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26-AE9-4138 

POSTMODERN JAPANESE MODEL: STRUGGLING FATHER 

MS. TINGTING TAN1   

ABSTRACT   

Through critical review of the increasing extensive Japanese fatherhood literature, this paper 

proposes a Postmodern Japanese Model: Struggling Father, aiming to show Japanese father’s 

depressed status of swinging between work and family. On one hand, keeping a harmonious 

balance between cash and care is being attached an increasing value among young fathers. On 

the other hand, the new paternal attitudes do not necessarily lead to changes in their own 

paternal practice. This article also examines three primary factors which accelerate the pace of 

Japanese involved father: family-friendly social policies, de-patriarchy family and increasing 

individualistic oriented socio-culture. The findings also highlight three main barriers towards 

an Ikumen society: hierarchical corporate culture, “male-headed” in public area and 

“housewife keeping” in private area. To conclude, this paper further discusses the possible new 

lifestyle of fatherhood with the increasing emphasis on Nordic dual-earner and dual-caregiver 

crystallizing in Japan. 

Key Words: Japanese Fatherhood, Ikumen, Struggling father, Dual-earner, Dual-caregiver 

 

INTRODUCTION 

On Jul. 31, 2016, Yuriko Koike, who was devoted to pursuing women’s advancement in 

workplace, was elected to be Tokyo’s first female governor, leading to a heated discussion in 

the party regarding promoting mothers to return to workplace as well as fathers getting more 

involved in family. On Jul. 21, 2016, the drama Natusko Kira, reflecting the story of a female 

sales director’s struggling life between work and family, was broadcasted by Fuji Television 

every Thursday and immediately got a high rating. The matter of how the modern office lady 

deals with the traditional concept of “men focus on job and women manage family affairs” and 

how the husband handles the conflict between “breadwinner men” (Daiikokubashira) and 

“Caregiver men” (Yikumen) got widespread attention. On Jun. 1st, 2016, the number of 

“waiting children” reached 59,383. Some strategies, preventing the “waiting children” from 

entering the nursery school, such as reducing working long hours, and reaching a balance 

between work and life are brought to the forefront. From the perspective of politics, culture 

and economy, the traditional father’s role is being challenged unprecedentedly. It is necessary 

to study the reality of father’s situation and trajectories of shifting fatherhood to predict the 

future paths of family patterns and various paternal roles.  

 Although academical research on gender studies in Japan has been paid more attention 

since late 1970s and there are voluminous works regarding Japanese men and fatherhood from 

the second half of 1980s (Rush, 2015, p. 3; Fuess, 1997, p. 396), only a few papers explored 

the transitional Japanese fatherhood discourse from the perspective of history and spoke of a 

post war trend. Moreover, the Second World War is considered as a turning point for the decline 

in patriarchy and the increase in gender equality in Japan (Therborn, 2004, p. 74). Since then, 

the traditional image of Japanese Confucian authoritative father has been undergoing a drastic 

ambivalence with that of a new 21 century democratic father. Additionally, the stereotyped 

Japanese father’s dominant breadwinner role in “economic miracle” era has been challenged 

                                                 
1 Ms. Tingting TAN, Ph.D Candidate, Kyushu University. 
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by a more supportive and involved father’s role in “Nuclear family era” (Makino et al., 2008, 

p. 4) and “Neo-liberal Japanese-type welfare era”(Rush, 2015, p. 105).  

 It is essential to identify more clearly about the trajectory trends of shifting Japanese 

fatherhood in the past half century. Therefore, this paper, through critical review of the 

increasing extensive Japanese fatherhood literature from 1970s, examines the following 

questions: Which path is Japanese dynamic and multi-dimensional paternal role moving 

towards in the postmodern society? What kinds of factors have reconstructed or intensified the 

new attitudes about paternal role? What impede new ideology of fatherhood into practice? The 

first part of this article elaborates macro-trends about the influence of Japanese social and 

historical background on family patterns, gender divisions of labor work and father’s role from 

the Second World War. Following this, a literature review is conducted to learn how the attitude 

and practice of father’s role are altered in micro-trends. Based on the overview result, this paper 

proposes a Postmodern Japanese Model: Struggling Father, aiming to show Japanese father’s 

depressed status of swinging between work and family. On one hand, keeping a harmonious 

balance between cash and care is being attached an increasing value among young fathers. On 

the other hand, the new paternal attitudes do not necessarily lead to changes in their own 

paternal practice. This article also examines three primary factors which accelerate the pace of 

Japanese involved father: family-friendly social policies, transformational de-patriarchy family 

and increasing individualistic oriented socio-culture. The findings also highlight three main 

barriers towards a Japanese father-friendly oriented society: hierarchical Japanese corporate 

culture, “male vested interests of power-bloc” in public area and powerful/dominant Japanese 

“housewife keeping” in private area. To conclude, this paper further discusses the possible 

images of future families as the postmodern Japanese model and transitional Japanese father’s 

role evolve. A new lifestyle of fatherhood, a return to the tradition, or another path for Japanese 

struggling father with the increasing emphasis on Nordic dual-earner and dual-career 

crystallizing in Japan – diminishing devoted wife and caring mother (Ryosaikenbo) and 

enhancing democratic and involved father (Ryofukenpo). 

 

MACRO-TRENDS ON FAMILY AND FATHERHOOD 

Democratic and De-patriarchal trend from Post Second World War  

Since the democratic, individualistic and achievement-oriented value was introduced to 

Japanese family during the American occupation of Japan (1945-1952), the family type of 

father as main breadwinner and mother as domestic authorities replaced the traditional family 

type of father as the head of family in all respects, especially in the children occupational 

training, moral education and economy (Lamb, 2004, p. 149). And Therborn (2004, p. 74) also 

highlighted that Post-war Japan was the centre of global de-patriarchalism.  

   The democratic and de-patriarchal trend would be one of main factors on family 

patterns and father role changes.  

Nuclear family trend from 1960s  

In 1947 the new Civil code enacted that nuclear family without man as the leader of household 

was legal, replacing the extend family as the unit of “Koseki”. Individual households and 

nuclear family households have undergone different trends since 1960s. More exactly, 

individual households grew from 25.6% in 1995 to 32.4% in 2010 whereas nuclear households 

slightly decreased from 58.8% in 1995 to 56.3% in 2010. Three-generation households also 

experienced a decline from 11.9% in 1995 to 7.1% in 2010 and the size of average household 

is likely to continue decreasing (Statistics Bureau, 2015). Husband and wife undertake the 

house duties rather than grandparents.  
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Low Fertility rate and late Marriage trends from 1970s 

According to the latest data from “vital statistics of Japan” Ministry of Health, Labor and 

Welfare (MHLW), the whole population of Japan is 127.08 million people, in which the aged 

population accounted for 26.0% and the total fertility rate was 1.42 in 2014. Besides, the mean 

age of first marriage of bride and groom increased respectively from 23/25.9 years old in 1950 

to 29.3/30.9 years old in 2013 (Statistics Bureau, 2015). In order to address the increasingly 

serious problem of low fertility, and to obtain gender equality, Japanese government enacted a 

series of policies and carried out a great number of projects. Makoto (2001, p. 1) also pointed 

out that Japanese welfare society started from the middle of 1970s. 

Feminist movement and Gender equality trends from 1980s  

  The Matsui (1990) argued that “the Japanese feminist movement in the 1980s was based on 

the American feminist movement, which emphasized women’s oppression in society; 

consequently, the movement was more vocal than previous feminist movements, focusing on 

the roles development for women.” Equal Employment Opportunities Law was enacted in 

1986. Japanese men went to take a post alone and Japanese female migration sprung up from 

1980s (Yasumoto, 2006). Within both the labor market and the family, the gender division 

experienced great changes.  

“New Fatherhood” and “Househusband” trends from 1990s  

Compared with USA, Japan entered the “New Fatherhood” in the 1990s (Abe 2006, p. 52-58) 

In 1995 Japan held the first International Men’s Conference and a series of group-men 

liberation, men’ center in Japan were set up and played an active role in the popularization on 

the academical men’s research results. The paternity leave was enacted in 1992 and Basic Act 

for Gender Equal Society was enacted in 1991.  

 However, it was also a “men’s problem era”, such as men reached the peak of death 

from overwork, their marriages were tough, there was a high suicide rate among middle-age 

men and so on. Shwalb et al’s research also showed that in 1997, only 6.8% of men considered 

childcare being more important to work. Besides, 63% believed that both were equally 

important, while about 30% thought that work was more important (Shwalb et al., 2004).  

Work-life balance trends from Post 2000 

The voice of “father also should do child rearing” and “paternal involvement has unique and 

special role for children’s growing up than maternal involvement” is being increasingly 

emphasized, although how to balance work and family life becomes a critical issue to both 

father and mother.  

 The Work-Life Balance (WLB) Charter was enacted in 2007, defined as “a society 

where each citizen works with a sense of satisfaction, finding his/her job rewarding, executes 

work-related responsibilities, and lives a variety of life styles according to different stages of 

life, such as the childrearing and midlife periods, within his/her family and community life”. 

Additionally, an “Action policy for Promoting Work-Life Balance” was formulated 

simultaneously. The idea of both men and women share roles in work and family is increasingly 

valued. The Ikumen marketing and Papa park in the restaurant also became popular. 

 In brief, Japan experienced a modern and complicated society with gender equality and 

challenging fatherhood over the past 6 decades. Traditional Japanese gender division of labor 

with respect to childcare and housework is undergoing changes for three reasons: firstly, low 

fertility rate leading to four primary kinds of family supportive laws and policies from the early 

1990s; secondly, increasing nuclear family especially with double-income family and high 

educated female; thirdly men’s family - oriented attitudes being increasingly valued. 
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 However, research conducted by Isshi-Kuntz in 2012 indicated that the extent of 

paternal involvement in housework and child rearing was not increasing recently. The National 

Women’s Education Center Japan’s research in 2005 showed that stereotype of gender division 

of labor within the family had changed a little from 1994 to 2005, e.g., Japanese father’s 

involvement in child feeding had not increased at all while Swedish father enhanced around 

three times to 16% percentage in 2005 from 5.7 % in 1994. In 2005, 2.5% of Japanese fathers’ 

mainly responded to child feeding, the disciplining child role was mainly undertaken by only 

4.2% fathers, and 74.1% of fathers assumed the role of earning living expenses. Besides, the 

total experience of enjoying child rearing was the lowest percentage compared with the data 

from Sweden, U.S.A., France, Thailand and Korea (Makino et al., 2008 p. 4-9). 

 Therefore, it is necessary to clearly expound the trajectory of shifting fatherhood after 

the Second World War in micro perspective.     

 

MICRO-TRENDS ON FAMILY AND FATHER 

Attitude Trends 

 Attitude on Traditional Image of Family and Father  

The traditional fathers’ image was unpredictable and fearful, as represented by “Earthquake, 

thunder, fire and father” in the 1950s, and mothers were depicted as a “good wife and wise 

mother.” However, with the gender equality movement, the traditional concept of “the man 

works outside and the women take care of children” has undergoing changes, as the Figure 1 

shows: 

 

Figure 1: Japanese attitude about “the man works outside and the women take care of 

children” 

    

 

 

 

 

        

 

 

 

 

Source: Public Opinion Survey on Female by Cabinet Office every two years from 1987 to 

2014 

   

Overall, the percentage of disagree attitudes experienced an uptrend from 26.9% in 1987 to 

49.4% in 2014 while the agree percentage showed a downtrend from 71.1% in 1987 to 44.6% 

in 2014. Thus, the gap between these two standpoints was narrowing down. Besides, one 

surprising result was the percentage of agree attitudes on traditional family patterns and gender 

division of labor work turned out to be higher than the disagree attitudes and these two 

fluctuated after 2009. Obviously, gender equality consciousness popularized but Japanese were 

still struggling with the belief on traditional family patterns and new style life (dual income 

family and supportive father-friendly family) after 2009. It can be predicted that in the near 

future, Japanese will remain the struggling status between “happiness family role” and 

“economy marriage role”.   
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 Additionally, the younger generation does not prefer traditional concepts of family 

types compared with the aged. The younger generation is in the hope of overcoming complex 

patterns of discrimination based on gender. However, there are two interesting points: firstly, 

the percentage of  Japanese male in 30s’ agreeing on the traditional family patterns is higher 

than the older ages in 40s and 50s; Secondly, the Japanese males in 50s are holding an opposite 

on traditional family patterns, higher than the younger generations in 20s, 30s, and 40s (See 

following Figure 2). The Japanese males in 30s are born on the gender equality education peak 

and thus become the main force of looking after infant or school child now. The majority of 

Japanese males in 50s have become the leader or the manager of the companies, 

enterprises and public institutions. They might consider happiness of family as more valuable 

than making money.    

 

Figure 2: Japanese male’s attitude about “the man works outside and the women take 

care of      children” in 2014 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Public Opinion Survey on Female by Cabinet Office in 2014 

 

 Attitude on Modern Image of Father 

According to Takabashi and Aramaki’s research on image of modern father (2014), the vast 

majority of mother (83%) and father (62%) chose authoritative father as their ideal image, 

while 65% of children preferred to a father being a friend whom they can chat about anything. 

In terms of the actual image of father, 30% of father thought they were strict with children, 

78% of children thought their fathers were very kind and openhearted. A majority of fathers 

(71%) agreed that they were kind to children and got trust from their children.    

   

 Attitude on Ideal Image of Family and Father  

According to NHK Broadcasting culture research institute’s survey (2014) on Changing 

Japanese Value Orientation of ideal household over 40 years, the most ideal family type 

changed from the type of father working outside and mother taking care of children (“Division 

of roles”, 39% in 1973), to the type of both mother and father involving in housework and child 

care (“Cooperation at home”, 48% in 2013). The secondly ideal family type also changed from 

the type of father being the leader of family (“Dominant husband, supportive wife”, 22% in 

1973), to the type of father and mother being independent (“Independent husband and wife”, 

24% in 2013). Besides, the belief that women can balance between work and childcare after 

birth has increased steadily from 20 % to 56 % over 40 years among themselves, while men 
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hold this view around 10% lower. According to recent public opinion surveys, more Japanese 

men seek fulfillment in their work than in their family life. By contrast, the viewpoint of women 

“devotion to family” and “priority on child care” has decreased from 35% to 11% and from 

42% to 31% respectively.  

 In terms of husband should or should not do housework and childcare (“household 

duties”), over half (51%) of Japanese men agreed “it is quite nature to help do housework and 

childcare” in 1973, and the ratio increased to 88% in 2013. Japanese who thought “men don’t 

have to help do household duties” decreased from 38% in 1973 to 8% in 2013. 

