

performed t-test are in the Table 2.  

Table 2: Comparison of urban and rural population 

Name Average value P-value (t-test) P-value (F-test) 

Rural population 8.289 
0,0021 0,1065 

Urban population 9.799 

The average value of respondents from cities almost reaches 9.8 points (out of 16), while rural 

population only 8.3 points. Taking into consideration the range of points in the test part, it can be 

interpreted as a significant difference. It is supported by the low p-value, rejecting the null 

hypothesis of t-test. In other words, the outcome of the test rejects equality in financial literacy of 

both samples. Validity of the t-test is again confirmed by the p-value of F-test providing us with 

the information that the variances are homogenous and allowing us to use this method.  

This gap might be explained by higher number of opportunities in cities, especially in terms 

of universities, schools, international companies and other possibilities how to get access to higher 

education (not only in terms of financial literacy). Moreover, people in cities are usually exposed 

to more situations requiring higher level of financial literacy. 

PREDICTORS OF FINANCIAL LITERACY 

To verify which predictors has influence on the level of financial literacy, regression analyses was 

used in this research. In the first step, all predictors are added to the regression model, without 

removal of statistically insignificant ones (unrestricted model). In the second step, variables 

(predictors) which are rendered as irrelevant are excluded from the model. It gradually results in 

restricted model, where all insignificant variables are omitted. The description of all variables for 

regression is summarized in the following table, Table 3. To make the results more valuable, the 

used significance level is in the amount of 5%.  

 

 

 

 

                                                 
2 One of the test assumptions is the so-called homoscedasticity, meaning that variances are same for both 

samples.  
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Table 3: The description of all involved variables 

Name of variable Description 

Number of points The only independent variable which measures 

the level of financial literacy.  

Age Age (stated in years) 

Gender Nominal variable, where “0” stands for males 

and “1” stands for females. 

Location Respondents who live in villages or small cities 

having up to 1,000 citizens get the number “0” 

and the urban population the number “1”.  

Student This variable distinguishes students and people 

who do not study. Number “0” is used for those 

who do not study, while”1” for students.  

Higher education The variable separates respondents having one 

or more university degrees. These respondents 

get the number “1”. For the rest, the number “0” 

is used.  

Father’s higher education The same situation as in case of “Higher 

education”. It distinguishes respondents, based 

on education of parents.  
Mother’s higher education 

Financial dependency on parents “1” is used for respondents who are not able to 

make a living without support of parents.  

Personal income It expresses personal income of respondents in 

CZK after taxation.  

Income self-sufficiency For respondents who are able to earn 50% and 

more of their personal income on their own is 

used the number “1”. For those who are not, the 

number “0”.  

Economic field Number “1” is used for those who study or work 

in economic field.  

Daily press Number “1” is used for respondents who read 

daily press twice a week, at least. Number “0” is 

used for the rest of respondents.  

Number of hours spent working and studying It expresses number of hours respondents spend 

working or studying. It is average value for a 

week.  

Unrestricted model 

At the beginning of the investigation, 13 dependent variables were involved as predictors in the 

unrestricted regression model. Using the software Gretl, the linear regression model was estimated. 

The results are summarized in the following table, see the Table 4. In the first column the readers 
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can see all variables, in the middle are estimates of particular predictors and in the brackets are 

added standard errors for all estimates. In the last column the p-values verifying significance of 

the predictors are stated.  

 

Table 4: The results of unrestricted linear regression model 

Independent variable: Number of points 

constant 
1.022 

(2.34) 
0.6631 

Age 
0.23 

(0.1) 
0.026 

Gender 
-0.593 

(0.36) 
0.0977 

Location 
0.958  

(0.42) 
0.0238 

Student 
-0.106  

(0.5) 
0.8308 

Higher education 
0.299 

(0.41) 
0.469 

Father’s higher education 
-0.017 

(0.36) 
0.9622 

Mother’s higher education 
0.602 

(0.38) 
0.1134 

Financial dependency on 

parents 

0.355 

(0.51) 
0.4891 

Personal income (after 

taxes) 

<0.001 

(<0.01) 
0.8583 

Income self-sufficiency 
0.183 

(0.4) 
0.6515 

Economic field 
3.263 

(0.38) 
<0.0001 

Daily press 
0.399 

(0.35) 
0.2253 

Number of hours spent 

working and studying 

-0.014 

(0.01) 
0.368 

 

In spite of the fact that the original (unrestricted) model contains a lot of variables which are 

worthless due to their insignificance, some of them point out certain relations between the 

independent variable and the dependent variables. The strongest impact on the level of financial 

literacy has the variable “economic sector”, meaning that people studying or working in economic 

field tend to have higher level of financial literacy on average. To enhance this revealed fact, these 

respondents reached about 3.26 points higher score which is significant difference, taking into 

consideration the total range of the points possible to get from the second part of the questionnaire 

(the test part).  
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On the other hand, the outcome of the linear regression model renders majority of predictors 

useless. This leads to the necessity to construct new, restricted model when the insignificant 

variables are excluded in order to acquire more precise results.  

Restricted model 

The second model provides us with the variables having impact on the level of financial literacy, 

assuming that the rest of them are left out. The variables rendered as insignificant were omitted 

one by one (the so-called stepwise method). The results are stated in the Table 5. 

Table 5: The results of the restricted linear regression model 

Independent variable: Number of points 

constant 
1.018 

(1.8) 
0.5726 

Age 
0.246 

(0.08) 
0.0021 

Location 
0.965 

(0.4) 
0.0174 

Mother’s higher education 
0.691 

(0.35) 
0.0465 

Economic field 
3.283 

(0.36) 
<0.0001 

R-squared 0.384  

F-test 
24.688 

(<0.0000) 
 

After what all insignificant predictors have been excluded, there are four significant ones 

whose p-value is lower than the significance level (5%), meaning they have significant impact on 

the total level of the literacy. As well as in the unrestricted regression model, respondent’s relation 

to economic field has significant influence. The final value of the prediction, which is close to the 

value from the unrestricted model, means that people working or studying in economic field tend 

to reach about 3.28 points in comparison with people not connected to this area.  

Substantial impact has also the variable “location”. It predicts that people having their 

permanent residence in cities reach higher level of financial literacy, concretely about 0.96 points 

compared to the part of population living in villages or small towns having up to 1,000 citizens. 

The result correlates with the result of the t-test, performed before and stated above. People living 

in bigger cities usually have easier access to the education, especially in terms of universities. The 

education is not the only one explanation. Big cities are the places where banks, international 

companies and other types of businesses are concentrated. It forces people (especially young 

people) who are able to work on these positions to move to cities where these opportunities exist.  

In other words, there is no doubt that urban population dispose higher level of financial 

literacy, yet it does not necessarily mean that in cities more “capable” people are born. The rural 

population is simply attracted to move to cities in order to get the workplace fitting to the skills 

suitable for their knowledge. 

 

The next significant variable is “age”, predicting positive relationship between age and the level 

of financial literacy. Yet the estimate is not as high as the estimates of the two previous ones. Why 
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does the shift in age affect the explained variable so slightly? The fact which has to be taken into 

consideration is that the variable “age” is stated in years. And the additional year of one’s age 

might not have strong influence on our level of financial literacy. It is simply short time to get 

more experience and knowledge. The second issue is the target audience. The range of the 

investigated variable is only between 18 and 30 years. On the other hand, the positive link between 

them is reasonable (in comparison with negative link). With higher age we are simply expected to 

become more experienced, and exposed to everyday economic situations, which result in higher 

level of financial literacy on average.  

The last one, which has been confirmed to have an important affect, is the variable with the 

name “Mother’s higher education”. The model estimates higher level of financial literacy for 

respondents whose mothers have reached one university degree at least, but, on the other hand, 

father’s education (in terms of university degree) is not statistically significant, based on the 

regression results.  

The last two rows of the Table 5 provide information about the model validity. They confirm 

that the constructed model is valid, since the p-value of F-test (in brackets) is almost zero. The R-

squared also reaches acceptable value.  

CONCLUSION 

The conducted research concentrated on gaps in the level of financial literacy in different groups 

of people, as well as on predictors of its level. The data have revealed that young people in the 

Czech Republic tend to have various level in terms of financial literacy, with the most people who 

reach average (or slightly higher than average) results. Concerning the monitored groups, the 

significant difference between rural and urban population has been confirmed, but the research did 

not prove different level of financial literacy for males and females.  

In terms of the predictors of financial literacy level, the most significant result has been 

reached in case of the variable “economic field” meaning that people in the Czech Republic 

working or studying in this field have much higher level of financial literacy in comparison with 

people studying or working in other fields. For those people (working or studying in economic 

field), the model estimates about more than 3.25 points more in comparison with other people, 

which is approximately 20% of possible point gain from the test. The different level of rural and 

urban population has been also confirmed by regression analysis since the model has rendered this 

variable as a significant one. It assumes that urban people have higher level of financial literacy. 

Mother’s education, as well as age of respondents, is also with significant impact on it, but the 

impact is smaller in case of these two variables used in the regression model.  

In spite of the wide outcome of this research, there are still plenty of trends and areas to be 

investigated and explained. For instance, this research does not provide any results concerning 

different level in each region of the Czech Republic or gaps between different social groups. The 

research is also being followed by an additional investigation these days. The author, together with 

his supervisor, has already started planning research into different level of financial literacy among 

various study fields in the Czech Republic.  
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Q36-2418 Jedrych 

YOUNG REPRESENTATIVES OF THE CREATIVE CLASS AS A FACTOR 

FOR URBAN DEVELOPMENT 

KAROLINA JEDRYCH1 

ABSTRACT 

The article provides an introduction to the analysis of the main problems of a city’s politics in the 

context of growth, competitiveness and the influx of young and creative people. The new market 

economy and a knowledge-based economy are still new ideas in post-communist countries. The 

creative class is still a small group of the population and it has not had a chance to develop itself. 

Bigger urban areas are ready to meet the expectations and needs of young and creative people. 

Also, cities that absorb young and creative people increase their competitiveness. This text 

attempts to discuss how the creative class influences economic development, cities and academic 

centres, using the conception of creative class proposed by Richard Florida.  

 

Key Words: creative class, post-communist countries, urban development. 

 

INTRODUCTION: THE IDEA OF CREATIVITY  

Work is a basic value of human life – it gives a sense of security and also helps achieve objective 

goals, provides the essential conditions needed to survive and allows the organisation of the 

society. According to Sołtys (2012) by working, we get our own affirmation, as intelligent beings 

and as personalities. Work liberates us from nature, broadens our awareness, shapes us, and places 

us in the right place in a group and a society. It is a way of expressing ourselves and a measure 

that gives us existence, allows us to achieve prestige, respect and consideration. The idea of work 

is an issue that is considered in various disciplines, such as philosophy, sociology or economics. 

In the 21st century the idea of work has a new, particular meaning.  

Analysing the problematic aspects of an economy cannot be regarded separately from the 

social and cultural context. People, as social beings, cannot function outside of a society, in the 

same way that a society is always connected to its economy. In the new type of economy, the 

knowledge-based economy, there are new ways of exchange. Different resources are important 

and are necessary to help with all of economic and social changes. Intellectual capital (understood 

here as knowledge, experience and skills) and creativity are currently the most important factors 

in ensuring development and economic growth. 

The concept of creativity is one of the oldest philosophic problems. Today, creativity is 

understood as referring to the ability to create something valuable and new. It corresponds to 

technology, information and patents. The idea of creativity has become increasingly widespread 

in academic discourse. The postulate of creativity is (Wieczna radość, 2012) is rebellion against 

alienated and mechanical work. It is a symbol of resistance to authority based on warrants and 

bans, and expressed the idea that man has the right to self-fulfilment and spontaneity, even at work 
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and through work. Freedom, perseverance, the need for autonomy, a focus on risk – all these 

qualities are essential components of creativity. Creativity differentiates us from other species: it 

allows us to create brand new things. It allows the free exchange of ideas and knowledge. 

The creative class in post-communist countries, with the example of Poland  

One of the main problems in introducing the idea of creativity to the economy of post-

communist countries is a specific perception of entrepreneurship. Countries of the former Soviet 

bloc require a separate economic and education strategy. After 25 years of transformation, Poles 

are still not ready for change. In Polish, the word "business" is still negatively charged, after many 

years as a central planned economy, which did not allow for economic and individual 

development. Each unit that dealt with even the slightest degree of business was seen as a cheater 

or a thief. Material benefits gain from business was perceived negatively. Business was socially 

illegitimate. Today, Poles are still afraid of setting up their own business. The vast majority choose 

to work in the public sector rather than create something new. In addition, Polish society was not 

prepared for such rapid economic changes – both in terms of education, real skills, and social 

mentality. Radical reforms introduced by Leszek Balcerowicz, so-called "shock treatment", which 

assumed rapid and effective conversion, in fact proved to be a painful challenge for society. 

After 1989, the political and economic changes that had started provoked wide enthusiasm. 

The introduction of the free market and the development of capitalism supposed to transform the 

countries of the former Soviet bloc into a land of milk and honey. Rapid changes contributed to a 

downturn in the market – something most of the society was not prepared for. As Jacher (2006) 

claims, at the very beginning the weaknesses of the liberal economic concept, resulting from its 

indifference to ethical standards and values that are the foundation of the proper quality of human 

choices, appeared. The gap between science and ethics, its complete separation from the 

axiological dimension has contributed to the increasing dehumanisation of the economy. The 

transformation, the introduction of a new socio-economic order, brought with it changes to existing 

values and norms. People were not used to being proactive: in many cases a sense of fear and 

confusion contributed to a misunderstanding of the essence of a free market economy. , which was 

therefore zealously fought against. 

The introduction of economic changes also contributed to changes at the level of class in 

Poland. The firmly established position of the working class fell sharply. Steel mills and mines 

were closed or bought out by foreign capital. The miners and steelworkers, who were previously 

considered the backbone of the economy, suddenly lost their significance. A middle class appeared 

and the free market might exist.  

People’s lifestyles also changed; therefore increased attitude to individual development 

slowly undermined people's family values. Today we can see the full exchange: work is based on 

relevant qualifications and a career is a result of one’s efforts. For young people, one of the most 

important ambitions is to get an interesting job. A good job is as popular an aim as a successful 

family life and friendships. The young generation does not need to fight for change: rather, it is 

geared to adapting to what they have and to capitalising on the everyday life as much as possible. 

Young people want their dreams to come true, to develop their interests or to consume even more 

new goods. Consumption has become a part of shaping identity: this is quite contrary to earlier 

generations who had hardly any possibilities to be consumers. Consumption is now virtually a way 

of life, as stated in the Młodzi 2011 report (2011). It can be seen that today young people live with 

desire to possess things, the use of material goods, has ceased to be a determinant of materialistic 

orientation. What matters is not so much a desire to possess things: it is the philosophy of their use 
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and connection with expression, symbolism. Today's rebellion is not related to big ideas, it is a 

process rather than an aspiration. Lifestyle has become a way to express one’s own identity, to 

emphasise one’s separateness. The most common activities undertaken during leisure time include 

sports and meeting friends. Among participation in the culture, the greatest interest is in visiting 

cinemas and going to concerts as well as visits to museums or galleries. 

In Poland, there is a large increase in the number of people with a higher education. More 

and more young people are opting for further education, additional courses and doctoral study. 

More and more private schools are being opened. Young people choose academic centres, which 

have a good reputation and prestige and are able to guarantee individual development. More and 

more young people, especially women, choose technical courses. In choosing an academic centre, 

the region in which it is located also plays an important role. Young people focus on cities that are 

able to guarantee a sense of freedom and tolerance: those that provide an opportunity to develop, 

participate in social life and to access culture. An important factor is also the issue of the absorption 

of young graduates into the labour market. In Poland, local companies are still not able to guarantee 

a stable situation. Many young people work in outsourcing companies. There are, however, more 

and more organisations that aim to ensure young people have a better start, and that support their 

independent activity. Compared to the older generation the young much more often attempt to 

create their own business and attempt to create something new. They are more flexible and they 

have more positive attitudes to changes. 

New urban policy 

The challenges faced by modern cities are also addressing as the challenges of the new economy. 

The development of scientific institutions, their synergy with business and a focus on the 

development of intellectual capital are key factors of change. The changes allow evolution, and a 

more dynamic and intense everyday life. In this context, increasing the competitiveness of cities 

is essential to their continued existence in the international arena and to further development. The 

global nature of the new economy also creates global competition between cities. 

Additionally, in Poland, the concept of urban development has for a long time been 

neglected. Changes concentrated on entire regions and municipalities, which did not allow 

efficient and effective improvement of the economic situation within cities. It is known, that the 

city focusing on their entrepreneurs, scientists or artists allows the development not only of their 

land but also of the outermost regions. Neglected for many years, urban policy in Poland until 

today suffer from lack of development. Comprehensive strategies have been introduced, such as 

"National Spatial Development Concept 2030" and "Long-term National Development Strategy 

2030". In addition, the European Union requires better urban policy, and provides financial support 

for the promotion and development of cities. Klincewicz (2012) describes how the ongoing process 

of urbanisation is a characteristic phenomenon of our time. Within cities are a concentrated 

population, national wealth, as well as social, cultural and economic factors. Cities have become 

the medium for living and working for most of the population and they make processes of social 

and economic development. Creative cities are responding to these changes. 

Place and city should therefore be taken here as a product. The promotion and creation of a 

positive image is a marketing strategy. Urban space presents a new challenge. It can no longer 

focus only on economic development: it is also necessary to satisfy the spiritual and emotional 

needs of its residents. The city now serves as a common ground, to guarantee a sense of belonging 

and identity. But meeting the need for the efficient connection of members, organisations and 
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systems into one coherent, mutually mobilising organism is a big challenge. Cities create an arena 

of everyday events and the creation of good conditions for the functioning of these units 

contributes to their development. Creative cities are multicultural, and open to diversity and 

change. 

Cities and urban policy must be understood as referring to the needs of residents, in terms of 

legal relationships, institutional development and the education structures required to meet the 

needs of medical care or housing. The comprehensive development of the internal and external 

structure of the city is essential. Spatial order and natural and cultural values are closely linked 

with sustainable development. The principle of a single city, based on the integration of structures 

and the potential availability of a developed network of public space, allows better living 

conditions. An overview of development strategies indicates the significant progress by cities in 

this area. Cities in Poland should be able to meet the needs of their residents. Their main aims are 

to protect the value of their cultural heritage, focus on the structure of the functional and spatial 

factors, and to raise the standard of living in terms of public transport networks and the 

development of technical infrastructure. Also important here is the principle of "development 

rather than expansion", which points to the need to protect the city against uncontrolled buildings 

and to support the revitalisation and rehabilitation of existing neighbourhoods, architectural 

objects and green spaces. 