 

Practical Trends 

 Time Spent on Housework and Childcare 

In general, the attitude has an orientation to a more gender-equality and sharing house duties 

roles. Yasumoto argued that there was not strong correlation between father’s actual attitude 

and practice. (Yasumoto, 2006). Does the attitude match the practice on gender division of 

labor and father’s involvement in family life? ( See following Figure 3) 

 

 Figure 3: Japanese Time on Housework and Child Care on Weekday from 1970 to 2015 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Time Use for Japan Survey by NHK Broadcasting Culture Research Institute Every 

five years from 1995 to 2015 

 

As shown in Figure 3, there was a slight increase of men’s time on housework and childcare 

from 1970 to 2015. Correspondingly, women’s housework time declined overall and there was 

a dramatic decrease during 1985 to 1990, while the changes after 1990s were flat. The 

following Figure 4 also illustrated that in 2015 Japanese females spent over triple time on 

housework and childcare per week than Japanese males. Some scholars suggested the 

prosperous frozen foods and the popularization of Microwave oven reduced the housework 

time. Japanese people in 30s are the first generation where both of man and women started to 

learn the subject of domestic science (Katekika)   
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Figure 4: Japanese Time on Housework and Child Care Per Week in 2015 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Time Use for Japan Survey by NHK Broadcasting Culture Research Institute in 2015 

 

Figure 5: Japanese Time Use Per Week 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Time Use for Japan Survey by NHK Broadcasting Culture Research Institute every 

five years from 1995 to 2015 

 

Figure 5 indicates that although there was a slight increase in paternal involvement in 

housework (from 3.37 hours per week in 1995 to 5.37 hours per week in 2015) and childcare 

(from 0.55 hours per week in 1995 to 0.71 per week in 2015). However, men still shoulder the 

major responsibility in work over 20 years. There was a trend among Japanese men, i.e., leaving 

work early to help with housework, especially among men in 20s and 30s (Yasuike, 2011). On 

the other hand, Ishii-Kuntz (2012:6) pointed out that Japanese paternal involvement in 

household duties had increased at a slower pace over the last 15 years. Japanese statutory 

working hours per week reduced from 48 hours a week system in 1947 to 40 hours a week 

system full implementation in 1997. The data of 1986 to 2015 conducted by Statistics Bureau 

(2015) showed that with father’s longer work, mother’s work hours were shorten. The NHK 

Broadcasting Culture Research Institute research (2015) verified that it was those males who 

worked less than 8 hours per day spent increasing time on housework. Therefore in order to 

promote their involvement in household duties, the practice of reducing working hours is 

required.  
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Cross-culture comparative on attitude and practice on housework and child care 

Comparing to the UK, the U.S.A., France and Norway, Japanese fathers spend the lowest hours 

exclusively on childcare (0.33 hours) and housework including childcare (1.00 hours). In terms 

of the percentage of fathers working over 49 hours per week, Japan occupied the highest 

percentage of 28.5 (Nakatsuka 2011:6). In contrast to Korea, Thailand, U.S.A., France and 

Sweden, the gender gap on the division of household duties was the largest - 2.5% fathers 

sharing role in feeding and 4.2% of fathers sharing role in disciplining and these roles mainly 

undertaken by mothers (Makino et al., 2008, p. 5). 

 

Daikokubashira Vs Ikumen  

The image of father is transforming from Daikokubashira to modern Ikumen direct. However, 

during the transformation, Japanese fathers are in the struggling state: whether to choose 

traditional family patterns or modern dual care and dual earner to fit better to the high tax 

welfare society; how to balance work and life, how to deal with the conflict between the attitude 

of supportive father and the practice of breadwinner father and so on.  

 Therefore, it is necessary to investigate what positive factors or barriers impacted 

father’s Ikumen direct. Isshii-Kuntz (2012) summarized that paternal involvement had positive 

correlation with eight factors, i.e., father’s active identity, kids’ attachment to father, father’s 

knowledge and skills about child rearing, egalitarian gender division of labor work, 

father/family-friendly support service and social policies, work-life balance workplace, time 

allowance, and family members’ requirements. However, Allen and Daly emphasized mothers’ 

role in paternal involvement: if mothers encourage, support and believe father’s engagement, 

fathers are more likely to “feel recognized as a parental figure, active father role identity, feel 

more satisfaction, pleasure, competence, and comfort in the paternal role and to be involved in, 

and responsible for their children”(Allen and Daly, 2007, p. 14). Based on the literature review, 

this research highlighted three main factors, i.e., social policy, popular culture and economy.     

Social Policy  

The welfare is being challenged by social and economic changes in contemporary Japan. The 

government puts forward a series of social policies and laws to deal with various social 

problems, such as declining birth rates, delaying marriage, aging society, and promoting 

economy. Based on the Ishii-Kunze (2004, p. 6) classification methods, this research focuses 

on work-related and financial support social welfare. 

Work-related  

Taking paternity leave is a key step towards building a good relationship with child and wife. 

On February, 1992, Ota Mutsumi became one pioneer in Japan to take paternity leave. That 

was two months before the national law on child-care leave policy took effect, establishing the 

right to time off following the birth of a child for all employees, male or female. Moreover, on 

Dec. 2015, Kensuke Miyazaki, became the first lawmaker to enjoy the paternal leave. An 

opinion poll showed as much as 53.2 percent of respondents did not support male lawmakers 

taking childcare leave. At last Miyazaki enjoyed the paternal leave but gave up his seat on the 

House of Representatives, the lower chamber of the Diet, and left the Liberal Democratic Party. 

After his affair, no Japanese lawmaker is believed to have ever taken paternity leave.  

 Although parental leave fee grew to 67% from Apr. 2014, the male who enjoyed 

parental leave was 2.3% in 2014, with a slight increase from 1.72% in 2007. It has a long way 

to go before achieving the goal of 10% in 2017 and 13% in 2020. As for the action policy for 
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promoting work-life balance (2007), it aimed to achieve 55% of women who continue to work 

after the birth of their first child, while only 38% of women did it in 2007. 

 Postpartum father project to achieve 80% of male enjoying parental leave during their 

wives’ postpartum enacted by Cabinet Office from March. 2015. However, according to 

Fathering Japan (FJ)’s survey in 2015 there were only 46% of male enjoy parental leave after 

their wives’ postpartum.  

 Childcare Hours for Men and Women Network and Renrakukai (Ikujiren) established 

in June 1980, aimed to reduce parents' work hours in order to alleviate the burden placed on 

day care teachers who work extended hours as well as on children themselves. According to 

Declining Birthrate White Paper on May 24th, 2016, 16% of men in 30s and 16.6% of men in 

40s worked 60 hours per week. Moreover, cross-culture survey showed that the time of 

childcare was very low (39 minutes per day). Therefore, on June 2nd, 2016, the Cabinet Office 

proposed “Japan Revitalization Strategy” to work smart and shorten male’ long working hours, 

strengthen implementation of new labor Standards Act enacted in 2010 and promote national 

work-life balance (WLB) project.  

Financial Support  

Fathering Japan (FJ) proposed Papa Quota System, which fathers can enjoy allowance 80% of 

salaries if they enjoy longest 54 weeks leave and fathers can enjoy allowance 100% of salaries 

if they enjoy less than 44 weeks, to further promote IkuBoss Project, which started from March. 

2014. 

 There are an increasing number of companies awarded The “Kurumin Mark” which is 

a certification provided by the MHLW in recognition of company efforts to support child 

rearing by employees. Japan is currently implementing 2nd Next-Generation Child-Rearing 

Action Plan. 

 In short, although the father-friendly social policies and laws are powerful factors to 

encourage and support father’s involvement in family to some extent, they are not the core 

factors compared with the following popular culture and economy factors.  

Popular culture  

 Hierarchy company corporate culture and Individual culture  

Young generations are facing a dilemma. On the one hand, they tend to pursue individual 

happiness and disagree that they should sacrifice their life to the company. But on the one hand, 

their predecessors stay longer at work. The hierarchy company corporate culture set young 

generation’s dilemma., even though there are flow of IkuBoss Award and IkuBoss Corporate 

Alliance, which is a network of companies recognizing the need for IkuBoss and is striving to 

reform the awareness of their own managers’ greater involvement in family life. 

Traditional Man-headed culture and Mother keeping culture  

As Yasumoto said that “Japanese paternal modifications influenced by expectations from close 

associates are due not to their embracing American fatherhood, but rather to their ‘situational 

adjustment’... And Japan adopted many aspects of Western lifestyles, but it seems that the 

Japanese kept their own family values for a long time rather than assimilating Western values” 

(Yasumoto, 2006, p. 2 and p. 53), Traditional men-headed culture is still dominant in Japanese 

society although Japanese females’ power within the public sphere is increasing valued.   

 At the same time, mother’s power within the domestic sphere set barriers to keep fathers 

away from the family. For instance: the popular slogan among mothers “A husband is most 

appreciated when they are healthy and out of the home” suggests the fathers’ role should be 

the healthy breadwinner, but also implies that wives gained the power to say that they are 
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happier if they do not have to take care of their husbands. It is quite a contrast to the previous 

image of “good wife and wise mother.” When it refers to why mother is not satisfied with 

father’s childcare, 27% of mothers thought fathers usually are too kind to the children 

(Takabashi and Aramaki, 2016). And Yasumoto (2006) examined women characters in 

television dramas in 1970s and reported that many of the characters were home oriented. In 

addition, producers reinforced the theme that women can be happy as long as they are at home 

by depicting women struggling in the workplace. 

 In short, with the introduction of the democratic, de-patriarchal, individual culture into 

Japan, there are long ways to burst open and assimilate the traditional hierarchy company 

corporate, men-headed and mother keeping cultural. Therefore, people are struggling with 

traditional and modern ideology of ideal family patterns.  

Economy  

According to the Dai-ichi Life Research Institute research, during the economic fast-growing 

period (1956-1973), over 68% of “workaholic” Japanese man left home before 7:30 am and 

come back home after 9 am. The Father absent problem became serious from 1960s, but the 

Japanese media promoted the ideas, for example “loser dog” (Makeinu) to criticize that women 

do not get married in their 30s. In terms of Japanese women’s ideal men, Yasuike (2011) 

summarized that the ideal men usually held some extent requirements in different periods- from 

“three high, i.e., high education level, high salary and high height” in the bubble economy era 

(1985-1990), to “three normal, i.e., normal income, normal appearance, normal character” 

during economic downturn era (1974-1990), and further to “four low, i.e., low paternalist, low 

authority, low dependence on female in household duties, low spending and risk of being laid 

off” in contemporary era (after 1990) 

 Although, the low fertility problem happened from 1970s, Japanese government started 

to take a series of policy responses to this issue of “1.57 low fertility shock” in 1990. With the 

economy recession from 1991, Japanese government fuel economy growth by encouraging 

mothers and professional women return or enter to the labor market. Thus the suited strategies 

emerged, such as child care leave in 1999, work-life balance and action policy for promoting 

work-life balance in 2007, new growth strategy in 2010 and so on. However, the rise of direct 

and indirect cost of child care and the decline of income level made a burden to the family. 

And the salary gap between male and female and Japanese high tax fee systems makes more 

sense for wife to quit job or do part time job for taking care of children. The practical situation 

demands are always focus on economy.  

    In short, in contrast to social policy and popular culture, economic orientation is the 

core factors influencing the shifting gender division of household duties and father’s role.  

CONCLUSIONS AND IMPLICATIONS 

Traditional Japanese social expectations on fathers’ role of“breadwinner men” 

(Daiikokubashira) have been undergoing changes with the socio-cultural transition, especially 

after the Second World War. Fathering in contemporary society requires Japanese men to be 

simultaneously provider, guider, household helper, nurturer and so on. However, the social 

expectations do not necessarily lead to big changes in men’s practical household and childcare. 

Furthermore, the difficulties and tensions of Japanese Ikumen roles, and the challenges of 

balancing work and household duties make the modern Japanese family and gender issues 

much more complicated than they were before. In postmodern Japanese society, Japanese 

fathers are in the “situational adjustment” of struggling with the traditional/modern family type 

and work-life balance. This study offers a historical perspective to verify the pace of Japanese 

economy growth mainly influences the gender division of labor market and modern family 

policies. In addition, gender-equality and father-friendly epistemology dating back to post-

file:///C:/Users/FLE%20Learning%20UK/Dropbox/youdao%20dic/Dict/6.3.69.5012/resultui/frame/javascript:void(0);
file:///C:/Users/FLE%20Learning%20UK/Dropbox/youdao%20dic/Dict/6.3.69.5012/resultui/frame/javascript:void(0);


   
AICMSE 2016 (OXFORD) | CONFERENCE PROCEEDINGS  15  

 

 

ISBN: 978-1-911185-16-1 (Online)                                                  © 2016 The Author | AICMSE-2016 © 2016 FLE Learning 
 

WWII era are bursting open and assimilating the traditional man-head and hierarchy company 

corporate culture which was essentially rooted in Japanese society. To conclude, this study 

suggests in the near future, the Japanese will still be in the struggling status, but with an 

increasing emphasis on Nordic dual-earner and dual-career crystallizing in Japan - diminishing 

devoted wife and caring mother and enhancing democratic and involved father. 
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ABSTRACT  

This paper aims to analyze the concept and theoretical framework of Holistic Integrated 

Curriculum, and what would they demand from Higher Education Institutions in the case of 

Malaysia. In the context of Muslim society, its malaise and backwardness is rooted from 

educational dualism, co-existence of modern secular and traditional religious sciences. As a 

practical solution, integration of both sciences into a holistic integrated curriculum is suggested 

to solve this problem. Hence, the Islamic heritage of higher education should be explored by 

comparing it with the contemporary models of so-called integration made possible, as in the 

case of International Islamic University Malaysia and Islamic Science University Malaysia. 

This paper proposed a renewed concept of ‘Holistic Integrated Curriculum’ (HIC) and its 

theoretical framework which would be helpful to avoid superficial and artificial integration of 

the curriculum, rather showing a way for accommodation of different models.  

Keywords: Islamic integrated curriculum, holistic education, higher education. 

 

INTRODUCTION 

It is a fact that compared to institutions which provide Islamic-oriented education in different 

fields, the Muslim world has increased number of secular schools, colleges and universities 

(Mababaya and Mababaya, 2005).  Certain universities provide certificates in Islamic studies 

or education, in separate, stand-alone departments. On the other hand, other professional 

faculties are favoured by the majority for its market value, and what they produce are 

professionals with secular minds adhering to conflicting lifestyles with the former as observed 

by Rosnani (2004). In Malaysia for instance, there was a vast gap between the graduates of Al-

Azhar University and of the modern University of Malaya. The existence of these contradicting 

systems of education has caused educational dualism which poses dilemma facing the Muslim 

society or Ummah today. In response to this Ummatic malaise, Al-Faruqi (1997) hopes for the 

reformation of its educational system in order to revive the Ummah. Many other Muslim 

scholars such as Syed Naquib Al-Attas (1978), Ismail Raji Al-Fārūqī, Fazlur Rahman, Sidek 

Baba, Rosnani Hashim to name a few, advocate the reintegration of knowledge through an 

integrated system of education. For them, the co-existence of any secular and religious sciences 

should be denied, but both of them should be unified. Hence, the integrated curriculum is 

proposed to be a practical resolution in solving the issue of educational dualism, and yet to 

revive the Islamic education system in this new millennium. 

Initially, the Islamic heritage of higher education will be explored by comparing it with 

the contemporary models of so-called integration made possible, as in the case of International 
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Islamic University Malaysia (IIUM) and Islamic Science University Malaysia (USIM). 

However, there is a great diversity in their curricula, objectives and contents that their claims 

that their educational systems are fully integrated bring out more confusion. Is it possible to 

have different means of integration? How flexibility can be adopted while many other Higher 

education institutions do follow different paths of integration? If it is flexible how do they 

imply upon higher education? How does it differentiate between models of higher education 

imported from the West and those designed by the enlightened Islamic resurgence? This leads 

to the next discussion on holistic integrated curriculum and its theoretical framework.   

The paper would argue for a renewed concept of ‘Holistic Integrated Curriculum’ (HIC) 

and its theoretical framework, which would be helpful to avoid superficial and artificial 

integration of the curriculum, rather showing a way for accommodation of different models. 

This gives some suggestions to be considered for implementing holistic curriculum for higher 

education institutions particularly in Malaysia as well as the Muslim world as a whole. 

 Last quarter of the 20th century witnessed some efforts to solve the situation and revive 

the Islamic heritage by establishing universities with different outlooks and orientation. Kamal 

Hassan (2009) observes that the holistic and integral vision of Islamic education is the common 

vision of many Muslim scientists, engineers, doctors, professionals and academicians in the 

Malaysian universities such as International Islamic University Malaysia (IIUM) and Islamic 

Science University Malaysia (Universiti Sains Islam Malaysia, USIM) as well as Islamic 

professional organizations such as the Islamic Academy of Science (ASASI). These 

educational movements advocate the ‘Islamicisation of human knowledge’ and envision the 

Islamic paradigm shift from a purely secular rationalistic epistemology to the ‘Tawhidic 

epistemology and ethics’. The study provides a general appraisal of only two contemporary 

models namely IIUM and USIM. The former is inclined more towards ‘Islamisation’ of 

knowledge meanwhile the latter is more towards ‘integration’ of the old and the new.   