Despite the fact that Poles often do not benefit from opportunities to participate in events 

related to high culture (i.e. visits to theatres, museums, opera houses, concert halls etc) such places 

are important elements in choosing a place of residence. People want to have access to these things 

even if they do not use them fully. The mere fact of being in a city with a high level of symbolic 

culture, marked by historic architecture, contributes to their spiritual and aesthetic development. 

Research carried out in 2009 showed that there is a blurring between high culture and popular 

culture. There is no one particular way of using culture - each group uses it in an individual specific 

way. Young people derive experience from various sources and do not want to limit themselves to 

only one form. 

In addition, the revitalisation of urban space is important: this is particularly visible in Polish 

cities. A perfect example here is Krakow. The city attracts the largest number of students each year 

and has the most developed network of academic centres. Krakow is also an especially important 

city in Poland: for years it was the capital of the country, and later served as an important political 

city. To this day it remains a centre of culture. Different eras and different social groups have left 

their mark on the city – a medieval market, a Jewish Kazimierz, the eighteenth century Podgórze 

and socialist Nowa Huta. This diversity means the city takes on different characters, attracts 

different people and guarantees freedom of thought. Interesting ways of developing space, 

introducing art, and the development of the services sector has made the city a welcoming, 

interesting and inviting place to live. 

Development trends in terms of culture point to the fact that young people are not looking 

just for companies for which they would like to work, and are not choosing cities that merely 

guarantee they can meet their needs: in contrast to their parents, who relocated precisely because 

a city provided the possibility of working for a company. Cities that want to operate freely in the 

international arena must therefore satisfy the needs of young people. Florida starts from the 

assumption that the stabilisation of everyday life contributes to economic stagnation. Local 

communities characterised by strong bonds are not able to introduce something new. Only strong 

competition, frequent replacement of separate ideas and concepts, and contact with other identities 

are able to guarantee the progress. However, the participation of local communities in the creation 
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of the city is very important. In Poland, many young people are still afraid to undertake their own 

economic activities or work in the creative sector. Some still practise the socialist idea that 

"whether you stand or sit a thousand zlotych is a must" and the belief that it used to be easier and 

better because everyone had a job. Deep unemployment has passed down from generation to 

generation: the idea that one can only earn extra money illegally contributes to the fact that many 

young people choose to be illegaly employed or leave the country. Poland faces a high risk of a 

"brain drain": the young and educated can see a better chance for themselves abroad. This is 

extremely painful for the Polish economy – the knowledge economy may indeed develop only on 

the basis of the educated individual and being able to put this knowledge into practice. In addition, 

there are problems here in regard to exploiting the potential of young people. 

A knowledge-based economy and the creative class 

Nowadays, the main raw material is creativity. Human capital and capital creative lifestyles have 

become equally important as economic considerations. Young people choose a particular urban 

centre not only because of the possibility of finding a good job there in the future, but also because 

of the possibility of participating in social and cultural events. Young people want to be accepted 

and to express their individuality. Młodzi  2011 (2011) shows that the youth are a very good 

reference point for observing what happens to the whole of society. They offer a lens, which 

focuses on various problems and system tension. They are a barometer of social change and moods. 

Analysing the societies in post-communist countries is extremely important. Earlier generations 

lived in a completely different reality. Particularly important is the observation that the generation 

of 50 and 60-year-olds, the generation of "Solidarność" ("Solidarity ") – a generation that actively 

fought for change and better opportunities – could not fully exploit the changes that were won. 

That is why the need for generational replacement in Poland is so important. 

The new economy takes many forms and there are different definitions of what it means. 

One feature that connects them all is the ability to creatively solve problems. We refer here to the 

definition proposed by the Organisation for Economic Co-operation and Development (OECD): 

we call the new economy one that is directly based on the production, distribution and use of 

knowledge and information. Also, changes in economic systems lead to profound changes in work 

organisation and social geography. According to Klincewicz (2012, p.18) it is empirically proven 

that the importance of geographical proximity for innovation is a paradox of the era of 

globalisation, which, in accordance with the current popular theories of production of advanced 

technological knowledge, should not be located in a specific place. 

As presented by Richard Florida, the concept of the creative class has two main shafts: the 

so-called "super active core", formed of min. musicians, actors, scientists, engineers, architects or 

journalists; and the second group, which includes "creative professionals", i.e. those who creatively 

solve everyday problems such as doctors and lawyers. Representatives of the creative class 

combine features such as individualism, a focus on self-realisation, nonconformity, and openness 

to diversity. Therefore, for the representatives of the creative class it is important to live in a place 

where they will be able to meet independent people, both professionally and socially. The creative 

class also has a different concept of work. A sense of security and stability is no longer important. 

Young and creative, frequently changing employer or trying to be self-employed – the idea of the 

climbing the career ladder is not respected here. The most important thing for this class is having 

the freedom and opportunity to creatively express themselves. For young people jobs must be a 

challenge, almost an adventure, and a new experience. The creative class is identified as a 
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profession, and not, as it was, with the employer. Independent decision-making, responsibility for 

risks, flexible working hours, and openness to new ideas is a big plus: work without a tie. Young 

creative people are working longer and longer. Also, life is now increasingly stressful due to the 

rapid development of technology and means of communication, which takes away young people’s 

privacy and time. 

In Poland the attitudes towards work and visions of its prospects are different from those of 

the generation that entered the labour market in the 1990s. Today the concept of “work–life 

balance” is prevalent. However, the young are faced with a serious problem of a lack of synergy 

between the knowledge offered by the universities and the expectations of the labour market. 

Despite 25 years of transformation, young people still cannot find their place in the labour market. 

This is mainly due to the difficult economic situation, the global crisis and inadequate forms of 

education. 

The concept of social capital, according to which the involvement of the local community 

contributes to the economic development, is not perfect. Sustainable development contributes to a 

stable and well-established change, but this competition is the lifeblood of cities, societies and 

countries.. Change is needed in regard to the means of evolution. In Poland, due to the long period 

of communism, people are still reluctant to cooperate. This has its pros and cons: it is not easy to 

stir into life social capital and confidence, but there are great opportunities to develop and help to 

participate in social and cultural events. 

Entrepreneurs will be interested to invest in innovation only when they see a potential of 

place – the better the university within a particular city, the more the state will invest in basic 

research and university education with public funds. This will happen regardless of whether or not 

the purpose of the company is to gain access to foreign or local knowledge. The key barriers to 

young people entering the labour market are mismatches in terms of both technical ("hard") skills 

and non-technical ("soft") skills. In addition, young people are discriminated against by employers 

because of their lack of experience. This results in lower wages and faster layoffs. Also 

problematic is the lack of access to capital, both intellectual as well as physical (lack of funds, 

difficult conditions for loans do not allow them to take proactive actions). During the 

transformation of Poland’s society, changes were necessary and were associated with high 

expectations. The Młodzi 2011 report (2011, p.136) shows this need was dictated not only by 

political considerations, but above all by civilisation: the need to prepare highly qualified 

personnel for a rapidly changing labour market and the new requirements. The educational 

explosion that took place in Poland in the 1990s was second to none in Europe. 

Chłapecki (2006) expresses that the education sector has a chance to respond adequately to 

the needs of the labour market. Poland, as a relatively young society, is characterised by a 

significant increase in the number of people with higher education. These optimistic figures stand 

in sharp contrast to the situation of unemployment in Poland. The high mobility of the young stems 

from a readiness to change their place of residence, depending on their needs. Młodzi 2011 (2011, 

p.139) illustrated that work is very important to them – is a source of income which can produce 

financial independence from their parents and allow them to meet their needs. At the same time it 

is a priority that does not invalidate the importance of personal life, which is equally important. 

The importance of a knowledge-based economy is obvious, but it is also necessary to think 

about what the disadvantages of a creative economy are. Young people live under increasing stress. 

They give up a sense of security in exchange for their freedom. This is not a good solution for 

everyone. In Poland, many young people with a higher education (after studying to master's and 

doctorate level) still prefer the traditional form of a guaranteed job stability. Not everyone thinks 
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this kind of job is beneficial or efficient. Young people are now in a very precarious situation: 

facing a lack of full-time jobs, the threat of unemployment, poor prospects and the impossibility 

of promotion. 

SUMMARY 

Florida's concept of a creative class assumes that the growth of representatives of the creative class 

will contribute significantly to the development of a city’s competitiveness. The reality, however, 

shows that without a broadly developed market for services this development is not possible. 

Additionally, in the post-communist countries there is a big gap between academic knowledge and 

necessary skills in the labour market. Without the support of education and its modernisation in 

Poland it will not be possible to implement a knowledge-based economy and urban development. 

A knowledge-based economy creates the conditions that are necessary for the evolution of each 

country. . Poland is among those countries that need considerable time and labour, as well as 

additional resources, to meet the requirements of becoming a knowledge economy with a thriving 

creative class. 
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IPAD IN MUSIC EDUCATION: A CASE STUDY OF COLLABORATIVE 

LEARNING WITH DYSLEXIC LEARNERS 

MICHELE DELLA VENTURA1 

ABSTRACT 

This study analyzes the effects on learning and on teaching of the Music Technology discipline (in 

the Music Institutes of  Secondary Education), stemming from the introduction of the iPad (device) 

in the classroom. The introduction of the iPad in the classroom was a choice of the teacher who 

evaluated the opportunities that the device can open up, based on his own pedagogical perspective 

and the learning needs of the normally bled students and of the students affected by Specific 

Learning Disabilities (SLD) as dyslexia. The study highlights, on the one hand, a substantial 

improvement of the learning process of the students (in general) thanks to the impact that the iPad 

had on their motivation. On the other hand, a reduction of the delay in the completion of the 

teaching program.  

 

Key Words: dyslexia,  iPad, learning, motivation, music education 

INTRODUCTION 

Over the last decade, technological evolution, alongside the development of new learning theories 

and the more accurate hypotheses on how the brain works, has produced absolutely unprecedented 

communication tools that offer a range of opportunities that may contribute to transforming 

teaching and improving learning. By integrating images, sounds and animations, the hypermedia 

environments dramatically increased the emotional involvement of the user (Weber, Rabaey & 

Aarts, 2005). 

Information and Communication Technology, both in the off-line and on-line form, provides 

work environments which, by their very nature, support and facilitate, and even require, an usage 

in collaborative modalities (Varani, 2002). As a matter of fact, the computer becomes a tool which 

privileges and emphasizes group work and cooperative learning. Work is carried out under a highly 

independent regime and, on every side of the project, the group members must find an agreement 

and a shared solution. There is a high level of interaction and it requires constant collective 

renegotiation and continuous readjustments of the personal settings (Epasto, 2009).  

This work modality is based on the concept of motivation, “an inner state which awakens 

the individual's desire for a purpose and maintains their efforts pointed towards a certain direction 

for a certain amount of time” (Kong, 2009): an assumption which refers to the student in general, 

be them non-dyslexic, or dyslexic.  

In both cases, even if to a different extent, the motivation diminishes or is entirely absent 

when the learning difficulties of a certain discipline increase (Tugrul Mart, 2011). 

In view of all these considerations, targeted projects were realized in school, in the last few 

years, which entailed the use of ICT in a cooperative modality, with the engagement of small 

groups of students among which there were dyslexic individuals as well (Cogan, Jenny, & Mary 

Flecker, 2004). 
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One of the didactic/disciplinary areas that does not use ICT or uses it very little is the area 

of music education: an area that engages various disciplines (music history, acoustics and 

psychoacoustics, music informatics, music technologies, theory, analysis and composition) which 

are heterogeneous as far as the modalities in which lessons are taught in the classroom are 

concerned. This absence (or near absence) of ICT in the lessons stands out as a disadvantage for 

the dyslexic students. 

This article presents a case study referred to a Music Technologies (TM) teaching project in 

Senior High Schools specializing in Music. 

TM is a complex discipline because of the countless technical terms that it deals with: that 

is why students often experience a feeling of incapacity which leads to disesteem and ultimately 

to an educational failure. 

The main objective of this project was to check on and assess the impact of the use of ICT 

in the students' learning process: increase the student's motivation in order to see if  it corresponds 

to an improvement of his/her academic results. For this reason it has been decided to use the iPad 

in the classroom. 

This paper is organized as follows. 

Section 2 describes the Specific Learning Disabilities (SLD). Section 3 describes the motivation 

to learning. Section 4 explains the choice of the iPad. Section 5 shows an experimental test that 

illustrate the effectiveness of the proposed method. Finally, conclusions are drawn in Section 6. 

DYSLEXIA:  SPECIFIC LEARNING DISORDER 

The project was developed as a consequence of the presence in the classroom of several dyslexic 

individuals. Dyslexia is defined as a Specific Learning Disorder (SLD): a reading disorder which 

affects intelligent people who find it difficult to automatize the graphic signs interpretation process 

(Saccomanni, 1999; Lyon, Shaywitz & Shaywitz, 2003). This decoding difficulty comes with a 

deficit in the reading speed and accuracy, which has an effect, in most cases, on the comprehension 

of the written text (Lefly & Pennington, 1991). It is crucial to underline that dyslexia is neither 

caused by a mental retardation of the intellect, nor by environmental issues and sensory deficit 

issues.  

Dyslexic students can write and read, but they manage to do so using their capacities and 

energies at the maximum, given that they cannot do it automatically. They grow tired quickly, they 

make errors, fall behind, do not learn (De Filippis, 1998). The reading difficulty of the dyslexic 

student may be more or less serious and it is often accompanied  by a disorder of the speed and 

accuracy of writing that is manifested by frequent orthographic errors (dysorthographia) and/or 

difficulty in the execution of the graphic motion of such kind as to make the text become 

incomprehensible even to its own authors (dysgraphia). Dyslexia may be accompanied even by 

disorders within the ambit of numbers and calculation (dyscalculia), which is characterized by 

difficulty in the automatization of simple calculations and the multiplication tables, as well as in 

dealing with numbers and arithmetic signs (De Filippis, 1998; Hatcher, Snowling & Griffiths, 

2002).  

One of the major issues of the individuals affected by SLD is the lack of autonomy in the 

learning process, which leads the individuals to disesteem and educational failure (Saccomanni, 

1999). To reach educational autonomy, one needs:  

1) Adequate Compensatory and Auxiliary Tools;  

2) Good Motivation;  
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3) A Favorable and Stimulating Environment.  

Information Technology specifically serves such characteristics. The computer has - in a few years 

- entered all the work environments and private homes. The main reasons that lead to this enormous 

success of the computer are:  

 Speed  

 Memory  

 Aesthetics 

 Reproducibility  

 Ability to re-process  

 Availability  

 Exchange  

The computer is inherently fast, it memorizes large amounts of data and it allows to create 

reproducible, reprocessable, well laid-out, easily available and easily exchangeable documents. 

Moreover, it limits itself to applying the rules in a fast and correct way, it is neither capable of 

taking the initiative, nor of doing things for which it had not been programmed. All of the above 

highlights how the major features of the computer coincide with the major needs of schoolchildren 

affected by SLD (Stella, Peroni, Staffa, Grandi, Berton, 2006).  

IT, therefore, is an irreplaceable opportunity for individuals affected by SLD, inasmuch as 

by presenting itself as a vicarious tool, it allows a complete usage of the intact abilities, such as 

the intellect and fantasy. The computer allows a psychological advantage as well which increases 

security and trust in the individuals affected by Specific Learning Disorders (SLD) and IT actually 

assumes a primary role in order to provide the possibility to build compensatory and qualifying 

learning paths.  

The computer is not experienced as a ''prosthesis for the differently abled'', which actually 

often happens with the traditional educational assistive means such as revision exercises or 

simplified manuals; quite the opposite, it is regarded as a tool that helps to maintain self-esteem at 

adequate levels, even in the presence of a highly structured program (De Filippis, 1998).  

When teaching it is essential to develop the aspect of the student's motivation (be the student 

non-dyslexic or dyslexic) to participate in the academic activities both through personalized 

approaches, i.e. based on teaching customization, and through approaches based on techniques 

such as brainstorming or problem solving.  

MOTIVATION 

Motivating students is one the most difficult parts of being a high school educator.  

Motivation is defined by psychologists as an internal process that activates, guides, and 

maintains behavior over time. In other words motivation gets you going, keeps you going, and 

determines where you’re trying to go (Slavin, 2000). 

According to Brophy (Brophy, 1988), motivation to learn is “a student tendency to find 

academic activities meaningful and worthwhile and to try to derive the intended academic benefits 

from them”. Therefore, we wonder: what research constructs explain students’ motivation to learn 

in general (music) education programs?  
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FIGURE 1: MOTIVATION TO LEARN  

 

 
 

 

The constructs can be viewed as belonging to three categories (Glynn Shawn, 2005) (see Fig. 1): 

1. constructs that refer to students’ traits and states, such as interest and curiosity: students in 

general education programs who are interested or curious about topics are oriented toward 

inquiry and discovery, both of which are instructionally desirable; 

2. constructs that refer to students’ beliefs, such as self-determination (the ability to make 

choices and have some degree of control in what we do and how we do it (Deci, 1996)), 

goal orientation (an objective or outcome that students pursue, is a goal why students 

pursue it is referred to as their goal orientation, and the result is goal-directed behavior 

(Pintrich & Schunk, 2000)), self-regulation (students who are self-regulating know what 

they want to accomplish when they learn: they bring appropriate strategies to bear and 

continually monitor their progress toward their goals (Tuckman, 2003)), and self efficacy 

(“beliefs in one's capabilities to organize and execute the courses of action required to 

produce given attainments” (Bandura, 1997));  

3. constructs that refer to students’ expectations: expectations of students, and the strategies 

based on these expectations, play an important role in increasing or reducing students' 

motivation in general education programs (Pintrich & Schunk, 2000). 

Motivation influences learners to choose a task, get energized about it, and persist until they 

accomplish it successfully, regardless of whether it brings an immediate reward. Motivation is 

present when learners actively seek out and participate in activities without having to be rewarded 

by materials or activities outside the learning task. 
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WHY THE IPAD 

This section briefly reviews the individual features and design aspects of the iPad. This will 

provide a good understanding as to why the iPad can be considered an educational tool to assist in 

learning. 

It is fundamental to make an introduction to the reasons that led to the adoption of the iPad 

in the classroom. 

Music Technology is a discipline which has been recently introduced in the educational 

program of the students of a Music High School. It would always require the use of an equipped 

laboratory (computer, interactive whiteboard or a video projector, audio system) for the lesson to 

be taught, not to mention other teachers of other disciplines, such as mathematics, algebra, 

acoustics, music history, foreign languages (all part of the course of study of the Music High 

School) might also need to use the laboratory.  

Schools do not have such a number of laboratories as to meet the needs of all the teachers. 

Therefore a regulation is needed which would allow all the teachers who need the laboratory to 

make an equal use. This translates into an alternation of the access to the laboratories and, 

consequently, a didactic programming that could be subject to variations and/or slowdowns.  

MT is a discipline that integrates various areas of study: acoustics, psycho-acoustics, 

computerized music notation, basic IT, Music IT, stereo recording techniques, sound synthesis ...  

For this wide panorama of arguments, the possibility to use a computer often becomes a 

necessity and even if the laboratory were always available for TM classes, there would be problems 

when performing group works, essentially due to the fact that the computers cannot be moved. 

Ergo the choice to find an alternative solution in order to solve the problem: the iPad.  

The iPad (or another tablet) has dimensions, height and length, entirely similar to those of a 

book that make it lightweight and easy to carry.  

Its display allows the users to see the content from different viewing angles without 

distortion of the images and permitting content sharing among several users, which is crucial for 

group work. 

The display has the ability to switch between different viewing positions from either portrait 

or landscape, depending on how the iPad is held. 

The iPad does not have a keyboard or a mouse which makes its use on school benches easy 

as far as the needed amount of space is concerned and easy to pass around to other users: for 

instance, one student may do a search and find certain information and subsequently pass the iPad 

to another student so as to share the information. 

It is a tool which features an internal battery with an operation autonomy way better than the 

traditional laptop or netbook batteries. 

These features of the iPad permit greater levels of student engagement and collaboration (for 

students, the hands-on activities and discussions facilitated by the iPad make learning more fun 

and change around the usual by adding an element of creativity that has been lacking), 

opportunities to cultivate new kinds of learning environments and activities (iPad promotes 

movement, circulation, and close-up interactions; iPad have the capacity to bridge the gap between 

student and teacher, creating more active discussions), and the ability to extend learning 

opportunities outside the classroom, which is particularly advantageous for Music Informatics.  
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APPLICATION AND ANALYSIS  /  RESEARCH METHOD 

The research presented in this article refers to a pilot project that analyzes the effects on learning 

and on teaching brought by the implementation of the iPad in the classroom lesson. 

The discipline forming the object of the project is Music Informatics, which belongs to the 

ambit of Music Technologies. This discipline deals with the analog-to-digital conversion of sound, 

the tools for the analysis of digital sound, the digital audio formats (lossy and lossless), the Internet 

and audio streaming.  

The main difficulty stemming from it is the large amount of technical/scientific and 

conceptual terminology. 

The research was conducted for a time period of 4 months (from October 2014 to January 

2015) and it engaged the first and second grade of the Music High School, with a total of 44 

students (25 girls and 19 boys) of which 3 affected by dyslexia. 

8 work groups were created, of which 4 groups of 5 students and 4 groups of 6 students. The 

three dyslexic students were introduced, one per group, in  three of the 5-student groups. Every 

student had an iPad (or similar tablet) to research and collect the results. 

The students regularly received, for the first two weeks, lecture notes from the teacher related 

to the subject matter of the lesson. At the end of the two weeks, an examination was passed in the 

classroom with an open-ended questions test, diversified for non-dyslexic and dyslexic students. 

 

The result supplied important (and at the same time expected) indications so as to be able to 

continue with the project. 

 

In particular, the following data emerged (figure 2): 

1) 78%  of the students answered the questions by reproducing the exact same sentences 

contained in the lecture notes; 15% of the students answered the questions using their own 

words;  7% of them did not answer the questions; 

2) 35% of the students were able to make connections between different concepts; 60% made 

partial connections with different concepts; 5% did not make connections; 

3) 40% of the students reproduced examples in the answers to summarize the explanation; 

56% of them did not give examples; 4% of them made an error in the examples. 

 

Figure 2: Results of the first examination 
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During the following weeks, the lessons were taught asking the students to do a research, each 

time different, but having the same subject matter for all the work groups. Every lesson had a 

duration of 2 hours of which the first hour was assigned to the research by the students; during the 

following 40 minutes every group presented, in turns, to the other groups the results of the research; 

finally, in the last 20 minutes, the teacher integrated the explanations and, if necessary, supplied 

further study materials.  

 

At the end of the project a classroom examination was carried out (assigning everyone the same 

test), the results of which exceeded the expectations (figure 3): 

1) 26%  of the students answered the questions by reproducing the exact same sentences 

contained in the lecture notes; 74% of the students answered the questions using their 

own words;   

2) 52% of the students were able to make connections between different concepts; 43% 

made partial connections with different concepts; 5% did not make connections; 

3) 73% of the students reproduced examples in the answers to summarize the explanation; 

22% of them did not give examples; 5% of them made an error in the examples. 

Fig. 3: Results of the first examination  

 
 

More then just the numeric results that may be read in the diagrams, one of the important things 

which emerged is related to the language used for the explanations: the students conducted 

researches, searching for those websites that used a more similar and comprehensible language for 

all (dyslexic students included). This led, as an immediate consequence, to an increment of both 

the answers containing connections among different concepts and the examples reproduced to 

summarize the explanations. As a matter of fact, in order to understand the concepts forming the 

subject matter of the research, the students looked for textual examples and, most of all, images. 

There was a substantial improvement, as far as the three dyslexic students are concerned, to 

the point of managing to pass the final examination with a mark higher than 60%, considering that 

it was not (as already mentioned) different from the test of the other colleagues. Their oral 

presentation improved as well, the dyslexic students managing to formulate discourses full of 

examples, rather than mere definitions. 
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The learning improvement also appeared for students who already drew a high profit: the 

process was positive for them as well, inasmuch as they learned to select the information they 

found based on the group members (particularly with reference to the dyslexic students). 

 

A conclusive questionnaire about Students’ Perceptions of Learning was proposed to all the 

students. 

1) The iPad activity helped me apply course content to solve problems. 

2) The iPad activity helped me learn the course content. 

3) The iPad activity helped me connect ideas in new ways. 

4) The iPad activity helped me participate in the course activity in ways that 

5) enhanced my learning. 

6) The iPad activity helped me develop confidence in the subject area. 

7) The iPad activity helped me develop skills that apply to my academic career and/or 

professional life. 

8) Would you continue to use the iPad for the lessons 

 

The students had the option to answer assigning marks from 1 to 5: strongly agree=5, agree=4, 

neutral=3, disagree=2, strongly disagree=1. 

Finally, on the basis of the last question, it emerged that some students, who had initially 

been reluctant to the use of technology, were subsequently interested in continuing to use the iPad. 

 

CONCLUSIONS 

The introduction of the iPad was truly satisfying: there was a positive and significant impact both 

on the learning and on the teaching which was subsequently mirrored by the results reached at a 

didactic level.  

This study is however an initial attempt to describe the positive effects of the introduction 

of the iPad into the ambit of music disciplines. In effect, albeit positive from an active and 

collaborative learning standpoint, it did not take into consideration the students' learning styles. 

Future perspectives indicate an ever-more-frequent use of technology in everyday life. The 

benefits of using new technologies for the students depend to a large extent on the teachers' 

approach towards ICT, applied to teaching and to learning. This propensity depends directly on 

the type of education that the teaching staff received and on the competence level that they succeed 

in reaching in the use of ICT. School can and must continue to play a crucial role in this respect, 

integrating in a competent and critical way the new tools with the traditional methods. 
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Q47- 2417 Nadeem 

IMPACT OF TV ADVERTISING ON YOUTH BUYING BEHAVIOR: A CONTENT 

ANALYSIS 

NAMRA NADEEM1 

ABSTRACT: 
This study investigates trends in the use of research methodologies and publications in TV 

advertising and its impact on youth. It involved a content analysis of 95 articles published between 

1970 and 2014. Methodological trends in terms of research design, data collection method, 

respondent type, statistical techniques, reliability, validity, pre/pilot test, time horizon, respondent 

regions and publication trends in terms of authorship type, authorship collaboration, authorship 

per study, journals in terms of highest publications and most prolific universities are investigated 

in the paper. Most of the studies were empirical quantitative. North America has shown a rising 

trend as majority of the research is conducted their other areas such as Europe, Australia and Asia 

showed a declining trend, though I have selected a few articles and journals for this study but the 

study is an aid to researchers’ intent on publishing their work and provide directions for designing 

research projects. 

 

Keywords: Television advertising, Youth and Buying Behavior.  

INTRODUCTION 

Television the flourishing medium of the advertising world has the potential to generate strong 

impact on youth, as youth are easy target to buy any particular product advertised on TV. The 

purpose of this paper is to study the impact of TV advertising on youth buying behavior based on 

an analysis of the content of past 44 years (1970-2014) of research published in the recognized 

journals in this field. Recently there is no comprehensive and systematic literature review that has 

been done on this field and few that are done are not systematically synthesized. Though there has 

been a tremendous expansion in the advertising field still none of the existing research papers 

provides a comprehensive and integrative literature review so this paper will basically help 

understand the direction in which the field is going and where the gaps are and provides a 

comprehensive and systematic review of the literature by focusing on methodologies and 

publication trends. The focus of the paper is on the following two questions. 

What are the contents, methodologies, research design and analytical techniques that have 

been used in the past and what is their current status? And Secondly, what publication trends have 

been used in the field before i.e. who has published and contributed most in the literature of 

advertising which involves the identification of the most prolific universities, journals, 

geographical regions of authors. 

Literature Review  

A few literature reviews have been written in advertising in the last few years. However there are 

only two notable studies that can be regarded as somewhat systematic content based literature 
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review. In the first study articles on TV advertising were reviewed from international journals and 

conference proceedings. The literature review suggests that there is a positive relation between TV 

Advertising and youth purchase and that there is positive relationship of emotional response with 

consumer buying and TV advertisements2. In second study television advertising content that can 

be considered appealing to young people in UK, Netherlands and Germany has been retrieved3. 

Both of these studies do not provide methodological and publication trends as how the advertising 

literature has evolved. A scarcity of systematic literature review can be seen in the domain of 

advertising. However this paper will focus on methodological trends in terms of data collection 

method, respondent type, statistical techniques, reliability, validity, sampling methodology, time 

horizon, author region and publication trends in terms of journal name, journal ranking, publication 

year, most prolific universities and authors in advertising literature. Moreover it compares all the 

major categories of data against time, geographical regions, and combined time – geographical 

regions in order to unfold key trends in literature and gives insight that cannot be obtained from 

the earlier sets of analysis.   

METHOD 

Content analysis means doing a word frequency count. It is the primary analytical method used in 

this study “Content analysis has been defined as a systematic, replicable technique for compressing 

many words of text into fewer content categories based on explicit rules of coding”4. Content 

analysis can also be described as, "any technique for making inferences by objectively and 

systematically identifying specified characteristics of messages" 5.Content Analysis is gaining 

popularity and has been used recently for the analysis of publication and methodological trends 

and for systematic review of literature. 

Selection of Articles 

Literature was searched on popular databases such as Jstor, Business Source Premier. Keywords 

used to find articles relevant to my topic were “Television advertising”, “youth” and “buying 

behavior” (simultaneously) in either of the ‘title’, ‘abstract’, ‘keywords’, ‘full text’ search fields. 

The search returned a total of 496 articles spanning over a period of 44 years 1970 – 2014. Which 

is divided in three time periods. 1970-1984 first period,1985-1999 second period and 2000-2014 

third period. These 496 articles searched were transferred to Ref Works which is a “Web-based 

tool that allows to organize the bibliographic references find in databases, and on the web in 

columnar fashion”6. Data was then reformatted and only those columns were maintained that were 

important and needed for further analysis. Out of those total 496 articles I decided to choose only 

those articles that were relevant to my topic so 125 articles were shortlisted. Out of these 125 

further shortlisting was done and a total of 95 articles were selected which were empirical 

quantitative in nature. Here relevant can be define as strongly and significantly connected to the 

current situation. 

                                                 
2 Heintz Knowles, 'Images of Youth: A content Analysis of Adolescents In Prime-Time 

Programming'(Frameworksinstituteorg,2000)<http://frameworksinstitute.org/assets/files/PDF/youth_content_primetime.pdf> 

accessed 21st November 2014 
3 Eleanor Winpenny, 'Assessment of young people’s exposure to alcohol marketing in audiovisual 

&onlinemedia'(Randorg,01September)<http://www.rand.org/pubs/external_publications/EP51136.html> accessed 15th November 

2014 
4 Bernard Berelson, Content analysis in communication research (6 edn, Macmillan Pub Co 1971) 10-15 
5 Ole Holsti, Content Analysis for the Social Sciences and Humanities (Addison-Wesley 1969) 2-7 
6Wikipediaorg,'RefWorks'(Wikipediaorg,3rdSeptember2012)<https://en.wikipedia.org/wiki/RefWorks> accessed 25th October 

2014 
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Coding 

A unique numerical identifier was given to each 95 papers the data was then entered into Excel 

and edited for duplications.  

RESULTS 

Methodological and Publication Trend have been discussed in the results section. 

Methodological Trends 

This section of methodological trends provides a detailed quantitative review of 95 articles. 

Appendix 1 shows the results of the analysis of various research design elements with respect to 

time, regions, by years within region. The results of the methodological trend analysis are 

discussed below. An upward trend can be seen total studies conducted with respect to time from 

1970-2014.It can be observed that maximum number of studies were conducted during the period 

of 2000-2014 the reason for this could be awareness among people regarding importance of 

advertising as an emerging field and its impact on society. Out of the total 125 initial studies 72% 

were empirical quantitative, 14% were empirical qualitative and only 4% of the studies used mixed 

method. This rising trend of conducting empirical quantitative research can be attributed to 

advancements in different analytical tools such as cross tab, SPSS etc.  

The methodological analysis shows that the highest percentage of research was conducted 

in North America (NA) followed by Australia, Canada, Asia, Europe(EU) and others. This can be 

attributed to various researchers and practitioners in NA who understands the importance of 

advertising and its influence on society especially on youth buying behavior and It depicts that the 

most commonly used method is survey based research that is primary in nature and a questionnaire 

is sent to respondents for getting their response regarding the issue in hand. 77% of the studies 

used survey method and the rest 23% used experiments. As the main focus of the research is on 

youth so It can be seen the higher percentage of respondents were youth near around 50% followed 

by children and household consumers 11%. As far as the statistical techniques is concerned the 

most widely used technique is regression analysis. During 1970-1984 the most used statistical 

technique was factor analysis, T test and Pearson correlation coefficient from 1985-1999 were 

descriptive statistics and pearson correlation coefficient was used. Regression analysis and t test 

were mostly wildly used in 2000, s. Data collection methods are also discussed the highest 

weightage is received by self-administrated followed by drop-off pick up method and telephone 

interviews. In all three decades’ self administrated data collection method is used extensively with 

the respective percentage of 61. 

Moreover, a very strong domination of cross-sectional studies can be analyzed from 

Appendix 1, 64% of the studies were cross sectional in nature and 19% were longitudinal. A dearth 

of longitudinal studies shows that researchers believe that advertising is a short-term phenomenon 

and does not require a long-term analysis. The use of reliability and validity is increasing with 

time. In 41% of the studies reliability test was carried out and 52% of the studies showed validity 

test. In terms of Sampling 68% of the studies used probability sampling and 12% used non-

probability sampling. The use of sampling methodology sees no significant change in all these 

years. Similarly, the ratio of pre and pilot test conducted in the studies were very low 3% pilot test 

were conducted and only 7% pre test in rest of the studies there were no such tests conducted. 
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Publication Trends 

Publication trend has been discussed in this section in terms of authorship type i.e. academics or 

practitioner, authorship collaboration i.e. multiple or single country, authorship per study i.e. single 

author, two authors, three, four, five or more and journals with highest publications. Appendix  2 

present a major portion of publication trend analysis. 86% of the articles were authored by 

academicians ,6% were authored by practitioner and 8% were the result of collaboration between 

academicians and practitioners (Appendix 2) A number of factors may explain that why 

practitioners are contributing less one reason could be that the practitioner are not interested in this 

field and do not find it necessary to study advertising impact on youth, secondly as most of the 

articles of this study were published in academics based journals so practitioners do not choose 

those journals to publish their work. Authorship collaboration shows that 5 % of the studies have 

authors from multiple regions and 95% of them have authors from single region in 80’s authorship 

collaboration shows 100% single country authors. The trend shows a changing trend in 90’s and 

2000’s almost 3-9% of the authors were from multiple countries. With respect to number of authors 

per study 34% of the studies have two authors,22% of the studies have three authors and 21% of 

the study have single author. A decrease in single author studies can be seen from 1970 to 2014 

from 27% to 18% however a rising trend in studies above three authors can be observed. Most of 

the studies with three authors were from Asia. Appendix 2 reveals the most significant journals in 

terms of contribution to the relevant field. Journal of advertising have 24% publications, Journal 

of consumer research and Tobacco control journal have 9% publications, Journal of marketing 6%, 

Journal of advertising research and Journal of Public Policy and Marketing 4% publications 

respectively. Together these 7 journals have contributed 55% in the relevant field. All these 7 

Journals have a rating of A or A* 

CONCLUSION ON RESEARCH FINDINGS 

Advertising has an impact on youth buying behavior as it plays an important role in persuading 

customers toward making a brand purchase decision. Much of the research that has been conducted 

in the study was empirical and relevant in nature. 95% of papers were empirical quantitative and 

5% were empirical mixed methods. The authors find that empirical research, both quantitative and 

qualitative, has the potential to capture inherent phenomena of reality. It has also been observed 

that a large chunk of the studies were conducted in NA there are hardly any significant number of 

studies from other regions so for contributing in the relevant field universities and professional 

institute in EU, Asia, Australia needs to make more contributions. The most important finding of 

this research is the use of survey as a research design method which remains highest in all the three 

time periods the reason for this could be as surveys are seen as a useful instrument in describing 

the characteristics of a larger population and are relatively inexpensive. The study also shows that 

though regression analysis and descriptive statistics are the most popular techniques in all the 

decades however a rising trend can be seen in the in the usage of multiple statistical techniques 

within same studies known as triangulation. Increased triangulation is believed to improve the 

generalizability of the study by minimizing inherent flaws in a single method. The most widely 

used data collection method remains self administrated as it has less chances of biasness and results 

are assumed to be more reliable. The use of reliability and validity is also increasing with time. 

The study also reveals that majority of the studies were academic in nature with the high 

involvement of academicians and hardly any studies by practitioners were observed this could be 

attributed to as practitioners do not find this field interesting so they have lesser contribution. 