 It should not be denied that the translation of the integrated curriculum into practice is 

a hard-some process. However, despite several attempts to reform education, the situation 

remains worse than ever. Educational dualism is still rampant. Our institutions are not 

producing holistic personalities needed for an Islamic society. Rather, history has proved the 

failure of incorporation of modern sciences into Muslim educations system and its curriculum. 

Offering of both secular and religious education under one roof is not a solution to the current 

problems. They are just superficial solutions, which will not eliminate the dualistic education.  

In fact, such superficial integration would cause harm to the Ummah than benefiting them. 

Rosnani (2004) reminds that ‘before any real integration can occur, its philosophical grounding 

must be examined so that it can be anchored on a firm foundation’.Therefore, this paper briefly 

attempts to crystallize the concept of integrated curriculum from the Islamic weltanschauung 

and accordingly it proposes a renewed concept of ‘Islamic Integrated Curriculum’ (IIC). This 

would help avoid superficial and artificial integration of the curriculum. 

 

HERITAGE OF ISLAMIC HOLISTIC EDUCATION 

Basically, the Islamic education in the Muslim history has evolved through four distinctive 

phases. The first is the establishment period; the curriculum was purely Arabic in nature and 

focused on religious sciences like Hadīth and Jurisprudence (Fiqh) as well as Arabic grammar 

and literature, and basic study of foreign languages. The second is the flourishing period; the 

period of integration between revealed and acquired knowledge with the introduction of non-

religious sciences as a result of contact with Greek and Roman civilization. The third is the 

period of stagnancy; the curriculum was restricted to the religious knowledge.  Other 

characteristics of the periods are the decline of the Arabic language, the rigidity of pedagogy 

and rote learning, the deterioration of scientific and philosophical studies and the popularity of 
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summarization and repetition methods of the scholarly works. The fourth is the phase of Islamic 

educational revivalism (Noraini and Langgulung, 2008), in which the Ummah is suffering from 

the malaise due to the domination of Western culture and educational system. 

Curriculum integration had been practiced about 150 to 200 years earlier during the 

classical period especially in the reign of Abbasiyyah, Uthmaniyyah and Mughal periods. 

There was an effort to incorporate the field of modern professionalism with Islamic religious 

education. The trainees of military and civil servants were required to master in the modern 

professional subjects along with religious studies such as the Holy Quran, the Sunnah, Islamic 

Law and Jurisprudence as well as Arabic languages. Badawi (1979) posits, “the professional 

standards of excellence and the ethical standards of professional conduct were reinforced and 

safeguarded by religious ethics and values”. Thus, the infusion of Islamic principles into 

modern professionalism made the classical curriculum more useful. 

Even though the waqf tended to create dualism in the classical education system, 

however, the art of integration was still practiced in the madrasahs in the various ways such as 

it was related to life and professionalism, integrated theory and practice, the inclusion of both 

philosophy and science, an integration between an ideal religious Islamic science i.e. law and 

an ideal Islamic religious orientation i.e. traditionalism that fashioned its scholastic method for 

promoting thinking process. Besides, through the practice of ijtihād while seeking Islamic 

religious knowledge, an academic freedom was also manifested since the eleventh century.  

The art of integration was also practiced by some schools of thoughts or sects. The 

application of both rational and traditional arguments to defend Islam was practiced by 

Sunnites (Ahl al-Sunnah wa al-Jamā‘ah) including Ahl al-Hadīth, Ash‘arites and Maturidites. 

The Shafi‘ite model was the best for  employing a moderate and integrated method in legal 

matters (Usūl al-Fiqh) meanwhile the Ash‘arites for theological matters (Usūl al-Dīn). Some 

traditionalists had attempted to make modifications among different traditions and they were 

called as ‘the people of opinions’ (Ahl al-Ra’y) (Abd Al-Quddus Qasmi,1980)  as in the case of 

Imam Abu Hanifah and Imam Malik. It is worth noting that the victory of the traditionalists 

over the rationalists during Inquisition (mihnah) period had reflected in the intellectual 

standards of Islamic education and the supremacy of the Islamic law. However, the 

traditionalist inescapably was affected by the rationalists in terms of using reason in its 

methodology.  

The art of integration was already practiced among the classical Muslim scholars at their 

individual level such as Ibn Sina (428-1037 A.D.) modified the basic philosophical concepts 

from Aristotle’s ‘De Anima’ to be compatible to the Islamic worldview (Zuberi, 1992) . This 

reflects their integrated personality with strong ability to integrate theory (‘ilm) and practice 

(‘amal) and their engagement with the scientific-philosophical knowledge, which in turn 

strengthened their Islamic doctrine and practice. They had transformed knowledge to become 

more integrated and Islamic in nature.  

 

THE PRACTICE OF HOLISTIC INTEGRATED CURRICULUM AT HIGHER 

INSTITUTIONS IN MALAYSIA 

The establishment of International Islamic University Malaysia 

The establishment of IIUM in 1983 was a Malaysian manifestation of the deliberations of the 

First Conference on Education held in Makkah in 1977 (Haneef and Amin, 2011). IIUM started  

with faculties of Economics and Laws, and the Centre for Fundamental Knowledge (CFK), 

now it is one of world most prestigious universities offering academic programs in Islamic 

Revealed Sciences, Human Sciences, Education, Economics, Engineering, Architecture, Laws, 

Science, Medicine, Dentistry, Pharmacy, Nursing, etc.  The university is emphatically Islamic, 
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but it not a university merely about Islam or a university teaching merely Islamic theology. It 

attempts to recreate and revitalize the ancient Islamic tradition of learning where to seek 

knowledge is an act of worship (ibadah), and the spirit of science emanates from the Holy 

Qur'an.  

 IIUM strives in the amalgamation of material growth and the spirituality of man through 

the integration of revealed and acquired knowledge in its curriculum as well as agenda of 

Islamization of knowledge for every discipline in social sciences.  IIUM looks to the 

elements of Integration, Islamization and Internationalization and Comprehensive Excellence 

as being integral parts of its mission. Each of these missions are interconnected and conceived 

on the basis of the worldview of Tawhid, the unity of knowledge as well as its concept of 

holistic education. These four missions require each faculty to approach its subjects in 

accordance with Islamic principles and modes of thinking. To achieve this goal, the IIUM 

curriculum has integrated courses on Islamic fundamentals, worldview and civilization, which 

are compulsory for all students, with contemporary disciplines found at other universities. 

However, how far these four missions were accomplished is a question which needed to be 

answered.   

 Initially, IIUM was resolved to eradicate educational dualism in the Muslim Ummah 

with the introduction of a balanced and integrated approach of learning to empower Muslims 

in managing contemporary matters. Although IIUM has produced relatively ‘balanced’ 

professionals and intellectuals, they are yet to prove as ‘Islamic agents’ able to solve 

contemporary problems by example. It is here the inadequacy of IIUM’s approach to integrate 

the Islamic and modern methods of learning and to integrate the curriculum, pedagogy and 

learning and research methods adopted by various departments with technology in creative and 

innovative manner need to be revisited.   

 

The establishment of International Islamic University Malaysia 

A new higher Islamic institution had been established in 1998 as University College. Later, it 

changed becoming Islamic Science University Malaysia or Universiti Sains Islam Malaysia 

(USIM). Its objectives are to uphold and enhance Islamic studies, bring Islamic Studies into 

the national main education stream, emphasize the use of information technology in education 

and research systems. Focus is also put in mastering Arabic and English language as well as 

the national language. Presently, as a university it provides academic programmes in 

Economics and Mu’amalat, Shari’ah and law, Language, Da'wah, Management, Quran and 

Sunnah, Fiqh, Counseling, Communication, Medicine, Science & Information Technology, 

Dentistry and Accounting. The academic programmes are focused and developed with the idea 

that Islamic studies should be taken as a base for all academic programmes and it should cover 

and surpass all branches of knowledge mentioned above. The integration of revealed (naqli) 

and rational (aqli) knowledge along with good character development is the main platform for 

educating an excellent generation and a knowledgeable society. Through this unique approach, 

it aims to open wider opportunities for Islamic stream students, that these graduates will not be 

too confounded on the traditional scope of Islamic Studies per se. Due to its relative new 

introduction, it is not yet time to evaluate the curriculum of USIM   

A general objective analysis of the curricula of IIUM and USIM shows that despite 

their glorious attempts to Islamise or integrate their curricula, there is always many rooms for 

improvement.  What is very key to this improvement is the absence of a theoretical framework 

that can be translated in the course modules, especially in the fields of social and human 

sciences.  Most of the time courses they offer in various fields of specializations such as Fiqh, 

Usul al-fiqh, Qur'an, Hadīth, Islamic Civilization and History, Comparative Religion, etc. are 

stand alone, in the sense that they are not related to the key issues taught in specialisation such 

http://en.wikipedia.org/wiki/Syariah
http://en.wikipedia.org/wiki/Language
http://en.wikipedia.org/wiki/Da%27wah
http://en.wikipedia.org/wiki/Management
http://en.wikipedia.org/wiki/Quran_and_Sunnah
http://en.wikipedia.org/wiki/Quran_and_Sunnah
http://en.wikipedia.org/wiki/Fiqh
http://en.wikipedia.org/wiki/Counseling
http://en.wikipedia.org/wiki/Communication
http://en.wikipedia.org/wiki/Medicine
http://en.wikipedia.org/wiki/Pure_science
http://en.wikipedia.org/wiki/Information_technology
http://en.wikipedia.org/wiki/Dentistry
http://en.wikipedia.org/wiki/Accounting


   
AICMSE 2016 (OXFORD) | CONFERENCE PROCEEDINGS  21  

 

 

ISBN: 978-1-911185-16-1 (Online)                                                  © 2016 The Author | AICMSE-2016 © 2016 FLE Learning 
 

as education, psychology, sociology, history, English language and literature, economics, 

common law, etc.  In connecting the former with the latter they seriously lack an applicable 

theoretical framework.  The applicable theoretical framework can be made when the former 

sciences are studied thoroughly, but with applied orientation that essential principles governing 

the latter sciences be derived from them.  This also necessitates that those seeking the former 

sciences be well knowledgeable in the latter sciences as well.  Hence prior to undergraduate 

levels, students need to attain firm belief, they need to be accustomed to righteous deeds and 

develop essential critical and creative thinking and behavioural skills.  

 

DEFINING THE CONCEPT OF HOLISTIC INTEGRATED CURRICULUM 

HIC is based on the criterion of Islamicity (Açikgenç, 1996), which is a reflection of the Islamic 

worldview that set the standard of the true Islamic education holistically. That is, the term 

‘holistic’ appreciably attached to the concept of an integrated curriculum in order to 

differentiate Islamic education from the secular theory of integrated curriculum. HIC deals with 

education in the Islamic spirit which is holistic in nature. Curriculum integration is viewed as 

an integrated method of producing effective learning for meaningful life. It provides an 

alternative curriculum design technique of formulating an integrated system in an Islamic 

educational setting and a vital mechanism to make Islamic education system to be holistic.  

 According to Rahimah et.al (2015), there are several criteria which define HIC which 

are as follow:   

a) The subject matter or content components must be integrated with other curricular 

aspects, learning experiences and activities that they meaningfully facilitate 

learning. 

b) Theoretical knowledge must be integrated with practical elements within and 

across subject matters that their real understanding and application in life become 

possible. 

c) The learning should be related to the interactive real world to make learning 

meaningful for life. 

d) The content of the curriculum should be synthesized based on foundations and 

fundamental conceptual elements, structure and process of the Islamic worldview. 

e) The planned educational activities should provide the learners with a unified view 

of knowledge and ability of establishing new ideas and models. 

f) The practice of IIC should enhance learners’ skills in retrieving and synthesizing 

information, construct affirmative outlook and increase utilization of quality time 

for learning discovery. 

 

HIC delineates the following five phases of achieving integration as suggested by Rahimah 

et.al (2015): 

a. Teaching phase: demands the role of educators in the process of integration to ensure 

learning becomes meaningful. 

b. Learning phase: the use of personalized approach and different styles of learning. to 

develop learners’ multiple intelligences and make leaning as an act of worship.  

c. Personality phase: dealing with the value of individuality and the integrity of 

personality in order to develop a holistic individual (insān kāmil). 

d. Ummatic phase: It harmonizes horizontal relationships with other people and society 

(hablun min al-nās) to empower the role of khalifah Allah. 

e. Innate phase: It establishes the vertical relationship with God (hablun min Allah) and 

becoming ‘ibad al-Rahman towards achieving His pleasure. 
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Special Characteristics of HIC 

Several distinguished features that characterize this framework of IIC are as follows: 

a.  Comprehensiveness: reflection of Islam (al-Dīn) as the only true system of life. 

b.  Faith-based: maintains the Unity of Allah (Tawhīd Allah) and the Tawhidic paradigm.  

c.  Value Laden: cultivation of values and ethical principles from the Islamic law 

(Sharī‘ah).  

d.  Excellence: achieving success based on the concept of beautification (Ihsān). 

e.  Practicality:  relevancy (wāqi‘iyyah) of knowledge in the context of social living. 

f. Progressiveness: cultivation of potentials (Tarbiyah) to promote life-long education. 

g. Uniqueness: the indoctrination of soul (Ta’dīb) to focus on individual development.  

h. Intellectualism: the intellectual growth through the instructional activities (Ta‘līm). 

i. Sacredness: restores through the preservation of Al-Qur’an (Tahfīz) in the learners. 

j. Well-Balanced: the exercise of reasoning (Ijtihād) between the two continuums.  

k. Integrative Effort: requires holy struggle (Jihād) from all individuals and parties.  

 

The Theoretical Framework of HIC 

In an attempt to forwarding an educational guide for contemporary Islamic higher education 

institutions, the paper also describes the philosophy of the HIC, including its educational aims, 

goal and objectives. It also elucidates seven essential components and integral elements of the 

knowledge content of the HIC. 

Philosophy of HIC: Aims, Goals and Objectives  

The IIC is designed with aims, goals and objectives that balance between realistic and idealistic 

concerns.  Most importantly, they are achievable and applicable and promote a correct 

approach. IIC serves all three educational functions which are epistemological function, 

dealing with knowledge; personal function, concerning with learning aspects and to develop 

personality and social function: institution-community relationships to meet social needs. Thus, 

IIC establish harmonious relationship among knowledge, personality and social living but the 

second i.e., personality development becomes the main concern of IIC. 

The main goal of IIC is to develop an Islamic integrated personality which is well-

balanced and comprehensive. With regards to this IIC has two aims which are; theoretical aim 

for cultivating soft skills such as beliefs, values, intrapersonal, interpersonal and extra-personal 

skills, and practical aim for providing practical training and occupational skills.  

 

Rahimah et.al (2015) identify seven educational objectives as the followings:  

 

a) Spiritual liberation: to develop an internally free soul for achieving true happiness. 

b) Moral development: to develop morality for the perfection of good character. 

c) Cultivation of intellect: to cultivate intellectual faculty for intellectual 

independence. 

d) Preparation for practical life: to develop professionalism for real life. 

e) Individual Benefits: to enhance multiple intelligences and competencies. 

f) Social Benefits: to create a sense of public spiritedness towards society. 

g) Physical growth: to improve physical strength and healthy body (jism salīm).  
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Seven Essential Components of HIC 

Rahimah et al (2015) provide a brief description on each of these seven essential components 

is provided below: 

a. Spiritual education: It covers the study of the Qur’an and its preservation (Tahfīz)as 

well as the teaching of Islamic religious studies including beliefs and values. 

b.  Moral Education: It includes also ‘intuitive knowledge’, mysticism (Tasawwuf), Ethics 

(Akhlāq) and sex education. This is vital for purifying souls and perfecting ethical 

values. 

c. Intellectual Disciplines: It comprises science to integrate material world with the 

spiritual one and philosophy to achieve wisdom.  

d. Professionalism Training: It incorporates professional disciplines which are communal 

obligations (fard kifāyah) such as engineering, medicine, entrepreneurship and so on. 

e. Language literacy: This includes Arabic as the Qur’anic language to unite the Ummah.; 

English as an international language to benefit modernization; National language to 

preserve national integrity; and other languages as a method of da‘wah. 

f. Social education: This is to cultivate in learners the willingness to perform their societal 

obligations and concern about social and global issues. It also covers cultural and media 

literacy as a part of da‘wah.  

g.  Physical Education: It focuses on learners’ physical development, wellness, health and 

fitness. This deals with psychomotor domain which requires physical skills, co-

ordinations and health education.  