Practitioners need to get involved in order to get unique solutions to their problems. 
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FUTURE RESEARCH OPPORTUNITIES 

A mix of qualitative and quantitative research methods should be used as there is increase in the 

use of triangulation, as it is believed to improve the generalizability of the study by decreasing 

intrinsic weaknesses in a single method by using multiple techniques for data analysis .Moreover, 

it will also  help to analyze the results more accurately. There is a need to conduct the research in 

other areas of the world as well other than North America as advertising is getting immensely 

popular and important so doing research in other regions will help understand the impact of 

advertising on a society as a whole. Analysis of publication trend shows that most of the studies 

are written by academics as compared to practitioner so there is a need to understand the 

perspective of practitioners on this field and motivate them to contribute positively on the relevant 

field. 
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DEVELOPING SOCIOCULTURAL APPROACHES AND RECONCEPTUALISING THE 

PLAY-PEDAGOGY RELATIONSHIP: MALAYSIAN EXPERIENCES 

NORSUHAILY ABU BAKAR1 AND YAHAYA IBRAHIM, IBRAHIM MAMAT2 

ABSTRACTS 

This paper examines contemporary developments in play and pedagogy in early childhood 

education settings, drawing on Malaysian policies and international play scholarship. Play is also 

located within contemporary discourses about quality and effectiveness, with a specific focus on 

“Educational” play (Wood, 2010). Although policy texts and policy-oriented research have 

provided positive validations for play as integral to ‘effective practice’, there remain significant 

challenges in conceptualizing the play-pedagogy relationship. The study reported here, explored 

and analysed some of the challenges inherent to incorporating play into preschool classroom. The 

research sought to identify any factors that constrain or influence teachers’ implementation of the 

play approach in four different settings. This paper draws on structured observations, as well as 

interview data on the perceptions and understandings of teachers, school administrators and 

parents.  

A sociocultural theoretical lens was used to interpret observations and to analyze the 

interview data. Research findings reveal that teachers give more weight to the instrumental value 

rather than intrinsic value of play. Play serves multiple functions which including recreation 

function, learning function, developmental function, revelatory function, and class management 

function in the kindergarten practice. Three main forms of play were found in kindergarten daily 

routines including play as independent activities, play as components in curriculum, and play as 

time-fillers. Priority is given to teacher-initiated play rather than children-initiated play.  

 

Keywords: Sociocultural lens, play-pedagogy, early childhood. 

 

FROM SOCIOCULTURAL THEORY TO PRACTICE 

Knowledge is co-constructed with others as children participate in their social and cultural worlds 

as active agents who play decisive roles in determining the dynamics of social life and in shaping 

individual activities (Wood, 2010).  Ways of knowing and participating emerge in different 

sociocultural practices, which embody the beliefs, rules, patterns of behavior, language and 

interaction, routines and expectations within communities.  For example, children do not just learn 

isolated skills (such as decoding words, practicing handwriting or recognizing numerals); they 

become, for example, readers, writers, communicators and mathematicians through sustained 

engagement in practice, which can be adult- or child-initiated.  This focus enables us to identify 
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teaching and learning activities within the sociocultural tradition, and offers a way of concretizing 

the theory and identifying practical strategies to analyse the implementation of play activities.   

Once we shift the focus from individual development to the social characteristics of play, we 

provoke critical consideration of agency, power and control in adult-and child-initiated activities 

(Edwards & Brooker, 2010) 

 

 

Figure 1 Sociocultural theory as a lens for challenging teachers’ existing understandings of 

curriculum (adapted from Edwards, 2007, p. 89) 

Figure 1 is introduced here as it provides a model that uses sociocultural theory to challenge 

teachers’ understandings of curriculum and a framework to generate reflective practice on the use 

of sociocultural theory in early childhood education.  In considering the model we can see that a 

sociocultural lens enables us to consider what is occurring in a classroom from a new angle. We 

are also able to see that the improvisational and spontaneous nature of play makes particular 

demands on children’s imaginative and relational capabilities, for example any play activity 

(particularly role play or imaginative play) is not one event, but many other different types of 

events (Wood, 2010). 

Scaffolding  

According to Wertsch (2007), Wood, Bruner and Ross (1976) determined the notion of 

‘scaffolding’ to describe the learning support process in the ZPD.  Wertsch (2007) regards 

scaffolding as the process of a teacher organizing a task so as to bring it within the child’s “region 

of sensitivity” to instruction.  A teacher needs to be alert to the cues from a student and be ready 

to help as needed.  A teacher’s aim is to transfer control to the learner as the learner’s capacity 

increases.  In elaborating further on the concept of scaffolding, Wood (1986) “… emphasizes the 

two rules of ‘contingent’ support.  “The first rule dictates that when a child fails to achieve after 

one level of support is offered, then the support is immediately increased.  The second dictates that 

when a child succeeds, the level of support should decrease” (p. 64).   

Wood (1986) considers that the highest levels of control relate to modeling as a support.  

Rogoff et al. (1998) continue this discussion by drawing attention to the lower level supports, 

which Wood describes as involving verbal instruction belonging in communities where children 

are segregated from adults’ work.  For this study, it is important to be clear that I also see 
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scaffolding and contingency as culturally defined concepts with ways of learning embedded in 

context.   

‘Scaffolding’ is about assisting and supporting learners and by focusing on learning 

through play this study enables us to focus on emergent thinking as participants guide one 

another’s contribution through self-other regulation and contingent responses.  We now arrive at 

a discussion on the idea of ‘guided participation’. 

Intervening in and encouraging play 

Teachers appear to have a special role in enhancing imaginary play.  Although a certain amount 

of make-believe develops intrinsically, as can be seen in the imaginary play typical of early 

childhood (Rubin et al. 1983) children do not automatically learn how to play.  Adults can help 

children achieve flow in play and encourage, model and stimulate their play activities.  They can 

also actively give guidance and match tasks to children’s skill levels to help develop their sense of 

control (Christie & Johnsen, 1986; Hutt et al. 1989; Smilansky, 1968).  As O’Connell & 

Bretherthon (1984) notes, “activities conducted with the assistance of capable collaborators enable 

children to achieve more than they might on their own” (p. 343). 

Although there is general agreement that play is important for the healthy growth of the 

child, the question arises whether intervention is necessary to enhance play.  Furthermore, the 

question emerges of whether intervention is equally necessary in all types of play or only for 

certain types.  However, it is particularly important to know when not to interfere.  Some children 

will need to be encouraged to play whereas others will only need enrichment of their play.  It is 

the task of the teacher to diagnose children’s play functioning and treat each child and each episode 

accordingly (Christie & Johnsen, 1986; Smilansky, 1968).  Research such as Smilansky (1968) 

reinforces this practice.  She not only found that intervention during the sociodramatic play episode 

increased play, but also made the following suggestion for play intervention: enter into play as a 

participant, enter into play as an outside observer by asking questions and making suggestions and 

continue to structure the environment. 

In light of all this, one would expect that teacher education programs in early childhood 

would be designed to instruct prospective teachers about children’s play and ways to guide it 

effectively.  In Malaysia this is not the case, indeed there is no focus on imaginative play or role 

play, the play most typical of children in kindergartens and most correlated with a broad variety 

of developmental gains (Smith, 1988; Rubin et al. 1983; Smilansky, 1968).   

Towards integrated pedagogies 

Teachers or practitioners are expected to use different pedagogical approaches, which include 

adult-led and child-initiated activities, as well as “free” and structured play.  Adult led activities 

include structured approaches with defined learning intentions that are applicable to the whole 

class or to groups (Wood, 2010).  However, there are varying degrees of flexibility for children in 

how tasks are presented, and what responses are expected.  The teachers can harness the qualities 

of play by developing integrated pedagogical approaches, which combine the benefits of adult-

directed and child-initiated activities (Wood, 2010).  The following model in Figure 3.3 represents 

this integration, and allows for elements of playfulness in child-initiated and teacher-directed 

activities.  The model adopts the perspective that play in early childhood settings is always 

structured to varying degrees by the indoor and outdoor environment, the curriculum, the adult: 
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child ratio, the resources available, the rules, and the values, beliefs and practices of the adults 

(Wood, 2010).  

 

 

 

 

 

 

 

 

 

 

 

   adult-directed      child-initiated 

   activities      activities 

 

 work/        structured  free 

 non-play        play   play    

   

Figure 2 A model of integrated pedagogical approaches 

 (adapted from Wood, 2010, p. 21) 

The pedagogical orientation uses the cycle of planning the play/learning environment, 

interacting with children in a range of activities, observing, reflecting, evaluating and returning to 

further planning.  The aim is to ensure a flow of information about children’s play and learning 

from two pedagogical zones – adult-and child-initiated activities, both of which have contrasting 

but complementary forms of adult and child involvement, co-constructive engagement, and 

pedagogical strategies.  In the child-initiated zone, freely chosen play activities are closest to ‘pure 

play’ (Wood, 2010).  Children are free to choose an adult teacher as co-player or peer-peer 

negotiation, refer to an adult help, and set their own goals.  The children will exercise choice, 

control and imagination. 

 While in the structured play zone, Wood (2010) suggested adult-directed activities may 

engage children in playful ways with curriculum content: there may be some elements of 

imagination, but limited choice and control for children.  For example, a teacher may ask children 

to solve mathematical problems in the context of imaginary situations.  Teachers can respond to 

their observations of child-initiated play by providing enrichment activities, making props for play, 

or extending the challenge. 

METHODS 

Observations 

I spent two weeks in one Malaysian preschool in order to trial and refine the observation 

instruments.  One week was spent in observing classroom activity and consulting with teachers.  

The second week allowed me to trial the modified instruments.  The preschool was chosen because 

it was in a convenient location for me to visit, this being the only consideration in choice of school.  

I was unknown to the administrator/headmaster, teachers and children and believed this to be very 

important for trial procedures planned for the major study, as this would also be the case in the 
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major study.  The administrator/headmaster welcomed me to the preschool and expressed a keen 

interest in learning through play approach.  Initially I spent two and a half weeks in the preschool 

classroom after looking at the teacher’s lesson plans.  While there I had a formal discussion with 

the preschool teachers and a lecturer from the Teacher Training Institute who was majoring in 

Early Childhood Preschool Education and doing her practicum observation of the teacher trainers 

there.  This opportunity assisted me in deciding how to efficiently divide play activities into types 

of play for observation purposes.  I decided on how to divide the play activities after observing 

teaching and learning practices and by considering their lesson plans.   

My observations and the trial of instruments developed for the types of play spanned two 

weeks for four to five hours a day, according to the schedule and lesson plans of the teachers.  

Detailed notes of the play observed encouraged consideration of emerging types of play, which 

confirmed my predictions in a general sense about what types of play I would observe in preschool 

practices.  I observed children involved in riddles, chants and rhymes activities, role 

play/imaginary play, creativity/ scientific play activities, physical play, structured play and free 

play.  Throughout the observation in the pilot study of each category types of play, I also found 

that children shared an understanding of roles and relationships, engagement in the activity, the 

usage of play equipment and adults’ guidance in certain situation of play occurred.  

The important outcomes of the pilot study were:  confirmation and refinement of a typology 

of play for use in the larger study; the identification of teaching styles of the preschool teachers; 

engagement in play activities; and refinements to the interview questions.  This pilot ensured the 

best possible instruments for use in the main study.  I trialed the typology of play and found that 

the following list most adequately described observations of children at play: riddles, chants and 

rhymes activities, role play/imaginary play, creativity/ scientific play activities, physical play, 

structured play and free play.   The types of play are based on the work of other researchers and 

theorists (Md. Jaafar, 2011; Sharifah Nor Puteh and Aliza Ali (2011); Morrison, 2009; Smith & 

Pallegrini (2008); Chancellor, 2005; Hamzah Dadu, 1994) as discussed in chapter three. 

Data Analysis 

Bogdan and Biklen define qualitative data analysis as “working with data, organizing it, breaking 

it into manageable units, synthesizing it, searching for patterns, discovering what is important and 

what to be learned, and deciding what you will tell others” (1982, p. 145).  Qualitative researchers 

tend to use inductive analysis of data, meaning that the themes emerge out of the data (Patton, 

1990).  There were 2 processes of data analysis: observation and interview.  Careful analysis of 

each method in relation to other methods and also in relation to the research questions enhanced 

validity and conformability (Brewer & Hunter, 1989, pp. 83-84). 

Analysis of Observation Data 

After data collection the following sequential steps, organizing, transcribing, translating, 

summarizing, and interpreting assisted with data analysis.  

Formal process of observing 

The observation data are collected first before interviewing the teachers, administrators and 

parents.  The reason for this is to ensure that the data collected truly represents the daily play 

activities rather than confirming interview data through subsequent implementation by teachers.  



   
INTERNATIONAL CONFERENCE ON INTERDISCIPLINARY SOCIAL SCIENCE STUDIES 108  

 

www.flelearning.co.uk 

 

The observation data provide important evidence for getting to 'the depth of the matter'.  The 

basic principle is to observe activities or tasks focusing on duration, nature and context of any 

types of play activities that children might engage in during teaching and learning time in the 

classroom, and also to observe teachers’ organizing for these play activities, so the observation 

records how play is allocated and practiced in each particular setting.  In carrying out the 

observation tasks I plan to observe 2 teachers for each case study (altogether 8 teachers) to record 

the hours spent in a week (15 hours or 3 hours x 5 days) when they are teaching in their own 

classrooms.  These continuous observations are to be made throughout the preschool session for 2 

weeks (one week for observation and field notes and the following week for confirmation of the 

activities observed) with the exception of snack and drink time, which always took place for 

between 20-30 minutes in each preschool.  The exception also applies to some periods devoted to 

class activity such as morning assembly and transition between activities. 

I aimed to avoid being seen as a teacher in the classroom, as this would attract interaction 

from the children and interrupt the focus of the observations.  I also avoided interaction with the 

preschool teachers telling them that I was going to observe the approaches used by them in their 

teaching and learning activities.  I did not specify that I was focusing on learning through play as 

I did not to draw attention to these strategies, therefore giving me a naturalistic view of learning 

through play and other approaches and teaching styles over the observation period.  A digital 

camera is used to photograph activities and work artifacts but not children.  In addition a stopwatch 

is used to measure time during which the play activities occur. In analyzing the observation field 

notes used in this study, I plan to transfer the numerical raw data into descriptive statistical forms 

such as bar graphs and pie charts to show hours spent per week on each type of play.  The written 

elaboration of each play activity will be transferred to summary sheets for inclusion in the later 

discussion.  Thus the data will be converted into what is called a “write up”. 

The analysis for the observation method is guided by a sociocultural theory of learning 

(Vygotsky, 1978) and Rogoff (1995).  It is now widely accepted that all observation is framed by 

a preconceived concept or theory.  Coffey and Atkinson (1996, p. 153) tell us “methods of data 

collection and data analysis do not make sense in an intellectual vacuum”.  Eisner (1991) maintains 

that we see what we seek and we seek that which we have language to describe.  The researcher’s 

perspective leads him/her to see elements in the data that might not be visible otherwise or would 

be different with another theoretical lens.  It begins in abduction mode, which means “we start 

with theory, make an observation and draw an inference from that observation consistent with the 

theory” (Dey, 2004, p. 91).  The research seeks therefore to observe the types of play that occur 

during the play activity among child-child participation or as facilitated by teachers and interpret 

this according to socio-cultural theory 
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RESULTS 

Results for Preschool 1 

Section 1 Observations and descriptions of play in teaching and learningI allocated 15 hours of 

observations at this preschool (3 hours for 5 days)

 

Figure 3 Hours spent a week and types of play in Preschool 1 

From the 15 hours of observation in Preschool 1, I witnessed less than 7 ½ hours of play activities 

(see Figure 3).  Following is a breakdown of these activities. 

Table 1 Rhymes, chants and riddles 

Observation Period Description of activity and learning outcome 

Half an hour each day of 

the week. 

A class of twenty children performed cultural rhymes and songs 

for the end of year show.  When the fifteen children heard the 

music they moved around and followed the rhythm.  They 

clapped their hands and moved the plastic props up and down.  

They held hands together in pairs, and clapped their hands three 

times as they followed the rhythm of the song.  The children 

practiced and performed songs in various languages from a 

number of cultures as children at this preschool are multi-cultural. 

Sometimes the teacher intervened and asked them to follow her 

directions.  These actions were observed for thirty minutes each 

day of the week. (Observation and field notes, 9th-13th October). 
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This example of using riddles, chants and rhymes is different to previously mentioned 

examples from other preschools as here the children were using different languages and exploring 

different cultures.  Due to the multi-cultural aspect of the children involved the teaching and 

learning of these languages was a collaborative relationship.  Again I draw connections to the work 

of Vygotsky who articulated the notion that social learning precedes development.  In this case 

children were being encouraged to engage in and therefore develop some understanding and 

acceptance of different cultures.  

The overall goal of education according to Vygotsky is to generate positive social learning 

through the internalization of culture and social relationships (Vygotsky, 1978).  He stressed the 

importance of past experiences and prior knowledge in making sense of new situations or present 

experiences.  Therefore, all new knowledge and newly introduced skills are greatly influenced by 

each child’s culture, especially their family environment. 

Table 2 Imaginary Play 

Observation Period Description of activity and learning outcome 

1 hour during a 

mathematics lesson 

The teacher prepared a table, fake money, fruit and vegetable 

toys and a script for children to role-play (see Figure 6.23) At 

first, a boy volunteered to act as a seller/ hawker and two boys 

and three girls volunteered to be customers.  The teacher helped 

them to organize and do the role by creating scripts for the 

children.  After a few minutes of role-play, the teacher gave other 

children the chance to role-play.  The teacher prepared and 

included fake money so the children learnt addition and 

subtraction of money.  Throughout this role-play activity, it was 

observed that sometimes the teacher intervened in children’s 

conversations when it became necessary. (Observation and field 

notes, 11th Oct). 

Role-playing activities are appropriate for preschool children because they provide 

entertaining and interactive ways to learn about real life concepts such as buying and selling.  

Episodes like this allow children to explore specific boundaries, culturally and socially.  They learn 

to regulate physical space and practice the ordered pattern of the activity. 

From the Vygotskian perspective the above scenarios show the children actively learning 

skills and symbolic processing by their interaction with their peers.  With the help of an adult 

mentor (teacher), they were able to incorporate what the adult provides in terms of knowledge and 

cognitive tools.  The careful structuring of the play activity, the writing of scripts etc., demonstrates 

that the teacher’s aim was to extend particular parts of the children’s knowledge. 

As previously discussed the zone of proximal development (ZPD) (4.3.2) is the key to 

Vygotsky's understanding on how learning occurs.  The ZPD is described “as the distance between 

the actual development level as determined by independent problem solving and the level of 

potential development as determined through problem solving under adult guidance or in 

collaboration with more capable peers” (Vygotsky, 1978, p.32). 
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Figure 4 Buying and selling and force of a magnet activities 

Table 3 Creative/ Scientific Play 

Observation Period Description of activity and learning outcomes 

Half an hour for two 

consecutive days during a 

science lesson. 

The preschool teacher demonstrated the push-pull force of a 

magnet to the children for about ten minutes with informative 

elaborations on the magnet (see Figure 6.23).  For about another 

ten minutes the preschool teacher let each child hold the magnet.  

This was observed for thirty minutes over two days when science 

was the subject being taught.  On another occasion the teacher 

explained briefly the use of magnetic attraction.  The children 

began playing with the magnets.  The children lifted the magnetic 

characters and slowly moved them allowing the magnetic force 

to bring the magnet quickly to the surface.  Then, they took one 

or two of the magnets to see if they would attract any other things 

in the room.  The teacher explained briefly about magnetism for 

example the children tended to think that all metals attract 

magnets.  (Observation and field notes, 12th and 13th October). 

The creative/ scientific play, allocated during the observation, took place and was noted as 

'play in passing' during a formal learning session of a particular topic.  From the example given 

during the observation, the situation enabled the children to make the transition to a higher level 

of thinking where they were encouraged to explore further with the magnets to extend their 

understandings of the force of magnetism.  

The teacher provided explanations and the children conducted investigations and 

demonstrations of outcomes to each other.  This focus on learning through investigation used 

children’s natural curiosities to lead the activity.  The directed opportunity the children had to 

explore / play with the magnets provided them opportunity to produce meanings relevant to the 

context and to develop a share in the responsibility of their learning as it gave them some control 

of what they could learn. 

The scaffolding concept has been developed in the context of teacher-child relationship 

(Wood, Bruner and Ross, 1976). The scaffold holds the building as it moves upwards and in 

educational terms scaffolding is about supporting children towards building predetermined 

learning outcomes. 

In this play situation, teacher’s presence created a focus. She suggests ways of resolving and 

using magnets. With support from the peers who experienced using the magnets, the teacher also 

responds contingently of how to use and play with magnets. She encourages the children how to 

use the tools initiatives as well as the peers. 
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Purposeful towards building relationships and towards engagement in activity and problem 

solving with other people, according to Trevarthen (2001) is a mechanism of development. It 

involves the creation of new meaning, a meaning that cannot be created alone, and consequently 

takes the interactions and the activity into the ZPD. This meaning-making or learning within the 

ZPD leads development. We come to know and construct our world through our participation in 

shared social activity. 

The  Vygotskian perspectives or ZPD proposes that thoughts and practices are co-

constructed between adult (teacher)  and children, and that adult (teacher) and more capable peers 

play a significant role in guiding play activities. In the above situation, we can see adult teacher 

working to guide children’s acquiring knowledge into the practices of playing magnet. 

Table 4 Physical Play 

Observation Period Description of activity and learning outcomes 

Half an hour during break 

time on two consecutive 

days without an adult’s 

interference. 

This preschool has colorful vehicle tyres in the playground on 

which children can play (see Figure 6.24).  The physical activity 

play that was observed took place in the front of the classroom 

building.  It involved five children running up and down the tyres 

during their break time.  They raced each other counting, talking 

and laughing.  (Observation and field notes, 11th and 12th 

October). 

As discussed previously, the opportunity to be outdoors whether in the natural environment 

or a playground, offers an ideal context for children to be themselves.  Being outdoors encourages 

children to explore and to experiment.  They have opportunity to be active and engage with the 

natural environment.  Frost, Shin and Jacobs (1998) emphasize that the openness of outdoor 

environments provides a relatively unrestricted and spontaneous context for facilitating peer 

interaction.                                                   

 

 

 

Figure 5 Playground area  

 

 

 

Table 5 Structured Play 

Observation Period Description of activity and learning outcome 

A one hour enrichment 

activity of the previous 

mathematics lesson 

On another occasion on the following day, as a continuation of 

the previous mathematics lesson, the teacher prepared the 

children to work in teams to learn how to set up a business.  The 

children were divided into four groups.  The teacher gave each 

team a certain amount of fake money to set up their business.  

They could use the fake money to purchase necessary in-class 

supplies and items from each other.  There were four tables for 

each business to create a product for sale, such as fruit and 

vegetables (toys), books and stationary, T-shirts and grocery 

products such as toothpaste, soaps, bottles and cans.  The 
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children established a price for each item and set up their product 

display, including a price list and business sign.  The children 

then took turns going around to each other's businesses buying 

and selling their items.  (Observation and field notes, 12th 

October). 

 

According to Vygotsky and the sociocultural perspective, children need to acquire the 

necessary knowledge, skills and dispositions to manage in their worlds.  It is important to note that 

the teacher did not control the class with rules and structures; rather, the teacher collaborated with 

the children and provided support and direction.  

The children here had previously mastered much of the necessary prior knowledge (for 

example in the mathematics lesson the day before).  

Table 6 Free Play 

Observation Period Description of activity and learning outcome 

1-hour observation. After finishing writing in their workbooks, the children were 

allowed to play freely with play equipment in the classroom 

corner (see Figure 6.25).  Three girls played “masak-masak” 

(cooking) as mothers and children.  A girl acted as a mother and 

poured cups of tea for them.  Then it was observed she pretended 

the tea was hot, and she blew on it to cool it down before giving 

it to her children.  After that she pretended to wash the cup.  A 

few minutes later, two girls joined them, imitating and putting 

more play actions together.  They were having a conversation 

throughout the activity and laughed together.  On another 

occasion three boys were observed using Lego to build cars and 

tower buildings.  One child pushed his Lego car around the floor 

after he finished making it.  (Observation and field notes, 13th 

October). 

 

When involved in free play a child has opportunity to take on another role and to trial actions 

appropriate to that role.  For example, in the above situation, for the girls pretending to be mother, 

they have opportunity to test responsibilities.  While the other children control the “rules” of the 

play game and make sure that peers are indeed providing an accurate representation.  According 

to Vygotsky (1976), this social pretend play teaches children emotional control and discipline at 

the edge of their capabilities.    

     

 

                                                    

Figure 6 Pretend play activities 
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Results of the interview: 

 

  

 

 

 

 

 

 

 

  

 

 

 

 

 

Figure 7 Theory of teachers’ in Preschool 1 teaching actions related to play 

Teachers in Preschools 1, substantiated declarations as to the value of play with a positive attitude 

toward creativity and movement related play.  However, the demands of the Education State 

Department brought pressure to bear on the use of more formal methods of obtaining evidence of 

learning.  One of the Preschool teachers commented “it depends on the teachers’ approach to the 

students and I usually discuss with friends asking them for examples of play activities that we can 

share”, this represents an individual who was motivated to comply with the perceived established 

curriculum and guidelines. 

 

CONCLUSION 

In considering play through a sociocultural lens we are provided with new ideas about how 

different categories of play can be used in preschool curriculum development and in improving 

practice and policy.  It is this sociocultural lens that provided new insights into how to build on 

current Malaysian preschool policy and practice across a range of agencies.  The model is 

highlighted here as maintaining a sociocultural theoretical lens is vital in enabling us to recognise 

the importance of an inclusive context.  It is also vital in directing future research and curriculum 

development, aimed at improving practice and policy. 

In recognising that play is a major component in a child’s social, cognitive and physical 

development we must understand the position of play within the dynamics of early childhood 

education. The pedagogical orientation uses the cycle of planning the play/learning environment, 

interacting with children in a range of activities, observing, reflecting, evaluating and returning to 

further planning.  The aim is to ensure a flow of information about children’s play and learning 

from two pedagogical zones – adult-and child-initiated activities, both of which have contrasting 

but complementary forms of adult and child involvement, co-constructive engagement, and 

pedagogical strategies. 

   Having a sociocultural framework enables the researcher to structure data collection in a 

way that focuses on the elements of practice that enable or restrict opportunities to learn through 
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play, and to interpret data from a vantage point specifically designed to interpret these actions and 

consequences.  Indeed, the provision of research evidence where theory supports pedagogy 

provides secure justification of the benefits of building play-based curriculum.  

In starting at the top and working down we find that the MOE in Malaysia include discussion 

on the benefits of learning through play.  However, they do not provide clear guidelines on when 

and how to use it.  From the data presented here one of the strongest findings relates to a need for 

administrators and teachers to have specific training in current education theory and method, and 

for teachers in particular to be involved in ongoing and focused professional development.  Indeed, 

it is important to note that the findings from this study, demonstrate how western type practices 

can operate in classrooms that have a non-western culture, where daily life is governed by cultural 

and traditional values.  This demonstration, which is provided via a sociocultural lens on classroom 

practices, is a direct effort to demonstrate to all stakeholders in the preschool education sector what 

current research can offer in terms of providing quality play based learning opportunities.  The 

outcomes demonstrate how the theory behind learning through play supports practices that can be 

integrated into classrooms without impacting on time and without inhibiting curriculum content.  

An outcome for the MOE therefore is that by providing new insights into ways to incorporate 

learning through play approaches into the curriculum they can influence educators to further value 

current educational methods and practices.  
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NATIONAL IDENTITIES ON PURCHASE DECISIONS/GLOBAL ECONOMY   

OLAWALE ADETUNJI1AND OLAWALE OGUNBAYO2
 

ABSTRACT  

Despite the continuous attempts and struggles of various societies in protecting their culture, 

through various findings, cultures have continued to show that they cannot survive in isolation. 

This research seeks to identify the changing phases of cultural practice as well as the influence 

on the global economy. It is imperative to establish the wisdom (if any) of cross-cultural practices, 

multi-national identities and economic development. The paper provides counter-arguments that 

moderate the emerging opinions as well as a useful update on current academic research and 

thinking. Culture and multi-national identity, as a widely discussed and studied discipline with 

emphasis on analysis, planning, implementation and control designed to create, build and maintain 

beneficial exchanges, remains an important concept in understanding consumer buying behavior.  

  

Keywords: Cross-culture, Nationality, Globalization, Economy, Behavior.  
 

INTRODUCTION  

As markets are becoming increasingly globalized, the need for an understanding of consumers in 

different cultures is a priority in marketing activities. This study attempts to provide an in-depth 

analysis into the way cultural factors influence consumers’ purchasing patterns. The basic premise 

of the study of cross-cultural marketing is to understand consumers’ behavior in their own cultural 

environments and to tailor a favorable marketing culture. This study intends to explore 

the understanding of consumer behavior and the role of cross-cultural influences. Marketing 

across cultural boundaries might be a challenging task. Cultures often differ in demographics, 

languages, nonverbal communications and values. In the business world today, almost all 

multinational companies are aggressively marketing their goods and services beyond the borders 

of their homelands. In fact, as Schiffman and Kanuk (2007) observed, the issue is generally 

not whether to market a brand in other countries but rather how to do it. Because of this emphasis 

on operating as a multinational company, many companies endeavor to incorporate a mix of 

standardized and local components in their marketing practices so as to gain the benefits of each 

strategy". Several companies are fashioning strategies to take advantage of existing and emerging 

economic opportunities in other societies.   

Assessing cultural change still remains a difficult task and marketers are likely to continue 

to face problems when attempting to understand, appreciate and reflect changing cultural values. 

First, these changes are choice elusive and hard to define, and their practical effects are frequently 

indirect. Second, the marketer may tend to ascribe fundamental cultural changes simply to the 

generation gap and incorrectly assume that they are only fads and will quickly disappear. Finally, 

                                                 
1 Olawale Adetunji, Moshood Abiola Polytechnic, Department of Marketing, Nigeria. omobaorunjunior@hotmail.com or 
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2 Olawale Ogunbayo, Moshood Abiola Polytechnic, Department of Business Administration, Nigeria  
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because change often generates complexity, marketers may resist changing cultural values rather 

than trying to take advantage of them.   

The global world has enhanced the possibilities of cross-cultural influence across the globe. 

This explains a situation where the norms and values of a people get mixed with another group or 

setting. Ordinarily, the surface appraisal of the impact of mixed cultures on another economy may 

be insignificant but the rationale might not be perfect for any business outfit.  

Companies are marketing their goods and services worldwide for various reasons. Among 

others, several companies have realized that overseas markets represent the single most important 

opportunity for their potential growth when their home markets mature. This realization is driving 

them to broaden their scope of interests and search for consumers spread across the world.   

The extent to which consumer behavior is influenced when different cultural values and 

norms are crossed with each other would possibly be a determinant of the success of a 

multinational firm. However, consumer behavior may be defined as the interplay of forces that 

takes place during a consumption process, within a consumers’ self and his environment. Cross-

cultural influence involves the interexchange between two or more distinct cultures with each 

other.  

In large communities, small ethnic or sub-cultures exist based on nationality, religious 

group, racial group and geographical areas, which have an effect on consumer buying behavior.  

The domain of management refers to the organization of people, processes, products and 

markets. In this era of globalization, part of the debate in management is whether regional markets 

should be considered as unique and in need of customized management tools and techniques or 

whether the same management tools and techniques can be applied across different marketplaces. 

One way that scholars have sought to address these questions is through the study of cross-cultural 

consumer decision-making styles.  

Consumer decision-making style refers to the mental orientation or approach a consumer has 

towards making choices. Although, consumer decision-making style represents a relatively 

consistent pattern of cognitive and affective responses (Bennett & Kassarjian, 2010), national 

culture has been proven to have a significant impact on individual values and attitudes (Teras 

et al., 2010); thus, culture is expected to have a significant influence on consumer decision-making 

styles.   

Issue at Stake  

The interest of this study is to probe and establish the Nigerian status of cross-culture/multi-

national identities, and establish the affinity (if any) between cross-cultural practice and consumer 

purchasing behavior. The research study framework centers on a test of the relationship 

between cross-cultural identity and consumer purchasing patterns, cross-cultural practice and 

learning, as well as learning concept roles and consumer purchasing patterns, etc.  

Conceptual and Theoretical Framework  

Diversity among cultures is reflected not only in management but also in marketing and consumer 

behavior.   

This research possesses the potential to provide a comprehensive idea or knowledge on 

cross-cultural practice as related to multi-national identity and consumer purchasing patterns. It is 

set to express or show how multi-national identity and cross-cultural influence could influence the 

purchasing patterns of the average consumer.  



   
ICISSS 2016 (OXFORD) | CONFERENCE PROCEEDINGS  119  

 

 

© 2016 The Author | ICISSS 2016 © 2016 FLE Learning 

A general comparative analysis of cultures often helps to anticipate the responses or 

activities of consumers. Culture makes a difference in problem identification and in the objectives’ 

motivating choice. Culture often influences consumer’s decision in certain situations and 

sometimes mitigates undesirable consequences for an economy. 

There is the need for a frame of reference with which to understand and evaluate the range 

of cultural values that may be encountered. A useful conceptualization of the possible range of 

variations in values found in different cultures is offered, and it presents a classification of value 

orientations that might be encountered by international consumers. The model by Trimmer and 

Warnock (1992) suggests five basic orientations, which are thought to be common to all human 

groups. These relate to human nature, relationship of people to nature, sense of time, activity and 

social relations. The task then becomes that of seeking to understand what type of value system 

predominates in a given culture. Nevertheless, it has been observed that, even in our modern value 

systems, there are some primitive aspects of consumption that serve as an outlet for expression 

and preservation of ethnic heritage.  

 Culture, Cross-CulturAL Influence and Multi-National Identity Defined  

As noted by Tannen (2013), the term "cross-culture" emerged in the social sciences in the 1930s, 

largely as a result of the Cross-Cultural Survey undertaken by George Peter Murdock, a Yale 

anthropologist. Initially referring to comparative studies based on statistical compilations of 

cultural data, the term gradually acquired a secondary sense of cultural interactivity. The 

comparative sense is implied in phrases such as "a cross-cultural perspective," "cross-cultural 

differences," "a cross-cultural study of..." and so forth, while the interactive signification may be 

found in works like Attitudes and Adjustment in Cross-Cultural Contact: Studies of Foreign 

Students, a 1956 issue of The Journal of Social Issues. Usage of "cross-cultural" was for many 

decades restricted mainly to the social sciences. Among the more prominent 

examples is an International Association for Cross-Cultural Psychology (IACCP) established in 

1972 "to further the study of the role of cultural factors in shaping human behavior", and 

its associated Journal of Cross-Cultural Psychology, which aims to provide an interdisciplinary 

discussion of the effects of cultural differences.  

Culture is the taste in art and manners that are favored by a social group (Oxford Dictionary 

2014). In light of this description, it is worth noting that culture involves all the knowledge and 

values shared by a society, i.e. acculturation. The set of attitudes and behavior that are 

characteristics of a particular social group or organization is another good way to describe culture 

and its practices. Obviously, it is not out of place to describe culture as a particular society at a 

particular time and place and/or a particular practice. The mixture or combination of a cultural 

practice with another cultural practice is simply described as cross-culture.  

Simply put again, cross-culture may also suggest people’s interaction from different 

backgrounds in the business world. Cross-culture is a vital issue in international business, since the 

success of international trade depends on the smooth interaction of people from different cultures 

and regions. A growing number of companies are consequently devoting substantial resources 

toward training their employees to interact effectively with those of companies in other cultures in 

an effort to foment a positive cross-cultural experience. At the level of elementary economic 

practice, cross-culture can be experienced through cultural transfer, holiday trips across the globe 

and information and communication technology. In an ever-expanding global economy, cross-

culture and adaptability will remain important factors in the business world.  
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Globalization Defined  

One simple way to define globalization is the movement of investments and businesses beyond 

domestic borders and across the world. Over the years, globalization has had a history 

of effecting an increase in cultural exchange and world business. The advantages and 

disadvantages of globalization have been heavily scrutinized and debated. Proponents of 

globalization say that it helps developing nations "catch up" with industrialized nations much 

faster through increased employment and technological advances, while critics of 

globalization opined that it weakens national sovereignty and allows rich nations 

to erode the values and economy of the developing nations.  

Consumer Decision-Making Diagnosed  

The underlying thought of most western consumer decision-making models is that all consumers 

engage in shopping with certain fundamental decision-making modes or styles, including rational 

shopping and consciousness regarding brand, price and quality. The search for a universal 

instrument that can describe consumers’ decision-making styles across cultures seems to be 

problematic. An approach that focuses on consumers’ orientations in making decisions is the 

consumer characteristics approach while Sproles and Kendall (1986), who developed an 

instrument to measure consumer decision-making styles analogous to the personality traits 

concept, called the consumer Style Inventory (CSI). This approach has been applied to different 

cultures with varying results.   

It is worth noting that price-consciousness and value for money were more pronounced in 

Nigeria while brand-consciousness and perfectionism have little claim. But according to 

Hafstrom, Jung and Young (1992), the brand-conscious, perfectionist style was found most in 

Korea while Lysonski, Durvasula and Zotos (1996) claimed that price-consciousness and 

value for money were not found in Greece and India.  