Seven Integral Elements of HIC 

Rahimah et al (2015) suggest that each essential component of HIC provides its own integral 

elements which are interconnected with each other, and need to be infused across every subject 

matters and curricular activities. A brief description of those seven integral elements is 

presented below:  

a. Islamic Beliefs : It aims at instilling faith and establishing relationship between man 

and his Creator. It covers the understanding of six articles of faith (arkān al-īmān) and 

their significances as well as the seven fundamental Tawhidic concepts namely Unity 

of Allah (Tawhīd Allah),Unity of human nature, Unity of creation, Unity of knowledge, 

Unity of self, Unity of life and Unity of community. 

b. Islamic Values:  This is to purify learners’ souls and refine (tahdhīb) their conducts. It  

involves Islamic character (Akhlāq), Islamic manners and etiquette, rights and duties as 

a Muslim and a citizen, and attitudes towards current world and its issues. 

c. Thinking Skills: The inculcation of good thinking in order to promote the freedom of 

thought by applying multi-dimensional thinking such as critical, creative and caring 

(Matthew,1991) as well as the intuitive thinking. 

d.  Soft Skills: It aims at developing emotional and social intelligence to be a truly 

successful individual. It covers intrapersonal, interpersonal and extra-personal skills 

which require competencies of good leadership, effective communication, problem 

solving, decision-making, working in a team and so on.  

e. Concepts: It suggests some basic Qur’anic concepts such as the concept of religion (al-

Dīn), the unity of Allah (Tawhīd Allah), Islam, worship (‘ibādah), faith (īmān), the 

nature of man, knowledge (‘ilm), vicegerency (khilafah) and civilization of  Ummah 

f.  Public Spiritedness: This will cultivate the sense of volunteerism, caring for others’ 

well-being and promoting social justice through social services, humanitarian aid and 

charitable work.  
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g.  Practical Skills: This would cultivate the culture of making physical environment 

beautiful and manageable. This includes vocational skills, basic living skills, computer 

skills etc. which are necessary for carrying out certain tasks. 

The Integration of Knowledge 

The curricular contents of the IIC requires a harmonious integration of Divine revealed 

knowledge and human acquired knowledge based on the unity of knowledge and rebuffs any 

compartmentalization in knowledge. This integration is due to the absolute certainty of Divine 

knowledge, the relativity of human knowledge and the conformity of revelation with reason.  

The Divine revelation in the form of the most authentic Holy book i.e. Al-Qur’an is at 

the highest level. The human acquired knowledge is subdivided according to the faculties 

which help derive knowledge, namely  basic instinct, physical senses, intuition and intellect. 

Therefore, the term ‘rational sciences’ used to specifically denote acquired knowledge is not 

so appropriate because of two reasons. Firstly, the revealed knowledge also requires reason as 

a tool of interpreting the divine message. Secondly, acquired knowledge also could be obtained 

through other human faculties such as intuition, sensory faculties and equally, intellect. 

The recent classifications of knowledge make a clear distinction between revealed 

knowledge and acquired knowledge and religious sciences and intellectual sciences. This 

division basically was influenced by secular responses to knowledge. Sometimes, even the 

simplistic categorization of the revealed knowledge or religious sciences as knowledge of fard 

‘ayn or the obligatory sciences as well as the acquired knowledge or intellectual sciences as 

knowledge of fard kifāyah or optional sciences still sustain the dualistic attitude and permit 

educational dualism.  

RECOMMENDATIONS 

The proper and precise concept of ‘Holistic Integrated Curriculum’ will give some implications 

on the higher Islamic education institutions in terms of educational aims, the selection of 

curricular contents as well as the methods of integration, pedagogy and evaluation. Therefore, 

the institution should consider the following recommendations;  

Firstly, review its philosophy, vision, mission, goal and objectives thoroughly to meet 

the educational aims of Islamic education. It should envision a well-balanced development of 

the total personality of learners spiritually, morally, intellectually, physically, professionally, 

individually and socially.  

Secondly, the institution should attempt to integrate all essential components of 

education namely spiritual, moral, intellectual, professional, language literacy, social and 

physical as well as their integral elements which are beliefs, values, thinking skills, soft skills, 

basic themes of Al-Qur’an, public spiritedness and practical skills. This to determine its 

curricular contents for developing the subject matters whether by adopting standalone approach 

or infusion approach across curriculum formally or informally. 

 Thirdly, the institution should ensure the process of real integration by adopting both 

methodological reform (Islah) and revival (Ihya’) of substantive curriculum elements. That is, 

Islamize the content of secular knowledge with reference to the Qur’anic framework. Then, 

renew  approaches and methodologies of religious knowledge by using technologies and 

creativity. Besides, the validity of human acquired knowledge which includes scientific 

theories and philosophical assumptions should be verified by the Divine knowledge i.e. the 

Holy Qur’an. Meanwhile, philosophical inquiry and scientific research are needed to 

comprehend Divine revelations.  

 Fourthly, the institution should encourage the use of effective pedagogical 

methodologies and approaches such as student-centered, philosophical inquiry, high cognitive 

level, integrative method, various pedagogical techniques and technologies. The educators 
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must be equipped with the skills and arts of integration whereas  the environment should be 

Islamic in nature. Lastly, the institution should adopt theoretical and practical assessment 

methods in measuring its ‘educability’(James, 1979). prior, during and end of the educational 

process  in both formative and summative evaluation. This to enhance the quality of teaching 

and learning as well as to foster individual’s growth and progress. 

CONCLUSION 

The Islamic higher education institutions have a significant role in the revival of Islamic 

integrated system of education, and then should attempt at reducing the educational dualism in 

its educational setting. The renewed concept of ‘Holistic Integrated Curriculum’ and its 

theoretical framework is introduced as a pavestone to revising the curriculums of the Islamic 

higher education in Malaysia particularly and the Muslim world as a whole. In this regard, IIC 

attempts to  coordinate various separated components of curriculum such as educational goals, 

curricular content and methodologies in a harmonious and interconnected system. It is hoped 

that the proper implementation of integrated curriculum could reflect the philosophy of Islamic 

education in practice as a true benchmark of Muslim identity.  
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CHALLENGES TO THE REALIZATION OF THE HUMAN RIGHT TO EDUCATION 

IN COSTA RICA 

MS. ANDREA ROMERO BROWN1   

ABSTRACT 

The Agenda Joven Programme of the Universidad Estatal a Distancia (UNED, its acronym in 

Spanish),2 Costa Rica, is dedicated to promoting youth delving into issues relevant to the study 

of the problems and interests of Costa Rican such as the rights approach, democratic practices, 

coexistence, crime prevention Trafficking in Persons, electoral processes, youth leadership, 

participation, education issues, etc, and seeks to strengthen the exercise of rights of young 

people through its research and proposals. 

The Programme investigates the human right to education, and as part of this process, 

analyses the performance of the “Education for All movement (EFA)” a global commitment to 

provide basic quality education to all children, youth and adults (UNESCO, 2000), developing 

a report on the current situation of the country based on the six objectives which, according to 

this initiative, should have been reached by 2015. 

Key Words: Education, Human Right, Access. 
 

INTRODUCTION 

The report “Los desafíos hacia la realización del Derecho Humano a la Educación en América 

Latina y el Caribe. Capítulo Costa Rica” (Artavia, García and Picado, 2015)3 argues that 

human rights impose the obligation to respect and ensure the enjoyment to all people living in 

a nation, regardless of ethnicity, religion, socioeconomic or cultural background.  

Costa Rica has ratified various international conventions and treaties for the rights of all 

populations: women, minors, the elderly, indigenous people, and migrants, among others. 

These treaties and agreements are duly incorporated in the daily basis, making clear the will of 

the Costa Rican State not only to comply with international commitments, but also to internally 

manage the rules necessary for their implementation.  

Regarding the domestic purview, the country’s Constitution proposes compulsory 

primary education; states that primary, preschool and high school are free; also notes the State’s 

obligation to provide a percentage of the public budget to afford it, and guarantees the freedom 

of private education. In addition, the Constitution indicates that the State is obliged to provide 

food and clothing to schools that do not have sufficient resources (Articles: 76-89). 

It should be noted that the Ministerio de Educación Pública (MEP, its acronym in 

Spanish), part of the Executive Branch, has the responsibility to promote and consolidate an 

education system that allows the entire population to have access to quality education, focused 

on the integral development of individuals and promoting a society integrated by opportunities 

and social equity. 

Costa Rica agrees with the Education for All movement (EFA), the global commitment 

to provide quality basic education to all children, youth and adults, discussed and analysed at 

the World Education Forum held in Dakar in 2000. According to the adopted Declaration, all 

                                                 
1 Ms. Andrea Romero Brown, Teacher- Researcher, Universidad Estatal a Distancia. 

2 UNED is the only institution of higher education in the country that is a distance-learning university. It offers university 

courses certified by the Technical National Accreditation System of Higher Education, and also provides careers and free 

courses in areas such as education, communication and technology, languages, and management development. 

3 The translation of the title of the report is “The challenges to the realization of the human right to education in Latin 

America and the Caribbean; Chapter on Costa Rica”. 
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young children and adults, as human beings are entitled to benefit from an education that will 

meet their basic learning needs (Artavia et al., 2015).  

Taking the above into consideration, the Agenda Joven Programme analyses the 

performance of the Education for All movement (EFA), developing a report on the current 

situation of the country based on the six objectives which, according to this initiative, should 

have been reached by 2015: 

• To expand the programme of care and education to early childhood; 

• To achieve universal primary education; 

• To meet the learning needs of young people and adults through equitable access; 

• To improve levels of adult literacy; 

• To achieve gender parity and equality in education; and  

• To ensure quality of education and excellence for all 

METHODOLOGY 

To complete the research, which has a descriptive scope, a comprehensive literature review of 

national and international research was carried out, using the databases of public universities, 

government institutions, non-governmental organisations (NGOs) and international 

organisations, among other sources of information to determine if EFA goals are met in Costa 

Rica. These, cover the efforts that the Costa Rican government has made to provide education 

as a right for its citizens and identifies obstacles and constraints as well as the main challenges 

for the realisation of the right to education in the country (Artavia et al., 2015). 

FINDINGS 

Progress of the Costa Rican State towards the goals of the movement of Education for 

All (EFA) 

This report presents an assessment of the progress demonstrated by Costa Rica to achieve 

compliance with the objectives set in Dakar in 2000. 

Objective 1. Expansion of the programme of care and education to early childhood  

In Costa Rica, public education is organised as a comprehensive process, from preschool to 

university. Preschool and basic general education are mandatory according to the Costa Rican 

Constitution (Articles 77 and 78).  

According to the Ministry of Education (MEP), the governing body on the matter, the 

preschool stage includes the “Materno Infantil” that serves children from four years and three 

months old to five years and two months; and Transition, which prepares children aged between 

five years and three months to six years and two months.  

Taking that into account, according to educational theory, “early childhood” or initial 

education includes the period from birth to six years old. It is clear that the Costa Rican formal 

education system does not offer services for all that population, but only covers children from 

four years and three months to six years and three months, leaving out the population under 

four years old (Programa Estado de la Nación, 2013).  

As reported by the Population Census 2011, there was a total of 472,572 children aged 

from birth to six years, a total of 11.0% of the national population. 338,717 were younger than 

five, which corresponds to 7.9% of the population (Programa Estado de la Nación, 2013, p.77), 

demonstrating the importance of addressing this sector. 

Most relevant research data: 

• The gross enrolment rate in preschoolers increased by 800% for 2012, but 

coverage does not exceed 60% of the country's children.  

• For the Transition stage, coverage corresponds to 90% for 2012. 
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• Children aged one to three mostly attend private schools, and children aged from 

four to six years old mostly attend public schools.  

• There are no significant differences in the care of children in pre-primary levels.  

• At the Transition stage, most students come from urban areas of the country. 

Objective 2. To achieve universal primary education 

In Costa Rica, like most countries in Latin America, “during the nineteenth century and the 

first four decades of the twentieth century, the education system was characterised by the 

predominance of primary education” (Quesada quoted in Salazar, 2013, p. 137).  

For every 100 children of school age, 99% go to school. This is the result of the 

investment made by the State during the 50s and 70s, a time when education in Costa Rica 

significantly expanded and reached a very good level of educational development (Valverde, 

2015).  

Costa Rica has high compliance rates in key education indicators. According to statistics 

from the Ministry of Education (MEP), the net enrolment rate for 2011 was 92.1% in at the 

Transition stage (five years) and 100% in primary education from six to eleven years. This 

ensures that coverage is successful for initial and basic education levels (Artavia et al., 2015). 

Another significant development or improvement in the quality of education is the 

decline shown in the repetition rate of levels in primary education (those children who failed 

the academic year and had to repeat it the next year). In 1996 the proportion of students forced 

to repeat a level was 11%; this had gone down to 5% in 2012 (Artavia et al., 2015). 

“For many children and young people from the poor strata, the street becomes the field 

of socialisation among peers that achieve greater satisfaction, while the school appears as the 

first experience of social failure” (CEPAL, 2002, p.119, quoted in Artavia Garcia and Picado, 

2015). 

This segregation of the low-income student population leads to the intergenerational 

reproduction of social inequalities. It has a negative impact on social integration, hiding the 

strengthening and deepening of democracy. 
 

Important data found: 

 

• Costa Rica has exceeded the goal of 97% attendance to primary education, showing 

reduced educational gaps in these variables. 

• Attendance in the second stage of education is 90%, less than 99% in the first stage 

during the first decade of the century. 

• The rate of completion of primary education increased from 66% in 2000 to 96% in 

2012, and is higher in girls. 

• As of 2000, boys are more likely to advance (in relative terms) to secondary education. 

• The primary level repetition decreased by more than 50% over the last 20 years. 

 

Objective 3. The learning needs of young people and adults are met through equitable access 

Coverage in secondary education shows that by the year 2000, five out of ten men attended 

secondary education. For women, the ratio was six out of ten in the same year. Five years later 

average school attendance had increased by 13% for both sexes. By 2012, 80.9% of men and 

87.1% of women attended regular secondary education. 

Although by 2012 education had not achieved the goal of 89% coverage, if we were to 

carry out the exercise of disaggregating the assistance of secondary education by variables of 

interest, we would show that some sectors of the population enjoying a higher income, would 
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have exceeded this level, as 91% of the population with the highest income was attending a 

secondary education centre (Artavia et al, 2015). 

Another group of people who surpassed the target by 95% for 2012 were the members 

of those households in which the educational level of the most educated parent was higher than 

secondary education. The most important problem in secondary studies is the low percentage 

of young people who manage to graduate. A cohort analysis shows that, from the total number 

of adolescents who entered high school, only 43.8% managed to graduate in 2009, regardless 

of the number of years spent in education.  

In secondary education, educational exclusion and repetition of levels are the main cause 

of the low percentage of students who fail to complete their studies. This fact can be explained 

by families facing economic problems, which requires adolescents to abandon their studies and 

start working, and the lack of educational opportunities (Ministerio de Planificación Nacional 

y Política Económica, 2010, quoted in Artavia et al., 2015). 

According to the Economic Commission for Latin America and the Caribbean (ECLAC), 

the central problem of the education system in the region is insufficient capacity to keep 

adolescents and young people in school or college (ECLAC, 2002, p. 96, quoted in Artavia et 

al., 2015). 

The young and adult (12 years and above) population has improved its indicators as to 

their level of education. In the year 2000, only 28.45% of this population had reached the level 

of secondary studies, and 13% had some degree of higher education. In 2012 these percentages 

changed: in the first case it increased to 34.48%, and in the case of higher education it increased 

to 18.65% (Artavia et al, 2015). 

Significant data: 

 

• The coverage of secondary education increased by 30 percentage points in the last 10 

years. 

• With regards to assistance in regular education in the population aged 13 to 17, the 

greatest disparities concern the educational climate in the home. 

• For the period 1990–2012, one out of two students entering the seventh year did not 

complete secondary education. 

• By 2012, the population aged 12 years and over surpassed (in relative terms) its latest 

approved academic degree. 

• As in secondary education, the greatest disparity in higher education is presented with 

respect to the educational environment in the home, because for the period 2003–2012 

nine people from a home with a high educational climate attended school for each 

person in a household with low educational climate. 

Objective 4. Improvement in the level of adult literacy 

Regarding adult literacy, it should be noted that even for 2009 a significant difference could be 

found between urban and rural areas. In the first case, the rate for men was 95.2% and 94.0% 

for women. In the case of rural areas, the functional literacy rate for males was 87.6% and 

88.7% for women. This is a significant variable, because it is women who have more access to 

education (Artavia et al., 2015). 

Considerable data:  

• The difference in adult literacy between urban and rural areas is on average 8%, mostly 

in urban areas.  

• Women between 15 and 24 years of age are the group with the highest literacy level, 

registered through the national population and housing census in the country.  

• The group of male population aged 15 and over shows the greatest lag in literacy. 
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Objective 5. Gender parity and gender equality in education 

In Costa Rica, the Constitución Politica guarantees equality, non-discrimination and human 

dignity by law (Article 33). In addition, different resolutions of the Sala Constitucional of the 

Corte Suprema de Justicia and the Código Penal (Article 373) prohibit any kind of 

discrimination against a person based on considerations of race, sex, age, religion, marital 

status, political opinion, social origin or economic situation. 

Regarding the right to education, Costa Rica established primary education for both sexes 

as “... compulsory, free and paid for by the Nation” with the enactment of the Constitution of 

1869. In this perspective, the country has taken the necessary measures to ensure compulsory 

and free access to the educational system and to end (according to the EFA objective number 

five) all gender disparities in primary and secondary education, ensuring full and equal access 

to basic good quality education for girls. 

The overall enrolment rate increased; the Instituto Nacional de la Mujer (Inamu, its 

acronym in Spanish) reports enrolment rates for 2009 of 92.0% for women and 92.1% for men. 

Given the schooling data in 1980 gave enrolment rates of 59.8% for women and 57.7% for 

men, it can be seen that, proportionally, the participation of women has grown more than that 

of men (Alvarado, 2012 quoted by Artavia et al., 2015). 

Women enjoy more years of schooling on average among the population aged 18 and 24 

years. This is even more true for urban women, who were schooled for an average of10 years 

in 2012, which is far from the average 7 years of studies for woman in rural areas in 2000. 

As far as higher education is concerned, there is a greater participation of women, who 

are increasingly venturing into careers traditionally considered for men (science and 

technology) (Artavia et al., 2015). 
 

Indicators:  

• The differences in school enrolment indicate that there is disparity to the detriment of 

men, and that this is particularly acute in higher education, since for every 100 men 

enrolled in higher education there were 126 women on average for the period of study.  

• Attendance in the second stage of education went from 98% to about 90% in 2000.  

• The completion rate for primary education increased from 66 % in 2000 to 96% in 

2012, being higher in girls.  

• Primary repetition decreased by more than 50 % over the last 20 years. 

 

Objective 6. Quality of education and ensuring excellence for all 

There have been efforts to increase the quality and efficiency of education through monitoring 

mechanisms for the whole school system, to ensure that students acquire those skills considered 

relevant for the economic development of the country (World Bank, 2005 cited by Artavia et 

al., 2015). 

According to Guendel et al. (1999, quoted by Artavia et al., 2015), this has resulted in 

the decline of public spending on education. Liberalisation of the system with deregulated 

privatisation practices, the integration of the school system with market development values 

such as competitiveness and individualism focused on personal success and the search for a 

quality education that values learning as a quantifiable product (Fernandez, 2008 cited by 

Artavia et al., 2015). 
 

QUALITY TEACHER TRAINING  

According to Barrantes et al., professional development must proceed from practice so that 

teachers can be critical of their own work (2010 cited by Artavia et al, 2015). Teachers show 
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interest in their professional development and have a clear concept of this, claiming that it is 

acquired to improve, update and potentiate their teaching practice. 

On the other hand, referring to the quality of education, institutional indicators must be 

taken into account, such as the number of students in each classroom; the relationship between 

student and professor; and educational exclusion and repetition, which are closely related to 

the structural conditions and processes of social inequality. 

It is established and has been widely argued that the number of students per section has 

a direct impact on the quality of education. The more students in a classroom, the less individual 

attention is achieved, in addition to physical and emotional teacher attrition. In the case of 

Costa Rica, by international standards, both in preschool and in the first and second stages of 

education, groups did not exceed 15 students on average for the 2003–2012 periods. 

The most relevant data: 

• The number of students per section in the education stages from preschool to lower 

secondary is less than 20 per classroom. In the case of the third and fourth stages of 

education, these exceed 28  per classroom. That is to say, there is a deficit in 

infrastructure in the last two cycles.  

• There are on average 20 professionals in education per student in all primary and 

secondary schools.  

• Most educational exclusion occurs at night. In the case of daytime, it occurs mostly in 

the third stage of basic education high school. 

• Most repetition occurs in the third stage of education, which affects the educational 

exclusion. 
 

DISCUSSION 

Two of the most important aspects revealed in the report to discuss Education for All in Costa 

Rica are: first, the so-called educational climate of the home, which is an indicator that 

estimates the average years of study in each residence. For example, a person who attended 

preschool, primary and secondary has completed thirteen years of study so far, combined with 

the seven years or so in which he attends his college career. That number of years spent in 

education is, therefore, a variable explaining the access and retention of girls, children, 

adolescents and adults in the system of primary, secondary and higher education. To illustrate: 

if the parents of a student have completed higher education, it is likely that the student will also 

complete his education, unlike other students with parents who have an incomplete primary or 

secondary education.  

According to the Informe del Estado de la Educación (Programa Estado de la Nación, 

2015), there are marked differences in the family context of children entering preschool 

education. There is not enough socio-cultural stimulation, and this in terms of educational 

climate in the home is finally translated into cultural capital, which will significantly influence 

the view of education as a necessity and a priority for the family. The higher the educational 

climate at home, the greater cultural capital, which is encouraged in the new generations. 

The discussion on access and permanence has for many years focused only on the 

economic side, but it is wise to use the educational climate in the home as an indicator to 

explain the access and retention to education. 

Secondly, as reflected in the report (Artavia et al., 2015), considering the six objectives 

set at the meeting in Dakar in 2000, for a country like Costa Rica, where there has been a 

transition to democracy in the 50s after a civil war; a country which has followed a different 

path from the rest of Central America, which experienced a militarised revolution from 1979 

to 1992; a country characterised by no army, and which has the opportunity to elect a president 

every four years; and where education plays an important role in everyday life (Astrid Fischel 
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in Salazar, 2013). All this makes us reconsider if these objectives are actually a floor or a ceiling 

regarding our development as a country in the area of education. 

CONCLUSION 

According to the analysis of each objective, coverage has improved in primary education, but 

has not managed to reach half the population of the age to attend diversified education (16 and 

17 years old). On the other hand, basic skills and abilities that may have guided them into the 

labour market have not been promoted. 

In addition, infrastructure glitches in schools continue to be a problem, and the offer of 

academic study is not as attractive to achieve the permanent presence of students in the 

classroom. This is a major challenge for the system, as well as the problem of educational 

exclusion that the state has failed to solve. 

However, according to the report of the Informe del Estado de la Educación (Programa 

Estado de la Nación, 2015), in the last decade the country has strengthened education as their 

priority for public policy; salaries for teachers have improved, and the education on offer was 

improved through new study programmes. Education must be provided throughout life, 

inclusive and quality education for all. To guarantee this, we have to ensure the right to 

education, responding to individual differences and needs to increase participation in learning 

by reducing exclusion. 
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LEGAL EDUCATION IN NIGERIA AND THE POTENTIAL ROLE OF UNIVERSITY 

LAW CLINICS IN FACILITATING ACCESS TO JUSTICE AND THE 

REALISATION OF HUMAN RIGHTS IN NIGERIA 

DR. ROFIAH SARUMI1   

ABSTRACT 

Lawyers act as the harbingers of justice in any society and thus their training should equip them 

with the power to facilitate access to justice in their society. Nigeria’s current legal education 

curriculum, at the undergraduate level, focuses on ensuring that students gain the understanding 

of the basic principles of the law. The curriculum concentrates mainly on the theoretical aspects 

of the law. A university law clinic serves as a laboratory of some sort for law students and it 

plays a huge role in facilitating access to justice. Through the law clinics, students develop 

their skills by providing pro bono quasi-legal assistance to the less privileged members of their 

communities and in this way they facilitate social justice in their communities. The paper 

recommends the incorporation of practical modules into the university curriculum so as to 

facilitate the realisation of human rights and access to justice in Nigeria. 

Keywords: justice, human rights, law clinic 

INTRODUCTION 

Article 1 of the Universal Declaration of Human Rights (1948) stipulates that ‘[a]ll human 

beings are born free and equal in dignity and rights.’ This statement reiterates the basic right to 

equality of all human being and everyone’s equal entitlement to the rights which are inherent 

in every member the human race. Human beings are entitled to human rights by virtue of our 

humanity and not by the benevolence of the state or any system or legislation.  

Everyone is equal in dignity and everyone enjoys an equal protection of the law. This 

implies that all human beings are protected from the infringement of their rights either by 

individuals or by the state. As human beings, we are protected from actions which violate our 

dignity and acts which subject us to treatment which is discriminatory or inhumane. Despite 

these protections, human beings encounter all forms of discriminatory practices. The gaps in 

our laws and other societal factors subject citizens to systems which violate these basic human 

rights principles (UNDP 2005). 

In every society, a judicial and justice system is in place to ensure that the violations of 

peoples’ rights are examined and that appropriate redress is given. The ability of all individuals 

to access the remedies which they are entitled to in a timely and just manner gives a sense of 

fairness and equity which can be referred to as ‘justice’2. The absence of a system which 

ensures a fair and reasonable administration of the law or the inaccessibility of the judicial 

system to some members of the society may lead to an infringement of peoples’ rights to 

equality. It is a violation of the right to an equal protection of the law. This undoubtedly has a 

negative effect on the dignity of the people concerned. The violation of the equal right to seek 

redress in a legal and judicial system or the right to be protected by the law is a violation of the 

right to access justice.  

There are various reasons why the right to access justice in different societies are 

curtailed (Rhode, 2004) and the impediments of access to justice are obvious and substantial 

in developing countries (Beitz, 2001). Those who occupy the lowest rung in the society are 

                                                 
1 Dr. Rofiah Sarumi, Post Doctoral Fellow, University of KwaZulu-Natal. 
2 The Oxford English Dictionary (6th  ed.) definition of the word ‘Justice’ refers to behaviour or treatment that is right and 

fair, the administration of law in a right and reasonable way.  
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more affected by the factors that impede access to justice (UNGASS, 2012). Evidence has 

shown that in many societies, the poor, vulnerable and marginalised members of the society 

are the ones who are mostly affected and this has a grave impact on the dignity of such people 

(UNGASS, 2012). The dignity of the poor, vulnerable and the marginalised is often infringed 

when they unable to access legal, social and economic amenities in the society. This is due, not 

only to the economic situation of the group, but also to the flaws in the legal system and to the 

discriminatory attitudes which are entrenched in the society (Carmona and Donald, 2014).  

This article highlights the various factors which impede access to justice in Nigeria and 

contend that the main barriers to access to justice are linked to social and economic factors. It 

suggests a practical approach to overcoming some of these barriers by recommending the 

incorporation of practical modules into the legal education curriculum.  It maintains that 

through the law clinics which are attached to the faculties of law in Nigerian Universities, law 

students can translate the legal principles which they are taught into relevant legal advice which 

will be useful for members of their communities especially in civil and criminal matters. This 

will be on a pro bono basis and while the services will facilitate access to justice for the indigent 

and vulnerable members of the society, it will also build the capacity of the law students and 

help them to develop the skills which they need to become better lawyers. 

UNDERSTANDING ‘ACCESS TO JUSTICE’ IN NORMATIVE TERMS IN NIGERIA 

The United Nation Development Programme (UNDP) defines ‘access to justice’ as ‘the 

ability of people to seek and obtain a remedy through formal or informal institutions of justice, 

and in conformity with human rights standards.’  

Access to justice can be understood in both interpretative and contextual terms. In the 

interpretive terms, access to justice is the ability of an individual ‘to obtain the protection of 

the law and the availability of enforceable legal remedies before a court or other equivalent 

mechanism of judicial or quasi-judicial protection’(Francioni, 2009). Contextually on the other 

hand, the sense of justice or access to a formal or informal mechanism of justice depends on 

the context in which the justice is presented (UNDP, 2005, p. 4). For example, the sense of 

justice for a needy and impoverished person or group is dependent on the needs of that person 

or group at the given time. 

Within the scope of human rights, access to justice refers to a fundamental human right 

of all persons to be able to approach the judicial or quasi-judicial institution which will ensure 

that their rights are protected and that they can access effective judicial remedies thereby 

ensuring that they are adequately and fairly compensated when their rights are violated or 

damaged is caused to them. Professor Moorhead of the Cardiff University's law school opined 

that access to justice doesn't simply equate to legal aid. In his words, access to justice refers to 

fair treatment according to the law and ‘if you are not treated fairly being able to get appropriate 

redress.’ It is ‘a much broader concept than access to the courts and litigation’ (Robins, 2016).  

The preamble to the Nigeria Constitution states that the purpose of the Nigerian 

Constitution 1999 (Nigerian Constitution) is for ‘promoting the good government and welfare 

of all persons in our country, on the principles of freedom, equality and justice…’ Equality and 

justice are two ideals which are crucial for good governance. These components of good 

governance are also essential to guarantee social order in any society (Walster and Walster 

1975).   

The concept of social justice is addressed in chapter 2 of the Constitution under the 

Fundamental Objectives and Directive Principles of State Policy. While these directive 

principles of state policy are non-justiciable, they point the government towards the objectives 

which the policies of the state ought to be directed.  Section 17 (1) stipulates that ‘the state 

social order is founded on ideals of freedom, equality and justice’ and (2) (a) states that ‘in 
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furtherance of the social order- every citizen shall have equality of rights, obligations and 

opportunities before the law.’ It is also important to note that the Nigerian Constitution draws 

the connection between the justice and equality as well as the link between social justice, the 

sanctity of the human person and human dignity. 

Section 34 (1) of the Constitution which is a justiciable part of the Constitution stipulates 

that ‘every individual is entitled to respect for the dignity of his person, and accordingly- (a) no 

person shall be subject to torture or to inhuman or degrading treatment.’ There is no gainsaying 

the fact that the denial of justice or equal access to the courts is inhuman and degrading as the 

lack of equality robs a person of their human dignity. On this, the South African Constitutional 

Court stated in the case of Hoffmann v South African Airways that: 

“At the heart of the prohibition of unfair discrimination is the recognition that under our 

Constitution all human beings, regardless of their position in society, must be accorded 

equal dignity. That dignity is impaired when a person is unfairly discriminated against…” 

 Sections 35 and 36 of the Constitution also contain extensive procedures which relate to the 

rule of law and due process to be followed by the courts and by any person seeking access to 

justice and a fair trial in any of the courts or tribunal in Nigeria.  