Another area of interest related to goals and self-regulation is how culture influences 

people's purchasing attitudes. Different attitudes might be consistent in that promotion-

focused consumers emphasize speed of adoption at the expense of 

accuracy. However, numerous empirical investigations examining how people with distinct 

cultural self-construal make decisions involving risks have suggested varying outcomes. Mandel 

(2003) observed that consumers primed with an interdependent versus independent self-construal 

were more likely to choose a safe versus a risky option when choosing a shirt to wear to a family 

gathering or when playing truth or dare. However, these same consumers may likely choose the 

risky option when making a decision regarding a lottery ticket or a parking ticket. Invariably, the 

extent to which a consumer is influenced sometimes largely depends on the personality status of 

the consumers in relation to Acculturation, Assimilation Impulsivity and Risk Adoption.  

 Consumer Purchasing Pattern/Product Acquisition and Cross-cultural/Multi-National 

Identity  

Meanwhile, simple observation of Nigeria’s changing environment shows that the concept of 

cross-culture is fast eroding the understanding of Nigerian culture, on the one hand, and 

making the Nigerian economy a dumping ground for foreign offers, then gradually 

killing the Nigerian economy, since local materials or offers are no longer appealing 

to the Nigerian populace. Interestingly, less than 5% of over 10,000 Nigerians observed over three 

months revealed a picture of Nigerian lifestyle. Obviously, other cultures have taken over in the 

lives of the observed Nigerians. Any marketing effort that must produce expected results and 



   
ICISSS 2016 (OXFORD) | CONFERENCE PROCEEDINGS  121  

 

 

© 2016 The Author | ICISSS 2016 © 2016 FLE Learning 

returns requires cross-culture and multi-national identity orientations. An average 

Nigerian likes to patronize foreign offers as a result of factors like western education, western 

exposure, fads and fashions among others.  

Again, the economic and social impacts of cross-cultural practices cannot be 

overemphasized because these are capable of enhancing educational status and productivity 

through the adoption of the concept of comparative advantage as well as the exchange of ideas and 

processes.  

The plea to the world is to shun self-centeredness and embrace a passion to help African 

nations through fast-growing cultural diffusion.  

Assessing cultural change still remains a difficult task and marketers are likely to continue 

to face problems when attempting to understand, appreciate and reflect changing cultural values. 

First, these changes are choice elusive and hard to define, and their practical effects are frequently 

indirect. Second, the marketer may tend to ascribe fundamental cultural changes simply to the 

generation gap and incorrectly assume that they are only fads and will quickly disappear. Finally, 

because change often generates complexity, marketers may resist changing cultural values rather 

than trying to take advantage of them. Davis (2011) has noted that differences in consumption 

across countries are quite stable. When measured across a mix of wealthy and poor 

countries, consumption differences are easily explained with cultural variables.  

METHODOLOGIES   

The areas of study in this research covered selected Nigerian consumers within the Southwest of 

the Nigeria.   

Both primary and secondary sources of data collection are exploited in this study. Data from 

primary sources are comprised of oral interviews and questionnaires, while secondary sources in 

this study include textbooks, journals, magazines, newspapers, previous research and website 

articles among others.   

The use of a questionnaire was the main instrument for data collection in the study and 

clearly designed for Nigerian consumers. Most of the questions were created by taking into 

consideration the problem statement, objectives and hypotheses tested, and were arranged and 

numbered in a logical sequence for easy reference and editing. The questions to be used in this 

study were designed based on the Likert rating scale to cover multiple choice and open-ended 

questions.  

The sample size of this research was cautiously determined to reflect the heterogeneous 

characteristics displayed by the population under study. On this basis, a pilot survey was 

conducted on the targeted respondents.  

Pearson’s formula of standard deviation estimate was used to determine the optimum sample 

size for the study, as shown below,.  

E2  =Z2 ( P  *  Q)  

        n  

Where n  =Sample size to computed.  

Z  =standard deviation number per exact confidence level of 95%  

P  =(Proportion of success)  

Q  =(1 – P) Proportion of failure  

E  =Estimated standard deviation  

And through cross multiplication to get E2*n =  Z2 (P  * Q), making n the subject of the formula  
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n  =Z2  (P*Q)  

E2  

The simple percentage method is used in the analysis of the data collected in the study. Given the 

large sample size, SPSS version 18 was adopted for testing the hypothesis. Among the tests carried 

out, there is the determination of reliability test on the set of data collected using the test-retest 

method.  

A pilot test was conducted on selected states in Nigeria. In an attempt to select a fair representative 

of the study population; a simple random sampling was adopted. The pilot test focused 

on 50 selected respondents and gives the picture expressed below:  

Thus:  48 x 100 = 95%  

50  

Applying Pearson’s formula of allowable error  

N=Z2pq  

   e2  

Where: Z = confidence level  

P= probability of success  

q= probability of failure and q = 1-p  

e= allowable error  

n= sample size  

N=Z2pq  

   e2  

= 1.962 x 0.96 x 0.04  

0.0016  

n = 73 respondents.  

With respect to the result of the pilot test, a sample size of 73 respondents 

was taken from ten southern states in Nigeria: Lagos, Ogun, Rivers, Delta, Edo, Oyo, Ondo, Osun, 

Anambra and Imo. This however gives a total of 10x73 respondents which are equal 

to 730 respondents while only 700 responses remain valid for the purpose of this study.  

SPSS Correlation Analysis of Relationship between Cross-cultural FACTORS and 

Purchasing Patterns  

Correlations  

  
CROSSC

ULTURE 

ETHN

OCEN

TRISM

  

ASSIM

MILAT

ION  

MATE

RIALIS

M  

SYMB

OLS  

ACCU

LTUR

ATION

  

CROSSCULT

UREDEPEND

S ON   

Pearson Correlation  1  .692**  .601**  .394**  .a  .a  

Sig. (2-tailed)    .000  .000  .001  .  .  

N  700  700  700  700  0  0  

ETHNOCENT

RISM  

Pearson Correlation  .692**  1  .804**  .530**  .a  .a  

Sig. (2-tailed)  .000    .000  .000  .  .  

N  700  700  700  700  0  0  

ASSIMMILAT

ION  

Pearson Correlation  .601**  .804**  1  .497**  .a  .a  

Sig. (2-tailed)  .000  .000    .000  .  .  

N  700  700  700  700  0  0  
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MATERIALIS

M  

Pearson Correlation  .394**  .530**  .497**  1  .a  .a  

Sig. (2-tailed)  .001  .000  .000    .  .  

N  700  700  700  700  0  0  

SYMBOLS  Pearson Correlation  .a  .a  .a  .a  .a  .a  

Sig. (2-tailed)  .  .  .  .    .  

N  0  0  0  0  0  0  

ACCULTURA

TION  

Pearson Correlation  .a  .a  .a  .a  .a  .a  

Sig. (2-tailed)  .  .  .  .  .    

N  0  0  0  0  0  0  

**. Correlation is significant at the 0.01 level (2-tailed).  

a. Cannot be computed because at least one of the variables is constant.  

  

 Correlations  
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N  

ECONO

MY  

CONSUM
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VIOUR  

Spearm
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rho  

CULTURAL 

ATTRACTION 

AFFECT  

Correlation 

Coefficient  

1.000  .455**  .512**  .568**  

Sig. (2-tailed)  .  .000  .000  .000  

N  700  700  700  700  

PURCHASING 

PATTERN  

Correlation 

Coefficient  

.455**  1.000  .558**  .599**  

Sig. (2-tailed)  .000  .  .000  .000  

N  700  700  700  700  

ECONOMY  Correlation 

Coefficient  

.512**  .558**  1.000  .521**  

Sig. (2-tailed)  .000  .000  .  .000  

N  700  700  700  700  

CONSUMERBEH

AVIOUR  

Correlation 

Coefficient  

.568**  .599**  .521**  1.000  

Sig. (2-tailed)  .000  .000  .000  .  

N  700  700  700  700  

**. Correlation is significant at the 0.01 level (2-tailed).  

DISCUSSION OF FINDINGS  

The results from the study show that there is a significant relationship between and among cross-

cultural practice, purchasing patterns, the economy and consumer behavior. In other 

words, the adoption of other cultural practices is capable of influencing purchasing 

behavior. From the table above, findings shows that relationship exists between cross-culture and 
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ethnocentrism, assimilation and materialism, while symbols and acculturation have no place of 

relationship in the cross-culture syndrome.   

CONCLUSION AND RECOMMENDATIONS  

In general terms, this study has managed to establish the relationship between cross-culture and 

purchasing behavior. It is on this note that we therefore conclude that good economic/marketing 

prospect(s) require strong attention on foreign culture when formulating marketing programs. 

Therefore, we recommend that concerned marketers must learn never to ignore the workings 

of cross-culture on target consumers.  
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INFLATION AVERSION AND ENDOGENOUS POLITICAL PARTIES IN A MODEL OF 

DELEGATED MONETARY POLICY MAKING 

PROF. SANJEEV SOBHEE1   

Ever since the papers published by Kydland and Prescott (1977), Sargent and Wallace (1981) and 

Barro and Gordon (1983) in which the conflicting roles of the fiscal and monetary agents are 

revealed through dynamic inconsistency theories, interest in the area including central bank 

independence has largely been aroused . Creation of surprises by the fiscal agent brings about real 

effects, but generates all along higher inflation rates than anticipated hence leading to dynamically 

inconsistent outcomes for inflation and unemployment rates. On the other hand, in conventional 

politico-economic setting, for instance, Nordhaus (1975) and Hibbs (1977), have shown under 

what conditions political parties could become endogenous in policy making including monetary 

policy making.  

These models revealed that central banks lack independence, while monetary policy may be 

severely biased and dictated by the fiscal agent. Debt monetization is the channel through which 

the monetary agent might be cornered by the fiscal agent. In the debate of separation of powers 

with respect to monetary policy making between the government and an independent agent, Rogoff 

(1985) introduced a scenario where monetary policy could be delegated to a more inflation-averse 

monetary agent than the government itself. The delegated monetary agent in this case is found to 

successfully achieve lower inflation rates, both actual and expected, but ends up with greater 

variability of output. 

This paper shows that if politico-economic models of government are integrated in the study 

of Rogoff’s (1985), the optimal outcomes would be biased. The degree of inflation-aversion is the 

main parameter that becomes politically endogenous. We indeed integrate the Hibbsian model of 

partisan cycles with that of Rogoff’s. In fact, in the Hibbs’s model, parties have partisan 

preferences. Rightist governments aim at combating inflation, albeit at the expense of higher 

unemployment rates while the leftist, on the contrary, fights unemployment at the expense of 

higher inflation rates. As such, monetary policy becomes. Hence, we consider two mutually 

exclusive scenarios of an incumbent government under conditions of Leftist and Rightist. In the 

presence of a Leftist government, it would be most likely that expected and actual inflation rates 

would vary more and output less as compared to the standard results of Rogoff. Alternatively, in 

the presence of a Rightist government, expected and actual inflation rates would vary less while 

output would vary more. Moreover, inflation variability would most likely follow a cycle 

depending on which type of government is in office. The testable implications of the model are 

also discussed for future empirical research using real life data sets. 
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THE NATIONAL VILLAIN - A UNIQUE LENS TO OBSERVE POLITICAL 

RELATIONSHIPS AND CONFLICTS. 

DR. TAMAR TAUBER-PAUZNER2   

The suggested study seeks to create a conceptual framework for studying the “national villain”. 

The “national villain”, although being one of the key characters making up national identities and 

narratives, has not yet earned methodological theorization. This study aspires to present the myth 

of the “national villain” as a unique lens, through which we can observe political relationships and 

conflicts. Through the image, we can expose profound layers of the relations between groups; 

reach a compound understanding of the group identity; and comprehend the relations and conflicts 

between the groups. The study begins with conceptualizing the “national villain”. Next, it will 

investigate two “national villain” figures, and use them to look at the dynamics of national 

relationships and conflict: the image of “national villain” Yasser Arafat in the Israeli-Palestinian 

conflict; and the image of “national villain” Fidel Castro in the relationship between the US and 

Cuba. This study calls for a parallel study to reflect upon the national group on the other side of 

the divide, in order to learn about it and understand it. Such study can complete and expand the 

landscape. 

Although the literature dealing in nationality in general and national identity specifically is 

vast, it appears to lack a methodological conceptualization of the “villain”. The research field of 

construing national identities has yielded several central concepts, such as the “national hero” and 

the “significant other”. The suggested study will use these concepts to formulate the conception of 

the “national villain” as a personal manifestation of the absolute national “other”. This study seeks 

to increase our understanding of political culture in general, and of conflicts and relationships 

between national groups in particular. The study aspires to do so while adopting the perception 

that strong political symbols are forged into a concrete form, making them simpler for people to 

relate to, and grasp. The “national villain”, so the study will claim for the first time, is one of them, 

and is essential for the profound understanding of national identities. 

Understanding the political dimension requires acknowledging the symbolic dimension. In 

many aspects, the story told by the suggested study deals with the relationship between people and 

symbols; in the mutual ways they shape each other. The human tendency to 

anthropomorphize/personify political players and institutes is highly relevant, since it concerns the 

division of the modern world to states and considers the national group as the main unit of 

reference. Two assumptions should be noted: The first, the symbolic world is mandatory for 

perceiving political relationships and conflicts. This study is based on the notion that 

understanding a conflict or relationship without using a system of images is impossible. The 

second, the suggested interpretation of the relationship or conflict, intentionally concerns only one 

side - the side construing and observing the villain. Naturally, such study requires an honest 

intention to get to know these cultures in depth. An additional goal of this study is to comment on 

these cultures, as they are reflected by the villain image.  

 

 

 

 

                                                 
2 Dr. Tamar Tauber-Pauzner, Visiting Post-Doctoral Scholar, Sciences Po-CERI, CERI, Paris / Tel-Aviv Jaffa collage. 



ICISSS 2016 (OXFORD) | CONFERENCE ABSTRACTS  127  

 

© 2016 The Author | ICISSS 2016 © 2016 FLE Learning 

3-Q45-2457 

THE LINK BETWEEN SUSTAINABILITY AND INCOME INEQUALITY IN SUB-

SAHARAN AFRICA 

MS. OURVASHI BISSOON3   

Sub-Saharan Africa is one of the most resource- rich regions in the world but it is also one of the 

poorest while growth has not entirely evaded Sub- Saharan Africa. In fact, during the 2000s, six 

of the world’s ten fastest-growth countries were found in Africa. However, this growth has not 

trickled down to all the segments of the population. In 2010, six out of the 10 most unequal 

countries in terms of income worldwide were in Sub-Saharan Africa (AfDB, 2012). The divide is 

very large in certain countries; for instance, in Zambia, the richest 10 per cent earn a total income 

which is 42 times that of the poorest 10 per cent and the inequalities seem to be further widening 

in many Sub-Saharan African countries. According to the Harvard Business Review (2014), it is 

time to realise that income inequality is also a sustainability issue as income inequality has harmful 

effects on society that leave future generations worse off. Neumayer (2011) theoretically examines 

the various channels that may link inequality in various dimensions of human development 

including income inequality to both weak and strong sustainability, addressing both directions of 

causality. In particular, Neumayer argues that there are many avenues through which rising 

inequalities lead to both increasing weak and strong un-sustainability and vice versa, both within 

and between nations. As such, the impact of (un)sustainability on income inequality has not been 

tested empirically. This may be particularly interesting and important in the context of Sub-

Saharan Africa characterised by natural resources rich countries, increasing levels of FDI, 

widening income inequalities and in general weak institutional quality. Therefore, this paper aims 

to bridge this gap in the literature. To empirically assess the impact of (un)sustainability in Sub-

Saharan Africa on income inequality, a panel data analysis has been undertaken for 30 countries 

over thirty-five years. The time horizon spans the period 1980-2014. The genuine savings (GS) 

rate, a measure of weak sustainability developed by the World Bank, which assumes the 

substitutability between different forms of capital is used and the Gini coefficient is used as the 

measure of income inequality. A Kuznetsian function is estimated. Potential endogeneity and 

reverse causality have been addressed and tests of robustness have been carried out. After 

controlling for population density and the female participation rate, the results indicate the 

existence of a Kuznets Curve for the sample of countries under consideration. Furthermore, most 

of the Sub-Saharan African countries tend to have consistently negative GS rates depicting a state 

of weak unsustainability. The findings show that countries that are consistently weakly 

unsustainable experience increased within country income inequality over time. Weak 

unsustainability also leads to declining future economic performance and thus undermines the 

ability of the government to provide future public goods. The least well off are likely to be 

negatively affected in both cases. 
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4-Q41-2459 

MORE WAR PLEASE; WE ARE CULTURED: PREVALENT ASPECTS OF CULTURE 

OF RESISTANCE IN THE CONTEXT OF IRAN. 

DR. SOMAIYEH HANAEE4   

This paper examines one of the fundamental and leading properties of culture of dissent — in the 

context of Iran - which is narratives of resistance. Narratives of resistance generate ideas in a way 

through which the legitimacy and morality of a state is presented, challenged, doubted or 

eliminated altogether. As a result, they are one of the influential genes in determining the 

characteristics of sociopolitical movements, be it peaceful or conflictual. These narratives and their 

generated culture — in the context of Iran - are predominantly shaped and reshaped by two main 

phenomena: exile and Shi'ism. Understanding these two is - therefore - essential for reading 

narratives of dissent which are leading figures in influencing culture of resistance. It is also 

necessary to explore the paramount roles both concepts of exile and Shi'ism play in staging 

sociocultural and/or sociopolitical climate changes.  

The cultural products of exile, for the most part, aim to expose and through it resist 

oppression. Even though the narratives of exile set out to resist enforced displacement they can 

instead perpetuate exile. To shed more light on this matter, this paper will use two cultural products 

of exile: Reading Lolita in Tehran a memoir by Azar Nafisi and My Tehran for Sale, a film by 

Granaz Moussavi. Studying the ways through which these works approach the concepts of home, 

exile, tragedy and morality show that these secular works of exile unintentionally share - in a great 

deal - essential values of Shi’ism. Using these examples, this paper will reflect on the both concepts 

of exile and Shi’ism and through their comparative readings will show how their mutual 

relationship gives birth to a Janus-faced culture of resistance; it is both constructive and destructive 

which comes as a peaceful mean but — generally — ends in an unending war.  

 

 

8-Q49-2346 

HIGH ENGAGEMENT FOR EFFECTIVE PROBLEM SOLVING PROCESSES 

MR. NAWAF ALRESHIDI5  AND PROF VICTOR LALLY 

Engagement levels of students in learning processes may correlate with their readiness to learn, 

motivation level, and awareness of what and how they would be assessed. Student engagement in 

learning processes could be improved through problem based learning in mathematics. Important 

factors in this engagement include possession of prerequisite knowledge or/and skills by all 

students, suitably motivating problems, and knowledge of the assessment process. If students are 

not adequately prepared, their motivation will be reduced. Interesting and relevant problems can 

effectively motivate students’ learning, when they feel confidence to solve it. Lack of preparedness 

in some students can negatively affect not only their own learning but also the performance of the 

teacher. This would then lead to negative effects on all student outcomes.  
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The purpose of the research 

This paper will attempt to link theory to practice in problem based learning for more effective 

problem solving processes. 