The Constitution of Nigeria is based on the principles of social justice which is a concept 

that signifies implies greater degree of fairness, equity (Miller, 1999, p. 1-2). The fact that the 

Constitution also stipulates conformity with the principles of justice, the rule of law and due 

process in the interpretation of the law is indicative of the need to ensure that everyone has 

access to justice. Thus, ensuring access to justice in Nigeria will go a long way in safeguarding 

the inalienable rights which everyone is entitled to. It also gives a sense of equality of access 

to other rights and freedoms and the power to enforce the rights. 

WHAT IS A LAW CLINIC? 

Discussions on the use of law clinics in the training of lawyers started at the beginning of the 

20th Century when Professor Alexander I. Lyublinsky in 1901 expressed the need for a new 

approach in the training of lawyers (Sarker, 2015, p. 22). He opined that the approach to the 

training of lawyers ought to be similar to the clinical approach used in the training of medical 

practitioners. In the training of medical practitioners, medical students are expected to train 

with real patients, under the guidance and supervision of experienced physicians.  

Law students are expected to acquire skills which they require to practice law by dealing 

directly with real life cases and scenarios. Ulla (Ulla, n.d.) adds that, doctrine, theory, and skills 

cannot be appreciated if they are introduced without engaging the pathos of the human issues 

that the lawyer encounters when representing clients. Since the start of the 21st century there 

has been a vast movement towards clinical legal education approach. It is believed that this 

approach will serve a dual purpose in developing countries. By dealing with real life scenarios, 

students familiarise themselves with the direct impact of the law on the lives people, how to 

think critically and apply the law to the cases which they are confronted with through in-depth 

research, analysis and critical thinking and how to deliver legal services ethically. 

While the practical training will better prepare law students for their roles as advocates 

and solicitors, it will also serve the role of ensuring access to legal advice and assistance for 

the clients who cannot afford the legal representation. Clinical legal education is a vital tool 

which is needed in the new Nigerian legal education pedagogy. Attendance and participation 

of students at the law clinics will build the capacity of law students and help them to understand 

their role as upholders of the law in their society.   

As with the traditional approach to the training of lawyers in Nigeria, students at the 

undergraduate level do not get the opportunity to actively participate in programmes which 

engage the society and which expose them to the practical aspects of the legal profession. This 

is unlike the situation in developed countries like the United States of America where 
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undergraduate law students are given the opportunity to build the skills of the profession as 

students (Wilson, 2003). This paper maintains that the interaction of students with the poor 

community members will perform two roles in their academic achievements. It will boost their 

understanding of the theoretical aspects of the law while helping them to build the skills which 

they require to practice as solicitors and advocates of the courts. While the clinical legal 

education pedagogy will facilitate access to justice in the community, the focus is on the 

advancement of the students. Thus by participating in clinical law programmes, students would 

gain skills which are essential for fact-finding, investigation, interviewing, and legal research 

and writing (Kalantry, Brundige and Gupta, 2012, p. 1). In addition to the skills acquired, 

students would also develop sensitivity and responsiveness to the plight of the people they 

work with. These are the main drivers of social justice, and these would propel law students 

into the right paths as harbingers of justice (Atim P’Odong, Mbazira and Oryema, 2013). 

THE LAW CLINIC AND ACCESS TO JUSTICE IN NIGERIA 

Nigeria is the most populous country in Africa with a population of about 182 million people 

(World Bank, 2015). It is estimated that about 52% of Nigerians live in the rural areas with 

very little infrastructural development and social amenities (World Bank, 2015). According to 

the UNDP Human Development Report 62% of the Nigerian population was living below 

income poverty line in 2015, (PPP $1.25 a day) (UNDP, 2015). The inequality in income 

distribution index shows a 28.4% inequality in income distribution and a 43.3% inequality in 

access to education (UNDP, 2015). The fact that more than 62% of the population live on less 

than $1.25 a day indicates that a little above half of the population will find it difficult to employ 

the services of a lawyer and inequality indexes show that the inequality rates are generally high.    

There are different facets to access to justice and the law clinic will bridge the gaps which relate 

to the direct access of the public to quality legal services. The law clinic will ensure that the 

poor and the marginalised citizens have access to legal advice and facilitated pro bono 

representation. The law clinic will also bridge some of the gaps which imped access to justice 

in the society.  

The barriers which impede access to justice that the law clinic will bridge 

There is the general perception that access to justice is a battle between the ‘haves and the have-

nots’ (Galanter, 1974) and that often times, it is only the people who have access to the best 

legal counsels that receive justice. In addition, the ‘procedural hurdles and burdens of proof 

may prevent the have-nots from translating formal rights into legal judgement’(Galanter, 

1974). These perceptions are true in Nigeria as the cost of accessing justice is a limiting factor 

especially for the poor. The cost of accessing justice in Nigeria include the cost of hiring the 

services of a good lawyer, the transportation costs to the urban areas to access the lawyers who 

are mostly based in the urban areas and the other costs which are incurred during the legal 

battle. These costs are crippling especially in Nigeria where more than half of the population 

live on less than $1.25 a day and where about 52% of the population live in the rural areas 

(UNDP, 2015). 

Apart from the monetary aspects of accessing legal representation, the other barriers 

which a law clinic can bridge include lack of awareness of the fundamental rights of citizens. 

Due to the lack of awareness, citizens allow human rights violations such as inequality and 

discrimination to pass without any challenge (Adetoro and Omiyefa, 2014). Other barriers to 

access to justice such as corruption in the judicial system, including demands for bribes and 

kick-backs which discourage people from attempting to challenge cases of human rights 

violations as the outcome of the cases are often predictable (Herzfeld and Weiss, 2003). Others 

include lack of knowledge of the judicial system, fear of the stigma which follows the exposure 
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from rape or domestic violence cases, fear of retaliation and sanctions, lack of legal identity or 

locus standi, language barrier for those with different languages and cultures (Carmona and 

Donald, 2014). The law clinic will address all these by assisting with competent legal assistance 

and advice. 

What is the need for a law clinic when there are civil society organisations (CSOs) 

which facilitate access to justice or a functioning legal aid system?  

As earlier stated, the educational advancement of law students is the main goal of the law clinic, 

thus, students should always be at the focal point of all consideration. In the course of their 

work members of the community, whose cases the students manage, will inevitably benefit 

from the pro bono work of the clinic. This places law clinics in the sphere of CSOs which deal 

with the facilitation of access to justice. One may ask if law clinics are necessary for facilitating 

access to justice when there are countless CSOs and legal aid offices across the country. These 

CSOs and legal aid offices also charge themselves with the responsibility of providing legal 

advice and other legal services to those that are in need of their services.  

It is expected that the work of the law clinics should be complementary to and 

collaborative with the work of the CSOs. It is also necessary that there is partnership between 

the law clinics, office of the ombudsman, legal aid councils, lawyers in private practice and the 

CSOs. This will facilitate synergy of activities and effectiveness in the realisation of social 

justice. Evidence of the effectiveness of the collaboration between law clinics and the CSOs 

was reported in Poland, where the legal clinics worked together with the Ombudsman by 

assisting with the identification of human rights abuses at an early stage (The Open Society 

Justice Initiative, 2005, p. 26). In some situations, law graduates went on to work for the CSOs 

and legal aid councils across the country (Golub, 2004). This is similar to the case where the 

Helsinki Foundation for Human Rights and in the office of the Ombudsman. Evidence of 

success is also reported by the partnerships of the Law Clinic of the Department of Law at the 

Hebron University with international non-governmental organisations (NGOs) and 

governmental departments (Qafisheh, 2012). The study on Poland law clinics also revealed that 

the partnership among private lawyers, CSOs, and legal aids councils with the law clinics 

resulted in efficient ways of producing new lawyers with the high standards in the profession 

(The Open Society Justice Initiative, 2005, p. 38). 

RECOMMENDED STRUCTURE, PROGRAMMES AND CURRICULUM OF THE 

UNIVERSITY LAW CLINIC IN NIGERIA 

In order to meet the purpose of the law clinic, it is important that the law clinic engages in 

programmes which will facilitate the development of lawyering skills in students and which 

ensure access to justice especially for the poor people within the communities. In order to 

achieve the objectives for the creation of the law clinic, the following structure, programmes 

and curriculum are suggested. 

Organisation  

Setting up the law clinic on a strong administrative structure and foundation is important as 

this will go a long way in ensuring the achievement of its aims. It is recommended that the law 

clinic is situated within the law faculty and the staff of the law faculty should head the 

administration of law clinic. The members of staff are also the most appropriate personnel to 

direct the activities of the clinical groups. The law students who are registered for the clinical 

modules can also volunteer as staff of the clinic. 

It is most appropriate that the law clinic be positioned as a department within the law 

clinic and not as a project of the law faculty (Qafisheh, 2012). The trend in most universities 

in Nigeria is that the law clinics are seen as a ‘tick-box’ project of the law faculty which merely 
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demonstrates that the law faculty has embraced the current legal education trend. It is therefore 

necessary that in order to achieve success in facilitating access to justice and to serve as a 

laboratory for students, the law clinic must be given an individualistic and distinctive status. 

This structure must be similar to a research centre within the law faculty.  

Curriculum and programmes 

As earlier noted, the main role of the law clinic is to serve as a laboratory where undergraduate 

law students can learn lawyering skills by handling real life cases from within their 

communities. In the process, they will facilitate access to justice for the clients whom they deal 

with at the law clinic.  

Clinical projects need to form a huge part of the curriculum of the undergraduate legal 

education in Nigeria. The clinical projects should be offered for credits and these should be 

graded according to the university regulations. Students who participate in the practical 

modules should be required to volunteer in pro bono activities where they would earn points 

and these points would be added to their final grades.   

It is recommended that rather than having a specialised clinic which focuses on specific 

issues for instance women’s rights, refugee issues, children’s rights etc., the law clinic should 

take on a multidisciplinary approach (Qafisheh, 2012). The multidisciplinary approach will 

ensure that students have the opportunity to handle cases in different areas of the law and they 

would be able to broaden their scope and understanding of human rights. The other aspects 

which are required to be included in the curriculum include, case review and analysis, field 

research, moot court and even field trips to CSOs, the legal aid council, courts, ministries of 

justices and any other relevant institutions.  

Even in the multidisciplinary approach the law clinic needs to define the areas of the law 

which it plans to direct its programmes to. For instance, the different divisions within the law 

clinic may focus on venerable groups, criminal and human rights issues, community 

engagement and a host of other programmes. 

Accessibility  

Accessibility refers to the physical and substantial access of the law clinic to the members of 

the community.  The location of the law clinic should take the members of the community into 

account. It is important that the law clinic is situated at a place which is assessable to the 

members of the community especially if it is situated within the premises of the host University 

or law faculty. Universities are landmarks and are often accessible to the general public. It is 

nonetheless necessary for Communities to be made aware of the existence of law clinics and 

the fact that they provide free legal services.   

The clinic should also endeavour to provide services to people in the languages which 

they understand and which they feel most comfortable in. Thus, students should be able to 

communicate in local languages so that they can secure the confidence of their clients.  

The fact that the cases in the law clinics are handled by university law students who 

would go on vacation according to the university calendar from time to time might hinder the 

accessibility of the law clinic throughout the year. Nonetheless, the collaboration with the 

CSOs which deal with access to justice issues will be very crucial as this will abate the 

problems which this might pose.  

CONCLUSION  

There is no gainsaying the fact that law clinics have been instrumental in securing social change 

in many countries, for instance the Legal Clinics Foundation in Poland was contributory to 

some legislative reforms and law clinics in Mexico have helped in facilitating access to justice 
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through state institutions (The Open Society Justice Initiative, 2009, p. 9).  It is a fact that the 

current Nigeria undergraduate legal education curriculum offers a lot for facilitating the 

students’ understanding of the traditional legal theories which are crucial to the training of 

lawyers. It is nonetheless crucial that the curriculum embraces the global trends in the training 

lawyers so that it meets the ever changing needs of the legal profession and the society at large. 

The introduction of clinical legal education into the undergraduate legal education 

curriculum exposes students to the skills which are essential for successes in the legal 

profession. Clinical legal education helps students to contribute to the realisation of social 

justice and facilitation of access to justice to the poor and marginalised groups their 

communities. 

The effectiveness of the law clinic in meeting the educational goals of the students and 

in facilitating access to justice is connected to a number of factors which include but are not 

limited to the following-  

i. The effective relationship between the law clinic, the law school and the university and 

the efficient management of all the structures involved.  

ii. The dedication of the members of staff of the faculties of law to ensuring that the law 

clinic meets the role which it ought to perform. 

iii.  The efficient collaboration of the law clinic with other CSOs and the legal aid offices 

and ensuring that there is synergy of activities to facilitate access to justice. 

iv. It is a fact that clinical legal education is more expensive than the traditional method 

and thus, access to financial and other resources to ensure the smooth running of the 

projects of the law clinic. 

v. Accessibility of the law clinic to the members of the community. 

vi. A multi-disciplinary approach to the law clinic which ensures that a wide scope of cases 

is handed. 
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AN ASSESSMENT OF FACTORS CONTRIBUTING TO INDISCRIMINATE 

DUMPING OF DOMESTIC SOLID WASTE IN BULAWAYO CITY AND PLUMTREE 

TOWN. 

OLIVER DUBE1, KHALIPHANI TSHUMA AND TICHAONA MUNYANYI 

ABSTRACT 

Solid waste indiscriminate dumping in urban areas has become a major environmental and 

human health threat. In Zimbabwean cities and towns, the problem is explicit in high density 

suburbs. This study investigates factors contributing to the indiscriminate dumping of solid 

waste in two high density suburbs, Cowdry park and Dingumuzi in Bulawayo and Plumtree 

respectively. The study used a descriptive survey employing a combination of GIS and 

surveying tools to map the solid waste dumpsites, assess residents domestic solid waste 

handling, awareness and its associated problems. The study findings were that, main solid 

waste streams generated were plastic and some instances glass waste including the neurotoxic 

fluorescent light bulbs. Dumpsites were found to be located at the edge of the suburbs and in 

open space, roadsides and sometimes streams. Further a nearest neighbor analysis showed a 

tendency towards regularity of the location of dumpsites indicating a rather calculated behavior 

by illegal dumpers. The main factors driving the behavior were assessed to be related to 

shortage of standard solid waste receptacles and infrequent solid waste collection by local 

authority. The study recommends that local authorities should avail receptacles to resident at 

subsidised cost and embrace the cradle to cradle approach in handling plastic thereby making 

waste a source of entrepreneurship opportunity.  

INTRODUCTION 

Access to safe water, sanitation (refuse removal) and improved hygiene is a fundamental 

human right and essential to life, health and dignity (UNICEFWASH Report, 2016). 

Notwithstanding this bold assertion, in most African countries, there has been a national decline 

in access to safe drinking water and basic sanitation services. Solid waste management has 

continuously emerged as one of the major sanitation challenges confronting developing 

countries. In most developing countries, approximately 33% of the urban population in cities 

and towns lack access to adequate waste collection services (UNEP, 2000) thereby increasing 

possibility of illegal dumping. Agunwamba (1998) acknowledges that solid waste management 

is regarded as the second most pressing global issue after the problem of inadequate water 

quality within all developing nations. Population growth, urbanization, industrialization, rising 

standards of living and globalisation have all contributed to an increase in the quantity, variety 

and complexity of waste generated in towns and cities of the world (Potts, 2013). Giusti (2009) 

argues that poor management of wastes has increased the chances of contamination of water, 

soil, atmosphere and has become a major public health threat.  