Methodology 

The research will attempt to identify the barriers to high engagement in problem solving processes. 

The research then will attempt to overcome those obstacles, to narrow the gap between theory and 

practice. 

Conclusion 

The result of this research could provide any teaching instruction, particularly PBL, with effective 

principles which can lead to improved outcomes. 

 

Keywords: PBL, problem solving, motivation, prerequisite knowledge or/and skills, mathematics 

education. 

 

9-Q39-2325 

INFLUENCE OF RELIGION ON LANGUAGE USE: A SOCIOPRAGMATIC STUDY ON 

THE INFLUENCE OF RELIGION ON SPEECH ACTS PERFORMANCE 

MR. ALI ALSOHAIBANI6   

Language and religion have both been considered by researchers (e.g. Tillich, 1968; Geertz, 1993; 

Schiffman, 1996) as distinguishing and influential components of culture that interact with and 

influence each other. In an attempt to understand the relationship between religion and language, 

this study aims to examine the influence of religion on language as a communicative means, 

focusing on the effect of Islam and Islamic values and beliefs on the everyday language of Saudi 

speakers of Arabic. To explore the extent of religion’s influence on language use, the study focuses 

on the use of religious expressions in the performance of speech acts. It attempts to answer the 

following questions, which will in turn demonstrate the extent of religion’s influence on language 

use: what is the actual presence of religious expressions in the interlocutors’ speech acts? What 

are the pragmatic and sociopragmatic functions of the religious expressions that are used in the 

interlocutors’ speech acts? Are there any religious motivations behind the use of religious 

expressions in the interlocutors’ speech acts? How do different variables (age, gender and 

religiosity) influence the interlocutors’ use of religious expressions?  

To answer these questions, this empirical study investigates certain religious expressions and 

words in the daily speech of Saudi speakers of Arabic through analysing specific speech acts (i.e. 

greeting, requesting, thanking, congratulating, promising, complimenting and apologising). 

Speech acts, as a way of analysing communicative language to explore religion’s influence on 

language use, have been chosen because they represent a type of linguistic discourse that occurs 

in everyday interactions and are recognised as having many cultural and social norms (Meier, 

2010). This study mainly uses qualitative analysis based on speech act theory (SAT) (Austin, 1962; 

Searle, 1969; Searle et al., 1980) and politeness theory (PT) (Brown and Levinson, 1987). In 

addition to these theories, the researcher uses theological and ideological considerations as an 

additional framework. Quantitative approaches are also used to measure the actual presence and 
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frequency of religious expressions and words in order to generate statistical representations of the 

linguistic phenomenon and to consider different variables. The research employs three approaches 

to collect the data: role plays to elicit linguistic discourse for analysis; ethnographic interviews to 

probe the motivations behind their language use; and the experimental measurement of 

participants’ linguistic awareness to examine their recognition of the presence and function of 

certain religious expressions. It has been found that religious expressions play a significant role in 

the performance of certain speech acts and have great influence in performing the three levels of 

certain speech acts: locutionary acts, illocutionary acts and perlocutionary acts. In addition, 

religious expressions have been found to contribute to the degree of the positive and negative 

politeness of specific speech acts. Moreover, the participants’ responses reveal awareness of the 

religious and ideological motivations behind the use of religious expressions. 

 

10-Q12-2223 

EVALUATION THE POLITICAL ROLES OF SOCIAL MEDIA :INDICATORS AND 

PROPOSED MODEL 

PROF. ELSAYED DARWISH7   

Despite the rising interest in employing social networks in politics, it is not accompanied by 

thoroughness theoretical and intellectual analyzes of the roles of social media in politics, which 

can help in understanding the limitations and possibilities of social networks. 

This paper identifies the indicators by which to evaluate the performance of social networks in 

politics. 

The paper divides those indicators to: 

Media related indicators, which focus on the roles of social media in publishing events , 

encouraging participation and expanding the public dialogue. 

Political Indicators, which define the dimensions of the political roles of social networks, 

and the extent to which they can play the role of the political institutions and mobilizing the public 

beyond a group or a party. 

Indicators related to the availability of interactivity on social media, which analyze the roles 

of social media in creating horizontal, balanced and interactive dialogue among its members and 

with other groups and networks 

Indicators related to the tactics and strategies of political communication used by the social 

media to reach their audience. 

The paper also discusses several indicators related to social and methods of political 

communication used by social media. 

The paper proposes several models to assess the roles of social media: the informative, 

communicative, interactive, networked models. 

The proposed model expect from the social media to go beyond the traditional roles of mass 

media to be more interactive, networked with other online and no-online networks and groups and 

seek to create live and interactive dialogue with others to pave the way for a real political change. 
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11-Q38-2453 

TRAPPED BY NATIONALISM: TURKISH CINEMATIC VISION ON THE FUTURE OF 

THE EARTH 

DR. AYSUN AKAN8   

Director Çetin İnanç’s film Dünyayı Kurtaran Adam (1982), The Man Who Saved the World, also 

known as the Turkish Star Wars is one of the first fantastic movies made in Turkey. Although the 

film has been widely criticised for taking images and characters from the Star Wars, Raiders of 

the Lost Ark and other well-known American movies of the time it has become a cult-movie. The 

famous opening tirade by a voice over gives an account of how the nuclear weapons and wars 

between different nations brought about the destruction of the earth and the remaining earth 

population living under the captivity of the evil forces in the space. The film is about the adventure 

of two Turkish fighters set out on a journey to defeat the evil forces and secure a home for the 

remaining human population of the world.  

Far from developing and articulating a distinct cinematic and ideological vision, rather 

unsuccessfully, the Man Who Saved the World reproduce the popular USA cinematic discourse 

and borrows from the popular Turkish nationalist and Islamic thought on the nuclear and 

ecological problems the world face and on the future of the earth. I will argue that the lack of 

understanding of the destructive use of technology is related to the economic underdevelopment 

and technological backwardness and the lack of intellectual reflection on these problems in the 

1980s Turkey. Both in its criticisms of the problems of the earth face and the image of the other 

worlds and other worldly creatures the Man Who Saved the World is entrapped by the conventional 

thinking of the time the movie was made.  

 

12-13-Q51-2358 

REIMAGINING THE ROLE OF LOCAL LEGISLATIVE DATA IN INFORMING THE 

PUBLIC 

MR. ZACHARY JOSEPHSON9  AND MS. AMY UMARETIYA10  

Reimagining the Role of Local Legislative Data in Informing the Public In the United States, 

several resources exist to analyze federal legislative data in a manner that makes it digestible and 

useful for the electorate to make informed decisions when voting; unfortunately, at state and local 

levels they does not exist. In the state of Arizona specifically, legislatively mandated records are 

published in obtuse forms that make it difficult for voters to even find simple voting histories for 

their representatives in the state legislature. This is problematic to the integrity of the democratic 

system. If government data is published so that constituents can have access to information, it 

ought to be presented in a way that informs their ability to vote. This should hold true at all levels 

of government, not just at the top. The first objective of this paper is to re-publish data concerning 

state legislators, both in terms of governance and campaigns, in changeable, interactive formats on 
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a public web-based presentation system. Users can create and manipulate visuals to display 

potential correlations, or lack thereof, between factors such as political party, legislative topics, 

bill sponsorships, and campaign contributions. From this, the website can track what types of 

manipulations are most common. The second objective of the paper is to analyze the information 

voters are seeking about their representation in each legislative district, and compare that to the 

messaging used in the campaigns that were run in those districts in order to determine if any sort 

of relationship exists between the two. Because no other resources exist in Arizona for voters to 

obtain such information about their legislature, this paper will accurately be able to gauge what 

the majority of information seeking-voters are concerned about, and because change within the 

state government is much more tangible and immediate, further investigations will be able to 

determine if knowledge of those concerns will have an impact on future legislation. 

 

15-Q29-2266 

BODIES, BEARDS AND BURQAS: AN ANALYSIS OF AMBIGUOUS DISCOURSE 

WITHIN THE COUNTER TERRORISM ACT 2015 

MS. SHERIFE TEKDAL11   

This research analyses the role of ambiguous discourse surrounding the impeditive measures 

within the Counter Terrorism and Security (CTS) Act 2015, under Chapter I: Powers to Seize 

Travel Documents within the United Kingdom (U.K.) under the Terrorism Act 2000. The tool, 

which I define as ambiguous discourse, will seek to develop an understanding that whilst being 

ambiguous, ostensibly heralds unambiguous effects, and as a result becomes a mean to be utilized 

by policy-makers in designing such policies. The research argues that a series of revisions made 

to the CTS Act will henceforth define the measures taken against suspected terrorist activity solely 

on the grounds of discretionary “reasonable suspicion”, in which I argue works to maintain 

regulative border patrolling, rendering and constructing the “other” as a security threat to society 

and contributes to the increasing policing of the state crafted upon individual subjectivities of the 

acting officers. The analysis draws from citizenship and securitization literature to draw attention 

to the discriminatory implications and stereotypical assumptions born from ambiguous discourse, 

which I discuss, legitimizes the fostering of social division especially impeding for Muslim 

individuals and ethnic/religious minorities whom are visibly distinct. My contention posed within 

this analysis follows through that ambiguous discourse within punitive measures becomes a new 

site for regulation and disciplining on “other” bodies. This in turn becomes attained through 

discursive; “means of language and semiotic systems of reproduction”1 language, working as a 

tool in navigating a shift from an instrumentalist definition to an intrinsic subjectivity based on 

interpretation. 
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16-Q35-2441 

THE CHARACTERISTICS OF TRADITIONAL KNOWLEDGE RELATED TO 

MEDICINAL PLANTS OF INDIGENOUS PEOPLE: A CASE STUDY OF THE BATEK 

OF KUALA KOH, GUA MUSANG, KELANTAN, MALAYSIA 

MR. AMRAN ALIAS12 AND EMERITUS PROFESSOR DATO' DR. HOOD SALLEH 

Indigenous people play a vital role in maintaining forest biodiversity and its eco-system due to the 

heavy interdependence of the two for the survival of each other. The potential value of medicinal 

plants obtained from forests as a result of the utilisation of the traditional knowledge of indigenous 

communities is enormous. Despite tremendous financial potential that could be derived from 

valuable traditional knowledge known to them, in many instances, the indigenous communities 

worldwide have not been benefited much from it. In Malaysia, much has been studied and written 

on the variety, richness, usefulness and value of the knowledge of the indigenous communities 

especially the knowledge related to medicinal plants. Not much however, is made known on how 

the knowledge is being managed at the community level particularly on the existing characteristics 

of this knowledge. Is there still traditional knowledge related to medicinal plants being practiced 

at indigenous community level? In what forms can they be found? How is it currently being 

practiced? The objective of this case study is to understand the existing management practice and 

the characteristics of traditional knowledge of medicinal plants known to the (indigenous) 

community of Batek in Kuala Koh which is located in Gua Musang District in the State of 

Kelantan, Malaysia. This study employs an interpretive ethnographic approach of data gathering 

whereby in-depth interviews with selected community members were carried out to obtain their 

views and the outcome is interpreted based on the researcher’s interpretation. This is 

complimented with participant observation and researcher’s participation in daily activities of the 

communities over some extended period of time. Repeated stays with the community were 

undertaken over the period of 2013-2015. To compliment this primary data, secondary data was 

also gathered from academic researches and electronic materials. The gathered data was 

interpreted, analysed and arranged taking into consideration the definition of traditional knowledge 

that can be found as compiled by the Secretariat of the 17th Session of Intergovernmental 

Committee (IGC) on Intellectual Property and Genetic Resources, Traditional Knowledge and 

Folklore, 2010. The finding of this study revealed that the traditional knowledge related to 

medicinal plants that can be found at the study site is characterised by unfixed, non-documented, 

non-codified, sacred, potentially disclosed, potentially no longer in control of the indigenous 

community, TK as such, indigenous, collectively held and was commercialised. These forms were 

shaped by two main factors namely the attitudes of the Batek community and the lack of awareness 

on intrinsic and extrinsic values of their traditional knowledge. This study has also recommended 

that the findings to be incorporated in the relevant policy formulation especially on matters related 

to biodiversity management including in the protection of the traditional knowledge related to 

medicinal plants of the indigenous community in Malaysia. 
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23-Q34-2452 

THE EFFECTS OF LEADERS' TRAITS AND TRANSFORMATIONAL LEADERSHIP 

ON ADAPTIVE WORK PERFORMANCE 

MR. ARWAN SABRI13 AND ASSOCIATE PROF DR. WAN SHAHRAZAD WAN 

SULAIMAN, FATIMAH WATI HALIM AND ARENA CHE KASIM 

One of the success of an organization is the result of the functions of leadership as a clear and 

systematic briefing, share inspiration and vision and has followers who are able to work with the 

leaders. Leaders who have the trait and style of effective leadership capable of mobilizing their 

performance more effectively to the success of the organization. Therefore, this study was 

conducted to address four objectives, namely: examining the relationship variables leaders traits 

with transformational leadership; leaders traits variable relationship with the performance of 

adaptive; transformational leadership relationship with job performance and the effect of variable 

adaptive trait leaders and leadership to transform the performance of adaptive work. This study 

used a cross-sectional survey of 370 respondents, Administrative and Diplomatic Officer (ADO) 

Grade M44 to M54 in the Ministry of Finance, Economic Planning Unit, Implementation 

Coordination Unit, Prime Minister's Office and the Ministry of Defence by purposive sampling. 

This study used a questionnaire containing four sections, namely NEO-Five Factor Inventory 

(NEO-FFI), Multifactor Leadership Questionnaire (MLQ)-Self form (MLQ), and Job Adaptability 

Inventory (JAI) and respondents' personal information. Pearson correlation results showed a 

positive and significant correlation between the characteristics of the trait leader, leadership 

transformation and adaptive performance. The result of multiple regression showed that 

transformational leadership was a significant predictor of job performance adaptive. Keywords: 

Leader traits, leadership transformation, Adaptive Job Performance 

 

25-Q48-2437 

ORGANIZATIONAL IDENTIFICATION: THE PSYCHOLOGICAL MECHANISM ON 

EMPLOYEES` INTERNALIZED LEGITIMACY WITH CSR CASES 

MS. MYUNG MOON14,  HOOSEOK LEE, STUDENT AND SUNJU CHOI, STUDENTS 

Recently, there is large discussion between organization theorists to engender employees` 

identification with organization (Ashforth. 2001; DiSanza & Bullis, 1999; Elsbach, 1999; Kreiner 

& Ashforth, 2004; Pratt, 2000). The main question is what makes person defined him or her as a 

part of organization? and what effect would identification have on the person and organization? 

Organizational identification is “cognition of membership of a group and the value and emotional 

significance attached to this membership” (Tajfel, 1978: 63). Ashforth & Mael (1989) 

demonstrated about identification which concerns the perception of “oneness” with an 

organization. According to social identity theory, individual in society need for self-categorization 

themselves and self-enhancement, which requires that group membership be rewarding (Turner, 

1987). Social identity theory conveys the extent to individual perspectives him/her as belonging 
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to the group and as being a typical member in it (Smidts, Pruyn, & Riel, 2001). During 

identification process, the affective component (feelings of pride in being part of the organization 

or feeling acknowledged in it) is important in the creation of a positive image of their organization, 

or achieving a “positive social identity” (Tajfel, 1982: 24).  

Employees who identify strongly with their organizations are more likely to show a 

supportive attitude toward organizations (Ashforth & Mael, 1989), and to make decisions that are 

consistent with organizational objectives (Simon, 1997). The more an individual identifies with an 

organization, the more likely he or she is to take the organization`s perspective and to act in the 

organization`s best interest (Dutton et al., 1994; Mael & Ashforth, 1992). However, when 

employee disidentification and repulsion on organization`s mission, value, or centrally direction 

would induce negative outcomes, such as turnover could be harmful to the organization. 

Identification and internalization are often closely associated in practice (Mael & Ashforth, 1992). 

According to Mael & Ashfoth`s (1992) perspective, to encouraged identification, internalization, 

which refers to the incorporation of values and assumption within the self as guiding principle 

through internalized organizations` mission, value, and practice. Internal transfer of practice is 

important for all types of organizations which induce “isomorphic” with among employees driven 

by legitimacy motives (Kostova & Roth, 2002). By internalizing the practices could use to achieve 

inter-organizational legitimacy (Meyer & Rowan, 1977). Legitimacy is important because the 

sense of perceived obligation involved in leads to voluntary deference behavior (Tylor, 1990). 

According to central perspective of institutional theory is shared similar environment among 

organization makes similar practice to employees (DiMaggio & Powell, 1983; Kostova & Roth, 

2002; Meyer & Rowan, 1977). In the other word, when the practice, as like formal, public, or 

ceremonial adaption is to achieve legitimacy motices, the employees at the recipient would go on 

to develop positive attitudes toward the practice and increase contextual performance. Based on 

above argument, we suggest serial mediator effect model to investigate employees` psychological 

mechanism on relationship between internalized legitimacy on organizational practice and 

employees` contextual performance, via organizational identification and involvement. 

We collected survey data from 177 participants within single organization, to reduce 

influence of firm specific characteristic. To test the statistical significance of indirect effect, further 

put on bootstrapping (Hayes, 2009). PROCESS is used as a computational tool for path-analysis-

based mediation analysis (Hayes, 2012). In these analysis, mediation is significant if the 95% bias 

corrected confidence intervals for the indirect effect do not include 0(Preacher & Hayes, 2004). 

Results in our analysis are based upon 10,000 bootstrapped samples and are controlled for the 

effect of demographic variables. The results are as follow: First, the relationship internalized 

legitimacy on organizational practice and employees` contextual performance is positive 

significant (.013, .379). Second, internalized legitimacy on organizational practice has positive 

significant effects on employees` contextual performance via organizational identification and 

employees` involvement. Especially, indirect effect of internalized legitimacy on organizational 

practice and employees` contextual performance flow including organizational identification and 

involvement is also significant on 95.00 level of confidence (.028, .133). 