Solid waste according to Miller (2008) is regarded as any useless, unwanted or discarded 

material that is not liquid or gas. USEPA (2003) recognises municipal solid waste (MSW) as 

comprising of all household garbage, commercial refuse, construction and demolition debris, 

dead animals and abandoned vehicles. Further it is observed that the main composition of 

municipal solid waste include paper, vegetable matter, plastics, metals, textiles, rubber, and 

glass. 
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UNEP (2000) estimates that about 33% of the urban population in developing countries 

do not receive municipal refuse removal services hence illegal dumping of domestic and 

industrial waste is a widespread practice. Ogun (2004) observes that the amount of solid waste 

collected ranges from 20-30% of the total solid waste generated. Of this, private institutions 

collect and dispose some of the solid waste, a few individual households use open incineration 

and some private companies buy recyclable solid waste. The bulk of the urban solid waste (70-

80%) not collected by the municipality is illegally dumped in undesignated areas, such as storm 

drains, open spaces, alleys, and along main roads (). Illegal dumping is a growing problem 

which has not received much attention in Southern African countries(Ojungu,1992). According 

to Practical Action report (2007), waste collection in Zimbabwe was reported to have declined 

to about 30% in some cities and small towns. 

Indiscriminate dumping of domestic solid waste is a persistent environmental problem 

faced by Bulawayo city and Plumtree town, one of Zimbabwe’s border towns. Occurrence of 

dumping sites has become a cause for concern, affecting especially the town’s high density 

suburbs such as Dingumuzi area and Cowdry Park in Plumtree and Bulawayo respectively.  

Illegal dumping of solid waste remains a major challenge within the urban setting especially in 

high density suburbs. Uncollected solid waste end up accumulating in the neighbourhood as 

illegal dumps where disease carrying vectors and rodents multiply (Agunwamba, 1998). Such 

waste contributes to urban infrastructural damage, health problems, decrease of property value 

due to the poor environment, increase psychological stress resulting from an unsanitary urban 

living environment and bad odours (Hardoy, 2001). Currently, little has been done to assess 

behavioural factors contributing to illegal dumping of solid waste in Zimbabwe cities and 

town’s high density areas hence the need for this study 

MATERIALS AND METHODS 

Bulawayo is the second largest city in Zimbabwe and is located 426 kilometres from the capital 

city Harare (Zimstat, 2013). Although its industrial hallmark has taken a nose dive because of 

economic down turn, the city has managed to maintain a certain degree of cleanliness 

(Takudzwa 2014; BCC, 2016). Cowdry Park is one of the suburbs in the city made up of 1738 

households. Plumtree on the other hand is a fast-growing border town that links Zimbabwe and 

Botswana and is located 100km South West of Bulawayo (Plumtree Town Council, 2016). The 

town lies at 20.292751 degrees south and 27.48313 degrees east and at a height of 1393 meters 

above sea level in Matabeleland South province. The study was carried out in Plumtree town’s 

Dingumuzi area high density suburbs namely Dingumuzi section, (Old location), Lakeview 

and Hlalani Kahle section (Ibid). 

Dingumuzi area has an estimated total of 2000 formal housing units, and Cowdry park has 

1738 housing units. A survey method was used and a systematic sampling techniques 

employed. A 10% sample size chosen resulting in 200 and 176 households for Plumtree and 

Bulawayo respectively. A purposive sampling technique was used for field survey. Spatial data 

capture on indiscriminate dumping sites was done using the GPS receiver (Garmin Etrex 30) 

and a simplified nearest neighbour analysis carried out using the following formula from 

Barcelona Field studies (2016)  
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Where a result of 0 indicates clustering; 1 random and 2.15 regular patterns. 

For Plumtree town, the data for household bin distribution was captured on a hard copy 

map and later plotted into Google Earth Pro Software. A researcher administered household 

questionnaires was used to collect data from respondents for both surveys which generated 

both quantitative and qualitative data and this was analysed using descriptive statistics and 

grounded theory respectively. 

 The conclusive results were mapped to show the spatial distributions of illegal dumpsites 

relative to households which enabled spatial relationships to be analysed. 

RESULTS 

The spatial distribution of illegal dumpsites and presence of bins was mapped and a relationship 

between the two variables analysed. Below are the maps (Fig 1,2 and 3) showing two sections 

in Plumtree and the other combines all sections in Cowdry Park, Bulawayo.   

Lake view suburb map 

 
Fig 1; Map showing distribution of bins and dumpsites in Plumtree Lake View suburb 

Hlalani kahle map 
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Fig 2: Map showing distribution of bins and dumpsites Plumtree 

Spatial distribution of illegal dump sites relative to household 

 
Figure 3: Distribution of illegal dump sites at Zimal section 7, Alpha section 11 and Garikayi/Hlalani Kuhle 

section 7 Cowdry Park Bulawayo. 

Based on the nearest neighbour analysis with an Rn score of 1.6 there is a close to a 

regular pattern in the distribution of dumpsites.  Also, the distribution of illegal dumpsites was 

confined to the edges of the suburb both for Plumtree and Bulawayo and common location was 

open space, road side, in some instances the streams and incomplete houses. 

The presence of bins and receptacles 

Suburban section % presence of 

bins 

No of dumpsites 

Zimal (BYO) 30 15 

Garikayi/Hlalanikahle (BYO) 21 23 

Alpha (BYO) 12 19 
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Lake view (PLM) 48 7 

Dingumuzi Section (PLM) 24 10 

Hlalanikahle( PLM) 19 13 
Key: BYO =Bulawayo,  PLM = Plumtree 

Table 1: The table showing % of bins in relationship to dumpsites in Plumtree and Bulawayo 

Scatter graph for bins and dumpsite in Plumtree and Bulawayo 

 
Fig 4: The relationship of presence of bins and dumpsites in Plumtree and Bulawayo 

Table 1 shows a relationship between presence of bins and the number of dumpsites. This 

relationship is further elaborated in the scatter graph (Fig 4) which shows a strong negative 

association between % bin availability and dumpsites both for Bulawayo and Plumtree. This 

means the high number of dumpsites were found where there were fewer bin ownership. 

Disposal method of uncollected solid waste 

 
Figure 5 Disposal methods of uncollected solid waste in Plumtree 

Fig 5 shows that resident are five times most likely to dump uncollected waste than to use other 

possible disposal methods such as composting or burning. This implies waste accumulation at 

household level contributed to dumping tendency as an alternative method of waste disposal. 
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Figure 6 Types of waste receptacles used by residents 

The combination of the use of sacks and plastic bags which are not durable to safely store 

solid waste for interim period before the next collection indicates a lingering potential for 

dumping the sacks and bags. The frequency of waste receptacles fill up was found to be far less 

than 7 days, with 66% reporting less than 4 days (Fig 7). If this group is the same as those that 

use sacks and plastic bags, the likelihood behavior outcome of dumping is compounded. The 

reported normal collection frequency by the city councils is every 7 days which creates a huge 

discrepancy and mismatch between collection and type of temporal household storages. 
Time for receptacle fill up 

 
Fig7. Measure for time for receptacle fill up time 

 

Following and assessment for the fill up time for receptacles, an assessment for the solid waste 

streams was undertaken. 
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Figure 8: Solid waste streams proportion 

All the streams produced are in the category that can be recycled, reused and reduced 

even at household level. For instance, organic waste if properly segretated could be composted. 

However, for recyclables success, this requires a local authority initiative towards waste 

segregation and network of collection at solid waste management level. 

The resident were further assessed on their perception of diseases assocaited with 

indiscrimate solid waste disposal. 

Perception of residents of diseases assocaited with solid waste 

 
Figure 9 Disease that would arise from illegal dumping 

The fact that over 60% of residents could associate solid indiscriminate dumping with 

communicable diseases such as cholera indicates a certain level of awareness of health impacts. 

Being the case it was imperative to assess the reasons for dumping under this backdrop. 

1.9
5.6

14.8

37

18.5 18.5

3.73.2

6.5

19.4

27.4

12.9

19.4

11.3

5.3

10.5

17.5

28.1

12.3
12.3 14

0

5

10

15

20

25

30

35

40

Metal
waste

Glass
waste

Paper Plastic
refuse

Food
leftovers

Organic
waste

Wood
waste

P
e

rc
e

n
ta

ge
s

Waste streams

Solid waste stream

Zimal

Alpha

Garikayi

42.4

20.7
13.8

8.4 9.9 4.9

0

10

20

30

40

50

cholera diarrhoea malaria dysentry typhoid variety

%
 o

f 
re

sp
o

n
d

en
ts

Disease 

Perceptions on diseases associated with solid waste



  
 ACADEMIC INTERNATIONAL CONFERENCE ON MULTI-DISCIPLINARY STUDIES AND EDUCATION  50  

 

www.flepublications.com 

Reason for dumping 

 
Figure 10 Reasons for illegal dumping of solid waste 

The residents seem to point to lack of bins as main the reason for dumping as indicated by 

32.5% and this is followed by, 19.7% due to unreliable municipal waste collection. This 

indicates that residents seem to identify a salient relationship between waste receptacles and 

collection as also shown in their assessment of ways of controlling illegal dumping.  

Ways of controlling illegal dumping 

 
Figure11. Ways of controlling illegal dumping 

Figure 11 shows resident concern with increase lack of solid waste collection. This 

demonstrate the resident’s awareness of the mechanism that can contribute to the reduction in 

the proliferation of illegal dumpsites. Therefore, the proliferation of dumpsites could be 

interpreted to indicate a reactive behaviour by resident to household waste accumulation. 

DISCUSSION 

The study results show that 56% of the respondents reported that waste collection was 

inconsistent. Studies by UNEP (2000) estimated that about 33% of the urban population in 
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developing countries do not receive municipal refuse removal services hence illegal dumping 

of domestic solid waste has become a widespread practice. This observation is consistent with 

research findings, where about 47.8% of the residents in Plumtree (Dingumuzi) received waste 

collection services only once a week and Cowdry Park fortnightly and in both instances more 

than 30% did not receive waste collection services at all. This phenomenon is also observed by 

Plan Action (2007) in a study in Chitungwiza, Zimbabwe. 

Since residents are aware of the association between solid waste and communicable 

diseases such as cholera and diarrhoea (Fig 9), the natural response is prevention through 

removal of the hazard in this case, uncollected waste to a place deemed safe for the household. 

This behaviour is akin to human self-preservation in a presumed lurking danger, a concept 

purported by psychologists Buameister and Bushman (2008). Over and above, traditional solid 

waste handling behaviour of disposing solid waste through dumping just outside the homestead 

might be inherited from rural life style by many urbanites who migrated from rural areas in 

Zimbabwe (Potts, 2013). This perception dismisses the notion that there might be a growing 

litterbug culture among urbanites (Lewis et al 2009). This implies that unlike in the developed 

countries, the developed countries urban resident solid waste dumping behaviour is stimulated 

by hazard perception.  

In both Bulawayo and Plumtree study sites, the illegal dump sites were located on the 

open spaces especially at the periphery of the house clusters, in disused pits, bushes, along road 

sides and streams. The study revealed that the targeted areas for illegal dumping were open 

space (75.1%), and road side (15.6%). As opposed to a spontaneous behaviour pattern 

regarding the location of the dumpsites, the study reveals a premeditated behaviour control 

(Barr, 2002, Tonglet etl al, 2004) and the near regular pattern produced by the nearest 

neighbour analysis with Rn of 1.6, reinforces this notion of calculated behaviour. The open 

space and road sites location indicates that resident dump solid waste at the closest available 

open space and Rea, (2005) found a similar pattern. It can be further suggested that resident’s 

choice of sites especially road side is not an indication of an attempt to hide the act, bearing in 

mind that it is illegal, but bringing the waste to a point where the local authority would find it, 

take over and clear the refuse in line with responsibility expectations (Yaodi et al 2014).  

Among all solid waste streams generated, plastic waste dominated in Bulawayo and 

Plumtree suburbs. This may be a result of increased use of plastic packaging by manufacturers 

which ensures easy handling, safeguarding against breakages and contamination (Marsh and 

Bugusu, 2007). However, plastics easily accumulate since it takes 50 to 80 years to degrade 

and this poses an overt hazard to the ecosystem, and, over and above, it is manufactured from 

hazardous chemicals such as benzene and vinyl chloride (Webb et al 2013). This is in sharp 

contrast to the concept of cradle to cradle that promotes eco-effectiveness in manufacturing as 

well as technical and biological metabolism in waste management (Braungart and Mcdonough 

2009, 2013). As a result, plastic packaging is seen here as one of dominant factor in 

contributing to solid waste illegal dumping since it is hard to dispose through other means such 

as composting. 

Nonetheless, participation of the community encourages residents to invest on more 

durable and safe temporal waste storage at household level in a manner consist with shared 

objectives. The negative association between the presence of bins and dumpsites with r = -0.6 

could be reversed.  This use of alternative receptacles such as plastic bags tend to foster 

dumping and this trend of alternative receptacles was observed by Madebwe, and Madebwe, 

(2006) in the study of Chinoyi town. This implies that the increase in dumpsites could be 

associated with decrease in presence of bins at household level. 

The typical alternative to bins are sacks, cardboard boxes, and plastic bags of varying 

sizes with a fill up turnover of far less than 4 days for over 60% of residence. In low income 



  
 ACADEMIC INTERNATIONAL CONFERENCE ON MULTI-DISCIPLINARY STUDIES AND EDUCATION  52  

 

www.flepublications.com 

suburbs such as Cowdry Park, solid waste is generated and stored in temporary refuse 

containers which do not prevent the spread of pungent odours and diseases before it is buried, 

burned or carried to the final disposal sites (Njeru, 2006; Boudi and Kuitunen, 2006; Nyanzou 

and Jerie 2014). The presence and type of receptacles used at household level for solid waste 

storage is therefore a key factor contributing to illegal dumping 

Despite the respondents having moderate awareness pertaining to proper solid waste 

disposal, the illegal dumping does not seem to be a factor of lack of awareness but effective 

engagement by the local authority. Makwara, (2011) observes that the effectiveness of 

municipal solid waste management systems depends in part on meaningful participation by a 

knowledgeable community and various stakeholders. Plan Action’s (2007) enterprise model 

for solid waste management articulates a profit – driven private sector and community 

partnership as was the case in the initiative in Chitungwiza city, Zimbabwe. This points to a 

missing link and opportunity in both Bulawayo and Plumtree for local authorities to engage 

residents to maximize on the added value of community participation in solid waste 

management. 

CONCLUSION 

The study revealed that illegal dumpsites are near regular in pattern indicating a calculated 

behaviour both in Cowdray Park suburb and Plumtree high density areas. The calculated 

behaviour might be arising from a natural self – preservation response through removal 

instincts of a perceived hazard in this case accumulation of waste not collected or not stored in 

bins.  

Plastic was the main waste stream generated more at household level because of 

widespread packaging using this type of material. Over and above, the erratic waste collection 

left residents with no choice but to get rid of accumulated waste by practising illegal dumping 

in undesignated areas such as bushes, open spaces and along roadsides hoping the municipality 

would take over. In addition, shortage of standard receptacles seemed to be a major 

contributing factor in influencing illegal dumping of refuse. Most residents in high density 

areas do not have standard bins hence they resort to using alternative receptacles such as plastic 

bags, sacks, and buckets which quickly get filled up before collection hence dumping.  

RECOMMENDATIONS 

From the findings of the study, the following are recommended as ways to improve the solid 

waste handling, service delivery and control of illegal dumping practices in Bulawayo and 

Plumtree town 

• The local authority should subsidize the prices of standard bins such that all the residents 

in high density areas can afford to buy them. This could be done through a local authority 

joint venture with a plastic recycling company that will supply residents with standard bins 

made of recycled materials hence creating an enterprise approach out of waste 

management. 

• A public private partnership approach could be adopted by the local authority where 

residents, NGOs, business people and council, work together to come up with 

comprehensive strategies on controlling illegal dumping.  

• Waste reduction at source should be encouraged and those practicing could be given 

incentives such as discounts in sanitation bills. 

• Further analysis on solid waste handling behavior could be carried out to fully understand 

the nature of behavior regarding illegal dumping or littering. 

• Also there is need to investigate the role of incentives in encouraging behavior change 

towards recycling and packaging. 
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IN/VISIBILITY: DYSLEXIC STUDENTS IN UK HIGHER EDUCATION 

DR. INDERJIT GREWAL1   

Understanding dyslexia ‘is a work in progress’ and this is especially the case within the 

context of the UK Higher Education system. There is evidence to support the argument that 

inequality is present in the communicative strategies that universities employ to promote 

services to dyslexic students as well as the provisions that are designed to support them in their 

studies. In fact, for a significant number of these students the first hurdle to overcome is the 

part payment that they are expected to make before their assessment for dyslexia can begin; it 

is then a financial penalty of sorts. Furthermore, the assessment leads to a psychologist’s report 

that will stipulate a reading age for the student, and whilst it is intended as guidance for support 

it can also become a source of humiliation. The arguments and perspectives that have been 

presented in numerous studies on this issue legitimise the need to investigate what measures 

need to be taken so that across the board dyslexic students are afforded equality. 

In this paper there will be an examination of how within HE institutions dyslexic students 

encounter lexisim that is akin to sexism, racism or ageism. Evidence of such instances adds 

weight to the emerging discourse of inequality in education since there is a binary that positions 

independent learners against dependent ones. This line of division is solidified with the 

information related to disability needs on university websites being sectioned off. This is 

perhaps an indication of segregating practices in HE and shall be considered in relation to the 

overarching debate of disability as in/visibility. At the same time, there is the suggestion that 

some academics assume a paternalistic stance which positions them as gatekeepers; they 

oppose the alternative assessment methods offered to dyslexic students as being compensatory 

in nature and, therefore, not fit for purpose. Members of staff that have imbibed this thought 

process give value to traditional forms of assessments, asserting that only these are 

demonstrable of ‘graduateness’. This also gives rise to a legitimate debate about the training 

needs of academic staff in terms of their regular engagement with dyslexic students. 

Alongside the discourse that suggests inequality in education there is also evidence of 

effective strategies that have been implemented by UK universities to empower dyslexic 

students. Therefore, the paper will draw attention to examples of practice that have disregarded 

the ‘deficit-diagnosis-remediation model’ in favour of one that promotes ‘personal 

empowerment’. The Universities of Leicester, Nottingham, and Wolverhampton are leading 

the way by changing the dynamics of the student-staff/dyslexic-lexic relationship having united 

to form a supportive network that is based on a ‘Respect, Recognition and Response ethos’. As 

co-investigators they have sought and created new practices that are effective precisely because 

they are inclusive.  
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CHALLENGES OF FINANCING ELEMENTARY EDUCATION IN INDIA - PAST 

TRENDS AND FUTURE POTENTIAL 

PROF. MONA KHARE2   

Public investment in education is considered important not just for building human capital and 

thereby higher economic growth but also because education is considered a public or a merit 
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good .Nineties saw a worldwide movement towards universalisation of elementary education 

(UEE) by including it in the Millennium Development Goals (MDGs). Most States across the 

world therefore pledged themselves to increase funding to the sector in order to improve access, 

infrastructure and outcomes by 2015. Turn of the millennium now shifts its focus to improving 

learning capabilities and quality as part of the Sustainable development goals for the 2030. This 

necessitates to not just sustain enough funding for EE but also to restructure the funding pattern 

to subserve the stated purpose.  

Education in India has always been accorded high priority. India paid special attention to 

education by adopting a sectoral approach right from the initial years of planning (First Five 

year Plan,1951-55). However, its approach kept changing to suit the changing needs and 

demands of the domestic as well as global environment. Opening up of the economy under 

financial constraints in the nineties was a landmark shift in India’s ideology of ‘Protectionism’ 

to ‘Liberalism’ and can be seen to get reflected in its approach towards educational 

development financing.  

Over the last decade, India has made great strides in improving its primary education 

system. As per records, 95% of India’s rural population is within one kilometer of primary 

schools. With enrolments at Elementary level of schooling reaching almost universalisation in 

all Indian States, the priority now moves to equity and inclusion; quality and learning, that 

continue to remain grave concerns. 

The current paper traces the changing pattern and structure of elementary education 

financing in India and the associated challenges in the light of sustainable education Goals. 
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THE CONCEPT AND METHODS OF KNOWLEDGE FORM ISLAMIC 

EPISTEMOLOGICAL PERSPECTIVE 

DR. RAHIMAH EMBONG3 ; DR. NADHIRAH NORDIN, SENIOR LECTURER; DR. 

FADZLI ADAM, PROFESSOR; DR. ABDUL HAKIM ABDULLAH, SENIOR 

LECTURER; DR. SYED HADZRULLATHFI SYED OMAR, ASSOCIATE PROFESSOR 

NOR AFIZAN CHE OMAR, GRADUATE RESEARCH ASSISTANT; AND SITI 

FATIMAH MOHD, GRADUATE RESEARCH A 

The paper aims to examine the nature of knowledge from Islamic epistemological perspective. 

It highlights the significance of thinking as illuminated in various Qur’anic messages which 

are alluring to the use of reason. The ultimate source of all knowledge is the God, the best 

teacher for mankind who has granted two references, namely Divine revelation (al-wahy) and 

the law of nature (al-kawn). Islam considers both references as equally important for human 

progress. Thus, it explores two major methods of obtaining knowledge namely contemplation 

(tadabbur) and thinking (tafakkur). The former is a method of studying readable signs of God 

(Āyāt Allah al-Maqrū’ah) meanwhile the latter is a scientific method of investigating visible 

signs of God (Āyāt Allah al-Manzūrah). This leads to identifying the levels of human 

perceptual faculties which are basic instinct, five physical senses, intellect and intuition, and 

the highest level is the Divine revelation. This study also found that Islamic epistemology 

denies division between knowledge of Supreme Being and that of physical world and promotes 

the unity between them. This resulted in the application of unification (Tawhidic) principle to 

all domains of human intellectual faculties and educational activities. This study gives some 

implications on the unity, enumeration and hierarchy of Knowledge. It is suggested that an 

integrated curriculum and a holistic education should be derived from the Islamic 
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epistemological foundation as a manifestation of harmonious integration of Divine revealed 

knowledge and human acquired knowledge. The Islamization of modern sciences also should 

be seen as a significant attempt to harmonize their relationships with the ultimate source of all 

knowledge.  

Keywords: knowledge, Islamic epistemology, Islamic integrated curriculum, holistic 

education 

 

11-AE18-4287 

TEACHING BUSINESS ENGLISH AND INTERCULTURAL COMMUNICATION 

SKILLS TO JAPANESE AND INTERNATIONAL STUDENTS IN A JAPANESE 

LEARNING ENVIRONMENT. 

MR. RODOLFO DELGADO4   

This paper aims to present practical Business English learning strategies, Intercultural 

Communication skills, and how to facilitate education to Japanese and international students 

in a Japanese university learning environment. It will provide the necessary skills needed for 

Japanese and International students to adapt, improve, and be successful in an international 

learning environment. 

One of the challenges for Japanese Universities is attracting international students and 

prepare them to adapt to the international environment where their professional careers will 

successfully evolve. On the other hand, one of the challenges that professors and teachers face 

in the classroom is the students’ resistance to learn and how professionals in the pedagogy 

industry need to deal with, negotiate and provide solutions to better engage students in the 

classroom. 

Diversity of activities in the classroom are some of the learning strategies that will be 

discussed to examine the effectiveness in improving university students’ Business English and 

Intercultural communication skills that contribute to the internationalization of students and 

learning environment. Proving different perspectives and points of view seem to be one of the 

most effective approach that contribute to maintaining students engaged in the classroom and 

help them to get them motivated to continue learning. 

Intercultural communication is important because it contributes to the understanding of 

cultural behavior, patterns, and traditions of the host country. It also helps students to improve 

second language acquisition by imitation of those behavior patterns (Delgado, 2015), 

This paper will discusses how a large number of Japanese and international students 

learned business strategies and intercultural communication skills and how their learning 

competence improved by creating cultural synergies among themselves in their Japanese 

learning environment which was rapidly evolving into an international one. 

Key words: Business, strategies, intercultural, communication, skills, learning, environment.  
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AN ASSESSMENT OF WASTE HANDLING OF COMPACT FLUORESCENT 

LAMPS (CFLS) AT HOUSEHOLD LEVEL IN BULAWAYO, ZIMBABWE 

MR. OLIVER DUBE5   

Compact Fluorescent Light bulbs (CFLs) save energy and contribute to the reduction of carbon 

emissions into the environment arising from electricity generation. Energy companies and 

governments are encouraging the use of these bulbs. In Zimbabwe, the Zimbabwe Electricity 

Transmission and Development company (ZETDC) rolled out a distribution programme of 

these bulbs at household level between 2012 and 2013. CFLs contain 5mg of mercury, a 

neurotoxin and a hazardous substance. Although if protective measures are observed after 

accidental breakage of CFLs, acute adverse health effects resulting from exposure to mercury 

(Hg) content are regarded as minimal. The main aim of the study was to assess waste handling 

of CFLs at household level in Nkulumane 2 suburb, Bulawayo under a backdrop of wide use 

chosen for energy saving and emission reduction reasons. The study was a cross sectional 

survey which considered a population of 983 households. A systematic sampling technique 

was used to select 98 households. The study estimates that the availability of mercury content, 

as a result of CFL use, at households and in Nkulumane 2 suburb was 20mg and 19660mg 

respectively. This was generalized to be around a quarter of a tone across eleven high density 

suburbs in Bulawayo city. All the CFL waste was disposed as general waste by residents ending 

up in the landfill and illegal dumpsites potentially leaching into the soil and water bodies. The 

study found that 62% of residents were the pregnant and children and a breakage average of 

10mg a month thereby subjecting foetus and children to inhalation exposure route. In the 

absence of scientific knowledge of other mercury exposure routes at household level in the 

city, the risk of a health effect is compounded. The behavioral analysis of householders 

revealed that there was poor knowledge at household level regarding the content of CFLs and 

handling of its waste. This showed a lack of strategy to educate consumers and comply with 

regulation requirement for handling a potentially hazardous waste by both the local authority 

and distributing company. It is therefore, recommended that ZETDC ensure information 

dissemination to consumers and embrace the cradle to cradle technical metabolism concept to 

protect the vulnerable at household level in Bulawayo city at large. The Bulawayo city council 

also, to introduce segregation of CFLs waste at household level. 
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TELEOLOGICAL IMPLICATIONS OF THE ASSUMPTIONS PROPOSED BY 

DOGMATIC PHILOSOPHY OF RUSSIAN COSMISM AND WESTERN 

TRANSHUMANIST EXTROPISM 

MR. IGNACY SITNICKI6   

Like the common values advocated by cosmism and transhumanism, the thesis of the presented 

Abstract underlines positive eschatology of cosmism and optimistic technocentrism of 

transhumanism, both ideas leading to possible radical life extension, exploration of cosmos and 

resurrection of dead ancestors. This common tasks make cosmism the exceptional 

philosophical source code of transhumanism. Both philosophies strongly advocate human 

enhancement and colonization of outer space, which shall be transformed in some kind of 

                                                 
5 Mr. Oliver Dube, Lecturer, National University of Science and Technology. 

6 Mr. Ignacy Sitnicki, Advocate and legal counsel, The Warsaw Bar. 
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metacosmos, the future environment of posthuman civilization. This process shall be controlled 

and developed according to the commonly accepted positive ethical values, open society 

principles and principles of extropy. The future posthuman being, the homo futurus, will be the 

ultimate intelligent observer, fine-tuned with the cosmos. Maybe the Universe as the concept 

of multiverse is beyond human or posthuman perception, but this specific question is currently 

far beyond reasonable calculation and we may call it all in all just a cosmological singularity. 

This make cosmism revival and transhumanism movement still open and developing 

intellectual and philosophical systems within contemporary philosophy. The next step is still a 

possibility of realization of the final ideal of humankind, but not necessity of it. More or less, 

we are only the beginners in race towards the stars. 

These specific issues may arise from cosmism and transhumanism theories as well as the 

ideas that “God does not play dice with the Universe” and that human being should not play 

God with the nature. The first implication derives from the famous quotation pronounced once 

by Albert Einstein, the second reflects awareness about too radical involvement inside human 

nature and terrestrial environment, which may cause disasters and unwished side effects. This 

leads to the conception of technological singularity and cosmological singularity horizon. The 

latter suggests that humankind will never discover the laws of cosmological singularity, initial 

and final. Otherwise, humankind will never be able play God. But if “God does not play dice”, 

so maybe humankind will achieve posthuman level and technological singularity which 

theoretically may pave the way towards a radical life extension, immortality and possible 

resurrection of the Dead by scientific means, especially by emulation of the past realities with 

help of advanced computer technologies. According to the some specific theories, e.g. these 

presented by Nikolai Kardashev, Carl Sagan or Michio Kaku, our current civilization is still on 

the very first level of possible advanced civilization. We just have made only one and first tiny 

step in our way to the stars. 

 

28-AE5-4057 

RESILIENCE AND CAREGIVER BURDEN IN PRIMARY CAREGIVERS OF 

PEOPLE WITH ALZHEIMER’S DISEASE. 

MS. MONICA PARAMESHWARI7   

The aim of the study is to find out the gender differences in primary caregivers of people with 

Alzheimer’s disease, living in Bangalore, India. The progression of Alzheimer’s disease and 

the duration of each stage varies from individual to individual. Taking care of individuals with 

Alzheimer's disease is very challenging and this can lead to caregiver burden. The sample for 

this study consisted of 30 individuals who are primary caregivers of people with Alzheimer’s 

disease. The method of sampling employed was purposive sampling and snowball sampling 

due to the rarity of the sample characteristics. There were three null hypotheses formed for the 

study. The tools used were the Bharathiar University Resilience Scale – Form B & Caregiver 

Burden Inventory by Norvak and Guest (1988). Data was collected through questionnaires 

which were then scored and analysed. Independent ‘t’ tests was used to analyse the results. 

Results of the study show that there is no significant relationship between Resilience and 

Caregiver Burden in primary caregivers of people with Alzheimer’s disease. Limitations and 

implications of the study are discussed. 

Keywords: Resilience, Caregiver Burden, Alzheimer’s Disease 

 

                                                 
7 Ms. Monica Parameshwari, Student, Jain University. 
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29-AE11-4097 

EFFECT OF SIMULATION – GAME CARDS ON THE TEACHING AND LEARNING 

OF SIMPLE INTEREST, PROFIT AND LOSS IN ENUGU STATE JUNIOR 

SECONDARY SCHOOLS, NIGERIA – WEST AFRICA 

PROF. MELLITUS NNADI EZEAMENYI8   

This paper examines the effect of Simulation – Game Cards (SGC) on the teaching and learning 

of simple interest, profit and loss in Enugu State junior secondary schools. Two research 

questions were formulated and answered using the mean. Mathematics Achievement Test 

(MAT) developed by the researchers was used to collect the relevant data for this study. The 

two hypotheses raised were tested using Analysis of Covariance (ANCOVA) at P<0.05 level 

of significance. The results indicate that the researchers’ developed simulation-game cards 

improved students’ achievement in simple interest, profit and loss. Equally, female students 

benefited more than male students under the SGC. The researcher recommended among others 

that SGC should be adopted as one of the teaching method in mathematics for effective 

enhancement of simple interest, profit and loss instructions in junior secondary schools. 

KEY WORDS: Simulation, Game Cards, Simple Interest, Profit And Loss 

                                                 
8 Prof. Mellitus Nnadi Ezeamenyi, Professor, Enugu State University of Science and Technology. 
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