This present study establish the employees` psychological mechanism to identification on 

organization and positive outcomes by examining internalized legitimacy on organizational 

performance, organizational identification, involvement and employees` contextual performance 

variables associated with the four dimensions of the model, and implications for the expanded 

model would be potential contribution for organizational identification research. 
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26-27-Q42-2462 

A GENERAL CONCEPT OF DESIGNING AND EXECUTING A COMMUNICATION 

STRATEGY 

MS. KRISTYNA BOHMOVA15  MS. HANA DEMELOVA16   

This paper deals with a new concept of designing a communication strategy. The approaches to 

marketing communication strategies went through a long process of evolution in the last few 

centuries. Nowadays, due to the big amount of marketing messages, the consumer might become 

resistant to them. Therefore, creating a successful communication strategy (or a campaign) is 

getting harder. As a consequence of this trend, a communication campaign design needs to be well 

thought and based on relevant data, just as it may require more sophisticated procedures than ever.  

The goal of this paper is to provide a general concept of designing a communication campaign, so 

that a marketer does not miss any of the important steps. The first section of this paper deals with 

several carefully selected approaches to communication campaign design. Various concepts, such 

as the Kotler’s and Keller’s, the Pelsmacker’s or the SOSTAC model, are compared and analyzed. 

Some of the models have previously been criticized in reviewed journals. Published case studies 

on successful communication campaigns are also used as a demonstration of important steps that 

are missing in some of the concepts. 

The comparison and combination of these concepts result in a complex, procedural approach 

to designing a communication campaign. It is an eleven stage model. In the next section of the 

paper, the model is reduced to seven logically built steps: Situational Analysis, Communication 

Goal, Strategy, Schedule, Budget, Alternatives and Implementation and Control. Some of the 

stages comprise more activities. E.g. the first step (Situational Analysis) includes following sub-

analyses: competition, opportunities, goal markets, customer and product positioning. The 

analyses are conducted from the point of view of marketing communication, as we are only dealing 

with communication strategies. The third step (Strategy) includes message, creative, 

communication and media strategy. Every step is described individually in the paper. 

This approach has already been used to design a communication campaign for a particular 

product (food supplement in the Czech Republic). However, as the results are not yet available to 

be measured, the practical example is not included in the paper. However, as the concept itself is 

based on reviewed journals, it can be expected to be complete and applicable. 

 

29-Q50-2429 

HOW TO BUFFER THE NEGATIVE IMPACT OF STIGMA? THE MODERATION 

ROLE OF DIALECTICAL THINKING 
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MS. XUE YANG17 AND PROFESSOR WINNIE W. S. MAK 

Background  

Dialectical thinking refers to the acceptance of contradiction and change. People perceiving mental 

illness stigma from the public (perceived public stigma) tend to endorse and apply the public 

stigma to themselves (internalized stigma). The internalized stigma may reduce their help-seeking 

when they have mental illness (self-stigma of seeking help). Also, both perceived public stigma 

and self-stigma may reduce well-being. Dialectical thinking may buffer these relationships 

because it emphasizes accepting both positive and negative aspects of others and the self. The 

present study examined the moderation effect of dialectical thinking.  

Method  

Three hundred sixty-five college students (104 male; meanage = 19.71, SD = 1.28) were recruited 

in Hong Kong and completed questionnaires on dialectical thinking, perceived public stigma, 

internalized stigma, self-stigma of seeking help, and well-being (emotional, social, and 

psychological dimensions).  

Results  

Self-stigma of seeking help was significantly related to lower well-being and its subscales (ps < 

.05). As dialectical thinking increased, the negative relationships of self-stigma of seeking help 

with emotional well-being and social well-being significantly reduced. The interaction between 

dialectical thinking and self-stigma of seeking help on emotional well-being was significant, β = 

.10, p = .048, 95% CI [.001, .184], Cohen’s ƒ2 = .086. Simple slope test showed that self-stigma 

of seeking help was significantly correlated with less emotional well-being when dialectical 

thinking was low, β = -.35, t = -5.59, p < .001; when dialectical thinking was high, the association 

became weaker, β = -.16, t = -2.54, p = .01. The interaction between dialectical thinking and self-

stigma of seeking help on social well-being was significant, β = .13, p = .016, 95% CI [.024, .226], 

Cohen’s ƒ2 = .046. Simple slope test showed that self-stigma of seeking help was significantly 

correlated with less social well-being when dialectical thinking was low, β = -.27, t = -3.50, p = 

.001; when dialectical thinking was high, the association was not significant, β = -.02, t = -.23, p 

= .82. 

Also, the moderation effect of dialectical thinking on the relationship between perceived public 

stigma and social well-being was marginally significant, β = .09, p = .09, 90% CI [.002, .172], 

Cohen’s ƒ2 = .036. Perceived public stigma was significantly correlated with less social well-being 

when dialectical thinking was low, β = -.23, t = -3.01, p = .003; when dialectical thinking was high, 

the association was not significant, β = -.06, t = -.71, p = .48. 

Although perceived public stigma increased internalized stigma, which could further induce self-

stigma of seeking help, high dialectical thinking positively related with internalized stigma (β = -

.09, p < .05). The interaction between dialectical thinking and perceived public stigma was not 

significant, p > .05.  

Conclusion  

Our study demonstrated that dialectical thinking served as a buffer in the stigma-related process. 

Findings extend on the current theory of stigma and are enlightening for future application of 
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dialectical thinking on stigma reduction as well as well-being promotion efforts among both non-

stigmatized and stigmatized groups 

 

 

 

 

 

 

30-Q40-2460 

THE IMPORTANCE OF FREEDOM OF EXPRESSION FOR FIGHTING CORRUPTION 

AND STRENGTHENING DEMOCRACY 

MRS. MONICA FARIA18   

Regarding freedom of opinion and expression, the 1948 Universal Declaration of Human Rights 

(art. 19) and the International Covenant on Civil and Political Rights (ICCPR) are essential 

documents for deliberative democracy, because they express achievements of freedom that ensure 

one’s ability to express their opinions and to seek and receive information, without fear of reprisal 

from governments or of censorship. These human rights may be used as important mechanisms in 

fighting corruption and strengthening the democratic process. Taking Brazilian society as the 

object of our analysis, the subject proposed herein approaches the achievement of freedom of 

expression and opinion in Brazil; current corruption in Brazil and its effects; and the importance 

of freedom of opinion and expression in fighting corruption and strengthening democracy.  

Initially, it is important to note that, from the 1964 military coup d’état to the promulgation of the 

1988 democratic Constitution, Brazilian society had its freedom castrated for years, under 

dictatorship governments marked by rigorous censorship of communication vehicles, repression 

in the artistic, cultural and student fields; and even the torture and murder of those who opposed 

the regime. Even with the political opening that begun in 1978, it was only with the promulgation 

of the 1988 Constitution that Brazilian society achieved actual redemocratization and had its 

freedom of opinion and expression assured. Unfortunately, however, this recovery of political and 

civil rights was followed by an increasingly complex and sophisticated corruption scheme, which 

was institutionalized and reached its apex over the last 13 years, resulting in the loss of credibility 

of governors and politicians in general, disincentive to (national and foreign) investments, and 

disastrous effects to the country’s economy, with pernicious effects throughout society. However, 

although corruption may also compromise the credibility of important communication vehicles, 

diversification of the means of accessing information (Internet, social networks, etc.) and 

preservation of the freedom of expression and demonstration became important instruments to 

fight corruption in Brazil, as well as to survey and perfect democracy, including by exercising 

social pressure on governors. The fact is that, like any other right, freedom (including that of 

opinion and expression) cannot be achieved without struggle; and to the example of other human 

rights, it is not stationary, requiring vigilance to maintain what has already been reached and a 

permanent pursuit of its perfectioning and strengthening, in order to build a fairer and more 

balanced society.  

Examining its importance in fighting Brazilian corruption, which is the focus of this abstract, 

is only part of several theses that examine the risks of retrocess and degradation of deliberative 
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democracy in Brazil, among the history of authoritative governments in Latin-American countries 

– which still exist, although naming themselves as democratic. 

 

 

 

 

 

 

32-Q37-2451 

THE INFULENCE OF CORPORATE GOVERNANCE ON PROTECTING MINORITY 

SHAREHOLDERS’ RIGHTS IN THE SAUDI STOCK MARKET: A COMPARATIVE 

STUDY. 

MR. ABDULLAH ALKAHTANI19   

Despite heightened international recognition of the importance of corporate governance in 

reinforcing the financial stability and restoring the confidence of investors, minority shareholders' 

rights (especially those from developing countries, including Saudi Arabia) still suffer some forms 

of expropriation at the hands of majority shareholders. The main concern is that most listed 

corporations in Saudi stock market still act under control and dominance of controlling 

shareholders. Thus, this dominance gives them an absolute power to use the money supplied to the 

company and the company resources to maximize their personal goals and selfish interests at the 

expense of minority shareholders' interests.  

The primary aim of this thesis was to examine the influence of corporate governance 

mechanisms on the protection of minority shareholders’ rights in Saudi Arabia. In order to explore 

this issue, the internal and external mechanisms of corporate governance were compared between 

the UK and Saudi Arabia. The choice of the UK as a benchmark for comparison was motivated by 

its global reputation in terms of good corporate governance practices. Besides this, the comparison 

highlighted the differences and similarities between the two jurisdictions in corporate governance 

practices, and thus examined the possibilities of transplanting some of the UK corporate 

governance practices to help improve the situation in Saudi Arabia.  

Based on these comparisons, three key findings were highlighted: (1) corporate governance 

practice in the UK and Saudi Arabia reflects some elements of a global standard of good corporate 

governance; (2) the concentrated share ownership structure in Saudi Arabia contributes to the 

abuse and expropriation of the rights of minority shareholders; and (3) the Saudi security market 

has a legal system that is characterized by weak protection of the rights of minority shareholders.  

Taken together, these findings suggest that the Saudi corporate governance system would be 

better for minority shareholders if its laws and regulations were modified to ensure adequate 

protection of the minority shareholders’ rights. Importantly, adopting some of the UK corporate 

governance practices would steer significant changes in the way that corporations are governed in 

Saudi Arabia, such as encouraging the use of electronic voting, granting minority shareholders 

easy access to company’s information and the use of derivative action against the abuse of board 

members, and also reinforcing the role and independence of the board of directors. 
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FANON CONTRA SARTRE: SEEING BEYOND DOUBLE CONCIOUSNESS 

MR. EVERETTE RICHARDSON20   

The crisis of Black people, as Franz Fanon conceives it, is even direr than colonial objectification 

sought to impose. Removed from subjectivity and the center of responsible choice and action, the 

Black person ceases to be. The goal must be to recover a defining self-consciousness, to transcend 

a cultural dialectic between Black and White in favor of what Fanon describes as “get[ting] lost in 

the night of the absolute, the only condition for attaining self-consciousness.” Using Sartre’s Anti-

Semite and Jew as a foil, Fanon takes exception to Sartre’s characterization of “Negritude . . . as 

the weak stage of a dialectical progression” in favor of the assertion of a non-objectified 

consciousness that Fanon says is “committed to experience, knows nothing, has to know nothing, 

of the essence and determination of its being.” Fanon imagines that Black people can reclaim and 

reconstitute their self-consciousness only through the evisceration of the objectifying presence.  

The primary texts explored include, Franz Fanon’s Black Skin White Mask, Fanon’s Wretched of 

the Earth, with special attention to Jean Paul Sartre’s introduction. Additionally, I explore W.E.B. 

Du Bois’s The Souls of Black Folk, Aimé Césaire’s Discourse on Colonialism, Jean Paul Sartre’s 

“Black Orpheus” and Anti-Semite and Jew, among a few others.  

Authors who have worked extensively on this subject and are engaged in this paper include 

Lewis Gordon’s An Introduction to Africana Philosophy and Existentia Africana, and Jonathan 

Judaken’s “Sartre Multidirectional Memory, and the Holocaust in the Age of Decolonization” and 

Sartre on Racism. 

Judaken uncovers the interplay between Sartre and Fanon, and Gordon provides careful 

analysis of these Africana contributors in general, my contribution is focused on showing the 

significance of Fanon’s answer to colonial objectification, which I claim is the assertion of Black 

Consciousness as a defining identity. I conclude by stating that “Fanon goes further.” Fanon does 

not envision half or partial measures as being effective—such measures as Du Bois conceives. 

Fanon stresses the veil of objectification must be utterly destroyed in order for the full 

consciousness of subjectivity and its freedoms of self-determination to be realized in the fullness 

of Black Consciousness. 

 

38-Q26-2442 

THE IMPACT OF DIRECT DEMOCRACY ON DEMOCRATIC CONSOLIDATION: A 

STUDY OF THE BALTIC COUNTRIES 

MS. JULIANE CHARLOTTE WAGENAAR21   

Long-standing democracies in Europe are increasingly confronted with indications that trust in 

their representative democratic institutions is declining. This is reflected in survey outcomes on 

citizens’ trust in politicians, parties, parliaments and other institutions and in decreasing voter turn-

out at elections. In several countries, deliberative projects, such as citizen panels and experimental 

referenda have been initiated in an attempt to involve and activate citizens and to enhance their 

influence on governmental decision making in an era of increasing individualisation and strong 

mass and social media influences on citizens. 
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Most of the literature on deliberative or direct democracy focuses on long-standing 

democracies that, despite facing this decline, generally still tend to be more stable democracies 

than countries that experienced a process of democratic transition more recently. However, 

considering the fast rate at which these newer democracies have consolidated, issues may arise for 

these democracies in the near future. In current literature on democratic consolidation, as well as 

in practice such as international democratisation aid programmes and electoral observation 

missions, representative elements of democracy are the only focus of democracy. Whilst 

representative elements such as elections, political parties and parliaments are undeniably essential 

elements of a consolidated democracy, we should wonder, in the light of declining trust in these 

traditional institutions, whether it would be fruitful to combine the democratic consolidation 

literature with literature on the effects of direct democracy on the quality of democracy and 

institutional trust. The inclusion of elements of direct democracy from an early stage might prove 

to be a favourable step in ensuring stable democracy over the long term. 

The proposed research will focus in particular on the democratic consolidation process of 

the Baltic countries and adheres to the central research question: “How do elements of direct 

democracy impact on the consolidation of the state of democracy in the Baltic countries?” The 

research will build on the wealth of literature on the consolidation of the Baltic democracies, 

analysing their transition process and the development of state institutions on the one hand and the 

position of civil society and the introduction and influence, or lack thereof, of direct democratic 

elements on the other. Qualitative accounts of the three countries will provide insights that have 

the potential to benefit on-going and future democratisation process and may benefit international 

aid programmes such as those employed in the European Neighbourhood. 

 

39-Q32-2445 

RELIGIOUS VALUES OF SOCIAL WORK IN CHILD CASE MANAGEMENT 

MR. SOPIAN BRAHIM22,  DR. MOHD SUHAIMI MOHAMAD, DR. E. ZAKARIA AND 

DR. N. SARNON@KUSENIN 

This study aimed to explore religious values demonstrate by child case workers in case 

management for children in Malaysia. This paper discussed the cultural competence in social work 

practice using qualitative research design with grounded theory approach. Four sessions of focused 

group discussion (FGD) were conducted involving a total of 27 caseworkers in the Klang Valley 

as well as 4 key informants also been interviewed to triangulate the data finding. The study found 

that religious values in child case management practice were Islamic values, family based values 

and humanity values. The study suggested to policy makers to take into account the capacity and 

the needs of the child’s caseworker in accordance with the national social work competency 

framework. It is expected that the child case management will improve systematically in line with 

the national standards.  

Key words: religious values, cultural competence, child case management, social work practice, 

Islamic values. 
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THE THREATS OF ILLICIT DRUG'S SYNDICATES AND HUMAN SECURITY IN 

MALAYSIA 

MR. MOHAMAD DAUD HJ DRUIS23 ,  ASSOCIATE PROF DR. ZARINA OTHMAN AND 

DR. NOR AZIZAN IDRIS 

In Today’s contemporary global security, it is not only the state that plays the role in all actions, 

but the non-state actors also do have their own roles. With the end of Cold War, discussions on 

security in Southeast Asia are moving toward non-traditional security threats. These threats include 

human trafficking and drugs trade. The problem arises when the non-state actors act excessively 

and break the norms and law of the sivil society. Drug syndicate is among the actors who commit 

crimes that sometimes crosses the national or regional borders. This article discuss how the role 

of the non-state actors become a treat to human security in Malaysia. Using neolibralisme 

approach, this article debates on the role played by the non-state actor, that is the drug syndicate, 

has affected the human security in Malaysia. The study was conducted based on qualitative 

methodology and data was obtained from fieldwork. Primary data was obtained through 

observation and semi-structured interviews. While semi structured interviews were conducted with 

informants from government agencies, non-governmental agencies and academic scholars. 

Likewise, interview sessions were centered on drug victims and prisoners. Secondary data was 

also gathered from academic write-ups and electronic materials to complement the primary data. 

The outcome of the study found that the involvement of syndicates in recruiting victims as drug 

traffickers is increasing in trend. Efforts taken by Malaysian Government to curb the recruitment 

of the drug addicts is less effective and this has effected especially the human security in Malaysia. 

This study proposes a number of approaches for a more proactive and effective policy overcoming 

the threat to human security posed by non-state actors. 

Keywords: drug victims, non-state actors, neolibralisme, human security, drug  
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THE EPISTEMOLOGY OF PUBLIC OPINION IN PUBLIC POLICY 

V ANANDHAPADMANABHAN24, SANJANA BANERJEE25 & DR V.R. JAYADEVAN26 

Democracy as a political philosophy is entrenched in philosophical paradoxes, with the realms on 

the interpretation of its doctrine, interspersed into a mutually contesting public sphere, highly 

potential in terms of its diversity of perspectives born out of countless varying sources. A 

quintessential understanding of this ecosystem is always marred by the complex and ambiguous 

constellation of perspectives, often flawed due to multiple restrictions, misconceptions and 

generalized conclusions, various socio-psychological phenomenons, coupled with the obscurity 

and complexity of the subject as such. For this reason, an analysis that vantage a public policy and 

the public opinion behind it appear deeply deceptive in its views towards achieving a consistent 

and progressive outlook on the subject matter.  
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The Public policy in today’s political context is largely a monument of administrative 

reflexivity and the lack of inventiveness and plurality to the study of knowledge systems operating 

behind the public sphere and its socio-political, cultural and economic context has often yielded 

public policies which are erratic and short sighted, while confusing hyperbolic and short term 

solution to real time achievements. 

Governance and policy making is no longer seen just as a statistic exercise of state influence. 

The realms of its governmentality has expanded to articulating ideas on democratization of 

knowledge and in perceiving diverse notions evolving out of these knowledge systems in 

assessing, analyzing and conceiving public policies. 

The purpose of this paper is to analyze the public opinion in the background of the 

knowledge systems operating behind it, both positive and negative, and to discuss the developing 

of public policies in analysis to it. 

 

Key words: Political philosophy, Governmentality, Democratisation of Knowledge, Public 

policy, knowledge systems. 
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